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WELCOME

Welcome to my portfolio. You will find in it explanations of my journey as a university
learning facilitator. I will describe my teaching philosophy and provide explanation,
justification and reflections on the choices | have made through my teaching career in terms
of: how I facilitate learning, how I assess it and how | engage and motivate my learners to
attain their potential and enjoy Physical Geography as a university module they have to do
and also enjoy it and enable them to interpret the natural landscapes around them.

How to use the portfolio
To access most of the evidence, please click the words marked in blue,the links provided or
the attachments on the right of the page. For some of the links you need to have access to the

internet.

Thank you



INTRODUCTION AND CV

| am a Senior Lecturer in the Department of Geography and Environmental Sciences, which |
also lead as the Head of Department (H.O.D) since 2014. I have been at the North West
University, Mafikeng Campus for the past five years. Before then, my teaching journey has
taken me to various other higher education institutions in and outside South Africa. | spent
six years training high school teachers (Bachelor of Science Education degree) as a lecturer in
the Department of Geography at Bindura University of Science Education, in Zimbabwe.
Simultaneously I was a part time lecturer/tutor in the Department of Geography and
Environmental Sciences at the Zimbabwe Open University (an open learning and distance
higher education institution) for four years. | have been a visiting lecturer on contact leave at
Chinhoyi University of Technology (Zimbabwe) (1 month).

While doing my PhD | worked as contract lecturer in the same department (Geosciences
Department) at the Port Elizabeth Campus of the Nelson Mandela Metropolitan University
for one year and in the same capacity in the Department of Nature Conservation of the same
university at the George Campus, for two years. | have imparted an invited lecture at
University of Botswana to various learners selected from the Geography and Environmental
Sciences departments of three universities in Finland, NWU-Potchefstroom, NWU-Mafikeng,
Polytechnic of Namibia and University of Botswana as part of the Finnish — African Network
for Higher Education in Environmental Sciences (FANHEES)’s Camp Kalahari Project, to
which | am an active member. | was a member of the University Network for Research in
Disaster Reduction (UNEDRA) 2005-2007, where I represented Bindura University of
Science Education.

| am a trained teacher by profession and have the following educational qualifications:

PhD (Physical Geography), Nelson Mandela Metropolitan University (2012)

MSc (Soil Sciences) (Agricultural University of Havana, Cuba) (2001)

BSc. Honours (Applied GIS and Remote Sensing) (University Of Fort Hare) (2008)
BScEd. (Geography) (Jose Varona University of Pedagogy, Cuba) (1999)

PDipl (Educational Administration), Latin American and Caribbean Institute of
Pedagogy (Cuba) (1999)

e | have also attended various in-house professional development programmes

Since | arrived at NWU | have taught all the physical geography modules in the department,
that is, at undergraduate level; Introduction to Physical Geography (GEOM113),
Foundational Physical Geography (SFGM171) (this is for the Extended BSc programme
meant to provide an opportunity for those student who normally would not have achived
enough to enter the BSc programme), Aspects of Physical Geography (GEOM224),
Advanced Physical Geography (GEOM317) and at Honours Level, Selected Topics in
Physical Geography (GEOM622). | was a winner of the Teaching Excellence Award for 2017
at the North West University.

Other information
University committees

North West University
e Member of the EXCO of the Faculty of Agriculture Science and Technology (FAST)

4



Member of the Faculty Research Committee, Faculty of Agriculture Science and
Technology (FAST)

Member of the Research Committee of the School of Environmental and Health
Sciences

School of Environmental and Health Sciences Community Engagement
Representative (2012-2014),

School of Environmental and Health Sciences contact person on e-study guides
(2013-2015).

Bindura University of Science Education

Acting Head of the Department of Geography (2005-2006),

Faculty of Science representative in the University Senate (2003-2006),
Secretary of the University Time Table Committee (2003-2007);

University Open Day Committee member, (2004-2007).

Bindura University Representative to the Bindura Town Stakeholder Forum
(2002-2004).

Memberships

Geographical Association of Zimbabwe (National Committee member 2005- 2007)
Member of the Society of South African Geographers

Member of the South African Association of Geomorphologists

International Association of Sediment-Water Science

International Association of Hydrological Sciences

Moderation of exams and dissertations/theses;

University of For Hare (MSc. dissertations)

University of For Hare (Biogeography module)

University of Kwazulu-Natal (MSc. dissertations)

Nelson Mandela Metropolitan University (MSc. dissertations)
Rhodes University (MSc. dissertations)

List of students mentored or supervised;

Letlhogolo Mosadi (BSc.Honours) 2014 (just completed his MSc in Physical
Geography in China)

Gomolemo Fritz (BSc.) 2013 (doing her MSc in Environmental Sciences in
China)

Mosadi Che, N.S (MSc): Farm dam siltation and sediment source tracing in the
Zeerust-Swartruggens area, North West Province, 2015

Mosadi, L (MSc):Drainage development in the Cape Fold Belt of South Africa,
2016

Dzimbanhete, T: (MSc) Dolomite hazard assessment for low cost housing
development in Ottoshoop, Community, Mafikeng, 2016

Sieban P.L. (MSc), Assessment of the channel morphodynamics and the influence on
aquatic habitat integrity in the Luvuvu River, Kruger National Park, 2017
Ramolobeng, L.A. (MSc), Microbial and physico-chemical water quality in



Mogalakwena river (Limpopo Province): impacts of mines and urbanization, 2017
e Dudu, V (PhD) Mapping the cancer risk due to radionuclides in dust from the West
Rand mining area of South Africa,2017
e Owusuyi E (MSc) Morphometric analysis of two drainage basins with different
geotectonic histories. 2017

List of staff mentored;

e Dr NM Ndou (started off as a junior lecturer. | mentored him in Physical Geography
teaching) (2013-2015).

e Mrs N. van Gissellan (I am mentoring her in Physical Geography teaching) (since
June 2017).

List of awards received

e North West University Institutional Teaching Excellence Award (2016).

e British Council Newton Researcher Links Travel Grant for a three months visit to
Rothamsted Research, UK (2014).

e Robert McNamara World Bank Fellowship (Oct 2009-February 2010) for a visit to the
Sediment Research Laboratory, School of Geography, University of Exeter, UK and
Geography Department, University of Coventry, UK.

Reviewer of journals:

International Journal of Environmental Research
South African Geographical Journal

GeoCarto

Journal of Spatial Sciences

South African Journal of Geomatics
International Journal of Agricultural Sciences
NRF proposals

Other contributions

e One of the co-authors of the NWU Orkney Earthquake report at the request of the
Premier, NW.

Selected Research Publications

Manjoro, M, Rowntree, K, Kakembo,V, Foster,IDL, Collins, A (2016), Use of sediment
source fingerprinting to assess the role of subsurface erosion in the supply of fine
sediment in a degraded catchment in the Eastern Cape, South Africa. Journal of
Environmental Management http://dx.doi.org/10.1016/j.jenvman.2016.07.019

Manjoro, M (2015) Structural control of fluvial drainage in the Cape Fold Belt, South Africa.
Journal of African Earth Sciences 101 (2015) 350-359

Manjoro, M., Rowntree, K.M., Kakembo, V., Foster, I.D. L. (2012).Gully fan
morphodynamics in a small catchment in the Eastern Cape, South Africa. Land
Degradation and Development, 23 (6) 569-576.



http://dx.doi.org/10.1016/j.jenvman.2016.07.019

Manjoro, M., Kakembo, V., Rowntree, K.M. (2012). Trends in Soil Erosion and Woody
Shrub Encroachment in Ngqushwa District, Eastern Cape Province, South Africa.
Environmental Management 49:570-579.

Kamusoko, C., Aniya, M., Manjoro M.(2009) Rural sustainability under threat in Zimbabwe
— Simulation of future land use/cover changes in the Bindura district based on the
Markovcellular automata model. Applied Geography. 29 (3) 435-447.

Manjoro. M (2006) Understanding Farmers: explaining soil and water conservation
behaviour in smallholder farmers in southern Zimbabwe. The Journal of Sustainable
Development in Africa, 8 (1): 239-252.

Manjoro. M. (2005) Farmers’ perception of soil erosion and adoption of introduced
conservation practices in southern Zimbabwe. UNISWA Research Journal of
Agriculture, Science and Technology, Vol. 8 (2) 78-86.

Kamusoko, C., Aniya, M., Manjoro, M. (2011). Chapter 3. Markov-Cellular Automata
Approach for Modelling Land Use/Cover Changes in an African Rural Environment:
A Case Study in the Bindura District, Zimbabwe. In; Kamusoko, C., Ndegwa, C., M,.
Murayama, Y. (Eds) Recent Advances in Remote Sensing and GIS in Sub-Sahara
Africa. Nova Science Publishers, Inc. pp 23-46.

Kamusoko, C., Manjoro, M. (2011). Chapter 5. A Multistage-Artificial Neural Network and
Expert System (MANNES) Approach for Classifying Built-up Areas Based on
ALOS Data: the Case of Harare, Zimbabwe. In; Kamusoko, C., Ndegwa, C., M,.
Murayama, Y. (Eds) Recent Advances in Remote Sensing and GIS in Sub-Sahara
Africa. Nova Science Publishers, Inc. pp 71-90.

Manjoro. M., Hernandez-Jimenez, A. (2001). The need for improving and updating of the
Zimbabwe Soil Classification System. In Cuban Society of Soil Sciences Bulletin No
4. 90-95p.



MY TEACHING PHILOSOPHY

My teaching philosophy is learner-centred. The following are fundamental pillars of my
approach:

e learning must be enquiry-based, which means that learners must be allowed to
construct their own knowledge based on well-planned stimulating activities and that
learning must teach critical thinking and problem-solving to apply concepts and build
knowledge. Additionally, learning must ensure success, through instilling love for
learning and providing learners with knowledge and experiences that will allow them
to make successful choices;

e learning must be relevant to the students by connecting the class room to the real
world. But to do that | must get to know my students better and how they learn best;

e make my teaching flexible, by adjusting my teaching methods to meet each group’s
needs and myself constantly learning and trying out new teaching techniques, using
technology to enhance learning and preparing the learners for the future and

o reflective practice whereby | constantly think about how | am teaching and whether it
IS meeting the set goals, always communicate with my learners to understand how
they are experiencing the learning and also allow them to reflect on their learning.

e Good teaching must be informed by the best scholarship on teaching and learning,
hence | endeavour to investigate my students and my methods to improve their
experience of it and help achieve success. Students need to be engaged beyond the
classroom walls by thoughtfully blending online and face to face activities.

Various theories inform and influence my teaching. Among them are constructivism (both
individual and social constructivism) (Piaget 1967; Vygtosky 1978) with a mix of
transformative learning approach (Mezirow, 1991; 1997) and elements of authentic learning
theory (Herrington, 2006).
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with students A and student achievement
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teaching
Connect classroom Reflective
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Figure 1. Synopsis of my teaching philosophy.



REFLECTION ON STUDENTS
Who are your students?

Most of these students I deal with at undergraduate level do the conventional 3 year BSc
degree. However, | also teach those students who come to university with lower entrance
qualifications and have to undertake a 4 year Extended BSc. The latter do the same first year
modules with their 3-year BSc counterparts, but for double the time. The age range of the
students is from 18 and 23 years. This is the Generation Y and Z, also referred to as
millennials or post-millenials. This is a generation that has spent their entire lives in the
digital environment and information technology profoundly affects how they live and work
(Bennett et al., 2008; Wesner and Miller, 2008). This generation actively contributes, shares,
searches for and consumes content — plus works and plays — from the internet and on social
media platforms. The gender distribution is slightly skewed towards females. In terms of race
about 100 % of them are black African.

The Mafikeng Campus where | teach is located in a largely rural area and the majority of the
students come from the North West province. | have noted that most of them come from rural
backgrounds, poor and disadvantaged families and have not travelled much outside their
home province. Some of these students come to university directly after Matric or after a year
or two of upgrading. A portion of my students struggle with the English language in terms of
both speech and writing. 1 will discuss later how the above characteristics influence how |
design learning experiences for them and how the above-mentioned characteristics are may
be challenge and an opportunity if carefully considered.

How does your teaching ensure that all students feel included and are engaged actively in
their own learning?

Students may feel excluded during academic activities on account of: economic background,
educational background/academic performance, ICT knowledge and access to ICT
infrastructure, gender, religion, sexual orientation, race, among other things. It is necessary
that all my students regardless of their characteristics perform at their best, feel included and
are actively engaged. There are many strategies | use from time to time depending on the
specific nature of the groups. These include among others; for example, making sure that the
digital divide does not become an obstacle to learning (especially for those who come from
backgrounds where there did not have much access to ICT skills) by initiating them slowly
into those learning activities that need ICT skills and where necessary giving extra work or
remedial classes to those who struggle in those activities. Just to give one example, to help
my students to develop and perfect their computer skills, | require them to present typed
assignments and they have to submit assignments onto the university’s online leaning
management systems, eFundi (for plagiarism detection, etc).

I noted that those students who did not have enough access to computers before coming to
university would struggle with typing their assignments as these would be riddled with
grammatical and typographical errors or would not meet the deadline as they struggle to
upload their assignments onto the system. This is also related to access to computers at the
university’s general computer Labs. Initially, these students would perform badly and
struggle academically. After carefully thought of the situation, | improved access to ICT by
opening up one of our GIS labs for general use at specific times, reduced the weighting of
grammar and typographical errors on the essay assessment rubric for the first assignment, to



give them time to acquire the relevant ICT skills. This is just one example. Other examples
include understanding the difference between my conventional and extended BSc students by
giving the latter additional activities to do or giving alternative learning activities to those
students who cannot do field trips on Saturdays on religious grounds. I also regularly seek
and act on student feedback about how they experience my teaching to make sure that no one
remains behind and feels excluded.

In relation to keeping my students engaged actively in their learning, | make sure that my
lectures are a conversation with my students, with lots of questions and exchanges instead of
them just listening to me lecturing throughout. I also include many collaborative work in the
form of group activities during class, regular unannounced short assessments for them to
develop a habit of continuous study and preparation before they come to class and regular
directed readings or reading assignments, whereby | distribute to students some activities for
them to seek information and present in class. This keeps my students busy and engaged.

Another way | engage learners is through discussions of current affairs (e.g. tsunami, volcano
eruption, flood, earthquake news), anecdotal reflections, case studies and video discussions.
Learners often get enthralled by how many things happen outside class, or that are on the
news, etc, relevant to the content we will be doing in class and this helps them to appreciate
the everyday nature of the physical processes taking place around the world.

How do you get to know what your students bring with them to your classroom?

| understand that part of good teaching involves spending some time focusing on building
relationships with learners. I try to learn as much as possible about the learner cohorts whom
I will be dealing with. In fact | dedicate a whole lecture or two at the beginning of each
semester to understand:

« the places where the learners come from (to have an idea of the physical landscapes
they have been exposed to). This is very important in Physical Geography (where
sometimes concepts can be abstract and far divorced from the learners’ experience). It
enables me to choose examples that learners can relate to during class and when
planning and organizing class tasks and individualizing class experiences (for example,
learners working on different problems or questions that are relevant to their
background and then share with the rest).

« what they may already know about the subject through diagnostic questioning to probe
the depth of their understanding of related content I know was done at Matric. This
helps me to profile the range of knowledge and skills they bring, to use that as useful
scaffolding for more complex knowledge in class.

How do you teach in ways that encourage students to participate in knowledge production
processes?

My classes are rarely a monologue but a combination of lecture (35-50 % of the lecture time)
and learner activities such as reflective individual questions/answer session, rhetorical
questions, group activities, and case study analysis and group seminar presentations. This is
deliberate action to make sure students are involved actively. Also, in addition to the above,
senior classes like Third Years and Honours students are required to use published research
articles as one their major information sources for their assignments and other class
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assignments so that they can be aware of how knowledge is produced in the discipline and to
be able to critique research. These senior students also are required to do some mini-projects
and seminar presentations where they learn how to look for information and produce
knowledge.

How do you address problems of student underpreparedness in your curriculum?

General student underpreparedness is a big issue at rural universities like NWU-Mafikeng. It
is not a lesser problem in Geography and Environmental Sciences because some of our
students enrol for Geography options when they have not done Geography at Matric
(unfortunately, the university Regulations permit this). Thus these students are underprepared
for these modules. Firstly, to avoid alienating and making these students feeling excluded, my
first task is to know who such students are. | handle general underpreparedness through
engaging and motivating students about the need to work hard and then through regular
directed extra reading, directed individualized attention through asking questions to probing
understanding by such students during class activities and through group work where
underprepared students are deliberately partnered with their more able counterparts. | also
give remedial activities for practical activities to cater for those students who remain behind.
I have noted with satisfaction how some of the students who start off as underprepared
become some of the best through some of the strategies | have implemented.

How does your curriculum structure provide sufficient support for students?

NWU has Supplementary Instruction (SI) programmes where student peers do remedial and
tutorial work to help others in those modules with high failure rates and large numbers.
Because Geography modules do not have high failure rates and large numbers we do not do
Sl programmes. However, any signs of underpreparedness are dealt with in class by each
individual lecturer as explained above. Support mechanisms in the modules | offer include
regular consultation with students outside lecture hours and discussion on any issues related
to their academic performance. Initially, | assumed that learners will seek help when they are
struggling with a class by putting a consultation timetable on my office door and encouraging
them to come for help. However, with time after interacting with them | observed that some
learners sometimes do not always feel comfortable asking for help. Thus | sometimes request
for one-on-one meetings with affected learners as problems arose. Alternatively, | arrange for
their colleagues who to talk to them and help them out. Also, I have identified peers who can
specific support to fellow students.

How does your curriculum and teaching strategies enrich students with exceptional
abilities?

| respect the individuality of my learners in class and take into account their views that may
be different in terms of how they interpret aspects of the content. Thus I tell my learners to
have what I call “conceptual autonomy”, which means they need to interpret the texts and
lecture material and build their own understanding of it instead of repeating what | say. The
main objective is to support the learner in becoming an effective thinker. I also take into
account that there are different learners with diverse learning styles and that diverse teaching
strategies can help to appeal and reach out to the diversity of my learners and lead to more
effective learning. For example, I use a lot of class activities and interactive questioning
techniques. This enables me to identify specific aspects of the content that students are
having difficulties with, but also helps me pick those of my students who are gifted and have
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exceptional abilities. To avoid a situation where those with exceptional abilities are bored and
frustrated in class as the lecturer tries to cater for the underprepared, | have devised different
strategies. One of them is during class discussion | ask more complex questions to them to
help challenge their minds. Also, when group activities are distributed, when possible these
students are given leadership roles. | also use them as demonstrators during some lab
practical and field activities.

REFLECTION ON CONTEXT
Where does your teaching take place?

| teach at the North West University, Mafikeng Campus, which is located in Mmabatho. This
was formerly, the University of Bophutatswana before the major with other institutions in
2004. The campus is located largely in a rural area. The majority of students come from rural
backgrounds, poor and disadvantaged backgrounds.

What are the macro, meso and micro issues that you take into account in your teaching?

The context in which teaching and learning takes place, and all its macro, meso and micro
factors are very important and teachers need to take them into account when they develop
learning opportunities. There are a number of contextual issues | take into account in my
teaching:

e the country’s needs. | am a member of the South African Association of
Geomorphologists (SAAG). This organization has observed that South Africa
universities are not producing enough MSc and PhDs in Geomorphology or Physical
Geography to support and spearhead the environmental management in the country.
One of the reasons observed to cause this is the teaching of the discipline at
undergraduate and the lack of practical skills development. This informs how I design
my learning experiences. | try as much as possible to excite learners toward this
science by showing the practical applications of what we do in class. | also try as
much as possible to take them out to field trips for them to learn to practically
interpret the landscape for various ends, for example, water resources development,
soil erosion management, etc. | also try to motivate them to see that it is possible to
have scientific and research career in this field of Physical Geography, by telling them
about former students who have done postgraduate studies in the area of Physical
Geography, bringing published research articles that deal with things we have done in
class. Learners get excited to see the practical implications of what we do. So | always
try to bring in the link between theory and practice.

e The fact that many of my students have not travelled much in South Africa. To bring
Physiscal Geography to life and provide an authentic experience of it, | need to link it
to the real world, giving examples of many of the issues we deal with in class,
introducing videos to illustrate concepts, photos and newspapers articles. Thus even if
my students may not have travelled and experienced some of the things we talk about
in class, by introducing different media, it helps them understand and love the
modules.

e The educational backgrouds of my students and general underpreparedness: Many
academics teach students they wish they had, not those in front of them. Thus I
always try to diagnose the skills, knowledge and specific needs of each group and
then try to develop learning experiences suited to them. For example, | remember at
one time, one group of students requested me to explain the general English terms |
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used in my lectures. They were not following up some of the lectures. | had to choose
carefully the words I use and explain some of that vocabularly. It helped. Similarly,
some groups believed | speak very fast. As usual | responded accordingly by putting
in place stratergies to help my students. For example, | gave them the freedom to raise
hands and ask for me to reduce my pace whenever they thought I was too fast. This
did not work because students were timid to do that. After sometime | devisd another
stratergy. | requested students to just raise a white sheet of paper whenever they
thought I was fast. This improved things. Thus lecturers always need to respond to
their student’ needs.

e The fact that my students are the internet generation. The kind of learners we have
nowadays have access an incredible amount of information from the internet, actively
contribute, share, search for and consume content — plus work and play — on the
internet and social media platforms. Thus | tape their propensity to go to the internet
for anything to the advantage of the class. Instead of giving them the information
sometimes | direct them to find it out and use the internet to learn by identifying
educational sites, Youtube videos or animations of physical processes we deal with in
class, pictures, useful news items, etc, so that they view it before and after class to
help fortify their understanding of content.

How do your curriculum decisions and teaching approaches reflect the geographical,
historical and social context of your classroom?

This questions has been partly answered in different sections above. | have shown how |
consider the economic/social backgrounds of my students when designing learning
experiences for them. I will concentrate on the geographical context which has not been
covered before and which applies directly to my discipline. As stated earlier, | teach Physical
Geography and specifically Geomorphology. I try always to relate the content to my students’
geographical context.

For example, last year Mafikeng was hit by severe dust storms on successive weekends.
Visibility was very bad and vehicles had to use their head lights during the day. This is
happened during the time | was dealing with Desert Processes and Landforms with my
GEOM224 Aspects of Physical Geography class and specifically we were dealing wind
transport mechanisms and the role of surface characteristics of desert processes and
landforms.

By carefully asking students around this event, around issues they had experienced with the
dust storm, and guiding them to analyse the factors that contribute this to be a persistent
problem in Mafikeng and surrounding environments, | was able to achieve a deeper
understanding and reinforce acquired knowledge. | was able to use a local phenomenon that
most learners relate to explain the following concepts and develop the day’s lecture, even
before putting up lecture slides:

e Wind as a geomorphic agent in semi-arid and arid areas

e Threshold and terminal fall velocity impacts on wind erosion and transport

e Wind regime/direction effect on the development of landscapes in arid and semi-
arid areas

e The significance of wind as a geomorphic agent in those areas free of vegetation
or scarcely vegetated
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e Types of wind erosion (deflation observed in the storm phenomenon) and
transport mechanisms (suspension depending on the particle size).

| also use of relevant examples and case studies to which learners can relate. One example of
case studies about complex issues that learners fail to relate to and which other colleagues
would use international examples, far divorced from learners is the issue of plate tectonics. |
have used, in addition to other resources, a paper that | recently published to show learners
that plate tectonics, folding and faulting processes happened in South Africa and that there
are visible signs left in the landscape to show this. Following from that case study learners
were able to do a guided reading and activity based on the paper and the answers to the task
were submitted by email. Learners were very much excited by this and they indicated that it
really helped understand the complex phenomenon and it brought the issue of plate tectonics
closer to them.

| have also learnt through the years that learners are more likely to remember information that
relates to ideas or experiences they are already familiar with. Thus I try to use examples from
the learners’ life, current events and news items. I try to bring curious facts and examples and
be as informative as possible. My learners were intrigued and baffled as the same time when
in one class when we were discussing the classification of volcanos into extinct, dormant and
active, | asked them whether they knew that South Africa had an active volcano, whose last
eruption was in 2008 or that we have an extinct volcano in the North-West province. There
was a unanimous “no” and when | started unbundling the facts with maps and pictures my
learners cherished the new information.

In what ways does your context enable or constrain how you teach and assess?

My teaching is influenced by various contextual factors, some of which have been dealt with
already above. For example, Mafikeng and nearby areas are not endowed with diverse
physical landscapes that can enrich learning Physical Geography. Sometimes | take students
to distant locations to enhance their learning. But | use a lot of pictures, videos and news
articles of other areas we cannot visit to teach students. The underpreparedness of students
sometimes demands of extra time, which may be not available, to deal with certain aspects of
the content. Ideally, |1 would like to do more online assessment activities, but some of my first
year students are underprepared, so to avoid disadvantaging them | reduce online assessment.

How do you integrate pertinent local and topical issues into your curriculum?

Most of the content we cover in Geography deal with real world issues: earthquakes,
droughts, floods, heat waves, soil erosion, etc. So | always carefully pick relevant examples
of news items to bring to class to illustrate issues. Examples | have brought to class are heat
waves and the Orkney earthquake in the North West. Sometimes | bring international news of
the day to class. What I usually do is to project a news article on the slide and ask questions
and relate it to class in terms nature and characteristics of the phenomena in terms of what
was done in class or post the relevant news item on our online site.
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Figure 2. Using news and case
studies to link class work to the real
world

What are the institutional, student body, professional, national and international
contextual issues that affect your teaching and learning context?

My teaching is influenced by various institutional policies. For example, the NWU Teaching
and Learning Strategy, NWU policy on study guides,etc. For example, the NWU Teaching
and Learning Strategy puts emphasis on blended learning. | make sure teaching and learning
takes place face to face and also online. Student bodies in the form of faculty councils always
give feedback about teaching and learning, which I always take into account. At national
levels, I try to respond to the country’s needs (Some expressed through our professional
association SAAG) for postgraduate skills in the natural sciences by making my students
enjoy my modules and encouraging and motivating them to embark on postgraduate
programmes.

How does your curriculum address concerns affecting the planet?

Geography deals with nature and society interactions. It is at the heart of understanding how
our planet works and how humanity impacts the survival of life. Thus in class, where
possible, I always try to introduce and link what is done in class and with real problems that
affect the environment like natural disasters, land degradation, climate change and others.

What changes have you made to the curriculum to ensure it addresses your context?

| use a lot of multimedia technology in the form of video, animations, pictures and news
items to address the challenges posed by budgetary constraints to travel for field trips but also
to help develop ICT skills. I use effectively the internet to communicate and share class
content and other relevant information with students. | have written study guides that were
lacking in some of the modules I teach.

REFLECTION ON KNOWLEDGE

What is your discipline / profession and what are its key features?

My discipline is Physical Geography which is a sub-discipline of Geography. It studies the
processes and patterns in the Earth’s physical environment. It analyses spatial variations and

interrelationships within the various physical components and natural processes that act on
the Earth. There are many branches within Physical Geography: climatology,
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geomorphology, biogeography, hydrology to name but a few. I specialise in geomorphology,
which deals with physical landscapes and processes that create them.

What aspects of the course or programme do your students battle with and how have you
addressed this through your teaching approach?

My students battle with application of knowledge. They are very good at reproducing
information but when the same information is requested in an application context, they
struggle. For example, although students are taught the internal and external factors that
influence the formation of different landscapes, the moment you give them a specific context,
for instance: Explain why the area around Mafikeng is a featureless plain? What influenced
the characteristics of the cave formations in the Krugersdorp area? After realizing this
problem, | make sure during tests, quizzes, seminars and in class, | always ask a mix of
knowledge and application questions. Also, | have introduced case study discussions where
we examine specific contexts and issues that affect them so that students can learn to apply
what they know.

How do your teaching and assessment approaches ensure that the practices of the
discipline and/or profession become accessible to all?

written assignments, quizzes, tests, practicals, seminar write-ups, oral questions, etc, to
achieve both summative and formative purposes. At first year level my assessments
emphasise mostly the reproduction of acquired information and some parts of it assessing the
integration of this knowledge with prior knowledge or existing examples. At second year |
assess deeper knowledge and the capacity to use that knowledge to interpret the physical
environment.

In what ways does your teaching allow students to have access to the discipline?

| allow students to access the discipline by making the content less abstract through always
relating knowledge to the real world. There is no part of the content we do that cannot be
linked to the real world. I also make sure | demonstrate the practical applications of the
knowledge and everyday implications of natural processes to humanity. This makes students
understand better and love Physical Geography. Also, | give my students an opportunity to
get exposed to the discipline by enabling them to go to Geography conferences where they
present their work and interact and learn from other students.

How do you ensure that you maintain disciplinary depth?

Discipline depth in my teaching is maintained by making sure the curriculum is
benchmarked, use of not one textbooks but several, that the assessments are internally and
externally moderated and that the learning outcomes and activities are perched at the right
NQF level I do benchmarking by investigating what other institutions teaching the same or
similar modules, both locally and international are doing, before I design my learning
experiences.
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How does being an active scholar affect your teaching? How does your contributions to
your discipline improve your teaching?

Scholarship in the discipline and that of teaching and learning is very important as it must
inform and help advance one’s teaching. I am an active researcher in Geomorphology and I
use some of my research to teach. Also, | have done some research of my own teaching to
investigate whether the use of multimedia is really making a difference to my students. Such
type of research helps improve what | do.

REFLECTION ON GROWTH
What innovative approaches enhance your teaching?

To ensure that the intended learning outcomes are achieved, it is necessary that strategies to
facilitate effective learning throughout the learning period are carefully selected. | use a
variety of teaching strategies. These include the traditional lecture method, group seminar
presentations and discussions, laboratory practical work and field work. Special mention
must be made of the thoughtful integration of classroom face-to-face learning experiences
with ICT in a blended learning experience for the students through some of the following
strategies:

e Lecture method: | organise lectures to promote learning by putting greater focus
on active learning, where learners openly interact with one another and participate
in the activities and ICT and online activities are well integrated. | always strive to
capture learners’ attention, motivate them and try to excite to enjoy the subject
matter.

Figure 3. Carefully selected group activities can foster mutual trust and cooperation and
help student learn actively.

e Group seminar presentations: Group presentations are a common teaching
technique. However, | assess them in an innovative way. The seminars are
assessed in 3 different ways; group mark for the presentation (50 %), individual
write-up (25 %) and individual oral answer to questions following from the
presentation (25 %). The principle underlying the oral presentation is ‘perish or
survive together’. Thus group seminar work encourages team work and mutual
support. However, because part of the activity entails individual submissions; it
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also brings a competitive dimension to learning, which | have observed motivates
learners to strive harder for results and helps them work harder. There is also a
dimension of peer-evaluation. Although this not used to award any marks, it helps
me gauge whether the audience prepared for the seminar (the guidelines specify
that every learner is supposed to prepare for the seminar to be able to ask
questions or comment) or to help develop honesty in evaluating others.

Figure 4. Group presentations and robust discussions

Field work: Field work is as intrinsic to the discipline of Geography as clinical
practice is to medicine (Bradbeer, 1996). Fieldwork is an integral component of the
modules | teach and is compulsory. Field work reveals the complexity of the physical
environment but in the field this complexity then becomes amenable to
comprehension. Thus fieldwork gives opportunities for learners to interpret and
understand it in way that cannot be duplicated in the lecture room. On site
observation, measurements and field classes offer an excellent opportunity for
learners not only to acquire a deeper understanding of the physical processes learnt in
class, but also technical skills to interpret form-process relationships in situ.

These skills are needed for postgraduate research and for a professional geographer or
environmental scientists. The learning activities are planned in such a way that the
learning outcomes and assessment criteria are very clear, the reasons for the choice of
the site to be visited and the geographical context is clarified beforehand. See the
attached field guide for one of the field trips to the Wonder Cave, Krugersdorp,
undertaken this year with GEOM224 Class. Below are some of the pictures from that
field visit.
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Discussing the formation
and characteristics of
cave speleothems with
the GEOM224 class in
the Wonder Cave,
Krugersdorp, 22 metres
underground. The red
arrow shows the lecturer.

Learner
taking notes

Explaining soil processes
2 m deep in a soil profile.

Figure 5. Examples of field classes with students.

For assessing the field trips at the beginning | tried forming small groups and gave
each group the field guide. At the end the group would prepare a field trip report for
assessment. | observed that this did not work well as some learners would not be
actively involved in group activities as they get distracted by features and places
visited or become playful, but still get a group mark. Thus | then introduced a field
trip test after each trip. This reduced distractions in the field and improved
concentration as each person knew that any playful behaviour will affect them
individually.
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Laboratory work: Lab work allows learners to explore further some of the ideas and
themes covered during lectures to enable them to gain practical skills relevant for
research and professional practice. All practical activities are done in pairs and at most
in groups of three. This is to enable learners to learn to collaborate and also to
enhance discussions and cooperative learning. This exposes them to other people’s
thought processes and problem solving abilities, which helps them to develop their
own reasoning skills. Learners are given each guidelines or instructions for each
practical at least a week before the practical. These practical activities cover skills like
for example: academic writing in Geography, rock and mineral identification and map
work, sketch work, calculations, interpreting diagrams, etc.

Figure 6.Learners analysing the soil
samples collected in the field work shown
in pictures above in Physical Geography
Lab NWU.

e Use of videos: Since I started at NWU | have found the use of videos downloaded
from YouTube or that come on DVDs from the library, very helpful in explaining
difficult concepts and visually illustrating diverse physical processes that are
either outside the learner’s everyday experiences (e.g. plate tectonics, volcanoes,
earthquakes, landslides) or difficult to observe or study. Videos are key aspect of
successful active learning in my classes. The links to some of the videos are
posted on eFundi for learners to view in detail on their own (the evidence is
shown on eFundi, see figure below). Each video is appropriately introduced and
inserted in the middle of a lecture to explain a concept or at the beginning or end
of the lecture for analysis and discussion based on planned learner activities.
Sometimes, | use video at the beginning of a class to initiate discussion or at the
end to illustrate some of the aspects covered. Follow the following links to view
two examples of videos that have used in classes.

| also use videos for assessment purposes, whereby learners are requested to
analyse a video and given assessment questions to discuss. The innovative use of
video during lectures has transformed the engagement levels of learners and has
created a greatly enhanced learning experience. | have also observed that through
the use of video, learners are more alert, motivated and focused on the topic at
hand. Watching video coverage transports the learner into the world of the topic
under discussion and brings the topic to life. Videos are accompanied by
discussions and group activities.
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Figure 7. Links to most media resources files (video and animations) used in class are

shared with learners on eFundi.

e Use of Animations: Animation is a great way to offer visual explanations of concepts
in Physical Geography. Just like the use of videos explained above, | have noted that
use of animations is very useful for learners to understand processes that take years to
happen or that are abstract. | have access to Physical Geography animations on DVDs
from the NWU library and also from websites managed by some of the publishers of

the text books we use, e.g.

(https://www.classzone.com/books/earth science/terc/navigation/visualization.cfm). |

use these animations to explain and illustrate some of the physical process that

learners find difficult to understand but also to reinforce material taught in class.
Learners also have access to this material through either links I post on eFundi or

through the library DVD.

Below is an example of two animations | use as part of the on continental drift, which
some learners fail to grasp well. The first one animates the theory as explained in

textbooks. After learners prove that they understand the theory, I ask them to
speculate the future of the process. Learners have difficulties to appreciate that the

continents are still drifting apart. Thus when | play the next animation about the future
of drifting of the continents, learners are astounded. We then relate the two
animations to current signs of the drifting of the continents like the present earthquake
belts around the world. This enhances learners’ understanding of the topic.
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https://www.classzone.com/books/earth_science/terc/navigation/visualization.cfm

ES0806 Observe an animation of the breakup of Pangaea.

2% % & McDougal Littell |

This animation shows how the locations of continents and islands have changed
over the past 150 million years. Reconstructions are based on data from ocean
drilling projects and other research. To generate the maps, scientists analyzed
data and calculated the positions of nearly 200 separate blocks of continental
and oceanic crust.

Il Click the image to see the animation. Use the movie controls to examine the sequence

of maps

ES0807 ine an animation of plate predicted for the

Figure 8. Animation is a great way to offer visual explanations of concepts in Physical

Geography. Above are examples of animations used to visually illustrate the
theory of plate tectonics. Without animations some learners find too complex to
understand. Please click each one of the figures to access the animations, you
will need internet.

Each animation is appropriately inserted in the right context in class and accompanied
by learner activities or reflective question and answer session on the animation to
complete the learning. Kindly see a few examples of animations used in class

Use of eFundi: eFundi is an online Learning Management System (LMSs) used at
the NWU to support learning and teaching. As seen in some examples given
throughout the portfolio, it is one of the technologies | use eFundi much through
the following specific tools: Resources (to post lecture slides, extra reading
materials, links to videos, animations, etc), News (post relevant news articles
relating to aspects related to class material, e.g. earthquakes, etc, for discussion,
see first figure on the next page), assignments (for leaners to submit assignments
electronically and for me to mark and return them in the same way), Dropbox (for
private sharing of files) and Announcements (for messages and notices). | have
tried Forums to discuss some the posted material without success as the response
was not good. Thus after posting material we discuss them in class or learners are
given group activities to do related to the material.

The motive of using eFundi for assignment submission, is to help me quickly pick
out serious cases of plagiarism (using the Turnltin Report) especially where whole
paragraphs are copy-pasted from existing sources on the internet. However, to
help the students | would encourage learners to submit the assignment online few
days before the deadline, for them to check their Turnltln Reports and if the
similarity index is too high, to work on the assignment until the levels acceptable
for submission. All this had to be before the assignment deadline. | use to
discourage plagiarism and | penalize cases of plagiarism heavily.
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Figure 9. Physical Geography in the news. Sharing the latest news related to class material
on eFundi site helps learners appreciate the practical implications of some of the
processes they are studying.

e Use of email combined with internet for learner homework tasks:1 have observed
that the kind of learners we have nowadays have access lots of information from
the internet and sometimes we don’t need to give them all the information but
direct them to find it out and use the internet to learn. Given the increasing
evidence that the internet, information and communication technologies are
transforming much of society, surely it should also transform the way Geography
is taught. A combination of internet activities submitted through email has proven
helpful for me. For example, when | teach the classification on rocks and
minerals to my first year learners, they struggle to understand the types and
sometimes we do not have sufficient mineral samples of a particular type of
minerals to show during class or practicals. However, the internet is replete with
such information. Thus tapping on learners’ propensity to go to the internet for
anything, | designed assignments whereby they can familiarise with the
classification of minerals and view how the rocks and minerals look like on the
internet and to send response through email. See example below.

F WS- O F Examctes of SUdent work Combifng ItEmet Use nd ema - PewerPait Product ACtivalon Falled) 7 - A X
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e - E e Find
. T £ e 2 o el -
e BT U S i . o
1

Reading Assignment :
ng ‘9 Internet

based
Research on the internet about the classification ..
of minerals and examples of each class of activities
minerals stated above. Choose TWO classes of
minerals and send to my email address 3 pictures
of different minerals that belong to the chosen
classes.

Please label the mineral and its class on each
picture.
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Figure 10. Examples of activities that combine the use of internet research and email for
learning to enhance learners ICT skills while teaching them to look for
information.

This kind of exercises enabled learners to learn independent information search (note
that they were not given a particular web site to go to but they had to find information
themselves). | archived the set learning outcomes; to understand classification of
minerals with the aid of examples. This enhances the actual mineral and rock
classification practical we do in the lab.

e Real time use the internet: | also use the internet effectively in class for real time
information where possible. For example, there is an internet site
(http://quakes.globalincidentmap.com/) I discovered three years ago, that records in
real time the depth, location and magnitude of each earthquake that takes place
anywhere in the world, no matter how small. So when | deal with the topic of
earthquakes in class, just to grab the attention of learners, just a few minutes before
class I download the latest table and map and use it in class to illustrate to learners
that these natural processes happen every minutes or hour or day (because the
processes that drive them are in action each time, e.g. plate tectonics, etc).

Just to make a point | open the site at the beginning and end of class and learners get
excited and interested when they discover that some events happened while we were
discussing this. Based on this information, | give activities to learners to provoke
thinking by leading them to understand the global distribution of earthquakes, by their
magnitude, the reasons for the observed patterns, the tectonic plates involved in
causing the earthquakes, the type of plate boundaries vis a vis magnitude of
earthquakes and the implication of the depth of the earthquake on damages. Learners
get surprised and excited at the same time by the curious facts and they say it helps
them very much. 1 do all these things to make Physical Geography come alive and
excite and connect with learners.
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How do you critically evaluate your own teaching?

| critically evaluate my own teaching by assessing and reflecting on student performance in
quizzes, test and exams. An important aspect in designing learning experiences and
assessment is not to assume that the learners’ experience of it is always great. Thus I try to
get continuous feedback of their experiences through engaging them in class, and also
through informal and formal structured ways (Student Lecturer Evaluations forms). | strive to
use the feedback to become a better learning facilitator. | also do that by reflecting on the
results of peer evaluations.

How do you actively solicit peer evaluation and critique to enhance your teaching?

The NWU has systems in place for peer evaluation which one can solicit. I have solicited
twice in the last five years for the peer evaluation committee to come and observe and
critique my lectures. I also benefit from internal exam moderation and external examiners’
report on my exams and marking.

Reflection on class observation by the Teaching Excellence Award panel (see the TEA
Feedback Report).

Generally the panel’s observation was encouraging. They noted many positives from
my class. Most of these observation coincided with the learners’ opinions captured in
the informal feedback | request them to do for my classes. The panel noted the
following area of development; that instead of asking my learners whether everything
was clear during class, rather I should ask specific questions to individual learners to
assess if they understand. This observation is noted and acceptable. Although in that
lecture I did ask a lot of specific questions to given individuals, | think at times my
questions were general, to the whole class. Since that report, | have reduced the
general questions. However, this poses another challenge. Some learners feel that they
must volunteer to answer questions, instead of being put on the spot.

Reflection on learner experience

The learner experience of my teaching is very important as it gives me a window into
how | am doing and what areas | need to improve on.

Formal learner feedback through NWU administered student lecturer evaluation
(SLE) forms.

For SFGM171, an SLE was done in June 2016. The summary is given below.
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OVERALL STUDENT’S RESPONSE RATI June 2016

ITEM OVERALL RATINGS
PREPARATION 85.00%
PRESENTATION 88.00%
RELATIONSHIP WITH STUDENTS 80.00%
ASSESSMENT 79.00%
SUBJECT CONTENT 86.00%

The highest assessment was on lecture presentation (88 %) and the lowest was on
assessment (79 %) and relationships with learners (80 %). | appreciate that learners
note the effort | put on preparing and presenting classes. Although as assessment of
>85 % is not too bad, I strived to improve by introducing more group activities and
animations and video. On assessment learners felt very much that I don’t refer them to
learning support when they achieve poorly. This despite some remedial support and
revision we do after each test. However, the general feeling is that I am too strict and
hard on them. During the second semester (note that this is a yearlong module), |
explicitly explained to them assessment criteria so that they understand that | was not
being too strict. | also explicitly explained to them what is called learning support, so
that they know that it was being done. In general, going forward, there is room for
improvement in all the items and I need to continuously work all aspects of my
teaching.

OVERALL STUDENT’S RESPONSE RATING November 2016

ITEM OVERALL RATINGS
PREPARATION 85.00%
PRESENTATION 86.00%
RELATIONSHIP WITH STUDENTS 80.00%
ASSESSMENT 80.00%
SUBJECT CONTENT 82.00%

Generally the students assessed me highly in all aspects in both cases.

Lecturer initiated informal learner feedback

Besides the formal student-lecturer evaluations that are undertaken by NWU, I have
found other ways of getting regular suggestions and feedback from my learners. For

example, with both of my classes, during the semester I circulated blank sheets of
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paper to each learner and requested them to identify the positive (where the lecturer
deserves a pat on the back), the negatives (things that can be done better) and
recommendations going forward. Here are selected examples of the raw comments
from learners. After collecting all the feedback | summarised it into the major themes
(issues raised by more than 4 people were considered major). | brought the summary
to the next class for discussion. I then projected the summary on a slide and went one
by one giving my reflection on each one of the positives, negatives and suggestions in
class. I laid out my plan to them on what I was going to do to improve those aspects
they indicated. Additionally I indicated to them that | had done the same for them;
that is, compile a list of issues that constitute negatives, positives and offer
suggestions.

| then requested them to draw out a plan like I did with their feedback, on how to
improve on those aspects that were considered negative. | then posted both on eFundi
(shown by red arrow below). It was like a contract with them. | did the same for the
second year group.
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Figure 11. Sharing with learners on eFundi my reflections on their experiences of my
teaching. It was useful to show learners that while | have genuine interest
in improving their learning experience, they must also reflect on their
own performance and do something about it.

My reflection of the learner experience obtained by the above method is that learners
are very pleased with my work and recognise the passion and effort put into
preparation for lectures, the use of videos and animations and the genuine concern for
their success in the module. I will continuously work to improve my work by
perfecting the use of the learning strategies I use. On the other side they suggest that
my speed when talking can be improved and some suggest that | should not put them
on the spot by my questions. On my speed | have already devised a strategy- “when
you feel I am too fast for your liking, just silently raise a white paper in the air” and I
will know what to do. Initially I requested them to tell me when | am fast, but it did
not work as learners are generally fearful or shy to do so. The white paper method has
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worked. However, 1 still need to work on and moderate my speed as | generally speak
fast.

How do you think you have developed as an excellent teacher over time?

| have grown as teacher since | arrived at NWU. Although I had taught at university before
joining NWU I was in for a nasty surprise. | had many assumptions on the learners | would
meet: self-motivated, knowing why they are at this higher education institution; having basic
knowledge of the modules | teach from Matric, etc. | expected them to read the prescribed
material before class. These assumptions were reflected in the way | designed learning. |
would come to the lecture present the material, try to engage them intense questioning
techniques and class discussions. This did not work initially because learners lost attention
easily in class, became easily distracted, they were less engaging, sometimes scared to
participate in class and failed to understand basic concepts. Initially I got frustrated as the
pass rate went low despite my efforts. Later the pass rates started to increase. | learnt that it is
not good to assume and act on assumptions. As educators we have an opportunity to do
diagnostic assessments through questioning or formal exercises, etc, to understand the cohort
of learners we are dealing with. After my first semester, | endeavoured to understand the next
group of learners | had, their backgrounds, needs, fears and aspirations. | started engaging
them and understanding them better and creating rapport. Communication and confidence
grew. Although I was still faced with learners not very keen to volunteer to answer questions,
the situation improved.

My teaching has become more learner centred, with more group and individual activities
instead of direct lectures most of the time. | have successfully experimented with the blended
learning, although | am still trying to perfect this technique. | have learnt the following to
make learning effective: spark curiosity, use visual aids effectively to maintain interest, have
contagious passion and enthusiasm for the activities you do, engage learners and also
continuously test engagement half way through the lecture and strive to remember names.

My teaching philosophy and how | view learners have not always been the same. | have not
always been learner centred, or used ICT effectively. Since my first lecturing job in 2002 my
teaching has evolved under the influence of various factors; 1) the type of learners have
changed in terms of where they seek information and how they access that information, 2)
technological development in the ICT sector, 2) formal workshops and training through the
years, 4) reflective practice and 5) the influence of colleagues and mentors.

| have undergone several training programmes as part of my professional development
throughout the years. These include the following:

Institutional Course for New Lecturers 1,2 and 3

Art of supervision workshop offered by Chris Kapp — 10 Oct 2014
Writing interactive study guides -2013

Assessment in Higher Education — 14 April 2015

Flipped classroom — 14 September 2016

Video screen casting to capture lectures — 7 April 2016

How have you contributed to curriculum development?
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| prepared four study guides (Introduction to Physical Geography (GEOM113), Foundational
Physical Geography (SFGM171) and Aspects of Physical Geography (GEOM224 since my
arrival at NWU. Only one sample is provided above. As Head of Department, | have led
curriculum development within my department. | was part of a core group of four colleagues
who developed a new programme; Bachelor of Environmental Sciences. | developed
curricula for 7 module of this programme. The programme has gone through various stages
of evaluation (Institutional Curriculum Assessment System (ICAS), South African
Qualification Authority (SAQA), and Higher Education Qualification Subframeworks
(HEQSF) and we are now working on the final version. | have successfully led the process of
reviewing the following departmental programmes under the HEQSF project Phase 1 (MSc
Geography 203 124 N806M, MSc Geography (Environmental Science) 203 133 N830M,
PhD Geography 204 121 N932M, PhD Environmental Science 204 114 N914M, Bachelor of
Science (BSc),Biology — Geography), N118M). | am currently leading the HEQSF project
Phase 2 which looks category B programmes (BSc. Honours Geography 202 118 N614M). |
am developing a new module for this programme. | was the external examiner of
Biogeography for the University of Fort Hare through which I helped improve the curriculum
and teaching of the module. | was also part of team that developed the MSc in Natural
Resources Management and Environmental Sustainability AT Bindura University of Science
Education.

Sharing practice to promote quality teaching and learning leadership

I am a member of the Community of Practice at NWU Mafikeng, which is made up of
lecturers with interest in scholarship of teaching and learning. We meet regularly to discuss
the latest development in teaching and learning and share the best practices. | also believe
that sharing my teaching knowledge, experience and expertise with colleagues in the
department to improve the level of teaching. | do cooperative teaching with a colleague at
first year level, whereby we share the teaching according to our expertise, to give the learners
to learn from the best in each specific area. | have helped colleagues with less teaching
experience, particularly those with whom | share the teaching responsibilities in some of the
modules. For example, during our interactions with one colleague | have observed that he
tends to face problems in the developing enriching and innovative learning experiences for
learners. | have shared with my experiences with him. | have also offered my expertise to one
colleague who started off as a junior lecturer shadowing me in Physical Geography modules.
I helped him by doing informal and formal moderations of his work when requested. | have
helped him identify useful skills he needs to improve his role as a learning facilitator and
even advised on training he may attend to help him develop. The colleague is now a full time
lecturer. | am also involved in active mentorship of our newest lecturer who started in June
2017. I am also shared my expertise with colleagues in my capacity as an external examiner
of the Biogeography Module at the University of Fort Hare (GEG313) for the past two years.
| have also examined the MSc dissertations from the Geosciences Department of the Nelson
Mandal Metropolitan University and the School of Geography of the University of KwaZulu-

How does your approach to assessment enhance learning?

According to Enerson et al. (2007), in-built continuous assessment process should be
designed in such a way that it can guide learners on how to study and therefore optimize
learning, inform on the learning progress and provide for reflection on learning. This
principle underlies all the continuous assessment activities explained above. Throughout the
semester | consistently remind learners to learn their strengths and weaknesses from each
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assessment and strive to improve. | make sure that I give feedback on all assessments as
promptly as I can, depending on other responsibilities. Also, instead of giving the learner the
memorandum, | go through each question with the learners revising. | use that as a learning
opportunity, instead of just handing over a memo, which I think is not instructive. | use the
outcome of each assessment to reflect on whether students are learning and achieving the set
goals.

Since | started at NWU, | have increased the scope of assessments | do. Initially used to have
one to two tests per semester, a practical every fortnight and no quizzes or many assignments
or etc. Because | had fewer assessments, |1 would only discover that learners were facing
problems with their understanding when it was towards the end of the semester, too late.
Learners sometimes, complained that there was too much material to study as the tests were
fewer. Thus they would go to the exam with low term marks and thus impacting on pass
rates. | later introduced regular unannounced quizzes, a test at the end of one or two study
units. This helped as learners now were used to regular assessments, there was smaller study
material as the test units became smaller and this improved pass rates. However, still some
learners feel there are too many assessments. | strike a balance with each group, but I try to
make assessment be a vehicle for learning.

How has your scholarship contributed to institutional development (and beyond)?

To improve my teaching, | constantly try to interrogate my methods to improve them. An
example of this is a study | undertook entitled: “Does multimedia enhance introductory
Physical Geography learning in a rural university?: a preliminary observation from North
West University, Mafikeng Campus. This short study was aimed for my professional
development by testing some of the techniques | use. However, there is potential of extending
it by applying for funding to a much broader study.
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Munyaradzi Manjoro - Letter of Support

From: Gomolemo Fritz <fritzgomolemo@gmail.com>
To: <munyaradzi.manjoro@nwu.ac.za>

Date: 2017/06/25 05:37 PM

Subject: Letter of Support

Dear Sir/Madam

| am writing this letter to express my support for Dr Manjoro to be considered as a recipient
of the award. | have known Doctor Manjoro since 2012, | wasstudent at the University of the
North West Mafikeng Campus at that time. | was doing my third year in Bachelor of Biology
and Geography. Doctor Manjoro lectured my third year Physical Geography courses. The
classes were very informative and | learned many things. An important aspect of Doctor
Manjoro’s interactions with students is his availability to answer questions and grab the
students’ interest.

| personally have benefited from taking classes from Doctor Manjoro, not only did | gain a
great deal of knowledge, he also gave me the skill and ambition that led me the opportunity
to study Environmental Science in China University of Geosciences (China). Today | am in
China and | am studying towards my dreams of becoming an Environmental Scientist.

| sincerely hope that his efforts as hard-working and remarkable teacher will be rewarded.
Sincerely

Gomolemo Fritz
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Munyaradzi Manjoro - Testimonial for Dr Manjoro

s R R s s

From: letlhogonolo mosadi <tlhogi.mosadi@gmail.com>
To: <munyaradzi.manjoro@nwu.ac.za>

Date: 2017/06/24 03:21 PM
Subject: Testimonial for Dr Manjoro

Dr Manjoro

Hope everything is well for you. Im very happy to hear that you have been nominated for an award. I
am writing this letter to express my enthusiastic support for Dr Manjoro to be considered as a
recipient of the award. I was a student in Dr Manjoro s Physical Geography class for two semesters
at North West University in 2012. I was also fortunate enough to have Dr Manjoro as my supervisor
for my Honours thesis in 2013, I really learned a lot under his supervision. I recently graduated for
Masters (Climate Systems and Climate Change) in Nanjing University of Information Science and
Technology (China). My views on Dr Manjoro are derived not only from close association with him,
but also from my ability to evaluate him against the broad range of professors I have encountered
over the course of a long academic career.

Outside the classroom Dr Manjoro is a true mentor. In spite of his intense workload, he is always
willing to take time for his students, talking about career goals, research ideas or life in general. He is
able to engage with students as individuals while still maintaining his professionalism. He is friendly
but never inappropriate. My decision to pursue masters studies was significantly influenced by his
faith in my academic abilities. Dr Manjoro richly deserves recognition for the good work he has done
and the students he has served.

Kind Regards

Mosadi Letlhogonolo

Department of Atmospheric Science

Nanjing University of Information Science and Technology.





