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What is good teaching versus 

   very good teaching versus

            excellent teaching?
“What should be normal everyday practice is actually extraordinary,   
 because many are not doing it.”

“ One needs to craft for themselves a visible space in the act of teaching   
 and that visibility shows excellence.’

“ Excellent teaching is looking for ways of improving continually.”

“ The duration of teaching is important to show development and growth  
 but more importantly, what you do in that time to see the growth in your  
 teaching practice.”

“ Excellence is about people using limited resources and doing something  
 exceptional in terms of facilitating learning in their context.” 

“ Excellent teaching has to be about the student and creating enabling   
 environments for the students to learn and develop.”

“ It about being reflexive and sharing what you know and what you have  
 learned.”

“ Many good teachers teach well intuitively and when they use    
 opportunities to develop as a teacher they become excellent - when they  
 understand the full scope of their practice they advance their discipline.”
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       The Council on Higher Education (CHE) is a co-sponsor of the National Excellence in  
       Teaching and Learning Awards because we believe that it raises academics’ awareness  
       of the importance of quality university teaching and helps to steadily raise that quality.  
       The awards also provide a strong link to the Quality Enhancement Project, which the  
       CHE launched in February this year, especially to Focus Area 1: Enhancing academics  
       as teachers.

Thirty years ago many academics saw their role as imparting information to students. Whether or not students could understand and apply that 
information was considered to be up to the student. If they failed, it was believed, it was because the student was either not intelligent enough or 
did not work hard enough. The fact that only a small proportion of the population obtained university degrees was not seen to be a problem—
there were plenty of work opportunities for people with no higher education, and fewer university-educated people were needed for a country 
with a much smaller population that did not compete in the global marketplace.

Things have changed. More and more jobs in today’s workplace require at least a post-school qualification, if not a university degree. More and 
more people are expecting a university education. There has been a massification of higher education globally and locally. Between 2004 and 2012 
the percentage of students registered at South Africa’s higher education institutions increased by 28% to nearly one million. With massification 
comes an increase in the diversity of students. In South Africa our students are diverse in every imaginable way. But one of the most significant 
for us is the academic readiness of students for higher education. Over the past 30 years the profile of our students has changed enormously, but 
many universities practices and expectations of students have not changed enormously. In addition, ubiquitous, powerful technology has changed 
the way in which young people the world over learn and interact. 

Three hundred years ago the primary role of an academic was clear—to guide young people in their acquisition of salient information and 
development of critical thinking skills so that they could generate knowledge and be the leading minds of their times in their societies. Somehow 
in the recent past this important role has been subjugated to meet the voracious demands of the research mill—more papers, more grants, more 
citations, higher rankings. Yet if we are to produce tomorrow’s leaders and thinkers in sufficient numbers for a high-tech, globalised world we have 
to place the learning of our students front and centre.  We have to be good teachers.

While teachers at all levels have some things in common, being a university teacher requires special knowledge and skills. The vast majority 
of our students are young people in transition from childhood to adulthood.  They are forming their identities, values and futures. We have a 
tremendously important role to play at this critical time in their lives. It is up to us to acquire the knowledge and skills we need to help our students 
succeed in their studies and prepare for productive lives as ethical, contributing members of society.  It is up to us to be good teachers.

Congratulations to all of you who have won awards and received commendations, who have shown that you are not just good, but excellent 
teachers. We honour you for your high level of competence, creativity and commitment to your students and your profession.

Prof Diane Grayson
Director: Institutional Audits
Council on Higher Education
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Once again, HELTASA is delighted to partner with the Council on Higher Education in offering 
the National Teaching Excellence Awards for 2014.  These awards are an important national 
initiative not least because they contribute to conferring the same prestige on teaching in an 
academic career as has traditionally been conferred on research.  

We are all accustomed to hearing of colleagues who have won medals or awards for their scholarly 
work as researchers.  We have also heard how promotions committees traditionally have only looked to research in making decisions about 
progression up the academic ladder.  Historically, teaching has been a ‘Cinderella’ activity in comparison to research yet now an increasing number 
of universities have introduced criteria for teaching into their promotions procedures and prestigious awards - national and often institutional - are 
available to those who excel in this area of academic endeavour. 

The recognition that accrues as a result of teaching awards, not only to individuals and institutions but to the practice of teaching itself, contributes 
to the ‘cultural register’ of academic life.  The idea that teaching can be scholarly, that it is to be rewarded and celebrated contributes to academics 
being able to draw on a very different set of ideas in order to construct their own academic identities. This opens up a wider range of possibilities 
in an academic career and makes that career accessible to a more diverse group of individuals than ever before.  It is no longer necessary to be a 
high-flying researcher to reach the top of the academic ladder. Now, increasingly high-flying teachers can reach the same ranks. As they do this, 
they begin to occupy leadership positions in which they can speak about the importance of teaching and influence others to pay the same attention 
to this aspect of their academic work as they have done. 

In a country such as South Africa, quality teaching can mean the difference between a student passing or failing, getting a degree and finding 
highly paid work or continuing in the cycle of poverty which has dogged their family for generations.  Changing the way we value teaching in our 
universities has potentially life-changing implications and the National Teaching Excellence Awards need to be seen in this context. 

The 2014 National Teaching Excellence Award winners come from a wide range of disciplinary backgrounds and institutional contexts.  Common 
to them all is the ability to create environments in which their students can flourish as learners regardless of what or where they are learning.  Given 
the very different levels of resourcing in this country and the diverse nature of institutions and programmes, the ability to respond to challenging 
contexts whilst, at the same time, creating in students the belief that they can reach the expectations their academic teachers have of them is 
critical.  All of the Award winners this year have demonstrated to a committee of peers judging the awards that they can do this – and much more 
besides. 

As HELTASA President, I salute the winners of the 2014 Awards and congratulate them on their achievements.  Even more importantly, along 
with many others, I look to them to provide the leadership and direction in teaching and learning our country so badly needs. 

Dr Amanda Hlengwa
Lecturer, Chertl, Rhodes University 
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AssociAte Professor June Pym taught in a high school in Athlone, cape town for 
nineteen years. She worked as an education publisher for five years and is now the Director of the 
Education Development Unit (EDU) in the Commerce Faculty at UCT. The EDU isprogramme for 
approximately one thousand two hundred, mostly first-generation students - the graduation rate 
since 2001 has shifted from approximately 44% to 75% and the work now includes engagement  
with post-graduate students. She is interested in the planning, implementation and critical review  
of academic development work in Higher Education and developing the learning environment in  
the broader context. 

June has developed a multifaceted, multipronged Academic Development model for the whole  
degree that foregrounds a range of academic, affective, formal and informal factors that impact on  
students’experiences, competencies and throughput rate in a variety of Commerce degrees. This  
has meant understanding the impact of stereotype threat and shifting the model of assimilating 
students into the faculty to one which explores the multiple opportunities for the varying wealth of 

students’ languages and cultural capitals to impact on institutional ways of being and practices. The model developed in the Education 
Development Unit has been written up in the book Surfacing Possibilities: What it Means to Work with First-generation Higher Education 
students, Pym, J & Paxton, M (Eds.) 2013.

June’s research interests are focused particularly on what makes a difference to first-generation higher education students’ learning 
experiences and environment.

“Leadership in deepening teaching engagement and more lasting learning cultivates an environment that cares for students and honours 
what they bring to the learning space. This involves meaningful participation in the classroom, an alignment between what is ‘to be known’ 
with the ‘process of knowing’, always reflecting critically on teaching practices, giving to and receiving feedback from students regarding 
the learning process and results; developing a learning community that encourages students to teach and learn from their peers and, 
above all, a love for teaching. All of this develops broad graduate attributes and qualities that are sensitive to the needs and realities of 
contemporary South Africa.“

TEACHING AWARDS WINNERS3

IAn-MALCoLM RIJSDIJk is a senior lecturer in the Centre for Film and Media Studies, and director 
of the African Cinema Unit at the University of Cape Town. He obtained his PhD in Film Studies from 
the University of Cape Town and is a founder member of the Centre for Film and Media Studies. 
He has published widely on the filmmaker Terrence Malick (the subject of his PhD), as well as South 
African film, wildlife documentary and literary fiction. He is currently working on early South African 
cinema and South Africa imagined in early American films. As Director of the African Cinema Unit, 
he teaches in the MA in African Cinema and is also involved in developing postgraduate scholarship 
in African and South African screen studies. He edited the first volume of the African Cinema Unit 
Yearbook (2014) and is now working on the second volume.

He has taught in every film course in the Centre – from first year through to MA – since the founding 
of the department in 2003 and has convened the large introductory first-year class since 2006. He 
also convenes the screenwriting production stream, and supervises third-year graduation short films.
He teaches a postgraduate course on Film and Environment and is a co-teacher in the new MPhil 

programme, specialising in Environmental Humanities, which will launch in 2015.  He is registered contributor to the South African Bird 
Atlas Project (SABAP2).  In 2013, he received a Distinguished Teacher’s Award from the University of Cape Town.

“Learning starts from our understanding of ourselves, our place in the world both physically and intellectually, the way the world looks to 
us, and the way it looks to others. It also about understanding ourselves as part of ecologies of consumption: what we watch and see and 
how we represent it through out creative and scholarly work.”

Winner



Professor simon mukwembi has over 14 years of experience in teaching mathematics at  
various universities across Africa. in addition to garnering such accolades, he has managed to  
maintain a high standard of research, which led to his placement in the university of kwaZulu- 
natal’s Top 30 researchers for 2013. He is an nrf-rated researcher, with over 47 articles  
concerning the solution of old and new problems in his field of study published in internationally  
accredited journals.

He is a pioneer in the development of dynamical mathematical models not only to solve systemic  
problems in higher education, but also to introduce new methods of teaching. He is also a managing  
editor of a leading international, DHeT accredited journal, utilitas mathematica, where he uses his  
expertise to filter research work, accepting only really good research findings for publication. 

Professor Mukwembi has a strong record of community engagement, having been involved in a 
range of activities from being in charge of judges and judging at Science Expo to taking part in 

several projects aimed at consolidating high school teachers’ content knowledge in Mathematics. In accordance with the University 
of kwaZulu-natal’s pillar of responsible Community engagement, he leads academics in partnering with communities to develop a 
cadre of professionals who are properly skilled to address contemporary socio-economic challenges for the country’s development. 
Professor Mukwembi is currently an Academic Leader in the School of Mathematics, Statistics and Computer Science. His activities in the 
administration of the university range from coordinating courses, introducing new modules and programmes, streamlining curricula, being 
part of several university committees, securing funds, championing the implementation of policies, reviewing policies and procedures to 
introducing new initiatives and guidelines for the functioning of the university.

“i can equate the intricateness of teaching to that of irrigation, where it is simply not enough to bring water where it is needed since 
flooding can destroy crops or drive nutrients away. The irrigator needs to do research in order to achieve the delicate balance of knowing 
where water is required, how much water is required, when and how the watering should be done. in the same way, teaching is a complex 
task that calls for the educator’s understanding of the learning needs of students for the designing of optimal delivery methods.  Research, 
in this dynamic world, is therefore a necessity to inform decisions on how to do things.”

LIndSAy CLowES is an nrf rated scholar in the women’s & Gender studies Department at the 
university of the western Cape. Holding a PhD in Historical studies from the university of Cape 
Town, she has taught in europe and America as well as south Africa. Drawing on feminist and queer 
theory as well as discursive psychology, sociology and Critical Men’s Studies, her work problematises 
power inequalities and ways in which human choices are constrained by subject positions structured 
around biological sex, gender, sexuality, race and class. This research has been published in the 
Journal of Gender studies, Journal of southern African studies, Culture Health and sexuality, 
Agenda, the south African Historical Journal, the Journal of Psychology in Africa and Gender and 
History. 

More recently her research has shifted focus to reflect on experiences and processes around teaching 
and learning. She is currently working on a paper reflecting on the complex dynamics and challenges 
of being a mature white woman teaching feminist theory to young southern men. other papers 

considering ways in which salient subject locations mediate and shape the possibilities for both learning and teaching have been published 
in African education review as well as Teaching in Higher education. 

“For learning to take place learners must be actively engaged thinkers, and I believe that engaged thinking is more likely to occur when 
students have greater control over learning processes. And so central to my role as a teacher is the provision of multiple and diverse 
spaces – such as Twitter – that facilitate shared thinking, alongside a range of ongoing opportunities to reflect critically upon this thinking.”

TEACHING AWARDS WINNERS 4
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 Sunitha SrinivaS graduated with a Bachelor of Pharmacy in 1992 and began her career as a  
 lecturer in india. after completing her Masters degree in Pharmacy, she returned to academia.  
 She then accepted the position of Deputy Director, Drug information Center in Karnataka State  
 Pharmacy Council which soon led her to opportunities in the area of public health. after being  
 trained at an intensive World health Organisation international course, she was nominated as the  
 technical Coordinator by the Delhi Society for Promotion of rational use of Drugs, to initiate  
 and manage the provincial india- WhO Essential Medicines Program, Karnataka from 2000-2003.  
	 As	the	first	global	recipient	of	 the	scholarship	 from	the	Pharmabridge	program-	an	International	 
 Pharmaceutical Federation (FiP) sub-group initiative- she was trained by the university of Wisconsin  
 hospital and Clinics, Pharmacy department, Madison and St. Louis College of Pharmacy, Missouri,  
	 United	 States	 of	America.	 She	 also	worked	 briefly	 as	 a	 consultant	 on	 a	World	 Bank	 project	 in	 
 Karnataka health Systems Development in conducting the medicine indicator use study in  
 public sector hospitals in Karnataka.

In	2003	she	joined	Rhodes	University	as	an	Associate	Professor	and	has	consolidated	her	academic	career,	based	on	the	strong	foundation	
of	field	experiences	from	the	WHO	program.	Prof.	Srinivas	focuses	on	service-learning	projects	that	encompass	teaching,	research	and	
community engagement. Prof. Srinivas has focused on research supervision in the areas of health education for patients with non-
communicable diseases (nCD) such as hypertension and asthma, operational research in the management of hiv/aiDS program in the 
public sector and access to essential medicines. Community based participatory research in the areas of maternal and child health is 
another focal area of research. Community engagement and capacity building and mentoring of future researchers/ academics receive 
support from new prestigious Sandisa imbewu funding from rhodes university in 2011.

Her	 most	 recent	 professional	 achievement	 is	 being	 a	 recipient	 of	 the	 University	 of	 Oxford	 Fellowship	 under	 the	 Association	 of	
Commonwealth universities titular Fellowship. this Fellowship supported a research opportunity from July to august 2014 at the British 
Heart	Foundation	Centre	on	Population	Approaches	for	NCD	Prevention,	Nuffield	Department	of	Population	Health,	University	of	Oxford.	
She	has	been	a	recipient	of	a	commendation	as	part	of	the	National	Excellence	in	Teaching	and	Learning	Awards	2011.	She	has	focused	on	
internationalisation	not	only	in	the	context	of	the	teaching	curriculum	when	facilitating	her	courses	for	undergraduate	pharmacy	students	
but also in creating opportunities for collaborative research partnerships between KLE university, india and rhodes university.

She is a co-recipient of the vice Chancellor’s Distinguished award for Community Engagement in 2008 at rhodes university. She is also a 
co-recipient	of	the	Scifest	Winners	2007	at	Sasol	National	Science	Festival,	for	the	pharmacy	exhibit	featuring	health	promotion	programs	
on chronic conditions such as hypertension, diabetes, asthma and epilepsy. Since February 2014, she is also the staff coordinator /Mentor 
for rhodes university Pharmacy Students association (ruPSa) to collaborate on various community engagement activities for youth 
development programs in Grahamstown.

“as an educator, my genuine interest is to create and support active learning opportunities for students -my future colleagues- to develop 
themselves to become committed healthcare professionals and responsible global citizens to address the current challenges in the health 
care	systems,	especially	in	the	public	health	sector	of	developing	countries.	It	is	my	belief	that	the	next	generation	of	pharmacists	is	in	
a position to strategically progress in the areas of health equity based on the principle that health is a human right, if their education 
and skills development during the academic phases are sustained. it is important for the future healthcare professionals to be critically 
aware of the massive challenges when more than two billion people –a third of the world’s population – does not have access to essential 
medicines and it is always children, women and the elderly population in the periphery of every society in the world who pay the price for 
this atrocity.” 

WinnEr

Sunitha Srinivas 
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 HErMaN VIVIErs grew up and matriculated in Bloemfontein. He then studied Chartered  
 accountancy at the North-West University in Potchefstroom and obtained his Master’s degree in  
 south african and International Taxation in 2007. He completed his internship as trainee accountant  
	 at	PWC	and	qualified	as	a	Chartered	Accountant	and	became	a	member	of	SAICA	in	2008.
 
	 From	2008	to	2012	he	worked	as	a	lecturer	in	Taxation	at	the	Department	of	Accounting	at	the	 
 University of stellenbosch. Here he taught taxation from the second year to the honours level, was  
 responsible for coordinating the Master’s Degree Program in Taxation and presented the tax  
 module that formed part of the Post-graduate Diploma in Financial Planning at the stellenbosch  
	 Business	School	in	2010	and	2011.	In	2012	he	joined	the	North-West	University	and	is	currently	 
 a senior Lecturer in Taxation at the school of accounting sciences. Here he lectures taxation to Ca  
	 students	on	the	third	year	as	well	as	the	Honours	 level.	He	was	nominated	 in	2013	as	the	best	 
 lecturer on all three campuses of North-West University and received the Institutional Vice- 
 Chancellors award for Teaching Excellence.

Herman	has	a	passion	for	teaching	and	skills	development.	He	constantly	seeks	new,	exciting	and	creative	ways	for	learning	to	take	place	
and believes in the motto: “If it is FUN, it will be DONE”. He is involved in the tax board course preparing candidates for the saIT 
professional	external	examinations,	is	part	of	the	NWU’s	mentorship	program	for	school	educators	and	also	part	of	projects	(like	SETH	
and	The	Math	Challenge)	to	raise	an	interest	in	and	to	develop	math	as	well	as	pervasive	skills	under	school	pupils	in	his	community.	He	
regularly	publishes	in	scientific	popular	journals	such	as	the	accountancy sa, the TaxTalk	Magazine and the Taxsuite Journal. He also 
acts as supervisor for several Master’s students in Taxation. He is currently busy with his PhD in accounting Education at the North-West 
University focusing on the design and development of teaching methods to expose accounting students to the development of pervasive 
skills	as	part	of	higher	education	curricula.

“I	believe	that	each	of	my	lectures	should	be	worth	attending.	I	am	constantly	seeking	for	new,	creative	and	exciting	manners	in	which	
learning	can	take	place.	Students	should	 learn	through	playing	and	by	having	fun	as	this	stimulates	students’	 interest	and	make	them	

COMMENDEE
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 IsMaEL NaBBI’s	involvement	in	the	field	of	education	commenced	in	1971	after	graduating	from	 
	 M	L	Sultan	Technical	College,	now	known	as	Durban	University	of	Technology,	with	the	Secondary	 
	 Teacher’s	 Diploma	 (Honours	 in	 Teaching	 Practice)	 specialising	 in	 the	 subjects:	 Accounting,	 
 Commerce and Typing. He taught at High schools in the Durban and surrounding areas until  
	 1982	before	he	was	promoted	 to	Head	of	Department	 at	Rylands	High	School	 in	Cape	Town.		 
	 He	obtained	a	B.	Com.	 (Accounting)	 from	UNISA	and	a	Further	Diploma	 in	Education	 (School	 
	 Management)	from	the	University	of	Johannesburg.		In	1994,	he	was	promoted	to	Deputy	Principal	 
	 at	Clairwood	High	 School	 and	 in	 June	1997.	 “At	 a	momentous	 time	 in	 the	 political	 history	 of	 
 our nation – that being, the amalgamation of the racially divided Departments of Education.” He  
 assumed the position of Principal at Brettonwood High school, a former “Model C” school in the  
 Durbanarea. 

	 His	transition	from	the	school	sector	to	the	higher	education	sector	took	place	in	April	2006.		He	
has	occupied	a	contract	position	at	MUT	ever	since	and	lectures	to	first	year	Accounting	students	enrolled	for	the	National	Diploma:		
Accounting	(Extended	Curriculum	Programme).		He	is	currently	completing	his	MBA	through	MANCOSA.		

“In	the	face	of	challenges	confronting	classroom	practice,	my	invitational	spirit	has	kept	me	exuberant,	privileged	and	devoted	to	the	
profession.		Immersed	with	my	subject	knowledge,	emotional	intelligence,	resourcefulness	and	a	student-centred	focus,	my	students	and	
I are empowered to dissipate barriers to success. I am single-minded – add value at all costs!
My	tenure	of	forty-three	years	of	unbroken	service	to	education	continues.....”
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Professor Thea de WeT is Professor of anthropology and development studies, and 
director of the Centre for anthropological research at the University of Johannesburg. 
she has a Phd in anthropology from the University of florida in the Usa. after working 
for the south african Medical Council for 10 years on the Birth to Twenty longitudinal child 
health and development study in Johannesburg, she moved to raU (now University of 
Johannesburg) in 2000. since then Thea has taught in both anthropology and development 
Studies, focussing on first year modules and postgraduate supervision. In 2013,  
Thea was awarded one of the UJ Vice-Chancellor’s distinguished Teaching awards. research 
in the recent past includes a household survey of poverty and livelihoods in Johannesburg. she 
contributed to a number of World health organization ‘children and environmental health’ initiatives  
during the past eight years. Most of Thea’s research is interdisciplinary and collaborative. New  
projects focus on food security and urban agriculture, street traders and technology use, and  
climate, weather and local knowledge.

“As an anthropologist, I use my understanding of the human condition – its past, present and future; biology, society, culture and language 
– to teach towards an appreciation of a common humanity focussing on the things human societies share and have in common across the 
world, rather than on the things that make them different. The University of Johannesburg’s location near the Cradle of humankind offers 
an incredible opportunity to teach and concentrate on common human origins in Africa. I use my knowledge of palaeoanthropology and 
human genetics to teach and address myths about “racial” biological differences in the classroom. “

CoMMeNdee

sibusiso M
dletshe

 SIbuSISo MdletShe’S teaching philosophy has been developed over a number of years and  
 has its foundation in student engagement. he sees student engagement as an opportunity to  
 develop students as whole in terms of their habits and skills (behavioural domain), beliefs and values  
 (cognitive domain), motivation and feelings (emotional domain), and their spiritual well-being  
 (spiritual domain).  learning is not about simply mastering the learning material, but also about  
 developing a positive attitude towards life, self and others, about lifelong learning through the ability  
 to self-study. By building strong and caring relationships with my students, he is able to motivate  
 them to give their best in their studies, and to master what is undoubtedly a difficult discipline.
 
 With constant drive to improve himself and those he encounters, he has earned recognition as a  
 seasoned academic within and outside the University of Johannesburg. he is currently pursuing his  
 d. Tech in radiography in a collaborative project with the Mechanical engineering science  
 department at the University of Johannesburg. The project is focused on designing a Computer 
aided detection tool for use in teaching radiography students chest pattern recognition. he is also actively working to enhance his skills 
in using the e-learning platforms and is currently involved with research development and supervision within and outside his department. 
he has been promoted to the position of head of department at his institution as of 2014.

“learning is a life-long experience that requires a strong foundation built through effective engagement between the educator and the 
learner which culminates in relationship building. I believe it is through this process that the passion for self-development is ignited and 
positions the learners where the possibilities are endless. With my constant commitment to the well-being and success of my students, 
it is not surprising that they look to me not only as their lecturer but also their mentor, teacher, father, leader, motivator and role model 
with life-long relationships.”

TEACHING AWARDS COMMENDEES
NATIONAL EXCELLENCE IN
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 Professor roBerT PATTMAN’s  approach  to teaching is influenced by the assumption that  
 students are not, in Paulo Freire’s (1972) words, ‘empty vessels’ who need to be filled by teachers  
 with knowledge, but active agents who, themselves, produce knowledge in their everyday interactions.  
 “This affects the kind of pedagogic approach I adopt and the relations I establish with my students,  
 my understanding of teaching resources and how I have tried to generate these, and my approach  
 to assessing students.“
 
 “How to teach gender, sexuality, race, youth, qualitative methods and social theory at undergraduate  
 and postgraduate levels in ways which address students as active agents, engage with their own  
 knowledge, experiences and understandings, and situate these in wider social contexts and structures  
 represents for me, a sociology lecturer at Stellenbosch University with teaching and research  
 interests in these areas, a key pedagogic challenge.”       

“I am interested in creating opportunities for what I call ‘participatory’ forms of learning in which students are encouraged ‘to put 
themselves in the picture’ and reflect upon the social identifications they make and the views they hold.”
 
“This is an approach to learning which I model on participatory research practices which I have developed in interview and ethnographic 
research projects I have conducted with young people from various social backgrounds in Southern Africa and the UK on their experiences 
of growing up, and their interests, anxieties, relations and aspirations. In this research, I try to address the young people as potential 
authorities who produce knowledge about their social worlds, and, at the same time, encourage them to critically reflect on themselves, 
by posing questions about aspects of themselves they may take for granted, about what it means, for example, for them to be male or 
female, black, white, Indian or coloured.”
 
“Participatory forms of teaching and research can make a key contribution to promoting forms of social cohesion by encouraging and 
enabling students to engage with each other not just as people who happen to take sociology but as people from diverse and different 
backgrounds with whom they need to engage (in participatory activities) to learn about the broader picture (and the sociology of race) in 
contemporary South Africa.”
 
“My interest in developing critical and participatory pedagogic approaches raises questions about who learns from who, and what 
form and direction learning and teaching take. It raises questions, too, about learning through the hidden curriculum. This concept 
acknowledges that much of what students in schools and universities do and learn remains outside the scope of normal pedagogic 
practices. A key pedagogic concern of mine is to make sociology fun and entertaining for students and for myself, and I try to do this 
through a combination of methods which include using a mix of local and relevant literature in my courses which engage with students and 
connect in intellectually challenging ways with their interests, experiences, and ways of thinking. Above all, I try to be student centred in 
my approach, constantly posing critical questions in courses I teach, and encouraging dialogue with students, whether in small groups or 
in lecture theatres with large numbers, as well as conveying enthusiasm for the subject I am teaching. I am critical of pedagogic approaches 
which render learning a solitary activity (even if, ironically, it happens in a mass lecture theatre.”

“I am interested in creating opportunities for what I call ‘participatory’ forms of learning in which students are encouraged ‘to put 
themselves in the picture’ and reflect upon the social identifications they make and the views they hold”

.

CoMMeNDee

Robert Pattm
an 
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Professor sarojini nadar graduated with a Ba degree from UCT in 1996. Her majors were 
in english Literature and religious studies. she obtained a Bachelor of social science (Honours) 
and her Masters of arts in 2000 in the area of Biblical Literature, also at UCT. she obtained her  
Phd in 2003 at the age of 27 from the erstwhileUniversity of natal (now UKZn). in 2008, she was 
appointed to a permanent position as the director of the Gender and religion programme which she 
co-founded. she returned to this position in 2014 after a two-year tenure as the dean of research 
in the College of Humanities in 2012 and 2013. she was promoted to associate Professor in 2011 
and full Professor in 2014. 
 
Coming from a working class background, her road to academic success was not an easy one. 
She is the only one in her family as the youngest of seven children, to finish high school and go 
to university. Her experiences of childhood abuse sparked her research interest in gender-based 
violence.  More especially her research and teaching focuses on understanding and critiquing the  
relationship between religious and cultural systems and gender-based violence. she has researched 

and published widely in the field of feminist biblical hermeneutics, with a special focus on HIV&AIDS; gender-based violence; masculinity 
and sexuality. she also has a special interest in studying and developing theories of feminism in africa, and more recently she has 
developed an interest in gender and higher education research. This has been inspired by a funded Masters programme called Gender, 
Religion and Health at four institutions in Africa. The programme is in its second year of existence, having successfully graduated its first 
cohort of students. 

Prof. nadar has been the keynote speaker at several international and local conferences and has been a visiting scholar at the Universities 
of Oslo, Uppsala, Princeton as well as Gurukul Lutheran Theological Institute in Chennai, India.  Nadar has co-edited a total of five books; 
guest edited two accredited journals, and has had 16 chapters published in books nationally and internationally as well as 40 journal 
articles in national and international journals. she co-edits the dHeT accredited journal, journal of Gender and religion in africa, the 
only academic journal in africa which focuses on the interface between gender and religion and she is a member of several accredited 
international journal editorial boards including journal of feminist studies in religion, based at Harvard University in the Unites states 
and Women’s studies international forum, based at university of southampton, UK. 

“My teaching is undergirded by a contextual feminist pedagogy – a pedagogy rooted in a critical awareness of the ways in which knowledge 
is co-opted by patriarchy in terms of production and transfer as well as content and form. a contextual feminist pedagogy seeks to 
deconstruct such patriarchal forms of knowledge while building new knowledge for the purpose of creating a more equitable society.  
Because the pedagogy is contextual, there is recognition of a diversity of feminist approaches, and hence the content and the form of 
teaching are firmly within the African context.“



Professor Diane Grayson
Director: institutional auDits, council on HiGHer eDucation  
“to facilitate the learning process and improve student success, academics at universities need to embrace their identity as university 
teachers and embark on the path to develop the knowledge and skills that go with that identity.”

Professor Jeff Jawitz
centre for innovation in teacHinG anD learninG, university of caPe town 
“we look for excellence in teaching and learning that goes beyond the individual teacher. we look for teachers who really take an interest 
in building a community, who talk about teaching and build the conversations about what makes excellence in teaching”

Ms rosH sunDer
HeaD of DePartMent, DePartMent of raDioGraPHy, Durban university of tecHnoloGy  
“innovative practices using technology have the ability to transform teaching practices. we are looking for what challenges you faced in 
your classroom practice and how innovative teaching practices including technology helped you overcome them.  transformative teaching 
must have a purpose and you should be asking wHy to determine the pedagogical value of this transformation.”

Prof wenDy Kilfoil
Director: DePartMent for eDucation innovation, university of Pretoria  
“a striking feature of really excellent teachers who are nominated for teaching excellence awards is the ability to motivate students using 
both cognitive and non-cognitive strategies. these include knowing who their students are, engaging their students in the learning process 
and helping make relevant the attributes of the profession.”

Professor brenDa leibowitz
cHair: teacHinG anD learninG, faculty of eDucation, university of JoHannesburG [Heltasa awards 
committee – convenor]
“Being reflective is the cornerstone of good teaching. It implies being open to criticism and ideas, but also, it implies hearing praise 
when told that one does well.” 

Ms Jean lee farMer
aDviser, centre for teacHinG anD learninG, stellenboscH university   
“your teaching philosophy tells the narrative of your experiences and includes your students and how they learn most effectively. it is about 
your personal story of excellent teaching and learning and how you developed as a professional teacher within your discipline.” 

Dr aManDa HlenGwa
lecturer, cHertl, rHoDes university [Heltasa chairperson] 
“we look for innovative practice in your own context, moving and growing across your institution, faculty and discipline.”

Dr Kwena MasHa
Director: centre for acaDeMic excellence, university of liMPoPo 
“i would like to focus on the complex nature of the student-lecturer interface, which is brought about by the evolution of student natures 
and identities; as well as evolving technologies. this means that we need to meet students in their own space, which is so diverse.the 
whole concept of an individual lecturer engaging with a diversified student group is challenging and this is where we need to bring in 
teams with different expertise”
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Dr Masebala tJabane
learninG facilitator, vaal university of tecHnoloGy  
“the passion for teaching and learning is about  nurturing, sharing and engaging with students and colleagues in contributing to the best 
possible learning experiences. it about informing  the teaching and learning encounters with principles of social justice and inclusion  to 
have an impact on the local and global community.”



EVALUATION PANEL 2014

PROFESSOR DIANE GRAYSON
Council on Higher Education

DR AMANDA HLENGWA
Rhodes University

PROFESSOR BRENDA LEIBOWITZ
University of Johannesburg

PROFESSOR WENDY KILFOIL
University of Pretoria

ASSOCIATE PROFESSOR JEFF JAWITZ
University of Cape Town

MS ROSHNEE SUNDER
Durban University of Technology

DR KWENA MASHA
University of Limpopo

MS JEAN FARMER
Stellenbosch University

DR MASEBALA TJABANE
Vaal University of Technolog

What is good teaching versus 

   very good teaching versus

            excellent teaching?
“What should be normal everyday practice is actually extraordinary,   
 because many are not doing it.”

“ One needs to craft for themselves a visible space in the act of teaching   
 and that visibility shows excellence.’

“ Excellent teaching is looking for ways of improving continually.”

“ The duration of teaching is important to show development and growth  
 but more importantly, what you do in that time to see the growth in your  
 teaching practice.”

“ Excellence is about people using limited resources and doing something  
 exceptional in terms of facilitating learning in their context.” 

“ Excellent teaching has to be about the student and creating enabling   
 environments for the students to learn and develop.”

“ It about being reflexive and sharing what you know and what you have  
 learned.”

“ Many good teachers teach well intuitively and when they use    
 opportunities to develop as a teacher they become excellent - when they  
 understand the full scope of their practice they advance their discipline.”


