
 

 

 
 

 

 
Call for Applications  

 
Collaborating Researchers 

 
This is a call for applications to the SAAIR members and other interested researchers to be 
appointed as Collaborating Researchers in the joint SciSTIP and SAAIR research project on 
the theme, The scope, synergy and uptake of research into Higher Education in Southern 
Africa. 
 
The PI and lead researchers seek to appoint six collaborating researchers.  
 
See the attached document for details on the project. 
 
The selected collaborating researchers will be expected to participate as members of the 
research team in all the activities related to this project, including  
 

1. A Conceptualisation Seminar / Lead Seminar on 10-11 May 2017 in Stellenbosch. 
2. Two case studies at universities in South Africa and other SADC countries (to be 

conducted during 2017 and 2018). 
3. An authors’ workshop in July 2018 in Stellenbosch. 
4. Presentation of a paper at the SAAIR Annual Conference in October 2018. 

 
The travel and accommodation costs for the Conceptualisation Seminar in 2017, the case 
studies and the Authors’ Workshop (in 2017) will be covered by SciSTIP and SAAIR. The costs 
related to the attendance of the SAAIR Annual Conference in 2018 will be for the 
Collaborating Researcher’s own account / own institution. No remuneration will be paid to 
the researchers. 
 
The six Collaborating Researchers will be selected on the basis of the following criteria, 
approved by the Executive Committee of the SAAIR: 
 

1) Member of SAAIR (if not already a member at the time of application, selected 
collaborating researchers will be expected to become members of the SAAIR). 

2) Preference will be given to people from the designated groups (as defined in South 
African legislation). 
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3) Career-age appropriate research performance (Note, this refers to the years involved 
in a career relevant to this research project, not physical age.) 

4) Commitment to this project, commitment to higher education in general, and 
commitment to SAAIR and the achievement of its goals. 

5) A background in one of the areas of IR (including planning, data management and 
reporting, HE environmental scanning, Quality Assurance, learning analytics, etc.) or 
in higher education research in general. 

6) Capacity development (in accordance with one of the key goals of the SAAIR) 
7) Collaborating researchers can be from any institution, including the institutions 

where lead members are based. Each collaborating researcher will be allocated to 
work with a specific lead researcher. 

8) Leadership qualities.  
 
Letters of application are to be send to either of the project leaders (Prof Jan Botha, 
jb3@sun.ac.za or Ms Nicole Muller muller@dut.ac.za), including the following supporting 
documents 

a) A comprehensive curriculum vitae, including information that would speak to the 
selection criteria outlined above. 

b) A motivation (approximately 300 words) why the applicant wants to be considered 
for this project and considers himself/herself to be a good candidate. 

c) A letter from the applicant’s supervisor/line manner at work, stating that the 
applicant will be allowed to participant in the events listed above and to work on the 
project.  

 

CLOSING DATE: 24 March 2017 
 
We believe that this is an important project and an exciting opportunity for emerging as 
well as established researchers and we look forward to your application. 

 
 
 
 
 
     

 
Jan Botha Nicole J Muller 
Professor, SciSTIP and CREST Vice-President, SAAIR 
Stellenbosch University and Director Institutional Planning 
 Durban University of Technology 
 
24 February 2017  

mailto:jb3@sun.ac.za
mailto:muller@dut.ac.za)
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SAAIR / SciSTIP Research Project 2017-2019 
 

Project leaders: Jan Botha and Nicole Muller1 
20 February 2017 

 
 

1. Project title 
 
The scope, synergy and uptake of research into higher education in southern Africa 
 

2. Background and research problem 
 

2.1 The need for higher education research and its utilization 
 
Higher Education (HE) in Southern African countries faces many challenges. The student 
protests in 2015 and 2016 in South Africa are a manifestation of many deep-seated 
challenges that need to be addressed, such as2 a revisiting of the nature and purpose(s) of 
HE in this part of the world, the relationship between HE and (African) society, the 
expectations related to the contribution of HE to the achievement of the UN’s Sustainable 
Development Goals through knowledge production, engagement, and education and 
training (including many deep-seated issues related to the curriculum), the pressures 
related to the governance, management and funding of HE given the rapid increase in 

                                                      
1 We acknowledge the valuable contributions of Dr Heidi Prozesky (Research Manager of 
SciSTIP) to the development and finalisation of this project proposal.  
2 See, for example, Council on Higher Education (CHE), 2016. South African higher education 
reviewed: Two decades of democracy. Pretoria; Cloete, N. 2016. Free higher education? Another 
destructive South African policy? CHET; Nyamnjoh, F & Jua B. 2002. “African Universities in Crisis and 
the Promotion of a Democratic Culture: The Political Economy of Violence in African Educational 
Systems.” African Studies Review 45(2): 1-26; Halvorsen, T. & Vale, P, 2012. One world, many 
knowledges. Regional experiences and cross-regional links in higher education. Southern African–
Nordic Centre; World Bank. 2000. Higher Education in Developing Countries. Peril and Promise. 
Washington, D.C.; Butcher et at. 2012. A profile of higher education in the region. SARUA.  
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enrollments in universities all over Africa and also in Southern Africa. As is the case in other 
parts in the world, HE in Southern Africa is a contested and changing terrain. 
 
To arrive at well-considered and sustainable decisions on the way forward, HE in the region 
depends, inter alia, on reliable and relevant research. Many institutions and centres in the 
region conduct research into HE. What is unclear, however, is how and by whom their 
research agendas are set. In particular, to what extent is the research conducted with the 
intention of addressing the challenges facing HE? Furthermore, are the results of this 
research actually taken up and used by decision makers and policy makers at institutional 
and/or system levels? 
 
The importance of these research questions is well illustrated by Paul Prinsloo in a thought-
provoking paper that he presented at the 2016 SAAIR Annual Conference, titled “A social 
cartography of student data: Moving beyond #StudentsAsDataObjects”. Based on data 
available to the institutional researchers and leaders in the system and in HE institutions 
(HEIs), trends in the ratios of state funding and student fees could be identified, and these 
clearly indicated an increasing gross imbalance in the proportion of student-fee income 
against the state-subsidy income, with the former outweighing the latter, and therefore 
clearly signposting a looming crisis. This prompted Prinsloo to ask why institutional 
researchers, who had these data, did not raise the alarm in time? Are data such as these 
actually used?  
 
The first step in addressing questions such as these would be to describe the scope and 
characteristics of research into HE in southern Africa. In their analysis of articles published in 
the Journal for Higher Education in South Africa, Du Preez, Simmonds and Verhoef (2016) 
aimed to do so, but focused on only one journal. In recognition of the fact that much more 
research conducted, resulting in outputs in both other scholarly journals and in the grey 
literature, we intend to broaden our sources of data considerably.  
 

2.2 Cooperation and communication between different types of HE experts 
 
Research into HE may be best defined as an interdisciplinary field of scholarship, rather than 
as a traditional academic discipline (see Brennan, 2008, Bitzer & Wilkenson, 2009, Teichler, 
2016, Tight, 2012, ). As an intellectual field, it is broader and more general than an academic 
or university-based discipline (Whitley, 1984), and similar to what Weingart (2010) identifies 
as areas of priority, primarily for political and/or economic players such as funders of 
research (e.g. research councils and foundations, government departments and industry), 
that “extend across disciplinary boundaries”. 
 
The field therefore consists of a variety of types of scholars, and we argue that the extent of 
synergy and communication that exists amongst them is an important consideration when 
investigating the uptake and utilisation of HER. Kehm (2015:63-64), building on earlier work 
of Teichler (2000:19-21), distinguishes between five types of HE experts: 
 
1) discipline-based occasional researchers (for example, economists or political scientists, 

who would, on occasion, devote part of their work to themes in the field of HE);  
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2) researchers in a discipline devoted to HE (e.g. educationalists) based in a university, 
who focus their research on a continuous basis on HE;  

3) researchers (often externally funded) based in a research unit or institute;  
4) applied HE researchers whose work is determined by its utility for (institutional) 

decision-making and who are often also responsible for data collection, management 
and interpretation; and  

5) reflective practitioners (for example, executive and senior academic managers of 
universities, or politicians or civil servants with a specific interest in HE).  

 
A second relevant classification of research into HE is that between institutional research 
(IR) and HE research (HER). Although IR and HER share common origins and some other 
similarities, these two subfields have developed divergent practices over time (Borden & 
Webber, 2015). Some overlap exists between these two categorisation systems, as IR tends 
to be conducted mostly by HE experts in category 4 above, while HER is produced primarily 
by researchers in categories 1‒3. 
 
It is therefore not surprising that there is not much cooperation and communication 
between the different categories of HE experts in Southern Africa. This is clear, for example, 
in the book edited by Botha and Muller (2016), Institutional Research in South African HE – 
Intersecting Contexts and Practices. Hardly any of the IR-related contributions to the book 
were the publications of other types of South African HE experts (as defined in categories 1–
3 above) cited (e.g. the publications in the South African Journal of HE).  
 
Pertinent to our particular research focus on uptake, is the observation that the work of the 
category-4, or IR experts, seldom moves beyond “grey literature” (e.g. reports to HE 
managers and governing bodies, or minutes of institutional committees, or references to 
national policy documents) into peer-reviewed, public, scholarly outputs. Yet these “grey 
literature” outputs are, arguably, much more directly taken up in institutional (and national) 
policy-making and other forms of decision making. Moosa and Murray (2016:137) write:  
 

[P]rofessional/ support staff and academic staff do not always consider each other’s 
work with as much thoroughness as perhaps they should. On the one hand, a university 
reported that documents produced by institutional researchers and academic planners 
“are rarely interrogated and tend to be accepted uncritically” by academic structures. 
On the other hand, only a few institutional researchers mentioned that they consult 
academic publications as sources of information for IR. 

 
To provide another example of this problem: a former official of the DHET remarked 
recently in an informal discussion how difficult it often was to develop policy decisions 
based on research publications by researchers in categories 1‒3, and even on excellent 
research reports produced by the Council on Higher Education. This again relates closely to 
the broader issue of research uptake and of evidence-based (research-based) decision- and 
policy-making. 
 
Given the challenges facing HE, this evident lack of synergy, cooperation and 
communication between different types of HE researchers in South Africa is not the optimal 
situation in a context desperately in need of research-informed solutions. Arguably both IR 
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and HER stand to benefit greatly by improved cooperation and communication between Her 
and IR experts. 
 

2.3 Research uptake 
 
The past three decades have seen increased interest worldwide in the uptake, use and 
impact of scientific research. This interest is fueled by the new accountability regimes of 
public funders of science, as well as growing calls from civil society and the general public 
for science that makes a difference. This has led to the development of new approaches and 
theories about research uptake, and a resurgence of interest in previous theories. 
 
Morton (2015:406) defines research uptake as  
 

research users have engaged with research: they have read a briefing, attended a 
conference or seminar, were research partners were involved in advising and shaping 
the research project in some way, or engaged in some other kind of activity which 
means they know the research exists.  

 
Our focus, research uptake, does not refer simply to a one-way process of communicating 
research findings to potential end-users. It involves effective communication across 
different phases of research, beginning from understanding the needs of end-users in the 
initial stages of project design. In some cases it may even mean involving end-users in the 
research design, project implementation and adoption of research results (Lalljee & 
Facknath, 2015). Various strategies and models for the study of research uptake are 
proposed in the literature and used in different contexts. To decide on a strategy and/or 
model for research uptake most appropriate for this study will be one of the issues to be 
attended to at the Conceptualisation Workshop (see par 6.1 of this proposal). Among the 
models that could be considered are the three-step valorisation model by Hussler et al 
(2008), the societal valorisation value chain (SVVC) by Claasen and Commadeur (2013) and 
the 4D valorisation model by Van Drooge et al. (2013) 
 

3. Research questions  
 
Against this background, the key research questions for this project are formulated as 
follows: 
 
RQ1: What is the scope and characteristics of HER and IR as two distinct categories of 

research into HE in South Africa and other Southern African countries?  
 
RQ2: Can a lack of cooperation and communication between HER and IR be discerned, and 

if so, which generative mechanisms underlie this phenomenon? 
 
RQ 3: What is the uptake of HER and IR as two distinct categories of research into HE in 

South Africa and in other Southern African countries, as undertaken by the different 
types of researchers focusing on higher education (see par. 2.1) at institutional and 
system levels? 
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Addressing these research questions will ultimately allow us to make recommendations to 
improve HER/IR uptake and, by implication, use, as well as HER/IR synergy, cooperation and 
communication, in the service of the future sustainable development of HE in South Africa 
and a selection of southern African countries beyond South Africa.  

4. Research design and methodology 
 
 

4.1 Bibliometric study 
 
In order to address Research Question 1 a bibliometric study will be undertaken. The scope 
and characteristics of HER research, and published IR research, will be mapped by 
undertaking a secondary analysis of bibliometric data on peer-reviewed, scholarly output, as 
captured in SA Knowledgebase (SAK), a database developed and owned by CREST. The SAK 
includes a comprehensive list and full bibliographic details of all articles in scholarly journals 
produced by South Africans (including the journals in the Web of Science, Scopus, and the 
additional databases and journals recognised by the DHET). The parameters and sub-
categories of research into higher education (and the key words) to be used to conduct the 
bibliometric study will be developed in an iterative manner. One possible starting point is 
the categories of HER distinguished in the journal Higher Education Abstracts3.  
 

4.2 A Multiple Case Study 
 
In order to address Research Questions 2 and 3, a multiple case study (Bryman, 2012) will 
be undertaken, to identify the literature not captured in SA Knowledgebase (e.g. contained 
in institutional repositories of IR units), in particular the books and “grey literature” that 
tend to be associated with IR research, to solicit the views of HER scholars and IR 
practitioners on the perceived lack of cooperation and communication between these 
different types of HE experts, and to gather data on the uptake of research into higher 
education (HER as well as IR). 
 
The multiple-case study will involve the collection of documents (and conducting semi-
structured interviews with both IR practitioners (in particular directors of IR units) and HER 
scholars at a number of HEIs in South Africa and a selection of other SADC countries.  
HEIs with fairly mature IR departments will be selected, and, at as far as possible, HEIs 
where formal qualifications in HE studies are offered and where HER is conducted in a 
faculty or an academic centre.  
 
It is envisioned that researchers participating in this project will conduct site visits to collect 
the case study data. Therefore, logistical considerations would also play a role in the 
selection of cases, i.e. it would be more feasible (and more cost-effective) if (at least some 
of) the institutions selected as cases are HEIs to which core team members of this project 
are affiliated (e.g. UNISA, UP, UFS, SU, DUT). The final selection of institutions for cases will 
be made at the Conceptualisation Workshop (see par 6.1). 

                                                      
3 http://eu.wiley.com.ez.sun.ac.za/WileyCDA/WileyTitle/productCd-HEA.html  

http://eu.wiley.com.ez.sun.ac.za/WileyCDA/WileyTitle/productCd-HEA.html
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5. Research Team 
 
The research team consists of the Principal Investigator (PI), six lead researchers and seven 
collaborating researchers. 
 

5.1 Principal Investigator (PI) – Jan Botha 
 
Jan Botha is Professor in the Centre for Research on Evaluation, Science and Technology 
(CREST) at the University of Stellenbosch. He is a past president of the Southern African 
Association for Institutional Research (SAAIR). Until July 2014 he was Senior Director for 
Institutional Research and Planning at the University of Stellenbosch. He (co)-authored 
more than 40 institutional policies. He has served on national HE policy-making task teams 
(e.g. the development of a national policy framework for the Internationalisation of South 
African HE, including the policy on joint PhD and Masters degrees with international 
universities). He is the author of three scholarly books (most recently, with N.J. Muller, 
Institutional Research in South African HE. Intersecting Contexts and Practices 2016), 30 
articles in academic journals and 24 chapters in scholarly books and has supervised five PhD 
and sixteen Masters students. 
 

5.2 Lead Researchers 
 
The lead researchers were selected by the PI based on the following criteria: 

• To include the thee core leaders of the SAAIR Executive Committee (the president, 
vice-president and treasurer), 

• To include two established and NRF-rated scholars in HE Research (HER), who are 
also active members of SAAIR, 

• To include a senior researcher from SciSTIP (given that this is proposed as a joint 
project of SAAIR and SciSTIP), 

• To insure a reasonable representation from different HEIs (although this is not an 
absolute requirement), 

• To ensure continuity with the previous initiative of SAAIR which resulted in the 
SAAIR/SciSTIP book in 2016, 

• To keep the core team small, in order to ensure effective functioning (and to save on 
expenses such as travel costs). 

 
In addition to the PI the team has six lead researchers. 
 
a) Jean-Claude Lemmens 

Juan-Claude Lemmens, PhD, is the Head of the unit for Research and Innovation (HE) at the 
Department for Education Innovation, University of Pretoria. He is co-author of the Student 
Academic Readiness Survey, First Year Experience Survey and the Career App.tizer. His 
professional interests include psychometrics, analytics, data visualisation and statistical 
analysis. His research foci are in the areas of academic readiness, learning experience, 
retention and success. He served on the Executive Committee of the Southern African 
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Association for Institutional Research (SAAIR) since 2016. In October 2016 he was elected as 
President of the SAAIR for the 2017-2018 term 
 
b) Nicole Muller  

Nicky Muller is the Director of Institutional Planning at Durban University of Technology. She 
has a long career in public and HE librarianship, research management and administration, 
and institutional planning. She is the project driver at Durban University of Technology for 
the Kresge Foundation funded Siyaphumelela Project (We Succeed), which aims to improve 
student success through evidence-based interventions informed through the lens of data. 
She is a co-author and co-editor (with J Botha) of the book, Institutional Research in South 
African HE. Intersecting Contexts and Practices (2016). She serves on the Executive 
Committee of SAAIR since 2015, and is the Vice-President and Secretary of the Association 
for the 2017-2018 term. 
 
c) Paul Prinsloo 

Paul Prinsloo is Research Professor in Open and Distance Learning (ODL) in the College of 
Economic and Management Sciences, University of South Africa (Unisa). Paul has published 
numerous articles in the fields of teaching and learning, student success in distance 
education contexts, learning analytics, and curriculum development. His current research 
focuses on the collection, analysis and use of student data in learning analytics, graduate 
supervision and digital identities. 
 
d) Heidi Prozesky 

Heidi Prozesky is the Research Manager of the DST/NRF Centre of Excellence in 
Scientometrics and Science, Technology and Innovation Policy (SciSTIP), while still actively 
undertaking research and supervision in the field of science and technology studies. She 
holds a PhD in Sociology, on gender differences in the publication productivity of South 
African scientists, and has developed social research methods and environmental sociology 
as additional fields of specialisation. 
 
e) Herman Visser 

Herman Visser is a Senior Specialist: Institutional Statistics and Analysis in the Directorate 
Information and Analysis at the University of South Africa. He has 30 years institutional 
research experience, 16 of which as Director. He is a founding member of SAAIR and was 
awarded distinguished membership in 2006. Herman contributes to the professional 
development activities of SAAIR as coordinator and presenter. He  has authored and co-
authored several articles and contributed papers to national and internal conferences. 
 
f) Merridy Wilson-Strydom 

Merridy Wilson-Strydom is Associate Professor in the Centre for Research on HE and 
Development at the University of the Free State (UFS). She is a C2 NRF-rated researcher. 
Earlier in her career she was Director: Monitoring and Institutional Research in the 
Directorate for Institutional Research and Academic Planning (DIRAP) at the UFS. She has 
led two profiling studies of HE in the SADC region and has published her work in national 
and international journals. Her current research focuses on HE and social justice, with a 
particular emphasis on inequalities during access and transitions into and through 
undergraduate education.  



 8 

 
5.3 Collaborating researchers 
 

a) SAAIR issues an open invitation to all its members to apply to be a collaborative 
researcher.  

b) Selection is based on criteria approved by the SAAIR Exco. 
c) One collaborating researcher is allocated to each lead researcher. 
d) The seven collaborating researchers are appointed by the Executive Committee of 

the SAAIR on recommendation of the PI and the lead researchers. 
 
Criteria 
 

1) Member of SAAIR (if not already a member at the time of application, selected 
collaborating researchers will be expected to become members of SAAIR). 

2) Preference will be given to people from the designated groups (as defined in South 
African legislation). 

3) Career-age appropriate research performance. 
4) A background in one of the areas of IR (including planning, data management and 

reporting, HE environmental scanning, Quality Assurance, learner analytics, etc.) or 
in HE research in general. 

5) Capacity development (in accordance with one of the key goals of SAAIR) 
6) Collaborating researchers can be from any institution, including the institutions 

where lead members are based. Each collaborating researcher will be allocated to 
work with a specific lead researcher. 

7) Leadership qualities.  
 

6. Activities  
 

6.1 Conceptualisation Seminar / Lead Seminar (15 participants) 
 
1) Purpose: to conceptualise and plan the project in depth (theoretical orientation, 

research design, data gathering, scheduling, outputs), including the finalisation of the 
sub-themes allocated to the team members related to interests and expertise, 
provisional themes (to be discussed and finalised during the Conceptualisation 
Seminar): 
o Jan Botha: historical and theoretical perspectives on HER, IR and research uptake 
o Heidi Prozesky and Jan Botha: a bibliometric study of HER in Southern Africa, and SU 

case study 
o Nicky Muller: the uptake of IR in UoTs, the uptake of Siyaphumelela, and the DUT 

case study 
o Jean-Claude: the uptake of research (HER and IR) on student success (including 

learning analytics), the uptake of Siyaphumelela, and UP case study 
o Herman Visser: the uptake of research (HER and IR) on external reporting, and the 

UNISA case study 
o Paul Prinsloo: pragmatic and moral perspectives on the use of data in HER/IR, and 
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UNISA case study 
o Merridy Wilson-Strydom: the uptake of research on access (HER and IR), and UFS 

case study 
o Other themes to be identified and allocated to team members (e.g. the uptake of QA 

review reports, the uptake of institutional planning documents, etc.) 
2) Conceptual and academic guidance provided by an international scholar, Dr Victor 

Borden of the University of Indiana in Bloomington 
Victor (Vic) Mark Haifleigh Borden, Ph.D. is Professor of Educational Leadership and Policy 
Studies at Indiana University Bloomington. He also directs the Carnegie Classification of 
Institutions of Higher Education as well as the Project on Academic Success, both within the 
IU Center for Postsecondary Research.  As if that isn't enough, he serves as a senior advisor 
to the Executive Vice President for University Academic Affairs. Dr. Borden's general area of 
scholarship is on the assessment of organizational performance within higher education 
institutions. Within this general area, he has pursued four themes: student progress and 
performance; organizational performance assessment and accountability; diversity and 
equity within higher education; and organizational learning and development as a 
framework for institutional research. Dr. Borden has published over 100 articles and book 
chapters. His professional activities include consulting and teaching workshops on 
accountability and improvement, program assessment, statistics, survey research, and the 
use of technology for assessment, decision support, and institutional analysis. He has 
delivered more than 190 presentations and workshops throughout the U.S. and in Europe, 
Africa, and Asia. Dr. Borden is an active contributor to several professional associations, 
most notably, the Association for Institutional Research, of which he is a Past President. 

3) Inputs by experts to orientate the team (e.g. Nelius Boshoff on research uptake, Heidi 
Prozesky on methodology: case studies, interviews, etc.) 

4) Attended by the full team (7 Lead Researchers and 7 Collaborating Researchers) and Vic 
Borden, the invited International Scholar (total attendance 15),  

5) Hosted by SciSTIP in Stellenbosch (Seminar Facilities in Wilcocks Building, Stellenbosch 
University). 

6) SciSTIP covers the transport and accommodation cost of all 15 participants, as well as 
the conference costs. 

7) Date: 10-11 May 2017  
 

6.2 Multiple Case Study  
 
1) Studies to be conducted during June 2017-June 2018 
2) Institutions in South Africa 

a) UP (mature IR unit as well as a mature learning analytics unit, a reputable HER 
programme offered by the Faculty of Education with well-published scholars, C. 
Sihoole, C Herman, and others) 

b) UFS (mature IR unit as well as a mature learning analytics unit, a reputable HER 
programme offered by the Faculty of Education with well-published scholars, M. 
Walker, M. Wilson-Strydom, L. Lange and others) 

c) SU (mature IR unit, an reputable HER programme offered by the Faculty of Education 
and well-published scholars, M. Fourie-Malherbe, L. Frick, E. Bitzer and others) 

d) UNISA (a mature IR and planning unit) 
e) Rhodes University (a mature IR unit and a reputable HE academic programme with 

well published scholars, including C. Boughie, S. McKenna and others) 
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f) UCT (a mature IR unit and a reputable and well-published scholars, S. Shay, K. 
Luckett, J. Muller and others) 

g) UWC (an established IR and QA unit, and a reputable HE academic programme with 
well-published scholars, P. Langa, B. Gaventa, N. Cloete, and others) 

h) DUT (a mature QA and Planning department) 
3) Institutions in Southern African countries outside South Africa (selection criteria to be 

worked out and final selection to be made later) 
a) University of Botswana 
b) University of Namibia  
c) University of Zimbabwe 
d) Eduardo Modlane University, Mozambique 
e) University of Malawi 

4) An institution is allocated to a team consisting of lead and collaborating researchers 
5) SAAIR covers the transport and accommodation costs of the lead and collaborating 

researchers. 
 

6.3 Bibliometric study of HER in Southern Africa 
 
1) Conducted by Heidi Prozesky and Jan Botha, with support of CREST Team 
2) Preliminary study during February – May 2017 (draft report presented at 

Conceptualisation Seminar on 10-11 May 2017) 
3) Final report July 2017 (available when case studies at institutions commence) 

 

6.4 Researchers’ Round Table and Authors’ Workshop 
 
1) All team members participate 
2) July 2018 
3) Hosted by SciSTIP in Conference facilities of Wilcocks Building, Stellenbosch University 
4) Team members present draft chapters of book (see par 6.6) 

 

6.5 Second Drafts of Book Chapters presented as conference papers 
 
1) Papers presented at the SAAIR Annual Conference in October 2018 

 

6.6 Publication of a scholarly book  
 
1) Editors: Jan Botha and Nicole Muller 
2) Approach an international publisher to publish the book (e.g. Routledge or Springer) 
3) Final drafts submitted to editors in November 2018 
4) Editing: December 2018-March 2019 
5) Submission to publisher (April 2019) 
6) Launch (May 2019) 
7) Pre-conference Workshop on the book and/or panel discussion at SAAIR Conference in 

October 2019.  
8) Other forms of dissemination  
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7. Outputs 
 
1) Lead Seminar (May 2017) 
2) Case Study Reports/Working Papers (June 2018) 
3) Papers presented at national conference (SAAIR Annual Conference October 2018) 
4) Book: edited volume of scholarly essays (publication during 1st semester 2019) 
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