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Message from CUT
management
We would like to welcome all participants to the first virtual Higher Education
Learning and Teaching Association of Southern Africa (HELTASA) conference. The
Central University of Technology, Free State is proud to host the first HELTASA
virtual conference from 30 November – 03 December 2020, under the theme
“Creating enabling Learning spaces for all”. Although we could not meet face to
face due to the covid-19 pandemic; we trust you will experience the Free State
hospitality virtually through music, art and poetry produced by CUT students
and local talent from the Free State Province. The conference creates an
opportunity for us to convene virtually as educators and key role-players in the
higher education sector during a difficult time, where we reflect at how the higher
education sector had to rapidly migrate teaching and learning activities fully
online and create different platforms that enabled student learning. We open this
year’s conference by engaging in two pre-conference workshops that will focus
on 1) ‘Coping with, and managing diversity in a super complex higher education
context’, a presentation by Prof Alfred Makura (Central University of Technology,
Free State) and 2) ‘Reflections on running an interactive webinar series. “PRESS
PAUSE & REFLECT” to generate collective knowledge of ERT teaching strategies’
facilitated by Dr Laura Dison, Dr Ana Ferreira and Dr Maria Prozesky, (University of
Witwatersrand).
We are grateful to our keynote speakers, Prof. Tshilidzi Marwala (Vice Chancellor
– University of Johannesburg), Prof. Elelwani Ramugondo (Deputy Dean for
Postgraduate Education at the Faculty of Health Sciences, University of Cape
Town),Prof. Yunis Ballim (Professor in Engineering - University of Witwatersrand),
all presenters representing 20 South African universities, the TVET sector, private
higher education institutions and universities from the SADC region including
participants allowed to attend the conference. We extend our word of thanks to
the HELTASA executive led by chairperson and President Associate Professor
Kasturi Behari-Leak for their support during the planning phase of the conference.
We express our sincere gratitude to the abstract reviewers from various South
African higher education institutions and the CUT planning committee in the
successful organisation of this National virtual conference. We would also like to
thank our sponsors Added Micro Systems for their support.
The conference will, over a period of three days create a space where presenters
will engage and hold conversations under the following themes: 1) Transition
from traditional to innovative learning spaces/technology-enabled learning
spaces; 2) Integrating the traditional classroom with other learning spaces within
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the context of the Coronavirus; 3) Managing diversity and inclusion in online
learning spaces during uncertain times such as the Coronavirus pandemic; 4)
Promoting interaction, collaboration, and engagement through flexible learning
spaces during uncertain times and 5) Curriculum responsiveness in a changing
higher education environment. The conference is held during a period where
the coronavirus pandemic is not only challenging the teaching and learning
approaches but has exposed systemic inequalities at National level regarding
the allocation of resources between universities as well as the readiness of
universities to cater for students and lecturers who, because of their backgrounds
and circumstances, do not have access to technological devices and have varying
levels in digital competencies. In the process of moving from traditional classroom
teaching to remote or virtual teaching and learning the need to address these
prevailing inequalities is highlighted. It is against this backdrop that Universities
are encouraged to ensure adequate resourcing for teaching and learning during
the ‘new normal’ and to continuously develop academics for their evolving roles.
University teachers should be encouraged to re-evaluate their teaching strategies
and use innovative approaches that will enable all the students to equally
participate and learn effectively. The HELTASA 2020 conference creates a space
where speakers will share their experiences and unpack how these observed
challenges in the higher education sector were addressed or could be addressed
going forward.
Thank you!
Dr. Ntsoaki Malebo
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Message from HELTASA
President and chair
Dear HELTASA presenters and attendees.
A warm and hearty welcome to you to our first-ever online HELTASA Conference
2020! Our conference hosts, the Central University of Technology have been hard
at work to ‘Create Enabling Spaces’ for us to engage in the online mode, despite
all the challenges of being under national lockdown in the COVID-19 pandemic.
We are grateful to CUT for their commitment and dedication to seeing this event
through to the very end. This year has proven to be a tumultuous year for higher
education in general, yet it has also shown how resilient and dedicated academics,
students and all university staff are and can be in the face of crisis.
The conference theme: “Creating enabling learning spaces for all” is more than a
theme. It has become a mantra; one we have had to take seriously as we navigated
online teaching and learning on a massive scale this year. This conference is
testimony not only to the courage and fortitude each of us has had to show in the
face of global adversity and crisis but to the many possibilities and impulses we
have created for meaningful interaction and new ways of being in the academy,
as we pivoted to an online mode.
Your scholarly papers, workshops, posters and presentations, as well as the
keynote addresses by our phenomenal thought leaders and change agents at
the 2020 HELTASA Conference, demonstrate the rich range of perspectives and
insights gleaned from being thrown into the deep end this year. It also creates
the space for us as university teachers to collectively strategise and re-imagine
how we teach, relate to students, design our teaching, assess learning and much
more, using real, lived experience and empathy. Of course, we are not naïve
that the fissures surfaced through COVID-19 indicate the differential access to
technology, data and learning, exacerbated by extant socio-historical inequities.
Our vulnerability this year has been catalysed productively into a mechanism that
humanises and grounds our pedagogy in a contexualised and situated way. This is
abundantly evident in the diverse range of abstracts for papers in this conference
collection, which we hope you will use as a launch pad for thinking even more
deeply and robustly about what teaching and learning could and should look like
if inclusion, belonging, engagement and enablement are our key drivers - post
pandemic and beyond.
On behalf of HELTASA, I wish you well over the conference and we look forward
to engaging with you post-conference, on all matters teaching and learning. We
invite you to use the conference opportunity for productive engagements and
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conversations on teaching and learning post-pandemic. We look forward to
working together with you in HELTASA to deepen current national and regional
conversations to shape the sector further.
With warm regards
Kasturi
Assoc Prof Kasturi Behari-Leak
HELTASA President and Chair
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Message from the
HELTASA2020 Local
Organising Committee
(LOC)
The Central University of Technology, Free State was given a challenging and
yet exciting responsibility of hosting the Higher Education Learning and Teaching
Association of Southern Africa (HETASA) 2020 Conference. It has been a long
journey starting with the development of the conference theme as well as the
sub-themes to direct participants’ presentations. The agreed theme was Creating
Enabling Learning Spaces for All. The sub-themes were:
•
•
•
•
•

Transition from traditional to innovative learning spaces/technology-enabled
learning spaces
Integrating the traditional classroom with other learning spaces within the
context of the Coronavirus
Managing diversity and inclusion in online learning spaces during uncertain
times such as the Coronavirus pandemic
Promoting interaction, collaboration and engagement through flexible
learning spaces and uncertain times
Curriculum responsiveness in a changing higher education environment

As the HELTASA Local Organising Committee we started off by planning a usual
face to face conference, but the Covid-19 pandemic, coupled with the lockdown
rules and regulations, forced us to plan a virtual conference, the first virtual
HELTASA conference.
We are happy to announce that the HELTASA 2020 Conference programme is
finally complete and ready. The planning and organisation of this conference
has been a pleasurable experience. The Central University of Technology, Free
State and the Centre for Innovation in Learning and Teaching (CILT) are proud
and happy to present this virtual conference programme and look forward to a
successful virtual conference.
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Please take note of the following to ensure smooth operation of the virtual
conference:
•
•
•

Login at least 30 minutes before the start of a session to avoid any technical
glitches that might occur.
Please mute your electronic devices to reduce noise.
Our technical team will always be available to attend to any technical
problems that participants might experience.

Further information on ensuring smooth operation of the virtual conference
appears in the conference programme.
Thank you.
HELTASA 2020 LOC
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HELTASA Conference
Organizing Committee 2020
1.

Dr N Malebo

nmalebo@cut.ac.za

2.

Prof SN Matoti

smatoti@cut.ac.za

3.

Ms C. Maimane

mmaimane@cut.ac.za

4.

Mr M Manyarela

mmanyarela@cut.ac.za

5.

Ms C Dire

cdire@cut.ac.za

6.

Ms D Mopeli

dmopeli@cut.ac.za

7.

Ms L van Heerden

lvheerden@cut.ac.za

8.

Ms Z Malan

zmalan@cut.ac.za

9.

Ms K Matete

kmatete@cut.ac.za

10.

Mr B Molokwane

bmolokwane@cut.ac.za

11.

Ms N Joannou

njoannou@cut.ac.za

12.

Mr M Masoeu

tmasoeu@cut.ac.za
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HELTASA Conference
Reviewers
INTERNAL
1.

Prof S. Matoti

CUT

2.

Dr N. Malebo

CUT

3.

Prof I. Ntshoe

CUT

4.

Ms C. Maimane

CUT

5.

Prof H. Friedrich-Nel

CUT

6.

Prof A. Makura

CUT

7.

Dr J. Badenhorst

CUT

8.

Dr J. Nkhebenyane

CUT

9.

Prof J. Swart

CUT

10.

Dr B. Frederics

CUT

11.

Dr MA Lekhu

CUT

12.

Prof W Setlalentoa

CUT

13.

Dr E Marcus

CUT

14.

Prof B Awuzie

CUT

15.

Dr J du Plessis

CUT

16.

Ms M Molote

CUT

17.

Dr B Mangwagape

CUT

18.

Dr C Masoabi

CUT

19.

Dr Matlho

CUT

20.

Dr B van der Merwe

CUT

21.

Dr M Kimanzi

CUT
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EXTERNAL
1.

Prof L. Quinn

RU

2.

Dr J. Vorster

RU

3.

Dr C. Selepe

TUT

4.

Dr Noluthando Toni

NMU

5.

Dr J. Makua

MUT

6.

Dr M. Tjabane

VUT

7.

Ms Rieta Ganas

Wits

8.

Dr Nicolas West

Wits

9.

Prof Moyra Keane

UJ

10.

Dr Kershree Padayachee

Wits

11.

Dr Nompilo Tshuma

Stellenbosch

12.

Dr Mogasuri Moodley

WSU

13.

Dr Langutani Masehela

Univen

14.

Dr Subethra Pather

UWC

15.

Dr Amanda Hlengwa

Rhodes

16.

Prof Clever Ndebele

WSU

17.

Dr Thabile Mthombeni

UKZN

18.

Dr Jabulani Sibanda

Sol Plaatjie

19.

Dr Liziwe Mogivhisa

SMU

20.

Dr Patrick Dzimiri

Univen

21.

Dr Kabelo Chuene

University of Limpopo

22.

Dr Lynn Biggs

NMU

23.

Dr Mlamuli Hlatshwayo

UKZN

24.

Ms Anthea Adams

Rhodes

Creating enabling learning spaces for all

12

2020 HELTASA Conference, Central University of Technology, Free State, Bloemfontein Campus

PROGRAMME
PRE-CONFERENCE WORKSHOP
Monday, 30 November 2020
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John Dube Room 1
Theme 1

•
•
•
•

Celtics Room 2

Cheetahs Room 3

Naval Hill Room 4

Theme 2

Theme 4

Theme 1

Theme 3

Theme 5

Theme 5

Zoom Rooms are essentially virtual conference rooms where
only registered participants will have access.
Make sure to mute your microphone when you’re not speaking.
Ensure everything is working correctly before starting a
meeting.
It’s extremely common for video conferences to be delayed or
get interrupted due to technical snags.

Monday, 30 November 2020
Main Conference Room
[John Dube Room 1]
14:00

Coping with, and managing diversity in a super complex higher education
context
Prof A Makura, CUT

15:00

Reflections on running an interactive webinar series.
“PRESS PAUSE & REFLECT” to generate collective knowledge of ERT
teaching strategies
Dr Laura Dison, Dr Ana Ferreira and Dr Maria Prozesky, Wits

16:00

Welcome: Networking
Networking time in a Zoom break-away room (with entertainment)

16:00

Cultural, Musical Rendition by CUT students

16:15

Welcoming Address: Acting Deputy Vice Chancellor,
Teaching and Learning, Central University of Technology
Prof A Strydom, CUT
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PROGRAMME
DAY 1
Tuesday, 01 December 2020
THEMES
Theme 1

Transition from traditional to innovative learning spaces /
technology-enabled learning spaces

Theme 2

Integrating the traditional classroom with other learning spaces
within the context of the coronavirus

Theme 3

Managing diversity and inclusion in online learning spaces during
uncertain times such as the coronavirus pandemic

Theme 4

Promoting interaction, collaboration, and engagement through
flexible learning spaces and during uncertain times

Theme 5

Curriculum responsiveness in a changing higher education
environment
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DAY 1
Tuesday, 01 December 2020
Programme Director: Prof Swart
[Main Conference Room: John Dube Room 1]
08:00

Entertainment

08:30

Welcome: HELTASA Executive Committee Team
Chair: Associate Prof Kasturi Behari-Leak

08:50

Welcoming Address: Acting Vice Chancellor
Central University of Technology
Prof D Ngidi, CUT

09:05

Keynote address
Prof T Marwala

10:05

Entertainment
Poetry Recital: CUT student

10:15

Sponsored Session: Editmicro Systems
THEMES

Theme 1

Transition from traditional to innovative learning spaces /
technology-enabled learning spaces

Theme 2

Integrating the traditional classroom with other learning spaces
within the context of the coronavirus

Theme 3

Managing diversity and inclusion in online learning spaces during
uncertain times such as the Corona Virus pandemic

Theme 4

Promoting interaction, collaboration, and engagement through
flexible learning spaces during uncertain times

Theme 5

Curriculum responsiveness in a changing higher education
environment
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PARALLEL PRESENTATIONS
John Dube Room 1
Theme 1

Celtics Room 2

Cheetahs Room 3

Theme 2

Theme 4

Theme 3

Theme 5

Naval Hill Room 4
Theme 1 -5

10:30
Rethinking
traditional
examination
assessment in
higher education
in the wake of
online teaching
and assessment
and requisite 21st
century skills.
Dr Jabulani
Sibanda,SPU

Enriching
students’ learning
experiences online:
using different
approaches to
support a large
class

Using online
discussion forums to
build a community
of learning for
engineering
students
Dr Pragashni
Padayachee
and Mrs Anita
Campbell, Wits

Ms Nontombi
Velelo and Mr
Cebelihle Sokhela,
UFS

Using a
synchronous and
asynchronous
approach within
a learning
management
system to support
first-year Financial
Accounting students
Mr Ronald Arendse,
UWC

10:55

Fostering flexible
learning spaces:
Pedagogical
flexibility signposts
for university
teachers
Dr Edwin Darrell
de Klerk, Dr Emma
Priscilla, SPU

Scaffolding learning
for large classes
online: Applying
Vygotsky’s
sociocultural theory
Ms Fazlyn Petersen,
UWC

Foregrounding
professional value
attribute in urban
planning education
by learning from
expert collaborative
practitioners
Dr Belinda Verster,
CPUT

Towards the online
implementation
of a South
African university
readiness model for
Further Education
andTraining learners
enrolled in business
related subjects in
public high schools
Ms Antoinette
Venter, Prof Venicia
McGhie, Dr Karen
Dos Reis. UWC
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John Dube Room 1

Celtics Room 2

Cheetahs Room 3

Naval Hill Room 4

11:20
Student experiences
and perceptions of
remote teaching
and learning at
a university of
technology
Dr Ignatius Khan
Ticha and Dr Uloma
Obi, CPUT

The impact of peerpeer learning and
student-lecturer
interaction during
the lockdown on
the performance of
PGCE and BED on a
rural campus
Dr Tafirenyika
Mafugu, UFS

Two-fold usage of
Kolb’s reflective
model: A simulation
game with reflective
practices

Rapid-prototyping
an instructional
design intervention
for online course
development

Mrs Salomien
Boshoff, Akademia

Ms Leanri van
Heerden, CUT

11:45
The effects of
moving from a
traditional teaching
approach to a virtual
teaching approach:
the teacher’s
perspective

Covid-19 and
the crisis of
emergency online
learning: Student
Perspectives from
a selected South
African University

Miss Lebohang
Masoabi, UFS

Mr Desire
Chiwandire, DUT

Sustainable
assessment in
Teacher education
contexts: challenges
of fostering selfregulated learning
Dr Mapula
Matimolane
and Dr Kershree
Padayachee, Wits

Designing
multimodal learning
and teaching in
Higher Education for
Gen Z students
Dr Rosaline
Govender , DUT
and co author
Dr Mogiveny
Rajkoomar

12:10
Interactive poster session (Breakaway Room 1)
Commerce, COVID-19 Emergency Online Learning (EOL) - A platform for Post-COVID
Online Learning in Higher Education
Dr Upasana Singh, Prof Cecile Gerwel Proches, Dr Cristy Leask, Dr Craig Blewett and
Dr Simon Taylor,UKZN
13:00
Lunch (45min)
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John Dube Room 1

Celtics Room 2

Cheetahs Room 3

Naval Hill Room 4

13:45

Supporting
innovation in
Universities of
Technology - the
role of eLearning
champions
Prof Daniela
Gachago, CPUT

Saving the
academic year
in the Covid 19
pandemic: The case
of the University of
Cape Coast, Ghana
Ms. Berlinda
Addison-Ansah
and Dr Christmal
Christmals, NWU

The Slow supervisor:
Reimagining
possibilities for
postgraduate
scholarly flourishing
in a time of chaos,
complexity and
contestation
Dr Carolien van
den Berg, Dr Karen
Collett and Dr
Belinda Verster,
CPUT

Changing the face
of social work
education in the
covid-19 era and
beyond: the case of
Zimbabwe
Dr Vincent
Mabvurira, NWU

14:10

Support given
to teaching staff,
Online Teaching
training course

Reconceptualising
a Constructively
Aligned Course
to Online Design
Processes: Applying
a Critical Approach

Prof. Karen FerreiraMeyers,UNI SWATI
Ms Myrtle AdamsGardner, Wits

Perceptions of
students towards
the postgraduate
Biology practical
demonstrators at
Sefako Makgatho
Health Sciences
University, Pretoria,
South Africa

Moving to Remote
Learning during the
Covid-19 Disruption:
Enabling Support
Considerations
Dr Greig Krull, Wits

Dr Liziwe
Mugivhisa, SMU
14:35

Online assessments
during Covid-19:
Expectation versus
reality ONLINE
Mrs Nicole Joannou
and Prof Freda van
der Walt, CUT

Readiness of
students to use
multi-modal
remote learning
approaches:
evidence from a
South African Higher
Education Institution

Writing centres as
flexible learning
spaces in the
context of Covid-19

Dr Nereshnee
Govender and co
Dr Obert Matarirano
author Dr Mogiveny
and co authors Mr
Rajkoomar, DUT
Abor Yeboah, Mr
Onke Qqokonqana,
WSU

Waiting to exhale in
a safe and authentic
learning space
Mrs Rieta Ganas,
Dr Grieg Krull, Dr
Nicola Pallit, Mr
Neil Kramm, Mrs
Alanna Riley, Wits,
Rhodes and Fort
Hare
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John Dube Room 1

Celtics Room 2

Cheetahs Room 3

Naval Hill Room 4

15:00

4IR in the dock:
An exploration of
the feasibility of
online teaching and
learning in a South
African university
Mr Kudakwashe
Mamutse, Embury

Students’
perspectives of
how multilingualism
helps or hinders
epistemic access
in journalism
education
Ms Sisanda Nkoala,
CPUT

Academic
Development
during Emergency
Remote Teaching
and Learning:
Changing Practices
for a Changing
Landscape
Dr Kershree
Padayachee, Ms
Marike Kluyts, Dr
Ashwini Jodhav, Dr
Irene Kamara, Wits

Curriculum
responsiveness
and transformation
through an
academic
development lens
Dr Mariette Fourie,
NWU

15:25
Break
15:45
Open Educational
Resources and
Open Software
at the service of
professional and
social networking,
teaching and
learning
Dr T Rugube,
Prof K FerreiraMeyers and Dr KE
Mthethwa-Kunene,
Uni Swati

The Quality of
Clinical Nursing
Competency
Assessment in
a sub-Saharan
African country: a
qualitative study
Dr Christmal Dela
Christmal, Dr Sue
J Armstrong, Mrs
Oboshie AnimBoamah, Wits

Exploring lecturers’
engagement with
the institutional
programmes at
a university of
technology
Dr Najwa NorodienFataar, CPUT
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The Students’
Access to and
Use of Learning
Materials (SAULM)
survey: Implications
for a more
flexible teaching
and learning
environment
Prof Francois
Strydom and Dr
Sonja Loots, UFS
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John Dube Room 1

Celtics Room 2

Cheetahs Room 3

Naval Hill Room 4

16:10
Mental Readiness
for New Learning
Spaces at the
Durban University of
Technology
Ms Thembisa
Euribel Mjwacu, Ms
Ntokozo Ndlela,
& Ms Tabisa
Qangule,DUT

Plagiarism:
Educating Students
in a Historically
Disadvantaged
Institution
Prof Roxanne
Piderit, UFH

Structural equation
modelling
applications for
online project
management
students’ success
during uncertainty
times
Dr Bernard
Moeketsi Hlalele,
CUT

Re-imagining
Assessment in the
ECP Biomedical
Sciences
programme during
the COVID-19
pandemic
Dr Nomakhaya
Mashiyi, Mrs Lauren
Davids and Dr Lisa
Graham, CPUT

16:35
Extended
programme student
experiences of a
proactive, online
life coaching
intervention during
COVID 19
Dr Nomakhaya
Mashiyi and co
author Mrs Lauren
Olivia Davids, CPUT

Decolonising
the Philosophy
of Education:
Confronting the
epistemicide in a
higher education
curriculum
Dr Mlamuli
Nkosingphile
Hlatshway, UKZN

Actioning autonomy:
Women leaders
supporting teachers
in transforming
learning spaces
Dr June Palmer,
CUT

Ongoing efforts
to decolonize
academic curricula:
Auto-ethnographic
accounts of two
academics working
in South Africa
Dr Roxana Chiappa
and Ms Anthea
Adams, RU

END OF DAY 1
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PROGRAMME
DAY 2
Wednesday, 02 December 2020
THEMES
Theme 1

Transition from traditional to innovative learning spaces /
technology-enabled learning spaces

Theme 2

Integrating the traditional classroom with other learning spaces
within the context of the coronavirus

Theme 3

Managing diversity and inclusion in online learning spaces during
uncertain times such as the Corona Virus pandemic

Theme 4

Promoting interaction, collaboration, and engagement through
flexible learning spaces during uncertain times

Theme 5

Curriculum responsiveness in a changing higher education
environment
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DAY 2
Wednesday, 02 December 2020
Programme Director: Mr M Motsoenyane
[Main Conference Room: John Dube Room 1]
08:15

Welcoming Address: CILT Snr Director
Central University of Technology
Dr NJ Malebo

08:25

Introduction of keynote speaker
Prof SN Matoti

08:30

Keynote address
Whose lives matter in the academy?
Prof E Ramugondo

09:30

Dialogue Session
CLC: From the year that was, to the year to come

10:20

Entertainment and refreshment break
THEMES

Theme 1

Transition from traditional to innovative learning spaces /
technology-enabled learning spaces

Theme 2

Integrating the traditional classroom with other learning spaces
within the context of the coronavirus

Theme 3

Managing diversity and inclusion in online learning spaces during
uncertain times such as the Corona Virus pandemic

Theme 4

Promoting interaction, collaboration, and engagement through
flexible learning spaces during uncertain times

Theme 5

Curriculum responsiveness in a changing higher education
environment

John Dube Room 1
Theme 1

Celtics Room 2

Cheetahs Room 3

Theme 2

Theme 4

Theme 3

Theme 5

Naval Hill Room 4
Theme 1 -5
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PARALLEL PRESENTATIONS
John Dube Room 1

Celtics Room 2

Cheetahs Room 3

Naval Hill Room 4

10:30
Generational
Online Classrooms:
Welcoming all
ages to the virtual
classroom
Mrs Mareli van der
Merwe, Akademia

Prospective Servicelearning course
for Engineering
students at the
Central University
of Technology Free
State
Dr Elisha Markus,
CUT

Inclusive learning
spaces: Visual
redress at
Stellenbosch
University
Prof Elmarie
Costandius, SU

A CHAT analysis of
the implementation
of teaching practice
in a South African
University: Was the
cart put before the
horse?
Mr Kudakwashe
Mamutse, Embury

10:55

Exploring the
feasibility of the
4IR integration in
teacher training: Are
we getting slower
as we pick up more
speed?
Mr Kudakwashe
Mamutse, Embury

We all need
somebody to lean
on: a focus on
the value of peer
support to firstyear engineering
students

Team-based
learning to foster
interprofessional
peer learning

Mrs Felicity
Harris, Ms Monica
Oghenekome, Ms
Masedi Mmudi, Ms
Elizabeth Nteka,
CPUT

Dr Yolande
Heymans, NWU

Experiences of
lecturers from
different disciplines,
during the
implementation of
online learning &
teaching, amidst the
Covid-19 crisis - a
narrative study
Ms Nuraan
Davids-Latief, Ms
Zainoenisa Allie, Dr
Fathima Peerbhay,
UWC

11:20

Co-creating in
Higher Education: A
diffractive approach
to knowledgemaking practices
Dr Xena Cupido
and Prof Daniela
Gachago, CPUT

Incorporating
Ubuntu principles
in the tutor training
programme to
promote academic
success and
wellbeing

Teaching during
turbulent times:
Including the
Covid-19 pandemic
into project-based
learning
Dr Fazlyn Petersen,
UWC

Mr Sipho Hlabane
Dr Ashwini Jadhav,
Wits
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Academic staff
development
(ASD) practice in
the context of new
staff induction:
reflection from
NATHEP (Cascading
Academic Staff
Development
Practice)
Mr Siya Sabata,
CPUT

2020 HELTASA Conference, Central University of Technology, Free State, Bloemfontein Campus

John Dube Room 1

Celtics Room 2

Cheetahs Room 3

Naval Hill Room 4

11:45
Using technology to
promote students’
engagement
in learning: An
examination of
college students’
views
Mr Manyarela
Mohau Ben, CUT

Gradients of
blended learning
– lessons from the
lockdown
Ms Kate ChmelaJones, VUT

Exploring the
potentialities of
the displacement
curriculum in Higher
Education amidst a
global crisis
Dr Krystle Ontong,
UCT

The academic
journey of
entrepreneurship
students in
Higher Education
Institutions – the
systems theory
approach
Mr Lucky Sibanda,
Prof. Iwu Gervase
Chux , CPUT

12:10
Interactive poster session (Breakaway Room 1)
What is your ASSET© value?
Dr Upsana G Singh, UKZN
13:00
Lunch (45 min)
13:45

Challenges of
Student-Centred
Learning at South
African Rural-based
Universities

Digital readiness
amongst the lowincome students
during Covid-19
lockdown

Ms Nkululeko
Dlamini,UNI ZULU

Dr Joyce Mdiniso,
UNI ZULU

Curriculum and
teaching strategies
to develop
critical thinking
competencies in
first-year students
within the fourth
Industrial Revolution
Dr Heather Goode,
UNISA

Responsive
Business Event
Tourism (BET)
Curriculum: South
African Industry
viewpoints on the
impact of COVID-19
Ms Esti Venske,
CPUT
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John Dube Room 1

Celtics Room 2

Cheetahs Room 3

Naval Hill Room 4

14:10
Integration of
Language across
the curriculum (LAC)
and Disciplinary
Literacy (DL)
at a Faculty of
Education: a needs
analysis.
Dr Candice
Livingston, Prof
Johan Anker, Dr
Hanlie Dippenaar
and Mrs Elma
Fleischmann, CPUT

Times of uncertenty:
Students’
experiences
using educational
technologies to
become writers for
their disciplines
Dr Katie Bryant and
Ms Lethu Khumalo,
MUT

The university
curriculum: Working
towards social
justice for diverse
student population

Third Places:
Cultivating Mobile
Communities of
Practice in the Age
of COVID-19

Dr Larey Desireé
Pearl , UFS

Prof Daniela
Gachago, CPUT

14:35
Pivotal pedagogy:
Innovative ways
to create enabling
learning spaces
for all
Dr Mariette Fourie
& Dr Kristen Betts,
NWU and Drexel
University in
Philadelphia, US

Technology
integration impact
on 21st century skills
amid Covid-19.
A case study of the
STEM University
in Matabeleland
South Province,
Zimbabwe.
Mrs Doris
Chasokela, CUT

Roles of the school
governing body
in managing the
schools finances:
a case of two
schools in the
Motheo district,
Bloemfontein
Miss Nombulelo
Jonas , CUT
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Beyond emergency
remote teaching:
Towards flexible
teaching and
learning approaches
Ms Anneri Meintjes,
UFS
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John Dube Room 1

Celtics Room 2

Cheetahs Room 3

Naval Hill Room 4

15:00
Towards an inclusive
matrix spaces for
transformative
community
engagement
Dr Hermie Delport,
STADIO Higher
Education, Dr K
Wolff (STADIO), Dr
B van Aswegen
(STADIO), Dr C John
(AFDA) and Dr Jane
Usher (Millpark)

The impact of
COVID-19 and
lockdown on
students’ lived
realities: How could
students be assisted
and empowered
to successfully
participate in
online learning and
teaching spaces?

Employability in the
time of Industry 4.0
Prof Christine
Winberg and Dr
Simon Winberg,
CPUT

Prof Venicia
McGhie, Ms L Ndesi,
and Ms P Paleker,
UWC

Strengthening the
development of
third-year students’
competencies
through on-line
learning at a
traditional university
Ms Desiree
Hamman-Fisher
and Prof Venicia
McGhie, UWC

15:25
Break
15:45
Return to the Main Conference Room
[John Dube Room 1]
Interactive poster session:
Student Support CLC
Book Title: Peer Support Initiatives in Higher Education: A Collection of South African
Case Studies.
Compiled by (in alphabetical order): XenaCupido, NeliaFrade, Thaiurie Govender,
Edgar Samkange & Subethra Pather
16:10
END OF DAY 2
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PROGRAMME
DAY 3
Thursday, 03 December 2020
THEMES
Theme 1

Transition from traditional to innovative learning spaces /
technology-enabled learning spaces

Theme 2

Integrating the traditional classroom with other learning spaces
within the context of the coronavirus

Theme 3

Managing diversity and inclusion in online learning spaces during
uncertain times such as the Corona Virus pandemic

Theme 4

Promoting interaction, collaboration, and engagement through
flexible learning spaces during uncertain times

Theme 5

Curriculum responsiveness in a changing higher education
environment
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DAY 3
Thursday, 03 December 2020
Programme Director: Prof Friedrich-Nel Hesta
[Main Conference Room: John Dube Room 1]
08:00

Welcoming Address: Head of SOTL
Central University of Technology
Prof SN Matoti

08:10

Introduction of keynote speaker
Ms C Maimane

08:15

Keynote address
Educating our students in a University that cares about their learning
Prof Y Ballim

09:15

Break
THEMES

Theme 1

Transition from traditional to innovative learning spaces /
technology-enabled learning spaces

Theme 2

Integrating the traditional classroom with other learning spaces
within the context of the coronavirus

Theme 3

Managing diversity and inclusion in online learning spaces during
uncertain times such as the Corona Virus pandemic

Theme 4

Promoting interaction, collaboration, and engagement through
flexible learning spaces during uncertain times

Theme 5

Curriculum responsiveness in a changing higher education
environment

John Dube Room 1
Theme 1

Celtics Room 2

Cheetahs Room 3

Theme 2

Theme 4

Theme 3

Theme 5

Naval Hill Room 4
Theme 1 -5
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PARALLEL PRESENTATIONS
John Dube Room 1
Theme 1

Celtics Room 2

Cheetahs Room 3

Theme 2

Theme 4

Theme 3

Theme 5

Naval Hill Room 4
Theme 1 -5

09:30

The impact of
students’ immoral
behaviour on
teaching and
learning
Dr Jaysveree Louw,
CUT

International Virtual
Exchange Enriching
Students Learning
Experiences
Dr Anisa Vahed,
DUT

Unified Theory of
Acceptance and
Use of Technology
2 (UTAUT 2)Lesson
learnt from piloting
the #datafree
Moya Messenger
Application
Dr Fazlyn Petersen,
UWC

Managing diversity
and inclusion of
adult part- time
students in mixed
age classrooms
in TVET colleges:
an andragogical
perspective
Dr Blandina
Manditereza,
Motheo TVET
College

09:55

Towards
transforming
academic
orientation at
a University of
Technology
Dr Masebala
Tjabane and Ms
Sibongile Hlubi,
VUT

COVID-19:
Psychological
effects on lecturers
Dr Thulebona
Gugulini and Dr
Jacqueline Shawe,
UFS

Inclusive spatial
practices for
professional
education:
exploring the
architectural design
studio
Dr Hermie Delport,
STADIO Higher
Education, co
authors Ms J
Morkel (CPUT) Dr
L Osborne (QUT)
and Ms M Gorman
(Pratt)
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Covid-19 and
the crisis of
emergency online
learning: Student
Perspectives from
a selected South
African University
Ms Ruth T
Nyamadzawo, DUT
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John Dube Room 1

Celtics Room 2

Cheetahs Room 3

Naval Hill Room 4

10:20

A Proactive
Approach to a Crisis
Prof Penelope
Engel-Hills, CPUT

Preservice teacher
preparation in
the context of
social distancing
and limited 4IR
affordances at a
rural university

The Lecturer at
the Heart of the
Virtual Teaching
Environment
Miss Fiona
MacAlister, Wits

Dr Maria Tsakeni,
UFS

Doctoral supervision
pedagogy:
Candidates
challenges amid
COVID-19 pandemic
Dr Charles S
Masoabi, CUT

10:45

Students’
engagement in an
anonymous peer
review: Applying
self-determination
theory
Dr Fazlyn Petersen,
UWC

Engineering student
experiences of a
remotely accessed,
online learning
environment
Dr Teresa Hattingh,
Dr Willem van
Niekerk, Dr Henri
Marais, Mrs Yolani
Geldenhuys, NWU

Human Resource
Management part
time students’
experiences with
On-line Learning
during Covid 19
at the Durban
University of
Technology
Dr Melanie Lourens
and Mrs Karin
Young, DUT

The impact of the
Covid-19 pandemic
on the first-year
biology students’
access to academic
and social support
from peer-networks
and the impact
on their sense of
belonging
Dr Shalini Dukhan,
Wits

11:30
Refreshment Break

Return to the Main Conference Room
[John Dube Room 1]
11:45

HELTASA Reflective Critical Dialogue: The Future of Teaching and
learning in South Africa, Southren Africa and the continent

12:45

HELTASA AGM

13:15

Closing
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ABSTRACTS
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Prof Tshilidzi Marwala,
University of Johannesburg
Professor Tshilidzi Marwala is Vice-Chancellor of the University of Johannesburg.
He was a Deputy Vice-Chancellor and Dean of Engineering at the University of
Johannesburg. He was a full Professor of Electrical Engineering, the Carl and
Emily Fuchs Chair of Systems and Control Engineering as well as the South
Africa Chair of Systems Engineering all at the University of the Witwatersrand in
Johannesburg. Before this, he was an executive assistant to the technical director
at the South African Breweries.
He holds a BSc in Mechanical Engineering (magna cum laude) from Case
Western Reserve University, a Master of Mechanical Engineering from University
of Pretoria, PhD in Engineering from University of Cambridge and was a postdoctoral associate at Imperial College. His research interests include applications
of computational intelligence to engineering, computer science, finance and
medicine.
He has extensive track record in human capacity development having supervised
47 Masters and 30 PhD graduates to completion. Some of these students have
proceeded with their doctoral and post-doctoral studies at leading universities
such as Harvard, Rutgers, Purdue, Oxford, Cambridge, British Columbia and
Concordia.
He has published 20 books, over 300 papers in journals, proceedings and book
chapters and holds three international patents. He is an associate editor of the
International Journal of Systems Science (Taylor and Francis Publishers) and was
an associate editor of the South African Journal of Science. Marwala is a registered
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professional engineer in South Africa, a Fellow of The Academy of Sciences for the
Developing World, Academy of Science of South Africa, South African Academy
of Engineering and a distinguished member of the Association for Computing
Machinery.
He has received more than 45 awards including the Order of Mapungubwe from
the South African Government and the President’s Award from the National
Research Foundation.
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Professor Elelwani Ramugondo,
Deputy Dean: Postgraduate Education at the Faculty of Health Sciences,
University of Cape Town (UCT).
She obtained both her undergraduate and postgraduate qualifications from UCT.
As a newly qualified occupational therapist, she established the first Occupational
Therapy Department at Tshilidzini Special School, Limpopo Province, South Africa.
She returned to UCT as an academic in 1998, having served as an occupational
therapist in rural South Africa and the United States of America.
Professor Ramugondo’s work at UCT over the past twenty-one years has focussed
on leading with integrity, recognising this to be pivotal in advancing transformation
and excellence as interdependent and interlinked concepts.
As Head of Division for Occupational Therapy, she led a division which became
the most diverse occupational therapy program both nationally and internationally
in terms of its staff and students.
During this time, she also spearheaded curriculum transformation of the
Occupational Therapy Undergraduate Programme. This process aimed for a
graduate profile that is responsive to the local context while globally competitive.
Professor Ramugondo has convened courses at both undergraduate and
postgraduate levels and introduced critical decolonial pedagogical practices in
teaching and research.
Her approach to teaching and convening postgraduate courses has received
international recognition, leading to numerous invitations to lead symposia for
postgraduate students and faculty in the United Kingdom and South America.
Here at home, she is often invited to give keynote addresses on transforming
higher education or decolonising the academy.
Creating enabling learning spaces for all
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She has supervised to completion 17 honours-equivalent research projects, 12
Masters dissertations and 6 PhD theses.
She was appointed Special Advisor on Transformation to the Vice Chancellor in
2015, and later became a member of the Strategic Executive Task Team (SETT),
during one of the most tumultuous times in the university’s history. In these roles
she participated in complex, highly charged, faculty-based and institution-wide
initiatives.
Her ability to engage with very diverse constituencies around issues that are
strongly contested within the university led to Professor Ramugondo’s nomination
to be part of the university-wide Curriculum Change Working Group (CCWG) in
2016, and later to serve as co-chair. As co-chair of the CCWG, she was instrumental
in crafting the UCT Curriculum Change Framework (CCF) which was released to
the public in June 2018.
Professor Ramugondo is the current Chair of the Academic Freedom Committee,
which has hosted four successful TB Davie lectures, and managed to bring back
esteemed public intellectual Professor Mahmood Mamdani to give a lecture at
UCT.

Whose lives matter in the academy?
Elelwani Ramugondo
University of Cape Town
Lived realities understood in context often expose the falsehood of linear time,
with pandemics serving to remind humanity of the lies we like to tell ourselves
regarding the past or the present. The year 2020 will likely go down in history as
one in which systemic racism and COVID-19 converged. During these times, one
of the most fascinating observations has been about the politics of life itself. This
unsurprisingly, like most intense debates thanks to social media, played out on
twitter. The fierce debate around whose lives matter, specifically the juxtaposition
between #BlacklivesMatter and #AllLivesMatter, tells us much about the
intractable contestation about what it means to be human in a grossly unequal
world. In my keynote I will draw from a few interlocuters on the debate around
#BlackLivesMatter, as well as scholars who critique the notion of a ‘new society’,
in order to highlight the danger of displacing the spotlight on what needs to
change in the academy, including curricula, towards creating enabling spaces for
all. Central to my argument is that a knowledge project that is disconnected from
lived realities in context, and that is predicated on colonial lies retold, will not be
easy to sustain. To support ongoing efforts to decolonise the academy, I will share
examples of such efforts from the University of Cape Town, as well as fascinating
Creating enabling learning spaces for all
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observations about resistance to change. A key proposition in the keynote is an
appeal for a knowledge project that demonstrates integrity: truthful, credible
and plausible. This requires knowledge that resonates with the lived realities of
society, particularly those who continue to be marginalised.
Prof Elelwani Ramugondo (25/08/2020)
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Yunus Ballim
Professor: School of Civil & Environmental Engineering,
University of Witwatersrand.
Yunus Ballim is Professor in the School of Civil & Environmental Engineering at the
University of Witwatersrand. He was the Vice-Chancellor of Sol Plaatje University.
Prof Ballim became a Lecturer in Construction Materials (1992), then Associate
Professor in Construction Materials (1999), and later Head of the School of Civil &
Environmental Engineering. His research is in Civil Engineering materials science
with a focus on cement-based materials. Prof Ballim has been appointed as Chair
of the Review Reference group for the 2020 review of the NRF and as Chair of the
Ministerial Task Team to review the operation of NSFAS.

Educating our Students in a University that
Cares about their Learning

Yunus Ballim
University of the Witwatersrand.

My primary concern in this presentation is to consider the ways in which
universities may respond to the persistent patterns of over-representation of
poor and black students in the academic drop-out group and the concomitant
under-representation of such students in the top performing group of those of
our students who do complete their qualifications. The challenge of this race
and class character to student performance in South African higher education
institutions overlays the more generalised concerns about large-class pedagogy,
curriculum revitalisation and transformation and opportunities for improving the
quality and depth of the learning experience that our students find in the time that
they spend at our universities.
Creating enabling learning spaces for all
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University Senates and lecturers at the proverbial blackboard, have to give
thought and attention to the primary curriculum – its structure, the pedagogy
that will support the learning needs of their students, forms of engagement with
learning material of the courses and the coherence of learning development
as students progress through the modules that make up their qualifications. On
the other hand, academic and executive leadership of the university must take a
directive approach to the so-called second curriculum, where students develop
the habits and attitudes of learning that they will bring to their classes and to
their working lives as graduates. This requires attention to the both the physical
facilities and activities where students engage with each other on campus as well
as to the institutional culture that students experience in interactions with or at
the university. Institutional culture issues relate to aspects such as the extent to
which students feel a sense of belonging in their discipline and university; where
the habits of mind of successful learning are part of the everyday discourse in
the student experience; where the common prejudices of our students are
regularly tested and challenged and where our students can justifiably expect
their lecturers to engage respectfully with their prior world-views in a manner that
builds their confidence in engaging in the world of ideas. This is a university where
the institutional culture strongly signals an openness to multiple ways of knowing
and where students do not feel pressured into apologising for their identity in the
process of their learning development.
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ABSTRACTS
THEME 1
Transition from traditional to innovative
learning spaces /technology enabled spaces
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Covid-19 and the crisis of emergency online
learning: Student Perspectives from a selected
South African University
Nyamadzawo Ruth T
Durban University of Technology
Lately, the world community has been shaken by the Coronavirus outbreak.
The spread of the virus has influenced all aspects of life without exception. To
prevent and manage infections of COVID-19, the government of the Republic of
South Africa took several preventive measures including a nationwide lockdown
which then was followed by level regulations to curb the spread of the corona
virus. The tertiary education sector is one crucial area which was affected by
this virus and these preventative measures. The lockdown period caused some
severe issues such as breakdown in regular lectures, postponement of exams,
assignments and tests which impacted the academic calendar. To accommodate
the new regulations, the tertiary education sector had to change and adapt their
way of teaching to avoid and manage the spread of the virus. Teaching and
learning activities have been moved from face to face to multimodal E-Learning
which uses technological software, such as Microsoft teams and Moodle. This
study is carried out through a narrative inquiry approach with restorative justice
third year learners within the DUT General Education Department. A series of
student’s conversations and reflections on their experiences with online learning
were documented. The collected data is used to breakdown the disadvantages
many students who did not have access to Wi-Fi, data, devices and good network
coverage faced. Contrary to what has been assumed, online learning is not as
simple for everyone as it would appear. Our findings indicate that many students
were lost, many were not familiar with the system, their data finished rapidly that
anticipated and most students did not manage to attend the online lectures. In
this context, this paper highlights that the corona virus pandemic has reshaped the
concept of learning in tertiary institutions and this has impacted learning patterns,
and simultaneously bringing new difficulties that require new learning resolutions
to be made to enable smooth interactive learning for students.
Keywords: Challenges, Moodle, Online learning, Data
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The Lecturer at the Heart of the Virtual Teaching
Environment
Fiona MacAlister
University of Witwatersrand
Technological determinism and technoromanticism have long been the
determining factors in the introduction of educational technology in all spheres of
education. For many years, technology has been and still is presented as a magical
solution to all educational ills. Whilst the excitement around the opportunities that
technology offers has been justified, the human factor in the use of technology
has been lost. For the most part, technology has been promoted and used as an
adjunct to the teaching and learning process rather than a dynamic, integral part
of it. A radical shift is needed in the way that educational technology is perceived in
higher education. The COVID-19 crisis has highlighted the extent to which lecturers,
most often through no fault of their own, lack the capacity to shift their teaching
into the online environment in a seamless way. The role of the lecturer needs to be
reconceptualised in order to accommodate a fluid movement between face-toface (F2F) and online teaching environments, whether in a blended or fully online
scenario. This requires institutions to foreground the lecturer in the teaching and
technology equation and to provide the necessary professional development and
support systems that will assist the lecturer in orientating themselves in virtual
teaching and learning environments.
In light of the above, this presentation will look to suggest where lecturers in
South Africa have been, where we are now, where we need to go and how to
nurture and embed the practices that we need to get there. This is a conceptual
study that looks at the South African academic landscape through a Bourdieuan
lens (Bourdieu, 1990, 1991; Grenfell, 2014). It will examine the habitus of the South
African academic and their use of social and linguistic capital. It will also focus on
the field within which they move in terms of the integration and use of educational
technology in their teaching. It is hoped that this reflection on the field, habitus and
social and linguistic capital of the South African academic world will give rise to
a more reflexive approach to individual praxis and cast a more critical eye on the
higher education environment in which we move.
Keywords: technoromanticism, technological
development, capacity building, digital humanism
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What is your ASSET© value?
Upsana Singh
University of KwaZulu-Natal, South Africa
The sudden transition from face-to-face lectures to adopting an online learning
space, necessitated by the COVID-19 pandemic, required that academics at
higher education institutions (HEIs) adapt to this unexpected change, with minimal
digital teaching skills and capabilities. This sudden shift was compounded by
the forced work-from-home (WFH) scenario, which brought with it its own set
of challenges. Through the facilitation of Digital Teaching and Assessment
workshops, during the pandemic the researcher has been exposed to the
challenges faced by academics at HEIs in South Africa and internationally, in
the modification of the learning spaces they traditionally worked with. It became
evident that academics need to equip themselves with new skills and capabilities
for successful navigation of the online teaching, learning and assessment spaces
now created. This research in progress, focuses aims to identify the extent to which
academics were adequately skilled to embrace the digital environment during
the unprecedented shift to online teaching, learning and assessment, during the
COVID-19 pandemic. The study is based on the researcher’s own experience and
interaction with faculty during the early stages of the pandemic. When educating
online, where lecturers no longer have immediate face-to-face engagement with
their students, the researcher came to the realization that the academic skillset
required during online teaching, learning, and assessment, is vastly difference
from the skillset required in a traditional face-to face environment. For example,
the researcher identified that lecturers need to recognise that they are not
operating as before; many academics are teaching from their personal spaces,
and this will have its challenges - there may be a baby crying in the background
during a lecture, or disruption if technology fails. Academics must also be kinder
and more patient with each other during these unprecedented times. Supporting
each other is critical in this environment so if someone has learnt one useful
tool, it is important to try and share this knowledge with others in your discipline,
institution and academics network. Academics need to become familiar with tools
to professionalise lectures and actively engage students in the virtual learning
space. Academics have to manage their digital identity and master useful tools
to navigate online teaching cautiously but in an exploratory manner. Inducting
students on their online learning space requires academics to teach them new
skills such as harnessing persistence; independence; technical skills; reading and
writing skills; motivation; time management; communication skills and empathy.
Essentially, the new academic skillset required to engage successfully in these
new learning spaces extends beyond just knowing and learning the technology.
Bringing these skills together has led the researcher to develop the ASSET©
(Academic SkillSET) framework for online teaching, learning and assessment.
Creating enabling learning spaces for all
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The initial version of this framework outlines 8 basic skills that academics need
to develop/possess to support a smooth transition from the face-to-face to the
online space, which will most likely find its balance in a blended space post the
pandemic. The study will adopt a quantitative methodology where the conceptual
framework developed will be pilot tested and validated, through the distribution
of an online survey to academics at HEIs. The survey will present the 8 categories
of skills identified, and the extent to which an academic meets each category
will be measured through a set of carefully developed criteria. Participants in
the study include academics who have attended any of the researcher’s digital
teaching, learning and assessment workshops over the past 3 years. The final
aim is to develop this into an electronic framework, which academics can use to
evaluate their own ASSET© value in the digital teaching, learning and assessment
space. This study will assist academics individually to identify their strengths and
weaknesses in the online space, as well as provide institutions with a gauge of
their collective academic capital.
Keywords: academic skills, online learning, digital space, transition

Post-Graduate supervision pedagogy:
Candidates challenges amid COVID-19
pandemic

C Masoabi
Central University of Technology

The paper seeks to investigate the challenges of post-graduate candidates
amid COVID-19 pandemic and the role played by supervisors in response to the
challenges. Bearing in mind that post-graduate supervision requires a unique
pedagogy that extents to personal life of candidates, that supervisors ought
not to neglect during time of crisis. In South African context, there were several
lockdown levels (levels 5 to 1) based on movement and economic restrictions.
Whereby level 5 confined people within their immediate family premises with only
essential workers (medical, retailers) working under restricted timeframes. Thus,
from level 5 to level 1 lockdown, post-graduate contact sessions with supervisors
are still at the bottom of priorities. The paper is underpinned by engagement
theory which embraces meaningful teaching and learning that is technologybased. The paper will employ concurrent mixed-methods research design. A
questionnaire for quantitative data will be sent to post-graduate candidates in the
faculty of humanities. While online interview questions will be sent to supervisors
in the faculty of humanities. The data analysis will be compared, and contrasted,
using descriptive statistics and inductive content analysis. The paper intends to
use the results to encourage supervisors and candidates towards enhancing
meaningful engagement during the time of crises.
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Key words; Post-Graduate Supervision, Engagement Theory, Technology-Based
pedagogy, Online pedagogy

Fostering flexible learning spaces: Pedagogical
flexibility signposts for university teachers
Edwin Darrell de Klerk, Emma Priscilla Barnett
Sol Plaatje University
The outbreak and spread of the Corona virus necessitated Higher Education
institutions (HEIs) to rethink learning spaces where students and university
teachers can cope with the radical changes taking place in the world. This implies
that university teachers need to be equipped with necessary skills to interact with
students in diverse learning spaces. Having applied Freire’s dialogic pedagogy,
the purpose of this paper is to explore the researchers’ own dialogues on how
they reevaluated their teaching strategies and subsequently used innovative
approaches to provide flexible learning spaces to enable their students to equally
participate and learn effectively during online learning. The dialogues between
the researchers of this paper were used as transcripts and thematic analysis
was applied to analyse the results. The findings indicate that critical thinking,
social learning consciousness and transformative capabilities are significant for
harnessing the emancipatory power of flexible learning spaces. The paper offers
a Pedagogical Flexibility Framework (PFF) to empower university teachers with
inclusive and transformative strategies to cater for the needs of the diverse
student population during the time of a global pandemic. Students’ voices have
been excluded in this study and this paper, therefore, offers potential scope for
further research on students’ narratives regarding the creation of flexible learning
spaces.
Key words: Corona virus, critical thinking, dialogic pedagogy, flexible learning
spaces, Pedagogical Flexibility Framework, social learning consciousness,
transformative pedagogies
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Student experiences and perceptions of
remote teaching and learning at a university of
technology
Ignatius Khan Ticha and Uloma Obi
Cape Peninsula University of Technology
On 05 March 2020, the first case of COVID-19 was confirmed in South Africa,
followed by an exponential growth in the number of infections and fatalities. To
flatten the curve of infections, the South African government declared a national
lockdown which has impacted significantly on all sectors, including the education
sector in South Africa. In response, the Department of Higher Education and
Training promoted the vision of saving the academic year and saving lives. In line
with this vision, higher education institutions had to rethink the delivery of their
content, switching from face-to-face to remote teaching and learning. This paper
examines students’ perceptions and experiences of remote teaching and learning
at a university of technology. The study engages with student reflections on:
•
the affordances of the different digital platforms that were used for remote
teaching
•
opportunities and challenges that respectively enabled or inhibited effective
remote teaching and learning
•
how remote teaching and learning was experienced, in comparison to faceto-face teaching and learning
•
whether remote teaching and learning contributed in widening or narrowing
or, at the least exposing the inequality gap between students
•
how remote teaching and learning might have impacted on students’ first
year experience and the transition from high school to university
•
how the institution contributed in ensuring either a pleasant or an unpleasant
remote learning experience for students
The study is qualitative in nature and covers a population of 50 students in a
selected year one course that the researcher teaches. Focusing the study on a
cohort of first year students allows for a deep understanding of the impact that
remote teaching might have had on the transition from high school to university
as well as on their first year experience in general. Data is collected using three
main types of research instrument. Firstly, a questionnaire is administered. The
questionnaire allowed space for respondents to reflect deeply on the themes
that they are responding to and in so doing, offer deep and insightful responses
on how they experienced and perceive remote teaching and learning. Semistructured interviews are conducted telephonically in order to maintain social
distance during the COVID-19 pandemic. This data collection method allows
respondents to share their thoughts, feelings and opinions and enables the
researcher to probe deeper on some of the issues covered in the questionnaire
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that may require further clarification. Finally, an analysis of the various digital
platforms (WhatsApp, Blackboard etc.) used for remote teaching is done. This
entails analysing the content and various other usage trends on the platforms. A
combination of these data collection methods as well as relevant literature that
gestures towards the issues highlighted in the primary data sources should allow
for a deep and comprehensive study. Drawing on the data from these sources, the
paper argues that the move from face-to-face to remote teaching and learning
occurs in a challenging context which partly reflects broader societal challenges.
However, it also serves as an opportunity for higher education to seek ways in
which the curricula can be packaged and delivered to ensure inclusive quality
education, under varying circumstances. The study is grounded in Moore’s (1993)
Transactional Distance Theory. Transactional Distance Theory suggests that
the quality and intensity of the interaction between the learner and the learning
environment influences performance within distance learning environments.
Moore’s 1993 transactional Distance theory can be used to assess the interaction
among students, instruction given to students and course content online.
Key words: Remote teaching and learning, COVID-19, Teaching and learning,
experiences, perceptions, technology

Preservice teacher preparation in the context of
social distancing and limited 4IR affordances at
a rural university
Dr Maria Tsakeni
University of Free State
The need for social distancing due to the highly contagious disease, COVID-19,
came as an unprecedented variable in raging debates on higher education
transformation. Preservice teacher preparation is one of the teaching and learning
activities that were disrupted by the COVID-19 pandemic. The 2020 academic
and teaching practice calendars for preservice teachers were disrupted in South
Africa. Against a background where there is a need to practise social distancing
and limited 4IR teaching and learning materials in rural contexts, this study uses
the Community of Inquiry (CoI) theory to explore how one university’s education
faculty transitioned from face-to-face to online modes of instruction. In this
single interpretive case study, qualitative data were collected through openended e-questionnaires from five teacher educators. In line with the CoI (Garrison,
Anderson & Archer, 2000), the data collected probed how the teaching presence,
cognitive presence and social presence were ensured in the forms of teaching
and learning that replaced face-to-face classrooms during the lockdown
caused by the COVID-19 pandemic. Thematic content analysis techniques
were used to make meaning from the data collected. The findings indicate the
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tensions experienced by the teacher educators as they negotiated the limited
4IR affordances to ensure a teaching, cognitive and social presence in the newly
formed online classrooms. Some of the tensions included the choices that had to
be made on whether to use synchronous or asynchronous modes of instruction,
selection of effective communication modes, and fears related to the integrity
of assessments. Another important finding is how the teacher educators used a
combination of the university official Learning Management Systems tools and
Web 2.0 tools as way of navigating the limited 4IR environments experienced by
the preservice teachers. In conclusion, the findings reveal how the lecturers used
a contingency approach that combined online and distance learning principles
due to the uncertainties that characterised the state of emergency caused by
the COVID-19 pandemic and the varied needs of the preservice teachers. The
paper concludes by discussing implications for practice and research for online
and distance learning in limited 4IR affordances.
Key words: 4IR classroom environments; Community of Inquiry; COVID-19;
preservice teacher education; rurality education
References: Garrison, D. R., Anderson, T. & Archer, W. (2000). Critical inquiry in a textbased environment: Computer conferencing in higher education. The Internet and
Higher Education, 2, 87–105. http://dx.doi.org/10.1016/S1096-7516(00)00016-6

Beyond emergency remote teaching: Towards
flexible teaching and learning approaches
Anneri Meintjes
University of Free State
Key Words: Emergency Remote Teaching; Educational Technology; Learning
Management System
The COVID-19 pandemic has forced higher education institutions globally to
move instruction online to enable the completion of the academic year in 2020.
This required contact institutions to rapidly adapt their teaching and learning
approaches to distance and online learning modalities without much time to
properly plan or implement these approaches. The prerequisites for effective
online learning include lecturer-student interaction as well as collective interaction
between students (Shih, 2011) and lecturers with the skills to use educational
technology and to design online learning, as well as students who are skilled in
using online platforms (Harris et al., 2009). Bath and Bourke (2010) also emphasise
the importance of adopting a strategic and systematic approach to incorporating
technology into teaching and learning. That said, what higher education institutions
achieved in 2020 is not necessarily effective online learning but rather emergency
remote teaching (Hodges et al., 2020).
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Since 2015, student protests and campus disruptions have become prevalent in
the South African higher education sector (Motsoeneng et al., 2016). Additionally,
frequent power outages due to load shedding are also commonplace. There has
thus been a need to move toward more flexible teaching and learning approaches
since before the COVID-19 pandemic. Huang et al. (2020) identify five dimensions
of effective flexible learning with the use of technology:
•
Access to E-Learning resources (learning resources);
•
Development of virtual learning communities (learning environment);
•
Use of learning management systems (learning system);
•
Learning design; and
•
Student support.
The results of a survey distributed to the University of the Free State (UFS)
students at the beginning of the national lockdown showed that while the majority
of respondents (92%) own at least one internet-capable device, this is mostly
(81%) a smartphone. It also showed that although 70% of respondents were able
to access the internet off-campus the majority of these respondents could only
afford to purchase less than 1 Gigabyte of data to complete academic activities.
The #UFSTeachOn framework was developed based on online and distance
teaching principles with an emphasis on low-tech, asynchronous methods given
the realities of the student population. The implementation of this framework was
evaluated by analysing more than 1000 courses on Blackboard (the institutional
learning management system) to determine the extent to which the principles
communicated in the #UFSTeachOn framework were implemented on an
institutional level. Preliminary results show that there is an increase in all the tools
used on Blackboard compared to previous years’ usage of the system. More
regular communication with students, regular feedback on assessment activities,
and content that require little data to download were some of the positive aspects
noted in the evaluation. The results also show areas where more training and
support for both lecturers and students are required. The aim of this paper is to
make recommendations for a best practice framework that can be implemented
beyond 2020. The lessons learned about technology-enhanced teaching and
learning during this time provide a foundation for strategic solutions towards
a more flexible teaching and learning approach for contact higher education
institutions in South Africa.
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Using a synchronous and asynchronous
approach within a learning management system
to support first-year Financial Accounting
students.

Ronald Arendse
University of the Western Cape

As the COVID-19 pandemic hit the world in early 2020 and forced higher learning
institutions to relook and rethink their current learning and teaching practices in
order to complete the 2020 academic year, the University of the Western Cape
is no different. As a preventative measure, the majority of the world went on
lockdown, and large gatherings were prohibited, resulting in the traditional face
to face universities to shut down for the various lockdown levels. Face to face
universities reflected and had to redesign their approach to the conventional
learning and teaching practices as well as focus on its expanding access amidst
the clear digital divide and socio-economic circumstances of the students.
The faculty moved towards a blended learning approach whereby it applied
both synchronous and asynchronous methods to the modules. This research
paper looks into a first-year Financial Accounting module where live video
lectures were provided to students in real-time (synchronous approach) as well
as a wide range of static online resources such as recorded lectures, lecture
resources, tutorial questions, and self-assessments which is available to students
throughout the semester (asynchronous approach). These approaches aimed to
provide a near as possible traditional experience to the traditional face-to-face
learning environment which students were accustomed to. Using the universities’
preexisting online platform, a meeting tool was added called The BigBlueButton.
The tool was implemented for real-time interactions between lecturers, tutors,
students, administrators, which also has the functionality of recording the sessions
and making it readily available and accessible to everyone after that. The research
paper followed a mixed-method approach, evaluating a large class’s use of the
static resources as well as student and lecturer experiences of the hybrid module
of learning and teaching. The research paper would also be able to identify and
highlight whether socio-economic circumstances affected real-time learning and
teaching and whether students’ learning spaces were conducive to learning.
Keywords: Synchronous approach, asynchronous approach, learning spaces,
real-time lectures, recorded lectures, The BigBlueButton
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The effects of moving from a traditional
teaching approach to a virtual teaching
approach: the teacher’s perspective
Lebohang Masoabi
University of Free State
Traditional teaching in a digital age has become ineffective due to its inflexible
nature which results in inactive learning, poor achievements and lack of innovative
skills. This research sought to explore teacher’s perspectives on the use of a
flipped classroom approach employed within the virtual teaching approach.
The aim of this research was to establish whether the transition from traditional
teaching to virtual teaching shaped creativity, innovation and achievement in a
Business management course at the University of Free state.
This research was steered by two major questions:
1. How a flipped classroom improved student’s engagement with learning
materials to enhance creativity, innovation and achievement.
2. How does flipped classroom improved pedagogy, learning experiences,
communities of learning and student use of technology.
First year business students followed both traditional and flipped classroom
approach delivered by three lecturers. The lectures gave face to face classes for
the first half of the semester and virtual teaching was introduced in the remaining
half of the semester. The research looked at connection between the choice
of learning material, activities and what the lecturers contributed to the flipped
classroom.
Findings of this research show that more emphasis should be placed on
designing and shaping teaching methods that foster support for active learning,
furthermore findings revealed the need to adapt assessments to meet virtual
learning requirements.
This research also established that the use of flipped classroom approach
produced a positive impact on student achievement when compared to traditional
classroom.
Key words: Flipped Classroom, Traditional teaching, Technology, Student
Engagement, Pedagogy, communities of learning,
References: Gilboy, M., Heinerichs, S., & Pazzaglia, G. (2015, 1). Enhancing Student
Engagement Using the Flipped Classroom. Journal of Nutrition Education and
Behavior, 47(1), 109-114.
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Herreid, C., & Schiller, N. (2013). Case studies and the flipped classroom. Journal of
College Science Teaching.

Towards the online implementation of a South
African university readiness model for Further
Education and Training learners enrolled in
business related subjects in public high schools
Antoinette Venter ,Venicia McGhie ,Karen Dos Reis
University of Western Cape
Much research has been conducted on high school learners’ university readiness
and the articulation gap. It has been identified as a major cause of student failure
and dropout – most negatively affecting students from disadvantaged educational
backgrounds.
Unfortunately, the articulation gap is, and will continue to be a challenge as long
as learners attend public schools that are ill-equipped to prepare them for higher
education studies, and especially in the business education learning spaces. As
such, the aim of this paper is to report on the findings of an action research PhD
study that was conducted at two high schools in the Western Cape Province
among Grades 10 to 12 learners who were enrolled in the business education
subjects, Accounting, Business Studies and Economics.
The objective of the study was to arrive at a South African university readiness
model that public schools could use to equip the learners with epistemological
access for university studies. The argument in the study was that every learner in
South Africa has the right to quality education and training. Hence, they should be
sufficiently equipped and supported so that they will reach their full potential in
order to become skilled and productive citizens of South Africa. Given the current
situation of uncertainty and the move to online learning and teaching spaces,
assisting, supporting and empowering all learners become even more urgent.
Three readiness models were reviewed that enabled the researcher to arrive at an
augmented readiness conceptual model that was applied to the data collected.
The readiness model was constructed on four main dimensions, namely a
contextual dimension, an ownership of learning dimension, a cognitive dimension,
and a content knowledge dimension. Each dimension had three or four subdimensions that concentrated around the learners’ academic achievement and
university readiness.
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The research sites included a quintile 1 (no-fee paying) high school in a semirural
African community, and the other a quintile 4 (fee-paying) high school situated
in a more affluent community. The study had seven different participant groups
and the data collection methods included questionnaires, interventions with the
students over a three-year period, focus group discussions, and semi-structured
interviews.
Nine findings were derived from the results and discussion thereof, which enabled
a South African specific readiness model embedded within a social constructivist
approach that takes cognizance of the learners’ diverse needs and socio-economic
backgrounds. The readiness model is based on four key principles, namely:
effective management and governance in schools; the importance of language
and Mathematics’ development from early childhood and throughout learners’
schooling years; the provision of quality teaching and learning for all learners;
and the development and promotion of 21st century skills and competencies in
learners at South African public high schools. In summary, given the COVID19
pandemic, the readiness model could be effectively implemented within the
current online learning and teaching spaces.
Key words: High schools, learners, articulation gap, university, business related
subjects, interventions, dimensions, academic achievement, university readiness

The Students’ Access to and Use of Learning
Materials (SAULM) survey: Implications
for a more flexible teaching and learning
environment
Prof Francois Strydom and Dr Sonja Loots
University of the Free State
The advancement of educational technology has changed the nature and
sources of disciplinary learning materials, with many taking on electronic forms.
As a result, a steady decline in traditional textbook use and sales has been noted
in international contexts, such as the United States and Australia. In South Africa,
reports from the private sector indicate a similar trend, with bookshops and
publishers claiming a rapid decrease in textbook sales. An additional concern is
whether students are able to access the learning materials they need during the
nation-wide lockdown as a response to the Covid-19 pandemic. Although South
Africa has a higher penetration of internet use than other African countries, still only
about half (53%) of the population has internet access. In addition to insufficient
access to the internet, there are also other challenges, including poor network
coverage in rural areas, inadequate skills or exposure to educational technology
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in teaching and learning, and lack of access to internet-capable devices. These
challenges relate directly to how students are able to access and optimally
engage with learning materials.
The Department of Higher Education and Training (DHET) has commissioned
research from the South African Survey of Student Engagement (SASSE) team
at the University of the Free State (UFS) to explore how students are accessing
and engaging with different forms of learning materials. In collaboration with
representatives from 11 institutions as well as DHET, Universities South Africa
(USAf) and the Council on Higher Education (CHE), a questionnaire was designed
and administered to 24 institutions who chose to participate.
Preliminary results confirm that even though the majority of students’ modules
prescribe textbooks, many do not buy them and rely on alternative means to gain
access to prescribed work. The move to online platforms to continue universities’
operations during the pandemic also influenced the way in which alternative
learning materials are accessed, with students reporting a surge in Learning
Management System use, as well as peer sharing and making use of open sources.
For the purposes of this presentation, we take these and other results of the survey
together and discuss the implications of lecturers and students’ engagement
with learning materials in a more flexible teaching and learning environment.
This would imply revisiting how current learning-centred approaches could be
complemented by theoretical lenses aimed at linking educational technology and
learning, such as connectivism. The Covid-19 pandemic has moved the needle on
how educational technologies could be incorporated through e-learning, blended
learning, flipped learning, and mobile learning for a more flexible learning path,
and the SAULM data help us to envision these new possibilities.
Keywords: learning materials; learning-centered; connectivism; flexible learning

Rapid-prototyping an instructional design
intervention for online course development
Ms Leanri van Heerden
Central University of Technology
The COVID-19 epidemic during 2020 has created a need for universities to shift to
online delivery as lecturers and students are forced to stay home. However, many
university lecturers started out as specialists within their own field, having little
or no instructional design skills which are required to successfully develop such
online material. This meant that those in e-learning departments at institutions
of higher learning needs a way to train lecturers in large numbers, quickly and
online. The purpose of this paper is to present lecturer participant perspectives
of an intervention, that uses the rapid prototyping instructional design model to
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develop online courses in a quick and efficient manner. The intervention is an
online short course that addresses three skillsets namely; instructional design,
online facilitation and educational technology. It runs over eight weeks and lets
lecturers design the course as a collective while simultaneously experiencing
the online environment as a student. An exploratory design was implemented
with descriptive statistics involving quantitative analysis of the collected data to
determine the participants’ perspective on their skills gained. An online survey
tool was used to collect the data. Twelve participants responsible for designing
a new online Postgraduate Diploma in Design Technology formed the target
population and they completed an online questionnaire at the end of the eightweek period, once the intervention had concluded. The questionnaire focused on
the participants’ perceptions of their instructional design, online facilitation and
educational technology skills gained as three separate question sets. A 5-point
Likert scale was used where a 1 represented “Not at all” (participant feels that the
intervention did not help them) and 5 represented “Extremely” (participant feels
that the intervention helped them very much). Most of the participants felt that
after completing the intervention they were able to systematically develop an
online course (67%), were confident that they could formulate learning outcomes
(75%) and communicate with students online (83%). When asked if they felt the
resultant online course will enable students to reach the learning outcomes, 92%
of participants replied “Absolutely”. This intervention can assist e-learning support
staff to train academic staff while simultaneously developing the needed online
course. Having a standardized intervention will also enable a small e-learning team
to support the development of multiple quality online courses simultaneously. By
building facilitator confidence with the theory and technology, the intervention
may further create a better learning environment for students in higher education.
Keywords: e-learning; instructional design; online course development; rapidprotoyping

Supporting innovation in Universities of
Technology - the role of eLearning champions
Daniela Gachagoa, Sweta Patnaikb
Cape Peninsula University of Technology,
While the adoption of blended or online learning has been spreading across the
world, it is not always implemented in a way that transforms teaching and learning.
More often than not, technology is used to support traditional ways of teaching
and learning. At our institution we have adopted a blended learning definition,
that rather focusing on tools and technologies, highlights the importance of
pedagogical considerations. Following Gilly Salmon’s Carpe Diem design process
and Laurillards ‘Six of ways of learning’, we encourage lecturers to carefully
think about learning design, emphasising learner needs and disciplinary and
institutional context. This study follows lecturers at our institution, who are known
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as so-called ‘eLearning champions’. eLearning champions are individuals who
emerge to take creative ideas (which they may or may not have generated) and
bring them to life. They make decisive contributions to the innovation process
by actively and enthusiastically promoting the innovation, building support,
overcoming resistance, and ensuring that the innovation is implemented. We are
interested in the strategies that these eLearning champions employed to support
their departments before and after COVID-19 with moving teaching and learning
online. Preliminary findings show the importance of context-sensitive learning
design, based on student needs and limited resources, modelling transformative
practices, reducing complexity, reflecting on positionality for continued buyin from colleagues, creating spaces for sharing and engagement, and offering
continued support for novice blended learning lecturers. The paper will conclude
with recommendations about how to use some of the lessons learnt during the
period of remote teaching and learning in a Post COVID-19 time.
Keywords: eLearning champions, online teaching, pandemic, academic staff
development, adoption of technology

Generational Online Classrooms: Welcoming all
ages to the virtual classroom
Mareli van der Merwe
Akademia
The demographics of students are changing, filling the contemporary classroom
with a diverse mosaic of students. Students make up more than one age group
in the classroom and educators must, amongst other things, facilitate learning
for multi-generation students. The term “multi-generation student” refers to
different generations with different innate teaching and learning, and assessment
preferences. Furthermore, educators and students most likely come from different
generations and therefore have different teaching and learning preferences. This
paper presentation will focus on creating awareness of the different teaching and
learning preferences of Baby Boomers, Generation X, Y and Z and how to create
learning spaces for all.
Description
The recognition that students have different learning styles goes back as far as
334 years before Christ when Aristotle confirmed that each child has specific
talents and skills and that it is important that individual differences in students
are considered. (Reiff, 1992: 7). Cambiano, De Vore and Harvey (2001: 32) argue
that, similar to people having unique fingerprints, there are different ways in
which learning for students occur. Not only do students of different ages learn
differently, but different individual learning styles are formed because students
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have an innate teaching-and-learning preference (Cambiano, De Vore & Harvey,
2001: 33).
The concept of “generations” is defined as groups of people who have shared
formative experiences in common (Woempner, 2007: 1). Venter (2016: 2) believes
that the educator should keep in mind that the student cannot simply be placed
in a specific “generation box” based on his / her age, since students born in a
specific time frame will not necessarily show the same generational characteristics
(Koutropoulos 2011: 526).
Factors that must be kept in mind, for example, are the context in which the student
grows up, historical background and socio-economic status of the individual.
Although the educator can never ignore the student’s individual preferences,
generational attributes can be used as a framework to support the educator in the
development and application of specific teaching and learning strategies, which
contribute to creating inclusive classrooms to promote learning for all (Venter,
2016: 2; McGlynn , 2005: 14).
Cambiano, De Vore and Harvey (2001: 31) argue that the demographics of adults in
universities are changing and the contemporary classroom is filled with diversity,
creating a mosaic of students. Not only do educators have to deal with just one
age group or one type of learning style preference in the classroom, but must
they assess multi-generation students. Multi-generation students can vary from
Baby Boomers to Generation X, Y and Z students.
For optimal learning to take place, the educator must be aware of the different
learning styles, including teaching and learning needs that are present in the
classroom (McGlynn, 2005: 12). According to Cambiano, DeVore and Harvey (2001:
33), students are not one-dimensional, but use different experiences to develop
their individual personalities and form perspectives.
A further challenge arises when the educator and student come from two or more
different generations and thus assimilate their teaching and learning preferences.
McGlynn (2005: 12) argues that it is essential to have an understanding of who
the students are so that the educator can facilitate and assess learning optimally
and sustainably. Reilly (2012: 101) believes that it would be irresponsible for the
educator to adhere to traditional teaching and learning styles simply because it is
familiar territory.
The purpose of this paper presentation will be to recognize each generation as a
reality, make attendees aware of the different teaching-learning and assessment
preferences of the various generations with the purpose to rethink learning
spaces to include all.
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Keywords (maximum 6): Generations, teaching and learning, online classroom,
virtual classroom, inclusivity
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Support given to teaching staff during the
transition from face-to-face to online teaching
and learning
Karen Ferreira-Meyers
Institute of Distance Education, University of Eswatini
Abstract: In this presentation, I will focus on how the University of Eswatini went
about implementing its Policy on Blended Learning when the Covid19 pandemic
struck. The University of Eswatini and its Institute of Distance Learning have had a
draft blended learning policy since 2018. While it has not yet been fully adopted,
the urgency of the transfer from face-to-face to blended/online learning during
the pandemic, has had one major consequence: parts of the policy are now being
implemented.
In this paper, I focus on the following research question: How was teaching staff at
the University of Eswatini supported in order to make the transition from face-toface to online learning. In particular, I discuss the challenges encountered when
this has to happen in a matter of a few weeks (March 2020: start of lockdown, July
2020: online learning is implemented). I will discuss the various “implementation of
support” stages chronologically and also examine which steps were most useful
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and beneficial to both staff and students.
Two online course were prepared to prepare teaching staff for online teaching:
BLT002 and BLT003. I will list their components and the underlying principles for
their design. In addition, I will focus on feedback from course participants (more
than 300 for BLT002 and about 150 for BLT003). Comparisons with selected
projects in the region (the AAU course on Moodle, for the Lupane State University
and the Virtual Teaching Pedagogy course organized by Coderina, mainly for
Nigerian and Kenyan teachers, but open to everyone).
Data is collected from both online courses named above, from the feedback
given by course participants, from two similar projects undertaken in Africa. The
research is mainly qualitative in nature, but selected quantitative data will be used
to demonstrate particular aspects.
Data analysis will lead to a set of recommendations with regard to sudden
migrations from face-to-face (or even distance education) to full online teaching
and learning in view of improved practice in the field. Noteworthy is that in all
these cases, no students were involved, so their input is one of the main missing
contributions.
Keywords: transition to online teaching and learning, University of Eswatini,
support to teaching staff, Covid19 pandemic.
Keywords): expectations, assessment, adapt, online learning

Online assessments during Covid-19:
Expectation versus reality
Nicole Joannou , Freda van der Walt
Central University of Technology
Assessment forms an integral part of teaching and learning at Higher Education
Institutions (HEI). Traditionally assessment at HEIs has been made up of formative
and summative assessment, the purpose being to determine the extent to which
learning has taken place. Students enter the Higher Education environment being
familiar with these forms of assessment having experienced similar procedures
in Basic Education. Summative assessment is particularly important in that it
provides a “warrant to achievement or competence” and is used as a performance
indicator (Knight, 2001). Student assessment can only produce good results when
the students understand what is expected of them and understand standards ie
understand the “qualities required of what students produce to meet the desired
learning outcomes” (Ashwin et al, 2015).
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At Central University of Technology (CUT), a learner-centered approach to teaching
and learning is followed which is underpinned by constructivism. This implies
that students should be at the center of the teaching and learning experience
and that they should actively participate in their own learning. In order to achieve
this, an outcomes-based approach should be adopted which guides all teaching,
learning and assessment activities. These activities are expected to be aligned to
programme and module outcomes, as well as to the CUT graduate attributes. A
range of both summative and formative assessment methods are used, in order
to allow students to demonstrate competence.
With the Covid-19 pandemic and subsequent lockdown, HEIs were forced to
revisit the traditional midyear examination procedure. Students were no longer
on campus and did not have access to campus resources: physical contact with
lecturers and fellow students, computers, facilities, Wi-Fi, libraries and student
support. This forced HEIs to implement contingency plans to address these
challenges and continue to ensure that the academic project did not come to a
halt. Together with the challenge of resources, consideration had to be given to
the quality of online learning and assessment.
This study approaches assessment from the student perspective and aims to
determine how CUT students experienced and adapted to the changed learning
environment as a result of the Covid-19 lockdown and the subsequent revision
of traditional forms of assessment. The study uses a mixed-method approach
by means of a qualitative and quantitative survey to determine the students’
experiences of preparing for and participating in online assessment. The study
further determined whether students’ expectations were met in terms of their
ability to adapt and deliver, and the extent to which learning has taken place.
The survey also evaluated whether the graduate attributes and appropriate
learning outcomes have been met sufficiently, and whether the adapted form of
assessment has created an enabling space for student learning to take place.
The findings of the study can be used to provide meaningful feedback on the
adaptability of assessment in times of uncertainty.

Designing multimodal learning and teaching in
Higher Education for Gen Z students
Dr Rosaline Govender, Dr Mogiveny Rajkoomar,
Durban University of Technology
The COVID-19 pandemic has forced Higher Education to rethink and reassess
amongst other things the purpose of Higher Education, its teaching and learning
philosophies and the gross inequalities across the student population. The
lockdown has positioned the spotlight on the South African Higher Education
landscape and its under-preparedness for 21 century teaching to Gen Z students.
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60

2020 HELTASA Conference, Central University of Technology, Free State, Bloemfontein Campus

In this desktop research paper, we aim to examine how multimodal teaching
and learning can be designed for the 21 century student (Gen Z) especially in
these unprecedented times and beyond. University education should be flexible,
inclusive, inclusive, and adaptable and Gen Z students should be offered multiple
ways of acquiring knowledge, applying this knowledge engaging in learning.
This paper draws on Generational Theory and Connectivism and argues for
the design of a multimodal teaching and learning environment where content
can be presented in different modes and students are also supported socially
and emotionally. The Multimodal Model is recommended for the design and
implementation of teaching, learning and assessment activities as it allows
provision to present content and demonstrate processes and procedures utilising
multiple technologies, media and visual simulation. The Multimodal design model
also encourages teaching staff to provide as many learning modalities as possible
to give especially Generation Z students a variety of pathways to learning that
corresponds to their skills and strengths.
Keywords: Gen Z, multimodal ,teaching and learning, Connectivism

Changing the face of social work education in
Zimbabwe during the Covid-19 era and beyond:
Towards a blended learning approach
Vincent Mabvurira
North West University
Social work education is Zimbabwe has over the years used the traditional faceto-face approach with little efforts to use modern technologies. The arrival of
COVID-19 caught the country’s social work education system off guard. This paper
explores how several aspects of social work education in Zimbabwe: teaching
methods, practicals, clinical supervision and fieldwork have to change during and
beyond the COVID-19 era. The presentation is informed by the United Theory of
Acceptance of Use of Technology. The study is based on the researcher’s personal
experience as a social work educator in Zimbabwe from June 2010 to May 2020
and analysis of available literature. There are several constraints that militate
against blended learning in Zimbabwe chief among them rurality, connectivity
issues, lack of devices, negative attitude, apathy and lack of political will to invest
in ICTs. However, despite these challenges there are several opportunities for
blended learning in Zimbabwe which range from delivery of lectures through
online video platforms, use of institutional learning management systems, use of
social media platforms for learning purposes. This paper provides suggestions
on how social work education in Zimbabwe may adopt the blended learning
approach. Landmark activities should be creating more interactive learning
management systems, using video conferencing platforms to assess students on
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practicals and fieldwork, supporting disadvantaged students in acquiring learning
gadgets among other things.
Key word: Covid-19, social work training, fieldwork, supervision, Zimbabwe,
blended learning

Using technology to promote students’
engagement in learning: An examination of
college students’ views
Manyarela Mohau Ben;
Central University of Technology
There is a growing demand placed on Technical Vocational Education and Training
(TVET) colleges in South Africa to provide skills to students with the intent to
respond to economic growth and technological changes in education. The White
Paper on e-Education outlines the government’s strategy to transform the current
education system to make it more efficient and equitable. It is for that reason
that this qualitative study aims to examine the perceptions of students on the
use of technology to promote the students’ engagement in learning. The target
population for the study were TVET college students, and the sample comprised
43 students who were selected using purposive sampling. The constructivist
Gilly Salmon Five Stage-model provided a framework with clear progressive
stages that can support the design and facilitation of e-learning courses. Thus,
the findings from the study indicated that e-learning helped them succeed in
their studies because the e-learning technologies provided all the necessary
information (conduct research). Additionally, many students also mentioned that
e-learning bettered their understanding and that they were able to work remotely.
It was noted that synchronous applications were more likely to aid the students,
whereas asynchronous applications, which do not offer virtual competence, tend
to be more unfavourable for student’s academic achievements. The lecturers’ role
was acknowledged as being extremely imperative to students’ engagement in
learning.
Keywords: E-learning, Information and Communication Technology (ICT),
learning styles, Perceptions, Synchronous, Asynchronous, Engagement, Technical
Vocational education and training (TVET).
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4IR in the dock: An exploration of the feasibility
of online teaching and learning in a South
African university.
Kudakwashe Mamutse
Embury
Just before the onset of the COVID-19 epidemic, the educational discourse in South
Africa was inundated with requests from government for both basic and higher
education to adopt and adapt to the 4IR philosophy in their day-to-day operations.
The political will had set the tone, and institutions were starting to embrace 4IR .
However, just before any of this could materialise, COVID 19 pandemic arrived on
our shores globally.. This qualitative study is aimed at the exploration of the extent
to which Higher Education Institutions (HEIs) were prepared for the adoption of
the 4IR philosophy. This would be based on the experiences of lecturers who had
to adopt a new way of lecturing using the Zoom software. Data was collected
using videocall individual and focus group interviews using the Zoom software.
The participants belong to the Science Department, and they were conveniently
sampled. The data was then analysed using content analysis. The findings from
the study indicated that the lecturers faced tremendous challenges in their
work. These range from lack of data, poor attendance by students, unfamiliarity
with online lecturing among others. These challenges indicated the lack of
preparedness of the institution for the 4IR. pandemic situation
Key words: 4IR; epidemic; Zoom; philosophy; feasibility

Exploring the feasibility of the 4IR integration
in teacher training: Are we getting slower as we
pick more speed?
Kudakwashe Mamutse
Embury
In this qualitative study, the feasibility of the 4IR adaptation and adoption in the
training of teachers has been explored. Being aware of the tensions that exist
within the system, the study seeks to use the Critical Discourse Analysis (CDA) as
the theoretical framework to analyse the issues that the adaptation and adoption
of the 4IR face from a teacher training perspective. The study further seeks to
make plausible recommendations that could be used to adequately plan for the
adaptation and adoption of the 4IR fundamentals into teacher training. Data was
collected using qualitative semi-structured interviews and focus group interviews
with pre-service teachers at an institution of higher education in South Africa.
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The data was analysed using content analysis. The use of CDA as the theoretical
framework was found to be very plausible given that it allows for the views of
the participants to be closely analysed. The results of the study indicated that
while there was a political will to adopt the 4IR on the part of the government, the
trainee teachers felt that their training was not equipping them to adopt the 4IR
parameters as part of their pedagogical repertoire.
Key words: pedagogical repertoire; 4IR; Critical Discourse Analysis (CDA); feasibility

Open Educational Resources and Open Software
at the service of professional and social
networking, teaching and learning
Talent Rugube, Karen Ferreira-Meyers, Khetsiwe Eunice Mthethwa-Kunene
Institute of Distance Education, University of Eswatini
In this poster presentation, the authors explore Open Educational Resources for
social and professional networking, teaching and learning. In particular, Open
Source Software such as Format Factory, can provide an important means to
improve social networking in developing countries where video conferencing
is seriously hampered by limited access to the internet (due to, among others,
low bandwidth, connection prices). Where proprietary applications such as Zoom
are available since a few months (the Covid19 pandemic was a catalyser in this
regards), there are disadvantages linked to its usage. The advantages of open
resources are manifold.
The paper focuses on the online environment of the University of Eswatini,
used in the Institute of Distance Education mainly, but more recently also in the
conventional faculties and departments, and seeks to discuss possible links
between different types of open resources, in particular those between open
source software (Format Factory) and open source learning management systems
(Moodle).
In order to collect data, a brief desktop review of OER, Open Software and LMS in
developing countries, in particular in Eswatini, was undertaken. In addition, a small
focus group discussion was held.
In conclusion, the paper will propose the most appropriate applications for
teaching, learning, networking and researching in a developing nation such as
Eswatini.
Keywords: Open Educational Resources, Open Software, professional networking,
Format Factory, Moodle, Eswatini
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ABSTRACTS
THEME 2
Integrating the traditional classroom with
other learning spaces within the context of the
coronavirus
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COVID-19: Psychological effects on lecturers
Thulebona Gugulini, Jacqueline Shawe
University of the Free State
The 2019 coronavirus disease (COVID-19) epidemic is a global crisis and poses a
challenge to psychological flexibility to everyone. The epidemic has brought not
only the risk of death from infection but also unbearable psychological effects from
the lecturers in Higher Education. Lecturers are having so much uncertainties and
fears about their lives and adjustments in this new normal. This paper reviews the
studies that have examined the common psychological experiences of lecturers
that had led to anxiety, depression, and stress during this time of the COVID-19
outbreak. Terror management theory was applied to this paper. It is a social
psychological theory based on the work of cultural anthropologist Ernest Becker,
the leading psychological framework for explaining this effect of death fears
on human behaviour (Greenberg et al., 1992). According to Terror Management
Theory, death anxiety drives people to adopt worldviews that protect their selfesteem, worthiness, and sustainability and allow them to believe that they play
an important role in a meaningful world. The findings revealed that lecturers are
worried that if the levels are going down then they might have to return back to
university campuses. Their concerns are that their campuses are not in the same
provinces they are residing and their students are from all over so the return to
campus will mean more risk to be exposed and being infected.
Keywords: Psychological, epidemic, depression, anxiety

Enriching students’ learning experiences online:
using different approaches to support a large
class
Nontombi Velelo, Cebelihle Sokhela
University of the Free State
The COVID-19 pandemic presented a significant challenge for higher education
institutions (HEI’s) globally. Amongst others, UNESCO (2020b) noted that the
following difficulties resulted from a pandemic: interrupted learning, unequal
access to the digital learning portal, and social isolation. To evade these
challenges, HEI’s were forced to transition rapidly to online teaching and
learning. This necessitated the need for academic departments to rethink and
reconceptualize their teaching and learning strategies and practices. This
resulted in innovative and alternative forms of teaching and learning outside
the scope of traditional techniques. This paper explores the effectiveness of
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various modalities undertaken to enrich student learning experiences in a
second-year sociology module, with 450 students enrolled. Understanding the
geographic location and socio-economic backgrounds of the students enrolled
for the module, the module leader had to take into account the challenges the
students may experience when transitioning to online teaching and learning.
This required the module leader to be flexible, creative, and continuously plan to
ensure that students have equitable opportunities to complete the module and
enrich students’ online learning experiences irrespective of their socio-economic
backgrounds and social locations. This intervention was aimed at mitigating
the abovementioned challenges underpinned by a community of inquiry (CoI)
theoretical framework which is premised on the idea that online learning occurs
through three interconnected elements, i.e., social presence, cognitive presence,
and teaching presence (Sund, 2020; Garrison, 2009). CoI fosters collaborative
engagement in critical discussions and reflections to create shared meaning and
understanding (Garrison, 2009). Using the CoI framework enabled us to “amplify
emotional presence to create a climate of empathy and care” Bozkurt and Sharma
(2020). Garrison (2009) views CoI as a process of developing a meaningful learning
experience. Our students were accustomed to face-to-face teaching and learning
interaction; CoI enabled us to establish a conducive online learning community
and foster a positive online learning experience. The tutors helped students to
transition to online learning informally and formally using WhatsApp groups and
learning management system (LMS) - Blackboard. The social presence concerns
itself with students’ ability to identify and communicate with the community and
develop interpersonal relationships. Students signed up for tutorial groups on
Blackboard; subsequently joined the WhatApp groups of their tutorial groups.
Tutorials happened in an online space and were coordinated by the tutors. This
enabled students to form meaningful relations with their tutors and peers. The
online tutorial groups created a sense of solidarity among the students. Through
this platform, students could assist each other beyond the scope of the module.
Cognitive presence pays attention to the student’s ability to develop constructs
and shared meaning through sustained reflections and discussions. Students
develop shared meaning and understanding of constructs as they engage in critical
discussions on Blackboard discussion forums. Students reflected and analyzed
topical issues related to the module content in a written assignment and online
tutorials. Teaching presence focuses on the design, facilitation, and direction of
the social and cognitive processes to realize relevant learning outcomes. Students
engaged comfortably in difficult dialogues with their peers and tutors than the
module leaders. Tutors initiated and facilitated thought-provoking debates to
enable students to express themselves freely. The study is grounded within the
mixed-method approach. The mixed-method approach incorporates qualitative
and quantitative data into a single inquiry (Wisdom & Creswell, 2013). Researchers
collected data through Blackboard reports, Blackboard discussion forums,
students’ performance data, and tutorial WhatsApp group discussions between
the tutors and students. Blackboard reports enabled us to trace and track the
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students who were not able to complete assessments. This helped us understand
the reasons behind the students’ inability to complete online assessments. The
use of WhatsApp became instrumental in communicating crucial information
that relates to the module. Students were able to express their needs with their
respective tutors. Students also reflected on their perceptions regarding online
learning. Discussion forums on Blackboard were used to engage students on the
topics related to the module. This promoted critical and independent thinking.
Tutors were able to guide the students in applying the concepts used in the
module in real-life situations. In some instances, tutorial discussions were carried
over to WhatsApp groups as students continued engaging in robust discussions.
Results suggest that multimodal support strategies hold several benefits for
students and lecturers, particularly students and lecturer support. Students
indicated benefits, i.e., understanding the module content; increased success rate;
keeping informed about the module’s developments, and motivation to complete
online assessments. This study sheds light on the alternative support strategies
that should be considered when adjusting to the rapid transition to online teaching
and learning at a departmental level to support students using multimodal.
Keywords: blackboard, community of Inquiry (CoI), online teaching and learning,
online tutorials, large class

International Virtual Exchange Enriching
Students Learning Experiences
Anisa Vahed
Durban University of Technology
Universities have increasingly become more proactive in terms of broadening
the scope of their international activities, in order to prepare graduates for an
intrinsically digitalised, globalised and multicultural world. This is exemplified by
the Collaborative Online International Learning (COIL) Virtual Exchange Projects
(VEPs), which are student-focused internationalising-at-home activities. Such
activities are intentionally steered to infuse international, intercultural and/or global
dimensions into the content of the curriculum. An initiative of the State University
of New York (SUNY), a leading international organisation focused on the emerging
field of Globally Networked Learning, COIL is a teaching and learning methodology
that provides opportunities for intercultural and transnational learning to students
from globally diverse geo-locations. Through co-developed and co-taught
modules COIL VEPs use digital technologies to enable students to have meaningful
and integrated learning experiences. Consequently, collaborative enquiry and
construction of knowledge is promoted. With this in mind, the Dental Technology
programme at the Durban University of Technology (DUT) has adopted this lowcost form of international activity since 2017 to enable students’ epistemological
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development while strengthening their intercultural communication skills through
international virtual exchange. The presentation therefore aims to examine the
factors enabling and constraining students’ participation, interactions and learning
experiences in the COIL VEPs. The presentation further describes the tools and
technology used to facilitate achievement of key project-specific elements related
to communication, collaboration, production, cultural exchange, and reflection,
such as investment of time/effort, faculty/peer interaction, diversity experience,
and reflection/integration of learning. Tools and technology included a variety
of digital, interactive, synchronous and asynchronous modes. These were, but
not limited to, Facebook, Moodle, Google Doc, Skype, WhatsApp, Instagram, and
collaborative e-Poster tools.
A descriptive case study research design within a qualitative framework, which
follows an interpretative research paradigm, was used. Data was collected from
students who participated in the COIL VEPs (n=4) during 2018 and 2019. Students’
open-ended responses and their individual reflective reports were thematically
analysed. Boschma’s distance/proximity dynamics theory was used to further
analyse the data. Credibility, confirmability, transferability and dependability
maintained the trustworthiness of the study.
The various Dental Technology COIL VEPs enabled students to engage on a
global level while developing and improving their online learning skills, enhanced
their abilities to make informed decisions, work collaboratively with international
partners, and communicate ideas from interdisciplinary and cross-cultural
perspectives. To meet the varying technological needs of COIL universities
need to adequately prepare and train students with digital literacy skills prior to
them embarking with online learning, provide applicable and focused student
induction modules on culture and diversity and team dynamics. Such training
can be supported with writing workshops to further enable students, especially
English second language learners, to effectively communicate online. Essentially,
the Dental Technology COIL VEPs respond to DUTs Envision 2030, specifically
enabling an environment that supports dynamic curricula facilitating access to
inclusive and equitable quality education using integrated digital systems and
processes, to enrich the lives and livelihoods of all our people.
Keywords: International Virtual Exchange, Dental Technology, Digital literacy,
COIL, Collaborative Learning
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The impact of lecturer-guided peer-peer
learning interaction on Biology pre-service
teachers’ achievements
Tafirenyika Mafugu
University of Free State
Due to the outbreak of the COVID-19 pandemic, there was an emergency shift
to online learning in tertiary institutions all over the world. Here, I aimed to
determine the impact of guided peer-peer interaction on students’ achievement.
Furthermore, the study intended to determine the effect of the digital divide on
students’ achievements. A ten-item Biology Achievement Test was used to collect
data. I used a non-equivalent group quasi-experimental design and analysed the
data using the independent sample t-test and one-way ANOVA in SPSS version
26.0. A comparison of the experimental group mean marks before the lockdown
(M = 33.5, SD = 7.30) and after the lockdown (M = 34.7, SD = 2.52) did not reveal
significant differences, t(42.6) =0.89, p = 0.39. On the contrary, the control group’s
mean mark (M =32.0, SD = 6.49) before the lockdown was significantly higher than
their mean mark during the lockdown period (M = 30.1, SD = 4.63), t(188) = 2.48,
p = 0.01. Before the lockdown, the performance of the experimental group (M
= 33.5, SD =7.30) did not show any significant difference with that of the control
group (M = 32.0, SD = 6.45), t(138) = 1.20, p = 0.23. However, there was a significant
difference in performance between the experimental group and control group
during the lockdown, t (138) = 7.41, p < .001. Lecturer guided peer-peer interaction
had a significant impact on students’ performance. However, the digital divide did
not have a significant impact on learners’ performance.

Plagiarism: Educating Students in a Historically
Disadvantaged Institution
Roxanne Piderit
University of Fort Hare
The standard of academic writing presented at a postgraduate level had
been declining. Thus, a Department at a Historically Disadvantaged Institution
implemented a strategy of developing writing skills through a cycle of smaller
writing tasks set at undergraduate level. While the use of these small writing tasks
has improved the standard of academic writing among second year students,
problems with referencing and plagiarising have been identified. Several factors
have been identified as contributing to this situation in a survey of fifty second
year students. The students surveyed had been found to have plagiarised a
writing task. The most prominent factor was found to be a poor understanding
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and awareness of what constitutes plagiarism. This paper details the findings of
the survey, and proposes a strategy to raise awareness and understanding of
plagiarism in undergraduate students.
Keywords: Awareness, Intervention, Plagiarism

Pivotal pedagogy: Innovative ways to create
enabling learning spaces for all
Mariette Fourie, Kristen Betts
North West University
The COVID-19 pandemic has forever disrupted traditional education models
worldwide. Moving beyond a new normal, integrating the traditional classroom
with other learning spaces within the context of the coronavirus, has become
eminent. The challenge is the pandemic has not abated and the future of
teaching and learning is continuing to evolve. Universities have to accept the
responsibility of educating our students who have the potential to succeed,
even in these uncertain times. With this looming uncertainty, pivotal pedagogy
is an approach that could ensure optimal learning spaces for all students, and
regarded critical to higher education. Pivotal pedagogy is defined as teaching
and learning that actively engages students in educational experiences through
instruction, active learning, assessment, alternative equivalencies, and feedback
building upon theory and practice to support comprehension, application, and
transfer of learning seamlessly across learning formats (face-to-face, blended,
online) in alignment with student learning outcomes (Betts, 2020). This session will
discuss strategies to shift instruction, active learning, assessment, multi-modality
feedback, and instructional equivalencies across all face-to-face, blended, and
online formats. Best practices for student engagement, transfer of learning, and
balancing workload and cognitive load across learning formats will be shared. At
the of this session, attendees will be able to: (a) Define alternative equivalencies,
(b) Optimize technology to support transfer of learning across real-world contexts;
(c) Apply Universal Design for Learning principles to support multiple means
of engagement, representation, and action and expression; (d) Apply pivotal
pedagogy quickly and seamlessly as needed in the future. Many of the solutions
are in our hands as we can deal creatively with reality. There must be a drive
towards valuing of teaching and learning so that all students can benefit from an
excellent teaching and learning experience towards better quality graduates.
This paper adopts the transformative learning framework that aims to facilitate
effective online, blended and contact learning environments. Reimagining
pedagogical approaches that facilitate equity, interaction and collaboration across
different teaching and learning contexts is essential for creating enabling learning
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spaces towards student success whilst ensuring delivery of quality education for
all. Transforming student learning from passive consumers to active participants,
being co-creators of knowledge in the context of inclusion, is critical in response
to quality higher education teaching and learning.
Keywords: Enabling learning spaces, pivotal pedagogy, student needs, transfer of
learning, transformation.

The Quality of Clinical Nursing Competency
Assessment in a sub-Saharan African country: a
qualitative study
Oboshie Anim-Boamah, University of the Witwatersrand
Christmal Dela Christmals, North West University,
Sue J. Armstrong, University of the Witwatersrand
Introduction: Countries such as United States of America(USA), Canada, United
Kingdom, Australia China, Korea, South Korea, Philippines, Japan and Ghana have
resorted to conducts national nursing licensing examination to ensure that only
competent nurses are licensed to practice. The licensing examination must be
valid, reliable fair and applicable to fulfil such purpose.
Aim: This study sought to evaluate the quality of clinical competency assessment
which forms part of the nursing licensing examination in sub-Saharan Africa
country through perspectives of nursing students.
Methodology: In this qualitative exploratory descriptive study, eight focus group
discussions were conducted with a total of 68 final year students (8-10 in each
focus group). Data from focus groups was analysed using thematic content
analysis aided by the MaxQDA 2020.
Results: Four themes emerged from the data namely; challenges in the
examination systems, the clinical competency assessment process, outcomes
of competency assessment, and proposals for quality improvement of clinical
competency assessment system were described and supported with verbatim
quotes.
Students stated that the pre-examination conference helped lessen their anxiety
but there were myriads of challenges: limited resources; incongruence in teaching,
practice and assessment; inherent biases due to the unstandardized assessment
system; and financial burden that compromises the quality of the assessment.
Conclusion: Though the regulatory body intended to ensure only qualifies
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nurses are licensed to practice, inherent challenges in the assessment systems
compromise the quality of the assessment system. Also, there were some
weaknesses in the assessment system that students exploited to their benefit.
Students recommend standardization of the assessment system, training
and evaluation of the examiners to feedback to the Nursing council for quality
improvement. It is essential that the council institute quality improvement
processes-including independent research into the examination process to
continually improve on the process.
Keywords: nursing students; clinical competency assessment, examiners, subSaharan Africa, licensing examination

Engineering student experiences of a remotely
accessed, online learning environment
Teresa Hattingh, Willem van Niekerk, Henri Marais, Yolani Geldenhuys
North-West University
Background and motivation
Many would argue that the shift to online teaching and learning environments
is not only inevitable but an imperative to align graduate competencies with
evolving workplaces and to ensure that higher education is sustainable into the
future. These shifts require changes: online learning environments need to be
designed differently and cannot merely be a replication of traditional learning
environments in an online space. There is also still uncertainty regarding how
easily students can adapt to these changes and whether online environments can
adequately facilitate the development and attainment of the intended outcomes
and graduate attributes. For many higher education institutions in South Africa
and across the world, the COVID-19 pandemic has resulted in a sudden shift from
traditional teaching and learning to the online environment. For the university
used in this study, teaching and learning changed from a blended learning model
incorporating face-to-face and online elements to a fully online-dependent and
remote model. These circumstances provide an opportunity to explore student’s
experiences of this process and their learning behaviours as they interact with this
emergency, remote, online learning environment.
Purpose
The purpose of this study was to explore how students experienced the
emergency, remote, online learning environment as a result of the COVID-19
pandemic. The aim is that the findings from the study can provide insights for the
design of online teaching and learning environments in general, but also inform
similar, future interventions.
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Research Methodology
This study reports on a survey conducted with 558 students in the faculty of
engineering at a South African university (n=1447) in July 2020. The study used
a Likert scale survey based on the Community of Inquiry model evaluating
Social, Teacher, Learner and Cognitive presence in the online environment. The
survey included a total of 44 questions and statements including demographic
questions related to the year and discipline of study, quality of internet access
and the physical study environment. The survey explored student experiences
using Likert scale statements that addressed the four presences of the theoretical
framework and the topic of assessment. Three open-ended questions were also
included in the survey. The results were analysed using descriptive statistics,
exploratory factor analysis and thematic content analysis.
Findings and Conclusions
Five factors emerged from the exploratory factor analysis related to teaching
and learning design, learning behaviours, social interaction, challenges and
assessment. In general, respondents indicated that their internet quality, physical
environment and the teaching and learning environment design was adequate for
their learning needs. However, many respondents still found the experience to
be overwhelming. The results show that understanding the emotional response
of students to a remote online learning environment is important. The results also
highlight the importance of developing the self-directed learning skills of students
and show that online learning environments should be designed to foster student
engagement, not only with the content but also with other students thereby
facilitating the development of an online learning community.
Keywords: emergency remote online learning, online learning, community of
inquiry, learning presence, teacher presence, social presence

Reconceptualising a Constructively Aligned
Course to Online Design Processes: Applying a
Critical Approach
Myrtle Adams-Gardner
University of Witwatersrand
Online education challenges teaching and learning practices in higher education
to consider its policies for how curriculum design is to be applied. How course
information is sequenced and structured during online course design will allow
the student to actively participate or not participate in the learning activities
accessible via a learning platform. Educational sources show that students look
for clarity in course content and its delivery when opting to learn via an online
modality mode. Course design is the learning pathway for the online student
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and determines whether they will remain in the system or drop out. Constructive
alignment becomes a critical design component. Applying constructive alignment
(Biggs and Tang, 2011) as a conceptual model to inform course design deepens
the learning approach. The instructional designer observes that the educator’s
theory of practice adopted in the online teaching strategy foregrounds educators’
application when conceptualising a course and in the online context this theory
of practice is a critical consideration during the reconceptualization process with
the instructional designer (ID). The ID assumes that higher educators are trained
in teaching and are aware of the teaching philosophy adopted in the classroom;
this is not always the case. Through critical observation of the theory adopted
in practice (constructivism), the paper analyse how the online design alignment
process connects the student with the course learning outcomes. The paper
will argue that while a constructively aligned online course can use the learning
outcomes as a connecting instruction, the redesigned assessment methodology
can explore a variety of ways to provide students with learning opportunities to
deepen meaning-making about what they learning.
The ID adopts a critical inquiry into the online design process to reconceptualise
a contact course for online teaching. The online design process in this context
involves using existing content intended for contact class teaching and
redesigning the assessment methodology to shape the online learning activities
for delivery via the university learning management system. The paper questions
“how constructive alignment as a practice-based theory can be applied to
the online design process to promote student learning.” The paper reflects on
whether constructive alignment as a practice-based theory is limiting in the online
design process. A conceptual model, the Conversational Framework, Laurillard,
2002 will be applied to gain insight through thematic analysis of the learning
outcomes, assessment methodology, and online activities and gain insight into
the type of activities completed in the learning process of a constructively aligned
online course. Applying a critical pedagogical lens the paper will refer to theories
of teaching to guide the document analysis process determining whether CA as
a theory of practice provides the learners with what is needed to learn in a selfdirected manner. Pedagogy and educational technology should align to create
opportunities for online student learning to take place; whether the student learns
is up to their willingness or attitude towards the learning process and ability to
apply. This research hopes to gain insight into ways to develop and strengthen
online teaching practice; build constructively aligned online courses that provide
students with sufficient opportunities to make sense of what they learning when
engaging with the online content.
Keywords: online design, learning and teaching online, constructive alignment,
teaching strategies, Conversational Framework
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Gradients of blended learning – lessons from the
lockdown
Kate Chmela-Jones
Vaal University of Technology
Two major shifts have occurred in the tertiary Teaching and Learning sphere in a
short space of time. Firstly, the impact of the COVID-19 pandemic and the drastic
alteration in access to face-to-face education that arose from that has necessitated a
radical change in pedagogy. Secondly, the digital domain has become ubiquitous and
therefore it dictated an inclusion of online learning activities for many programmes.
We reflect on the impact brought on by change to online or Emergency Remote
Learning post the national COVID-19 related lockdown. Following a wide-ranging
evaluation of research from the discipline of design education, the authors
examined their own practice and attitudes towards the introduction of fully online
learning modalities within the graphic design course through practice and anecdotal
evidence. Student engagement and participation rates in online learning projects
accessed through social media or the University of Technology’s LMS (Learning
Management System) since the implementation of lockdown were considered
to situate the problem for the research. Within this context, Schon’s (1983, 1985)
reflection in-action and reflection on-action has been used as both a method and
pedagogical approach. Adding to this the “C-K” model of conceptualisation and
knowledge (Hatchuel & Weil 2003) has been extensively referred to, to explore the
design gap in the online domain of working with the visual learner and the design
process.
We question whether a rapid transformation from a blended learning environment
to a fully online one can achieve optimal results in the teaching and learning
of a creative programme like Graphic Design as the creative process opens up
pedagogical complexities in online learning approaches. We also acknowledge that
the move to ERT has made us re-examine the ‘knows” in graphic design education
and has made us persistently re-examine our practice to ensure that the planned
academic outcomes are met.
This paper explores domains of the creative process that we maintain might create
problems in ‘teaching’ creative work through online learning within the specific
context of a University of Technology, a traditionally disadvantaged higher education
institution in South Africa. This is done to present obstacles that must be overcome
if online learning is to become ubiquitous.
Keywords: Online learning, Emergency Remote Learning, Graphic Design education,
Reflection in-action and Reflection on-action, C-K model conceptualisation and
knowledge.
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Teaching during turbulent times: Challenges
for remote project-based learning
Fazlyn Petersen
University of the Western Cape
The Covid-19 pandemic has highlighted the need to revisit and adjust the curriculum
in faster and more innovative ways. There is also a greater need to prepare a
large undergraduate class of third-year students for the ‘new normal’ and likely
economic depression. The scenario prompted an increased focus on 4IR skills
at a historically disadvantaged institution. The lecturer created a project-based
learning model that included theoretical- and project multimodal approaches
for improved interaction, collaboration and engagement for students during the
level one lockdown. This research used a case study to identify challenges for
the successful implementation of the remote project-based learning model.
The Covid-19 pandemic scenario was also included into a group assignment
for a class of 266 third-year Information Systems students. The assignment
used Stanford’s Design Thinking process (empathise, define, ideate, prototype
and test) to facilitate the creation of user-centred products and services. The
implementation of the model was aided by the use of technological tools, such
as a learning management system and instant messenger. Data was obtained
from the lecturer and analysed using thematic analysis. The challenges for the
successful implementation of this model included a large amount of lecturer and
administration time and the need to purchase data for students who were ‘left
behind’. However, findings also indicated that using project-based learning that
included design thinking phases and assessments equipped students with 4IR
skills such as creativity, problem-solving and critical thinking.

Managing diversity and inclusion of adult
part-time students in TVET Colleges: Am
andragogical perspective
Blandina Manditereza
Motheo TVET College
Technical Vocational Education and Training [TVET] Colleges mainly offer
vocational occupational education which develop skills, knowledge and attitudes.
Therefore, TVET education is considered as a means to ‘integrate education and
training with the aim of making students functional workers in skilled trades.
The student population in TVET Colleges comprise of traditional and non-tradition
students, meaning we have a mixture of adults and youths and curriculum offerings
are either full time or part time based. When faced with adults / non-traditional
Creating enabling learning spaces for all

78

2020 HELTASA Conference, Central University of Technology, Free State, Bloemfontein Campus

students and traditional students in one class we therefore consider demography
as a driving variable which guides lecturers in auditing their delivery mechanisms.
Generally, student diversity should determine our scholarship of teaching, but
are TVET college lecturers meeting the needs of a diversified population in part
time studies. How then can TVET lecturers effectively advocate for diversity and
inclusive didactics to meet student demographics. Using andragogic principles
as a framework the study explored current challenges experienced by lecturers
when teaching traditional and non-traditional students within one classroom as
well as discuss current pedagogical responsiveness to student diversity. The study
engaged the Interpretive paradigm alongside the Case study as a research design.
Complementary qualitative methods were used in data collection. The researcher
carried out semi structured interviews with conveniently selected lecturers [n-20]
as well as carry out document analyses. Findings suggest that, firstly the lecturers’
approaches may exacerbate the challenges faced by the students if their teaching
strategies are not inclusive, secondly lecturers suggested use of ICT in learning in
order to create inclusiveness.
Key words: Andragogy, diversity, inclusion, pedagogy, nontraditional, traditional,
demographic

Technology integration impact on 21st-century
skills amid COVID-19. A case study of the STEM
University in Matabeleland, South Province,
Zimbabwe.
Doris Chasokela, Charles Masoabi, Alfred Makura
Central University of Technology
The paper examines the 21st-century skills for STEM learning and implications
for developing lecturers’ competences and students’ perceptions of technology
integration. The study used a quantitative research method enquiry and a case
study design. Purposive sampling was used to select 10Heads of Departments
(HODs), 20 STEM lecturers; 7 Faculty technicians and 200 first-year and 200 finalyear STEM students. Data was collected using questionnaires through WhatsApp
chats, WhatsApp call, WhatsApp voice notes; electronic mail and virtual lesson
observations. The results were analysed using tables and graphs. The study
established that though the HOD/ lecturer plays a vital role in the 21st-century
teaching and learning, they need training on technology integration as there is
minimal support from the administration and technicians; resources are scarce
(few operational computers in the laboratory, software); they need ample time to
prepare the lessons and they are not technology wise. Technicians also mentioned
scarce resources and support by the administration. The students shared the
same sentiments that maximizing the technologies supports 21st-century skills.
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It was then recommended that implementation of technologies should start with
the administrators and technicians support in sourcing the resources and putting
the infrastructure in place. Lecturers are to prepare students for the workplace
in any nation as technology evolves rapidly. Lecturers must be trained on how to
implement technologies. Administrators or responsible authorities need to invest
in technological tools for STEM programmes offered in the university.
Key words: Technology integration, 21st century skills, Science, Technology
Engineering and Mathematics (STEM)

Times of uncertainty: Students’ experiences
using educational technologies to become
writers for their disciplines
Katie Bryant, Lethu Khumalo, Hloniphani Ndebele, Ntuthuko Mhlongo,
Tshepang Mashiloane
Mangosuthu University of Technology
The COVID-19 pandemic has brought about many challenges to the international
higher education context. One of key challenges has been the need for universities
to move their learning online to ensure students can continue with their academic
studies. In the South African higher education context, these challenges have been
particularly extreme given that many universities did not already have established
online learning platforms that could easily facilitate students learning via online
means. In addition, this significant pedagogical change has also demonstrated
how power and social inequity are imbued in technology. It has made apparent
how globally, as well as more specifically in the South African context, our different
universities, which serve students belonging to different social groups have very
different levels of access to internet connectivity, technological devices, and the
know-how to use online technologies and successful learn in an online learning
context (Czerniewicz, 2018; Czerniewicz, 2020). Such issues have resulted in many
higher education institutions (HEIs) and students being left behind in the move
to online learning in this country. In addition, conversations about the need for all
of South Africa’s 26 HEIs to move to online learning methods have also left out
another entity. Few discussions have occurred about how support services, such
as academic literacies units and university writing centres, can move online and
continue to support university students in learning how to write and communicate
for their respective disciplines of study.
To address this gap, this proposed conference presentation will respond to one
of HELTASA’s 2020 conference questions: How can educational technologies
be used to facilitate and enrich students’ learning experiences especially during
these uncertain times? This question will be explored by examining students’
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experiences at one historical disadvantage HEI in South Africa, Mangosuthu
University of Technology. We will specifically focus on the above mentioned
issues of social inequity, and how they are imbued in the higher education sector
in South Africa, particularly in light of the HELTASA 2020 Conference’s theme of
managing diversity and inclusion in online learning spaces during uncertain times
such as the coronavirus pandemic. To do this, we will discuss findings from a study
that investigated students’ experiences using various tools on our institution’s
learning management system, Blackboard, that intended to help them learn
how to write for their disciplines of study during the nationwide lockdown due
the COVID-19 pandemic. These findings come from surveys and interviews with
students about their experiences using these tools to facilitate their learning of
the academic literacies of their courses of study, as well as how to write for their
disciplines. In addition to reflecting on their experiences, the study also explored
their challenges learning in this new online context. Findings might help other
HEIs mitigate similar challenges in developing various online tools to support their
students in learning to write and communicate for their respective disciplines of
study both during the COVID-19 pandemic and beyond.
References: Czerniewicz, L. (2020). University shut-down: What we
learned from going ‘online’. https://www.universityworldnews.com/post.
php?story=20200325160338881
Czerniewicz, L (2018) ‘Inequality and Online Education’ in Dohn, N.B. , Cranmer,
S., Sime, J.A., de Laat, M. & Ryberg (Eds) ‘Networked Learning: Reflections and
Challenges. Heidelberg, Germany: Springer Verlag.

Unified Theory of Acceptance and Use of
Technology 2 (UTAUT 2)Lesson learnt from
piloting the #datafree Moya Messenger
Application
Dr Fazlyn Petersen
University of the Western Cape
There is an increased need for more accessible technological options for
students, especially during the Covid-19 pandemic. Despite the current zerorating of institutional learning management systems, this will not remain
indefinitely. The literature indicates a prevalent digital divide due to the exclusion
of students based on their socioeconomic status and their ability to access the
internet. Student inclusion can be aided by the use of data-free applications such
as the South African mobile instant messenger, the #datafree Moya Messenger
application. The Moya Messenger application allows students to chat data-free
provided that their mobile data is switched on. It also allows lecturers to set up
groups for students. The Moya Messenger application was piloted in a large
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Accounting of 495 students and 5 tutors at a historically disadvantaged institution.
The course lecturer was interviewed and the findings were analysed using the
Unified Theory of Acceptance and Use of Technology 2 model. The findings for
implementing this alternative to the popular WhatsApp option showed positive
outcomes in seven areas namely: performance expectancy, effort expectancy,
social influence, facilitating conditions, hedonic motivation, price value and habit.
The positive outcomes were as a result of students having access to tutors,
even without data. However, the application was not available to students who
used Apple devices. Recommendations for implementing this application in
other large classes are to provide a training guide to students and encouraging
Apple users to use the web version of the application. The implementation of the
Moya Messenger application will aid students’ learning more if the sending of
attachments were also zero-rated. We would appeal to mobile network operators
to also reverse bill the use of attachments for institutions in our aim to provide
more inclusive learning options for all students.
Keywords: data-free, Covid-19, student inclusion, mobile instant messenger,
zero-rated, Unified Theory of Acceptance and Use of Technology 2 (UTAUT 2)

Inclusive spatial practices for professional
education: exploring the architectural design
studio
H Delport: STADIO Holdings
L Osborne: Queensland University of Technology
J Morkel: Cape Peninsula University of Technology
M Gorman: Pratt Institute
Professional education for Architects has design studio pedagogy at its core (Cuff,
1992). Design studio pedagogy is predominantly project-based and “simulate(s)
the complexities of real life projects” in an interactive setting (Webster, 2008:63).
The architectural design studio informed Schön’s (1983) exploration and definitions
of reflective practice, which has become the “dominant ‘theory of practice’ for
all professional and vocational education” (ibid: 64). As architectural educators
we reflect on the design studio as part of an ecosystem-of-learning (Morkel &
Delport, 2020) and explore the design studio as a radically inclusive space for
learning (Gorman, Morkel, Delport & Burton, currently in press).
Our research is contextualised by the sudden pivot from the onground to the online
during 2020, and the innovations, and the inequalities, that resulted. Drawing on
the concept of Inclusive Excellence (Williams, Berger & McClendon, 2005) and
the 6S Conceptual Framework of inclusive contexts (Gorman et al., currently inCreating enabling learning spaces for all
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press) we invite local and international architecture educators to contribute to
the conversation. We specifically focus on spatial practices of inclusivity. These
inclusive practices include ideas on how to Maintain, Accommodate, Negotiate,
Ensure, Consider, Serve, Choose, Communicate, Centralise, Employ, Facilitate
and Recognise inclusivity in the design studio. We have a broad understanding
of inclusivity, including but not limited to race, class, culture, gender, ability,
language, etcetera, framed as means to engage with difference as suggested by
Bozalek et al. (2010).
We thematically analyse contributions to the websites of the Architectural
Education Forum Africa (AEFA), the Association of Architecture Schools of
Australasia (AASA) and the Radically Inclusive Studio (RISE) to “discern(e) patterns
of cultural experience” (Ellis, Adams & Bochner, 2011, p. 15). Our exploration is
based on a qualitative, collaborative, autoethnographic approach (Chang, Ngunjiri
& Hernandez, 2012). Autoethnographers employ narratives and “layered accounts”
to reflect on and analyse their experiences to “make characteristics of a culture
familiar for insiders and outsiders” but also use “use their methodological tools
and research literature to analyse experience” (Ellis et al., 2011, p. 10, 20). The
purpose of this paper is to argue that the 6S Conceptual Framework of inclusive
contexts provides critical guidelines for architecture educators globally, to actively
ensure inclusivity in the design studio, and specifically in the context of the spatial
practices of inclusivity. By investigating inclusivity through spatial practices in the
design studio we aim to extend the concept of the studio as a radically inclusive
space and as part of a broader learning-ecosystem that celebrates diversity.
Key words: studio pedagogy, inclusive excellence, learning-ecosystem
Bozalek, V., Leibowitz, B., Swartz, L., Nicholls, L., Carolissen, R. and Rohleder, P.,
2010. Engaging with
difference in higher education through collaborative inter-institutional pedagogical
practices. South
African Journal of Higher Education, 24(6), pp.1023-1037.
Chang, H, Ngunjiri, F, & Hernandez, KC (2012) Collaborative Autoethnography,
Taylor & Francis
Group, Walnut Creek. Available from: ProQuest Ebook Central. [15 May 2020].
Cuff, D. 1992. Architecture: The Story of Practice. 1st ed. Cambridge, Mass: MIT
Press.
(Ellis, Adams & Bochner, 2011). Autoethnography: An Overview. Forum: Qualitative
Social Research.
Vol 12. No 1, Art. 10. [online]. Available at: https://www.qualitative
research.net/index.php/fqs/article/view/1589/3095#g2 [2 Aug 2020].
Morkel, J. and Delport, H. 2020. Responsive Ecosystems for Architectural
Education. Online
presentation for the Seminar Teaching architecture online 2. Methods and
outcomes, 22 May 2020.
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Basic Books. New York
Webster, H. 2008. Architectural Education after Schön : Cracks, blurs, boundaries
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Digital readiness amongst the low-income
students during Covid-19 lockdown
JM Mdiniso 		
University of Zulu Land
Due to the rapid spread of Covid-19 pandemic, institutions of higher learning
have opted to offer online courses. Therefore, significant efforts have been made
to save the 2020 academic year by introducing students to digital learning for
educational purposes. Several challenges were associated with devices since the
design of course material did not readily accommodate all students and wireless
connectivity was inadequate. The literature shows that inequalities in access to
technology devices have negative consequences for students. Students from
low-income families tend to struggle academically when competing with betterresourced students. A qualitative research approach was used to examine the
students’ views regarding online learning during a lockdown. Purposive sampling
was used to select participants. Semi-structured-interviews was utilised to
interview sixteen undergraduate and postgraduate students from low-income
families. The researcher used thematic analysis to interpret the data collected
and was categorised into themes. The results revealed that participants perceived
online learning to be a convenient alternative to learning, even though it promotes
social exclusion in terms of accessing digital technology. The study recommends
student digital readiness, affordable devices, and internet connectivity to be the
priority. For higher institutions not to be caught unprepared by future pandemics,
they need to offer online learning support of high quality and that is easy to access,
especially to students from low-income families.
Key words: low-income, lockdown, inequality, digital learning, readiness
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Experiences of lectures from different
disciplines, during the implementation of
online and teaching, amidst the Covid crisis – a
narrative study
Nuraan Davids-Latief, Zeinoenisa Allie, Fathima Peerbay
University of Western Cape
The fourth industrial revolution brings with it many exciting and innovative
technological developments, which essentially means that institutions need to
adapt or perish. Current challenges facing Higher Education Institutions (HEI)
suggest that universities must change, in fundamental ways, however, there is very
little guidance to pave the way forward. There is much written about new learning
approaches and instructional paradigms for the new digital age and technologies,
but the literature does not show the way forward for implementing technologyintegrated environments in under-resourced and poorly equipped countries with
digital literacy gaps, and a range of educational challenges, such as South Africa.
Due to diversity and against the background of inequity, the variances among
students, and many other disabling factors, HEIs in South Africa must discover
sustainable ways to leverage the new wave of technological innovation and
adapt to the pull/push for new learning environments. This has become evident
under the light that the Covid-19 pandemic has shone on Education. During a
crisis, many underlying principles and values define how people adapt to and
manage change. This was demonstrated while South Africans tried to adapt to the
Covid-19 lockdown and consequences thereof. This article aims to describe how
lecturers from different disciplines used technology to support a rapid change
towards a flexible teaching and learning approach, while also trying to maintain
a pedagogy of care, managing diversity and trying to ensure inclusivity, during
the emergency transition to online teaching during the Covid-19 pandemic. Using
an interpretive narrative approach, this paper presents the educative experiences
and reflections of three lecturers from different disciplines (Education, Dentistry
and Information Systems), during the Covid-19 crisis. A narrative approach was
selected because it provides flexibility to interdisciplinary research and the results
of such an in-depth study could provide thought-provoking tools for learning and
teaching in HEI, given the unprecedented nature of Covid-19, and could further
inform the effective usage of technology for education. Lev Vygotsky and John
Dewey’s educational theories of experience and reflective theory underpins the
theoretical framework for this research. The online educational technologies used
by the three lecturers during the Covid-19 pandemic will be analysed against
Bower’s typology of Web 2.0 learning technologies, which provides an extensive
analysis of 37 types of Web 2.0 learning technologies arranged into 14 clusters
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Readiness of students to use multi-modal
remote learning approaches: evidence from a
South African Higher Education Institution
Obert Matarirano, Abor Yeboah, Onke Qqokonqana
Walter Sisulu University
The closures of universities due to the Covid-19 pandemic meant that face to
face classes had to be put on hold. The growth in information and communication
technologies has made it possible for universities to continue with their core
activities despite closures. The overuse of learning management systems for
teaching and learning resulted in malfunction of the systems in some higher
education institutions (HEI). This led to management in such institutions advising
lecturers to use multi-modal methods to continue with teaching and learning
and save the academic year. Lecturers have adopted a variety of approaches
and platforms and these were primarily dependent on the preferences of
lecturers. The study assessed the readiness of students to embrace and utilise
technology-driven remote learning at a selected HEI in South Africa by applying
the Technology Readiness Index 2.0 (TRI 2.0) of the Technology Readiness Model.
A cross-sectional, self-administered survey was used to gather data from 243
conveniently sampled senior students within the accounting department at the
selected HEI, using online platforms. Descriptive statistics were used to analyse
the data collected. Whilst it was expected that students would be ready for multimodal teaching and learning approaches, as most students are considered to be
digital natives, the results of the study show that they were not ready as indicated
by a low TRI 2.0 of 2.8. This low level of readiness is further supported by only
15% of the sample prepared to fully learn remotely. The low levels of readiness
could have been a result of several challenges that students encountered such
as insufficient data and inability to log in to the platforms used, primarily due to
network problems. The results point to the significance of consultations before
decisions with huge impact on students are made. Had the student perceptions
been sought before the decision was taken, appropriate platforms and methods
for remote learning could have been suggested to lecturers and that could have
improved the participation and learning experiences of students.
Key words: Remote learning; learning management systems; e-learning;
Technology Readiness Index 2.0

Creating enabling learning spaces for all

86

2020 HELTASA Conference, Central University of Technology, Free State, Bloemfontein Campus

Human Resource Management part time
students’ experiences with On-line Learning
during COVID 19 at the Durban University of
Technology
Melanie Elizabeth Lourens and Aletta Catharina Young
Durban University of Technology
A learning environment includes the physical, social, and pedagogical context
in which learning occurs. An innovative environment supports strengths-based
teaching and learning. It offers students and lecturers flexibility, agency, ubiquity,
and connectedness. During the COVID 19 pandemic the traditional face-to-face
lecturing mode had to be revised to allow for a blended approach to teaching and
learning in the South African Higher Education context. At the Durban University
of Technology part time lectures are aimed at an andragogy approach focusing
on work-based experience and adult learning. A blended approach to teaching
and learning has necessitated the transition from relying only on face to face
teaching to integrating on-line methodologies that enable students to achieve
the outcomes of their post graduate programmes. The aim of the paper was to
assess Human Resource Management part time students’ experiences with Online Learning during COVID 19 pandemic at the Durban University of Technology.
An on-line administered questionnaire was distributed to 173 post graduate
part time students in the Department of Human Resources Management. The
questionnaire items focussed on students’ experiences relating to aspects such
as online protocols, accessibility and challenges, interaction with fellow students,
academic workload difficulties, assessment criteria and teaching and learning
methods, and maintaining motivation amidst the socio-economic challenges
associated with COVID 19. The findings of the study in the identified categories
will provide academic departments with insights in preparing guidelines for
future online teaching and learning materials and assisting part time students to
make a seamless transition from traditional teaching methodologies to a blended
approach.
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Using online discussion forums to build a
community of learning for engineering students
Pragashni Padayachee and Anita Campbell
University of Cape Town
A key challenge in online learning is designing for student engagement. Recreating
the social aspects of face-to-face teaching in an online environment was made
more challenging in the midst of the 2020 global pandemic. With limited or no
face-to-face interaction with students, lecturers had to explore alternative ways
to recreate aspects of a supportive, engaging and inclusive face-to-face learning
environment. This paper focuses on the use of online discussion forums as a way
to meaningfully engage students in learning Calculus.
The Community of Inquiry framework, comprising social presence, cognitive
presence and teaching presence, has been widely applied to online learning. We
investigated the research question: “To what extent did discussion forums help
to develop a supportive, engaging and inclusive online learning community?”
through the lens of the Community of Inquiry framework.
A mixed methods approach was followed. Data was collected from two Calculus
courses taken by engineering students in an extended degree programme at
the University of Cape Town. Qualitative data included student surveys, online
interviews, forum discussions and lecturer reflections. The qualitative data was
analysed and grouped into categories to show common trends. Quantitative
data included frequency of forum posting, reading, and responding. In addition, a
Community of Inquiry survey was taken by 72% of students in the Vector Calculus
course and statistical analysis was performed on this data.
This research suggests elements which inform best practice for creating a
supportive, engaging and inclusive community of learning in Calculus using
discussion forums. The outcome of this research will contribute to the future
development of a framework for discussion forums adapted from the Community
of Inquiry framework and will be tested in blended and fully online courses.

Challenges of Student-Centred Learning at
South African Rural-based Universities
Nkululeko Dlamini
University of Zululand
Student-centred learning is not a new concept, yet universities around the world
are still struggling to implement this type of learning, specifically universities
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in the rural areas of developing countries. According to literature, this is mainly
attributed to contextual predispositions being neglected. This paper examines
the challenges of student-centred learning at universities in the rural areas of
South Africa, in an effort to highlight the need for contextualised solutions. The
study utilised a systematic literature review following a qualitative methodology.
Data was collected from journal articles documenting empirical research as
well as other grey literature including newspaper articles and policy briefs. The
data was analysed by means of thematic analysis. The study found that studentcentred learning cannot be uniformly applied at all universities in South Africa
as the students attending different institutions are diverse. In understanding
the student and their learning styles, we need to pay equal attention to their
backgrounds which inform these learning styles. The overarching aim is to move
towards a model of student-centred learning which; addresses the specific
needs of students attending a university in a rural area, takes into consideration
their backgrounds and also equips them with the skills needed to thrive in any
environment especially their own communities.
Keywords: Student-centred learning, learning challenges, rural university, South
Africa

Integration of Language across the curriculum
(LAC) and Disciplinary Literacy (DL) at a Faculty
of Education: an exploratory study
Candice Livingston, Johan Anker, Hanlie Dippenaar, Elma Fleischmann
Cape Peninsula University Technology
Training the Teachers of the Future: Language Policy and Literacy Development is
an international collaborative project between five institutes of higher education:
three in Belgium (a university and two colleges) and two in South Africa, and
is aimed at developing a comprehensive programme for the integration of
Language across the curriculum (LAC) and Disciplinary Literacy (DL) in a Bachelor
of Education degree. In this article, we explore the challenges faced by subject
content lecturers in a Faculty of Education, in integrating a Language across the
curriculum / Disciplinary Literacy approach to teaching subject specific content
in non-language subjects. A needs analysis was conducted using a sequential
exploratory mixed methods approach. Thirty-nine lecturers from a Faculty of
Education at a university in the Western Cape were interviewed and observed
during their lectures in order to determine how LAC was being implemented in
the curricula. The challenges identified in this study relate to a lack of expertise
on how to deal with the language diversity of students, a lack of knowledge of
LAC and Disciplinary Literacy, specifically related to academic reading skills
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and academic vocabulary acquisition, and the time constraints of developing
appropriate materials for the curricula. We then propose and explore a ‘Four
Levels of Support’ programme for lecturers which should lead to the development
of sustained Language across the curriculum and Disciplinary Literacy integration
in the curricula.
Keywords: multilingualism, language across the curriculum, disciplinary literacy,
pre-service teachers, academic reading strategies, academic literacy

Foregrounding professional value attribute in
urban planning education by engaging expert
collaborative practitioners
Belinda Verster
Cape Peninsula University of technology
Competition for limited resources and socio-economic and political uncertainty
has placed societies the world over under tremendous pressure. This is especially
true for South African society, as is the case in most global South countries. Urban
planning is positioned as a profession to respond to such pressures in a meaningful
manner, provided that urban planners, and especially urban planning students - as
future professionals - are competent in harnessing the relevant professional value
attributes to frame their responses. One of the most fundamental responsibilities
the urban planner has is as custodian of the public interest or the ‘common good’
(Friedman, 2000; Murphy & Fox-Rogers, 2014) with its emphasis on equity and
empowerment and thus ability to address marginalisation.
Unfortunately, it is evident from contemporary literature (Watson 2009; Carmon
2013; Sager 2013) that urban planners have, in many cases, surrendered their
responsibility towards fostering the common good in favour of neoliberal and
technocratic positionings. This is of great concern as urban planning as a valuedriven profession runs the risk of becoming value-neutral in a time when
professional value attributes should be most significant in guiding decisionmaking.
Within the above context, this paper proposes a return to the value-driven
nature of planning by reframing and reimagining collaboration as a foundational
urban planning value attribute. A conceptual framework developed by weaving
social practice theory, collaborative planning theories and collaborative learning
theories together is put to work in this paper to elicit rich practice nuances from a
sample of expert collaborative practitioners. A new method of engagement with
participants was developed called a conversational exploration with a focus on
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simultaneously co-creating, collecting and preliminary coding of data.
The analysis and interpretation of the practice nuances revealed 15 key themes
and 5 constructs that need to be considered when engaging with collaboration
as a professional value attribute and provide essential guidance on how to
foreground professional value attributes within urban planning education and the
planning curriculum.
Within the conference theme of ‘creating enabling learning spaces for all’ this
paper argues for the return to value attributes to be a foundational consideration
and thus a departure point in the creation of ‘learning spaces’.
Key words: professional value attributes, collaboration, urban planning education,
conversational explorations

Two-fold usage of Kolb’s reflective model: A
simulation game with reflective practices.
Salomien Boshoff
Akademia
An ever-changing work environment spurred the need for authentic experiential
learning activities and reflective practices. A higher education lecturer in the
Economic and Management field, used a twofold application of Kolb’s learning
cycles by applying the four stages during the assessment activities and in the
reflective practices afterwards (Kolb, 2014).
Kolb’s theory states that effective learning occurs when a student progresses
through four stages of (1) having a concrete experience of an existing situation,
(2) reflectively observing this new experience which leads to (3) abstract
conceptualization, thus through the reflective practice gives a new idea and lastly
(4) active experimentation by applying this new idea (Kolb, 2014).
The first part of the assessment was based on MIT’s Centre for Transport and
Logistics role-play simulation game, known as “The Beer Game”, which simulates
the supply chain of beer manufacturing and distribution organisations. The game
is used to emphasise typical problems experienced in supply chains, such as the
lack of information sharing. Cestnik and Urbančič (2014) claimed that students can
better understand the need to obtain and process relevant theoretical knowledge
to improve the performance of a supply chain after playing this game. Students
had to complete three cycles of the game to enforce the four-stages of Kolb’s
experiential learning.
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The second part of the assessment was a reflection practice on their learning,
developed by Spencer (1989) grounded in Kolb Experiential Learning Model (Kolb,
1984). Reflective practice is the ability to reflect on one’s actions which leads to a
process of continuous learning (Schön, 1983). Spencer (1989) developed the ORID
(objective, reflective, interpretive and decisional) method, which is grounded in
the Kolb Experiential Learning Model (Kolb, 1984). This method can assist students
through an experiential learning process by answering questions directed at
assessing students’ learning. By answering four sets of questions (objective,
reflective, interpretive and decisional), students develop logical thinking and
are assisted in drawing conclusions about the aim and value of the authentic
outcome-based assessment.
The aim of this paper is to report on the application of the two different ways
in which Kolb’s reflective model is applied in the Economic and Management
field. Firstly, the paper presents the implementation of Kolb’s learning theory
in a twofold way by incorporating it in an authentic assessment and within the
reflective practices. Secondly, the researcher will report on the positive effect on
student learning. Plowright’s Framework for an Integrated Methodology (FraIM)
was used to allow an empirical exploration through artefact analysis on the
reflective feedback of students (Plowright, 2016).
The study provides an example of a double application of Kolb’s learning
theory, during both the authentic assessment and reflective practices. This
work contributes assessment practices of an educator in higher education by
providing an example of a tested reflection method (ORID). The empirical findings
highlight the positive influences of reflective practises and promote interaction
and engagement. This information can be used to develop authentic assessment
activities by higher education educators.
Cestnik, B. & Urbančič, T., 2014. Teaching supply chain management with the
beer distribution game on mobile devices. In Proceedings of the International
Conference on eLearning (eLearning’14) (pp. 111-117).
Kolb, D.A., 1984. Experiential learning. Prentice Hall. Englewood Cliffs, NJ.
Patil, T., Hunt, M., Cooper, K. and Townsend, R., 2020. Developing a case-based
experiential learning model at a program level in a regional university: Reflections
on the developmental process. Australian Journal of Adult Learning, 60(2), p.225.
Plowright, D., 2016. Making sense of research in higher education. SUN MeDIA:
Stellenbosch.
Schön, D.A., 1983. The reflective practitioner: how professionals think in action.
New York: Basic Books.
Spencer, L., 1989. Winning Through Participation: The group-facilitation methods
of the institute of cultural affairs. Kendall/Hunt, Dubuque Iowa
Keywords: Reflective practices; Kolb’s learning theory, Authentic Assessments
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Towards an inclusive matrix of spaces for
transformative community engagement
Hermie Delport , Karin Wolff ,Berendien van Aswegen
STUDIO Higher Education
Higher Education in South Africa is framed by a mandate to enable the
development of knowledge, skills and citizenship (DHET 2013) and academics
have the imperative to balance three roles: teaching, research and community
engagement (Castells, 2001; Bhagwan, 2017: 172). Traditional approaches to
the mandate and these three roles often result in the artificial separation of the
different dimensions, particularly the role that community engagement plays. If
‘access’ to the epistemic values and practices of ‘inquiry’ (Morrow, 2009) is the
ultimate goal of education, the obvious questions in any community engagement
activity would be ‘whose values’ and ‘which practices of inquiry’? These questions
are significant in a country trying to rid itself of its colonial shackles and redefine
itself in a 21st century context where purposeful academic events and activities
could nurture broader community-oriented knowledge building and values such
as critical citizenship.
Drawing on the concept of Ubuntu Currere (Hlatshwayo et al., 2020), where the
curriculum is seen as ‘dialectical, inclusive, and democratic … enabling varied voices’
(2020: 1), this paper presents a qualitative case study in a private higher education
institution. A Community of Practice (CoP) comprising faculty representatives
engaged around the question of understanding ‘community engagement’ in our
different contexts. In the private higher education space, even more so than in
the public higher education space, academics should guard against community
engagement becoming ‘symbolic rather than substantive’ (Stirling, WilsonPrangley, Hamilton & Olivier, 2016: 514). Furthermore, as a private higher education
institution that is labour market oriented, any initiative needs to show a tangible
bottom line benefit. Given that there is no teaching subsidy, nor easy access to
funding towards research or community engagement, the three key imperatives
of higher education should ideally be integrated in order to effectively meet our
directive. There is no space for community engagement initiatives that are often
“uncoordinated ...rather than … strategically planned, systematic endeavours” (Hall,
2010: iii) and that is not linked to teaching and research.
In this paper we present an integrated conceptual matrix of community
engagement (MICE) developed through a series of the CoP’s online workshops and
collaborative discussions. Community engagement is positioned as a continuum
of relationships in different kinds of spaces that offer a range of opportunities for
learning by all stakeholders. A structured literature review is used to explore and
reflect on this theoretically-informed conceptual matrix, drawing on the work
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of Bender (2008), Bhagwan (2017), O’Brien (2012), Preece (2017) and Stirling et
al. (2016). By recognising ‘community’ as having different attributes, constraints,
affordances and needs, the CoP identified community engagement opportunities
across a contextually rich spectrum. These opportunities can also be synergistically
integrated into teaching and research activities. A key lesson from this initiative
has been that academics (both private and public) need to be in and learn from
alternative spaces to acknowledge and recognise these as potential community
engagement spaces, research opportunities and teaching initiatives.
Bender, G. 2008. Exploring conceptual models for community engagement at
higher education institutions in South Africa. Perspectives in Education. 26(1):81–
95.
Bhagwan, P.R. 2017. Towards a conceptual understanding of community
engagement in higher education in South Africa. Perspectives in Education.
35(1):171–185.
Castells, M. (2001). Universities as dynamic systems of contradictory functions.
Challenges of Globalisation: South African Debates with Manuel Castells. Cape
Town: Maskew Miller Longman, 206-223.
DHET (Department of Higher Education and Training). (2013). White paper for postschool education and training.
Hall, M. 2010. Community Engagement in South African Higher Education. In CHE
Kagisano series (ed.). Auckland Park: Jacana Media Community Engagement in
South African Higher Education. 1–52. [Online], Available: http://www.che.ac.za/
sites/default/files/publications/Kagisano_No_6_January2010.pdf.
Mlamuli Nkosingphile Hlatshwayo , Lester Brian Shawa & Sabelo Abednego
Nxumalo (2020): Ubuntu currere in the academy: a case study from the
South African experience, Third World Thematics: A TWQ Journal, DOI:
10.1080/23802014.2020.1762509
O’Brien, F. 2012. Constructing service learning in South Africa: Discourses of
engagement. In Community Engagement in African Universities - Perspectives,
Prospects and Challenges. 197–214.
Preece, J. 2016. Negotiating service learning through community engagement:
Adaptive leadership, knowledge, dialogue and power. Education as Change.
20(1):104–125.
Stirling, L., Wilson-Prangley, A., Hamilton, G. & Olivier, J. 2016. Antecedents to
transformational community engagement in South Africa. South African Journal of
Economic and Management Sciences. 19(4):514–532.
Keywords: Community Engagement; Curriculum; Conceptual Matrix;
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Sustainable assessment in Teacher education
contexts: challenges of fostering self-regulated
learning
Mapula Matimolane, Kershree Padayachee
University of the Witwatersrand
Teachers’ professional capacity to integrate and utilize assessment to effectively
facilitate students’ current and future learning is one of the key elements of
teacher education programmes. However, in order to encourage pre-service
teachers to adopt sustainable assessment approaches into their teaching
practice, they must be given opportunities to learn about assessment within their
initial teacher education courses. Furthermore, pre-service teachers could learn
about assessment through teacher educators’ modelling of learning focused
assessment practices. In the South African context, very little research has focused
specifically on the assessment practices of science teacher educators. Hence, the
purpose of this study was to investigate Science teacher educators’ approaches
to preparing students for self-regulation through assessment.
In this paper, we present data that emerged from an exploratory qualitative
study on teacher educators’ assessment approaches with consideration for how
these approaches might foster self-regulation skills amongst preservice science
teachers. Semi-structured interviews were conducted with five teacher educators
with more than three years teacher training experience. The findings show that all
participants were of the view that self-regulated learning is a valuable disposition
for prospective teachers. Teacher educators integrated various assessment
strategies such as formative tasks (online and in class) for feedback purposes,
in class feedback discussions and sharing learning outcomes in their teaching
to directly and indirectly develop self-regulated learning. Despite participants
valuing assessment as a tool to foster self-regulation skills, they viewed the
dominant summative assessment-focused culture of the institution, large class
sizes and lack of student engagement as inhibitors to developing students’
capacity to self-regulate.
In this paper, we relate our findings to the present circumstances of emergency
remote teaching and learning (ERTL) as a result of the COVID 19 pandemic. We
discuss how the rapid transition to online learning has presented both challenges
and opportunities for developing self-regulation capabilities. We conclude this
paper by drawing on Boud’s (2000) notion of sustainable assessment and on
the model of feedback and self-regulated learning by Nicol & Macfarlane-Dick
(2006) to illustrate how assessment and feedback might be integrated with other
learning focused strategies for reconfiguring assessment for the online learning
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environment. Finally, we share implications for teacher education programme
and course design.
Keywords: Assessment; Self-regulated learning; teacher education
References: David Boud (2000) Sustainable Assessment: Rethinking assessment
for the learning society, Studies in Continuing Education, 22:2, 151-167, DOI:
10.1080/713695728
David J. Nicol & Debra Macfarlane‐Dick (2006) Formative assessment and self‐
regulated learning: a model and seven principles of good feedback practice,
Studies in Higher Education, 31:2, 199-218, DOI: 10.1080/03075070600572090

The Slow supervisor: Reimagining possibilities
for postgraduate scholarly flourishing in a time
of chaos, complexity and contestation
Carolien van den Berg, Karen Collett, Belinda Verster
University of Western Cape
This paper explores the experience of three female academics as we engage
in the process of re-imagining postgraduate supervision within the performative
regime of the neoliberal university. As emergent research supervisors, we argue in
favour of new forms of capacity building for supervisors which could enhance the
flourishing of both supervisors and students. Our existing challenges have been
further exacerbated by the Coronavirus pandemic. We explore new possibilities
for academia that encourage a culture of care that redefine excellence in teaching,
research and supervision. We begin by reflecting on supervision challenges in our
current context and how supervisory capacity is addressed by existing models.
We then explore how a collaborative blended learning model for supervisor
capacity building could be envisioned. Here we draw on a Political Ethic of Care
(Tronto, 2010) and practices related to Slow “attentive” scholarship (Bozalek,
2017; Mountz et al., 2015; Ulmer, 2017) and response-able pedagogy (Bozalek &
Zemblylas, 2017). This paper holds lessons for supervisors and managers who
seek to find ways to deepen and enliven practices for scholarly flourishing in a
time of chaos, complexity and contestation through Slow supervision.
Keywords: Slow supervision; Research supervision; Response-able pedagogy;
Ethic of Care, Neoliberal University; Coronavirus pandemic.
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Foregrounding professional value attribute in
urban planning education by engaging expert
collaborative practitioners
Belinda Verster
Cape Peninsula University of technology
Competition for limited resources and socio-economic and political uncertainty
has placed societies under tremendous pressure. This is especially true for South
African society, as is the case in most global South countries. Urban planning is
positioned as a profession to respond to such pressures in a meaningful manner,
provided that urban planners, and especially urban planning students - as future
professionals - are competent in harnessing the relevant professional value
attributes to frame their responses. One of the most fundamental responsibilities
the urban planner has, is to be a custodian of the public interest or the ‘common
good’ (Friedman, 2000; Murphy & Fox-Rogers, 2014) with its emphasis on equity
and empowerment and thus ability to address marginalisation.
Unfortunately, it is evident from contemporary literature (Watson 2009; Carmon
2013; Sager 2013) that urban planners have, in many cases, surrendered their
responsibility towards fostering the common good in favour of neoliberal and
technocratic positionings. This is of great concern as urban planning as a valuedriven profession runs the risk of becoming value-neutral in a time when
professional value attributes should be most significant in guiding decisionmaking.
Within the above context, this paper proposes a return to the value-driven
nature of planning by reframing and reimagining collaboration as a foundational
urban planning value attribute. A conceptual framework developed by weaving
social practice theory, collaborative planning theories and collaborative learning
theories together is put to work in this paper to elicit rich practice nuances from a
sample of expert collaborative practitioners. A new method of engagement with
participants was developed called a conversational exploration with a focus on
simultaneously co-creating, collecting and preliminary coding of data.
The analysis and interpretation of the practice nuances revealed 15 key themes
and 5 constructs that need to be considered when engaging with collaboration as
a professional value attribute. These key themes and constructs provide essential
guidance on how to foreground professional value attributes within urban planning
education and the planning curriculum.
Within the conference theme of ‘creating enabling learning spaces for all’ this
paper argues for the return to value attributes to be a foundational consideration
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and thus a departure point in the creation of ‘learning spaces’.
Key words: professional value attributes, collaboration, urban planning education,
conversational explorations

Perceptions of students towards the
postgraduate Biology practical demonstrators
at Sefako Makgatho Health Sciences University,
Pretoria, South Africa
LL Mugivhisa, JO Olowoyo
Sefako Makgatho Health Sciences University
The large numbers of undergraduate students enrolled at universities together
with the decrease in the public funding has resulted in graduate or senior students
being employed on a part-time basis to assist with the running of undergraduate
classes and practical sessions at institutions of higher learning. Even though
the postgraduates who are employed as demonstrators support the learning
and education of the students, they do not have any formal teacher training or
preparation and are unable to offer high-quality support and adequate assistance
to the undergraduates and are unable to accurately and consistently grade the
students’ practical assessments. The present study investigated the perceptions
and experiences of junior students on the ability, performance, and competence
of demonstrators to conduct practical classes in the Biology department.
The mentoring relationships between the postgraduate demonstrators and
the undergraduates were explored using the Peer Assisted Learning and the
Constructive theories. A total of 148 self-administered questionnaires were
completed by the junior Biology students in years 1, 2, and 3 based on their
willingness to participate in the study. The result showed that 52.1% and 62.3% of the
participants indicated that the demonstrators had adequate content knowledge
on the practical sessions and were helpful during practical sessions respectively.
Furthermore, 51.4% agreed that the marking of the practical assessments by the
demonstrators was not usually accurate. Most of the respondents stated that
the demonstrators were good listeners (77.4%), approachable (71.9%) and 83.0%
of the participants did not have any problems with taking instructions from the
demonstrators. The majority (69.0%) of the participants wanted the services
of the demonstrators to be continued and 36.0% felt that there was a need to
increase the number of demonstrators for the practical sessions. Some of the
shortcomings of the demonstrators as mentioned by the respondents were the
use of cell phones during the practical sessions and that the demonstrators were
fond of talking amongst themselves rather than concentrating on the students
they were supposed to assist. In general, though the demonstrators were
considered to be helpful and that their services should be continued it is however
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recommended that they should be trained and be required to write pre-practical
tests before the practical classes to improve their competency in marking and
giving accurate answers during the practical classes and in overall conduction of
practical sessions.
Keywords: Demonstrators; practical classes; laboratory; postgraduate students.

The impact of COVID-19 and lockdown on
students’ lived realities: How could students
be assisted and empowered to successfully
participate in online learning and teaching
spaces?
Venicia McGhie, Lutasha Ndesi, Parveen Paleker
University of Western Cape
COVID-19 has unmistakably changed the manner in which learning and teaching
was conceptualised, conducted, and executed globally. The result was a move
from the traditional face-to-face and contact teaching to online learning and
teaching through the use of technology enhanced applications and devices. This
move, however, has widened the gap between the rich and the poor, and those
who have and those who don’t. As such, the question that one should ask is: How
could students be assisted and empowered to successfully participate in online
learning and teaching spaces given the fact that a vast majority of them are from
disadvantaged backgrounds?
This dialogue will critically discuss and unpack students’ lived realities and
experiences during term two of the first semester when the move to online
learning and teaching was implemented at the University of the Western Cape.
The move to online learning and teaching rapidly exposed students and lecturers
to adapt to educational technologies and remote learning due to the Nationwide
COVID-19 Lockdown regulation since the end of March 2020.
Since then, much research has been conducted and many articles were published
in which the impact of the pandemic on students and their families, lecturing and
support staff, and education in general was and is discussed. Based on everything
that has happened nationally and internationally regarding the pandemic, we have
asked our first-year students in the business faculty at the university in both their
term test and end of semester examinations to reflect on the impact of COViD-19
and the lockdown on their learning experiences, and their academic progress.
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They were also asked to make suggestions on what they could do, what their
households could do, and what their communities could do to assist them during
these challenging times.
Of the 550 students, 398 students completed the online term test and examination.
Their honest and heart-felt reflections gave us greater insight into their lived
realities on the one hand, and how they, in their own way, navigated through their
challenges in order to participate in the online learning environment on the other
hand.
We have obtained permission from the students to share their stories and
experiences in the dialogue, and then, based on the suggestions that they have
made, to critically discuss ways in which the different role players in the learning
process could assist and support the students so that they would be empowered
in order to succeed academically, despite the current uncertainty. Following
Strydom, Kun, and Mentz (2010), we argue that a focus on student engagement
and a pedagogy of care can enhance student online learning experiences and
overall well-being in uncertain times such as the COVID-19 pandemic.
Key words: COVID-19, first-year students, university, lived realities, online
challenges, solutions.

ACTIONING AUTONOMY: WOMEN PRINCIPALS
SUPPORTING TEACHERS IN TRANSFORMING
LEARNING SPACES
Dr June Palmer
Central University of Technology
Actioning a sense of empowerment and activist leadership is not a spontaneously
created practice for women leaders. Certainly, autonomous principals and
teachers have enough capacity and self-ownership to implement curricular
and academic changes and make innovations to endorse social justice and
improve the outcomes for their learners. Embedded in the Social Construction
of Reality theory, this paper recognises the influence of socially and culturally
legitimated real-world ideas and practices of women principals and teachers in
their learning spaces. This paper argues that women principals have the capacity
as autonomous change agents to redesign and transform their learning spaces.
In-depth interviews were conducted with five African women principals of
urban schools. Themes that emerged include optimising learning opportunities;
intersectional cultural identities; shaping inclusive school cultures and creating
autonomous learning practices. Findings have implications for women leaders
supporting and collaborating not only with their own but with their counterparts in
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other school communities.
Key words: Women principals, Social Construction of Reality theory, autonomy,
activist leadership

Strengthening the development of third-year
industrial psychology students’ competencies
through on-line learning at a traditional
university
Desiree Hamman-Fisher, Venicia McGhie
University of the Western Cape
Developing the youth and providing them with opportunities to acquire
competencies needed in the world of work are key drivers for their employability
and growth of the South African economy. Many scholars argue that the content
taught in higher academic institutions have little relevance to the needs of
industry because they fail to address the real, practical issues experienced in
organisations. The aim of the study was to strengthen the development of thirdyear industrial psychology students’ competencies through an on-line learning
programme at a traditional university in South Africa. This was done by creating
authentic learning opportunities for the students so that they could develop workrelated competencies and in so doing, become more employable.
The study is grounded on Lave and Wenger’s Situated Learning Theory which
considers the cognitive development of students together with the social
interaction that takes place in a particular learning environment or a community of
practice. The application of authentic activities, collaborative learning with industry
practitioners, reflections, scaffolding and coaching were implemented through
McKernan’s critical emancipatory education action research design. This action
research study followed two cycles to understand students’ learning experiences
and was enhanced with the implementation of technology to improve students
learning of the subject content and simultaneously, develop their competencies.
The researcher complemented the involvement of practitioners with technology
to usher into the classroom real, authentic and relevant industry context and
activities. Furthermore, the scaffolding and coaching characteristics of situated
learning were heightened by using the university’s electronic platform to guide
students with their learning and assessments. The results show that not only were
students learning experiences enriched and meaningful; but that the industry
practitioners were prepared to employ some students in their organisations.
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Key words: Traditional university, situated learning, online learning, scaffolding,
competencies.

Moving to Remote Learning during the Covid-19
Disruption: Enabling Support Considerations
Greig Krull
University of Witwatersrand
Due to the international disruption and lockdowns associated with the Covid-19
pandemic in 2020, universities had to decide whether and how to continue teaching
and learning. Most South African residential universities rapidly transitioned to
emergency remote teaching. This had a major impact on both staff and students
who were unfamiliar and unprepared for this mode of teaching and learning.
This study aims to understand the experiences of students during this period of
disruption and the nature and impact of the university support provided in order
to be able to learn remotely in a meaningful way. Eighteen online interviews were
conducted with students within the Commerce, Law and Management Faculty at
the University of Witwatersrand in South Africa. Activity Theory was used as a lens
to unpack the different aspects of the transition experience in a systemic way. The
diversity of these student experiences highlights the diversity of students and their
backgrounds in the higher education sector. While many students appreciated the
institutional support provided through orientation periods and data provisions, not
all students benefitted from these support interventions. Support from lecturers
was found to be mixed, with some students praising lecturers for responsively
supporting their needs, while others found lecturers to be unavailable or not
responsive enough. Findings also indicated that socio-economic issues, such as
home conditions unconducive to learning and access to quality internet access,
negatively affected the remote learning experience. These findings may be useful
for responding to any future periods of disruption within higher education and
ensuring university support offerings are better prepared and provisioned for
students affected by crises.
Keywords: Student Support; Emergency Remote Learning; Covid-19 Pandemic;
Transition
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Co-creating in Higher Education: A diffractive
approach to knowledge-making practices
Xena Cupido Cape and Daniela Gachago
Cape Peninsula University of Technology
Higher education institution’s knowledge-making practices in South Africa have
been challenged. Our journey began with the student protests of 2015-2017 which
created an opening for new possibilities to be explored in teaching and learning
practices, more specifically in curriculum development. In search of an alternative,
thinking with Barad, we ‘re-turn’ to our experiences of participating in a project
in which we attempted to decolonize curriculum development at a university of
technology through a process of co-creation. Through this experience, the past,
the present and the future remained entangled, presenting an opportunity to
learn and explore. Over the course of a year we embarked on a deeply unsettling
journey, attempting to disrupt traditional academic knowledge-making practices.
Entangled within a project aimed at exploring ways of co-creating curricula, we, as
a collective of academic staff developers, lecturers and postgraduate students,
challenged ourselves to find new ways of being and doing. In this paper, we
explore through a posthumanist lens, knowledge-making practices and how we
are mutually implicated within these practices. We use a methodology referred to
as ‘‘diffraction’’, which is described as interactions, interferences and differences,
grounded in a relational ontology, ‘agential realism’. Finally, we share what we have
learnt through this encounter, diffracting our writings and thoughts from last year
with posthuman readings. Through this journey, we have come to understand that
the world is a dynamic process of intra-activity; and at the heart of this process
is affirmative trust that using Haraway’s words “something may come out, though
one is not yet completely sure what..”
Keywords: Co-creation; knowledge=making practices; curriculum development;
entanglement; posthumanism; diffraction

Writing centres as flexible learning spaces in
the context of Covid-19
Nereshnee Govender
Durban University of Technology
The novel coronavirus has catapulted higher education institutions in South Africa
to shift their teaching, learning and assessment practices within a context of
uncertainty and challenging circumstances. Universities had to adapt to digital
learning platforms with the intention of meeting students’ learning needs. In a
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University of Technology (UoT) such as the Durban University of Technology
(DUT), the university had to relook at the way it interacted and engaged with
students via diverse learning spaces. Writing centres at universities in South Africa
have evolved and have led to the development of opportunities for collaboration
and engagement that foregrounds humanistic principles and interconnectivity in
teaching, thinking and learning. Traditionally in the writing centre, students grow
and develop in an informal way by using face-to-face and online interactions with
tutors, peers, writing practitioners and other members of the university community.
However, as a result of the Covid-19 pandemic, the writing centre has shifted to
virtual learning platforms in order to continue creating flexible, engaging learning
spaces to foster criticality and academic and social resiliency in students. This
paper explores how the writing centres as a vibrant community of practice (CoP),
with the use of digital platforms, contributes to meeting students’ learning needs
during these uncertainties. Many theories are applicable to writing centre work,
however in this article I foreground social learning theories particularly Lea and
Streets’ Academic Literacies Model (1998) and Paulo Freire’s idea of a Humanising
Pedagogy and “Pedagogy of the Oppressed” (1970). This paper asks a fundamental
question about learning approaches and what is most valuable particularly during
this Covid-19 pandemic. This article reports on research that explored through the
thematic analysis of students’ and tutors’ reflections on using the writing centre
remotely during the Covid-19 pandemic. The findings reveal that the writing
centre acknowledges the economic and social difficulties faced by students and
sees the value of CoP and a humanistic approach to our work in assisting students
in coping with challenges. This paper argues for deep scholarly engagement that
could open up ways to authentically engage with past and current practices in
order to build, innovate and develop teaching and learning that will contribute to
deep learning and quality education for all students.
Keywords: Writing centres, COVID-19, flexible learning spaces, Communities of
practice (CoP)

From Third Places to Third Spaces: Cultivating
Mobile Communities of Practice in the Age of
COVID-19
Daniela Gachagoa
Cape Peninsula University of Technology				
Communities of Practice (CoP) (Wenger, 1998) as a third-place concept can aid
the need for informal academic staff development. This presentation reflects on
the value of a CoP in the form or a WhatsApp group established at the beginning
of lockdown at a University of Technology. We argue that higher education
has weathered the onslaught of crises largely through the expansion of its third
Creating enabling learning spaces for all

105

2020 HELTASA Conference, Central University of Technology, Free State, Bloemfontein Campus

places, i.e. informal, now often virtual, “places” where academics, staff, and
students connect with each other. This is a study of one such third place, started
at the height of the crisis and nurtured by a remarkable group of seven female
academics, all of whom teach various disciplines at a large, public university in
South Africa. Framed by the concept of third places (Oldenburg & Brissett, 1982),
and third spaces (Hulme et al, 2009), we will explore how this group of eLearning
champions helped share innovative practices to support the pivot to online
learning. The study seeks to delineate the central characteristics of this third
space, through the lens of a shared, collaborative reflection by its members (Peel &
Shortland, 2004). Analysing WhatsApp chat histories and the transcriptions of two
focus groups conversations, the following themes defining the group’s purposes:
sharing of good practices, but also the provision of much needed emotional
support among women academics and finally the development of strategies
to support departmental change in practice and policy. Recommendations for
formal and informal academic staff development conclude the presentation.
References:
Hulme, R., Cracknell, D., & Owens, A. (2009). Learning in third spaces: developing
trans‐professional understanding through practitioner enquiry. Educational Action
Research, 17(4), 537-550.
Oldenburg, R., & Brissett, D. (1982). The third place. Qualitative sociology, 5(4), 265284.
Peel, D., & Shortland, S. (2004). Student teacher collaborative reflection:
perspectives on learning together. Innovations in Education and Teaching
International, 41(1), 49-58.Higher Education, 68(1),29-45. doi:10.1007/s10734-0139678-9.
Wenger, E. (1998). Communities of practice: Learning as a social system. Systems
thinker, 9(5), 2-3.
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Academic Development during Emergency
Remote Teaching and Learning: Changing
Practices for a Changing Landscape
K Padayachee, M Kluyts, A Jadhav, I Kamara
University of the Witwatersrand
This paper presents the changes in practices experienced by members of the
Science Teaching and Learning Unit (STLU) at a South African Higher Education
Institution (SAHEI) during the transition to emergency remote teaching and
learning (ERT&L) during the Covid 19 pandemic. The STLU provides academic
development (AD) support for students (wellness and learning, academic advising,
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and academic literacies) as well as staff professional development in teaching
and learning. AD as a field of practice has evolved through various phases, from
student support to institutional transformation and staff professional development
(Boughey, 2007). The transition to blended and online learning environments
triggered by ERT&L presents yet another AD phase, with this exploratory study
aiming to highlight implications for AD staff.
For data collection purposes the four researchers fulfilled dual roles of researchers
and researched (Probst 2016). Each participant researcher completed a reflective
narrative (Hamilton et al., 2008) about their experiences during ERT&L, with
focus on three broad areas. First, types of support and AD practices employed
before and after the pandemic were compared. Secondly, the participant
researchers explored the impact of ERT&L on the capacity of the AD staff to
provide appropriate and adequate support to students and staff. Thirdly, self-care
practices implemented by AD staff for personal wellness and wellbeing were
considered.
The data was examined in a three-step approach starting with a preliminary
exploratory analysis, coding of the data, and finally identifying predominant themes
in the narratives through a qualitative thematic analysis (Ngunjiri et al. 2010). Key
lessons learnt and insights gained are shared, drawing on Tinto’s (2012) notion of
contextualised academic support to illustrate how the changing classroom context
necessitated a change in the forms of support offered to students. One important
aspect discussed is the role that academic developers may play in developing
student self-regulation needed for learning online. Our collective reflections
provide an indication of the potential constraints and enablers to student success
as SAHEIs undergo the next stage of transformation of the teaching and learning
landscape, where blended and online learning is inevitable. We conclude by
suggesting how these lessons may act as a springboard for shaping AD practices
post-Covid19.
Keywords: academic development, student support, staff development, Covid-19
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Waiting to exhale in a safe and authentic
learning space
Greig Krull, Rieta Ganas (University of Witwatersrand)
Alanna Riley (University of Fort Hare)
Nicola Pallitt, Neil Kramm (Rhodes University)
COVID-19 together with the rapid move to emergency remote teaching has
brought to the surface the often concealed, conflicting and vulnerable emotional
underpinnings of learning spaces for both students and academics alike. This
study, undertaken by a community of five academic developers and instructional
designers from three local research-intensive universities, aims to explore the
emotional influences that shape enabling learning spaces, specifically within
professional learning activities for academic staff.
Given the stresses, tensions, gains and success stories that filled the South
African higher education context amidst deep loss and pain, this community of
practitioners intended to explore the narratives of the academics they advised,
mentored and supported, but the process led to the realisation that their diverse
personal stories during this emotional moment needed to be aired and shared. As
“frontline workers” of their universities carrying out increasingly shifting roles with
academics’ and students’ visible and invisible traumas, despite their own doubts,
insecurities and health scares, this collective of practitioners unintentionally coconstructed a safe and authentic platform to share or exhale. The community
became not only a space for emotional and operational support but also an
enabling learning space for all, irrespective of institutional and role diversity as
academic developers or instructional designers.
Using Gantz’s organising pedagogy based on the story of self, us and now,
underpinned by Hochschild’s theory of emotional labour, this community of
practitioners engaged in a free writing session, followed by the abstraction of
emotionally related themes across the spectrum of free writes. This led to a
reflective discussion on the importance of modelling ways that includes every
individual in the co-construction of an enabling and authentic learning space to
foster the intended transformative change within the teacher and the academic.
This study builds on and contributes to the co-construction of authentic interaction
that promotes communication, collaboration, and engagement through flexible
and emotionally safe learning spaces.
Keywords: emotional labour; university frontline workers; academic developers;
instructional designers; invisible traumas; organising pedagogy
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Structural equation modelling applications for
online project management students’ success
during uncertainty times
Bernard Moeketsi Hlalele
Central University of Technology
Historically education has been the shortest possible bridge between the haves
and the have-nots linking progress and prosperity for countries and individuals.
This current education system has revealed its age, where industries need
employees with relatively fixed skills set and knowledge. This system is however
losing its relevance in the era of innovation, disruption and constant changes,
where adaptability and learning agility are most needed. Affected by Coronavirus
(Covid-19), most countries applied lockdown regulations to mitigate adverse
effects of this pandemic on education systems, human lives and economy
at large. Online teaching and learning dominated the teaching and learning
platforms across South African higher education institutions. The current study
aimed at determining student success factors in the online learning system using
structural equation modelling (SEM). Factor analysis technique was applied to
determine the underlying factors that contribute to project management student’s
online learning success. Reliability test showed Cronbach Alpha’s coefficient of
0.894 complemented by McDonald’s omega 0.909. The factor analysis results
were statistically significant at chi square p-value<0.001<0.05. After several
modifications, the SEM model was reached Comparative Fit Index (CFI)=0.995,
RMSEA=0.035 and Goodness of Fit Index (GFI)=0.923. A large contribution towards
students’ successful online learning was accounted for by student learning
environment (SLE). From these results, it is therefore envisaged that institutions
mobilise resources towards students’ learning environment.
Keywords: Structural equation modelling, online learning, project management
students’ success, uncertainty

Re-imagining Assessment in the ECP Biomedical
Sciences programme during the COVID-19
pandemic
Nomakhaya Mashiyi, Lauren Davids, Lisa Graham
Cape Peninsula University of Technology
The paper reports on the preliminary findings of a small – scale mixed methods
study that explored how lecturers teaching in the Extended Programme of the
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Department of Biomedical Sciences at a University of Technology in South Africa
adapted their assessment strategies during the COVID-19 pandemic. Six lecturers
completed a questionnaire on their assessment practices and participated in indepth interviews. Interview and questionnaire data were analysed using qualitative
content analysis and descriptive statistics. Flux Pedagogy was used as a lens to
interpret the data. All of the participants cited that the COVID-19 pandemic greatly
impacted their normative assessment practices. Challenges included: ensuring
that plagiarism was eliminated, assessments remained valid, reliable and fair; and
that all students were accommodated when faced with technical and connectivity
issues. Some participants found it was easier to provide feedback in face-to-face
sessions than on-line, and that drawing out silent and non-participating students
was not an easy task. Students had to complete reports based on laboratory
simulations and practical manuals that the lecturers had prepared as there
was no opportunity for laboratory experiments. In response to the ‘new normal,’
participants opted to design more open book assessments, on-line multiple
choice questions, quizzes and case studies to develop higher order thinking
skills; whereas previously very few participants used these assessment methods.
Participants became more flexible, presented the content in smaller units and
increased time allocated to complete assessments; extended submission
deadlines, scheduled online feedback sessions with students and created
multiple submission platforms. The study concludes that holistic student support
becomes critically important during periods of immense change as students
transition from face-to-face to on-line learning. Lecturers had to adopt studentcentred pedagogical approaches, show sensitivity to students’ learning needs
and contexts and adapt their teaching and assessment strategies. Student agency
improved as some of the students worked diligently by remote means and sought
guidance, affirmation and support from their lecturers. Their conceptualisations of
learning shifted from focusing on marks to learning meaningfully through more
cognitively-demanding assessment tasks.
Keywords: Assessment, Biomedical Sciences, COVID- 19, Extended programme,
change, teaching and learning, challenges

Inclusive learning spaces: Visual redress at
Stellenbosch University
Elmarie Costandius
Stellenbosch University
Visual redress at university campuses in South Africa has become a prominent
discussion since the 2015 and 2016 student protests. Decolonisation of spaces were
demanded and certain statues and hurtful plagues on buildings commemorating
apartheid leaders were removed. Elsewhere in the world, not only in previously
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colonised countries, visual redress became an urgent matter and statues were
demolished, defaced or reappropriated. At a previously white university such as
Stellenbosch University, many white staff and students often experience settler
anxiety, which hinders participation in critical discussions regarding visual spaces
and objects, while black, coloured and Indian students and staff are often silenced
by the oppressive and exclusionary spaces. While space can be understood
as socially produced and the people therein similarly produced by the space,
people themselves also play a role in how certain spaces are constituted and
experienced. Nancy Fraser highlights aspects such as recognition, representation
and belonging that are necessary for ensuring parity. Recognition demands
acknowledgement of difference, representation and belonging, but also that
the acknowledgement be taken as legitimate and respected. Denying black,
coloured and Indian students a space to feel welcome and respected within a
shared space could also be seen as misrecognition.
Visual redress is an attempt to right the wrongs of previous and current powers
by engaging with or removing hurtful symbols of apartheid, social injustice and
misrecognition and remedying the harm that has been caused by these visual
symbols by compensation through alternative visual symbols. Visual redress
only is not sufficient to address the complexity of the issues at higher education
campuses, as other aspects such as curricula and racial staff ratios should also
be taken into consideration to enable redress. In this article, the reactions of
students and staff to the implementation of new sculptures, messages and the
contextualising of existing statues at Stellenbosch University during 2019 and 2020
are discussed, taking into consideration the broader issues needed for redress
to be realised. Reactions were collected, using a case study method, through
interviews conducted by first-language speakers in three different languages to
accommodate students and staff and to allow a space for more authentic voices
to emerge. This research could assist Stellenbosch University to reflect on the
processes that were followed and inform future processes and implementation.

Students in extended programmes experiences
of a proactive, online life coaching intervention
Nomakhaya Mashiyi, Lauren Davids, Moses Basitere
Cape Peninsula University of Technology
The study reports on the conception and implementation of a proactive, online life
coaching intervention aimed exclusively at students in extended programmes at a
University of Technology (UoT) in the Western Cape. The study is underpinned by
the Capability Approach Theory; originally developed by Amartya Sen (1992, 1999)
it focuses on what people are actually able to be and do both on a personal level
as well as in comparison to others (Walker, 2008; 2010). The capability approach
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is a useful framework to assess people’s overall quality of life and well-being and
often refers to the ‘good life’ people should lead; however it is cognisant of the
challenges which impact on quality of life such as poverty, lack of resources and
insufficient support (Slabbert, 2018).The core concepts in the capability approach
are functioning (‘beings and doings’ of a person and their achievements),
capabilities (freedoms and choice) and agency (Sen, 1999; Robeyns, 2006). The
life coaching intervention seeks to provide additional psycho-social support to
students in extended programmes during the COVID 19 pandemic. The pandemic
and subsequent mandatory lockdown instantly displaced first time ‘access
students’ and plunged them into a new normal where they were expected to learn
remotely. Sahu (2020) illuminates the far reaching impact of the COVID-19 outbreak
on the mental health of both students and staff; by noting that the pandemic
has directly and indirectly disrupted the lives of many people and has ushered
in heightened feelings of uncertainty and anxiety. Sahu adds that students are
looking to institutions to take proactive measures to support their mental health
and well-being through the use of professionally trained counselors who can
understand their plight. Ultimately the mental wellbeing of students should be
top priority. Hinderaker (2013) recommends the use of free virtual services such
as medical counselling and mental health teleconferencing from professional
health experts. Life coaches play a proactive role and initiate direct contact with
their assigned students (Dalton and Crosby, 2014). For this reason, three qualified,
external life coaches were appointed to provide virtual life coaching support
sessions from August 2020 to January 2021. Coachees (students) engage with
life coaches through individual and group online sessions. The learning and
interaction that occurs through life coaching is meaningful, long lasting but can
also be immediately and directly applied to the coachees’ academic environment
(Griffiths, 2005). Coaches collaborate with coachees in thought-provoking and
creative ways intended to maximise the coachees’ potential as coachees gain
new insights and create new habits toward a more fulfilling and flourishing life. As
this is a work-in-progress report, the coachees’ experience of the project will be
captured through focus group interviews as well as monthly formative reports and
briefing sessions with the coaches. Content Analysis will be employed to analyse
the reports. In addition, a partnership was fostered between the life coaches and
the institutional Student Counselling Unit for seamless student referrals where
necessary.
Keywords: COVID 19, extended programmes, students, online life coaching,
referrals, student evaluations
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We all need somebody to lean on: a focus on the
value of peer support to first-year engineering
students
Felicity Harris, Monica Oghenekome, Masedi Mmudi, Elizabeth Nteka
Cape Peninsula University of Technology
Teaching and Learning within the context of the Coronavirus has in many
cases provided a period of reflection for academics, a reflection of the content
presented to students and the manner in which content is delivered. The result
has been an impressive wealth of innovative ideas. However, the pandemic, and
the resultant lockdown, has also brought to the fore the value of, and the need for,
support systems that should be in place to complement the efforts of lecturers.
When students are engaged in face-to-face teaching and interact with their peers
in and outside the classroom, they inadvertently develop a coping mechanism
for survival at university. Knowing that you have a “support group” in your fellow
students, is in many cases the encouragement needed to persist at their studies.
Emergency Remote Teaching (ERT) however, took this support mechanism away
from many students.
In the South African context, there are various contributory factors to high dropout
rates during the first year of study. One is the fact that a large number of first
year students are first generation students and as such are likely to experience
difficulty fitting into the institutional culture of higher education. Another factor is

Creating enabling learning spaces for all

113

2020 HELTASA Conference, Central University of Technology, Free State, Bloemfontein Campus

the disparity between academic skills taught at secondary school level and the
expected academic skills for coping at higher education. Because of these factors,
ERT placed a great number of first year students at risk of failing or dropping
out. The peer mentor support system in place in the Department of Mechanical
Engineering at a university of technology, provided the much needed academic
and psycho-social support to first-year students during this time. Literature states
that peer groups provide students with personal, social and academic support
(Colvin and Ashman, 2010; Peregrina-Kretz, Seifert, Arnold, and Burrow, 2018).
Further studies confirm and extend findings that claim that ‘interactions with peers
is probably the most pervasive and powerful force in student persistence and
degree completion’ (Pascarella and Terenzini 2005: 615), and that peer support
shapes ‘individual and collective life on campus in terms of identity, group
membership, acceptable discourse and desirable behaviors’ (Arnold 2003:262).
A qualitative study was conducted in the said department, where a questionnaire
was administered to first-year students who were part of a peer mentor programme.
The purpose of the questionnaire was to gauge what kind of assistance the
mentees required from the mentors, how mentees felt about their mentors and
what suggestions they had for improvements to the mentor programme. Using
the theory of Communities of Practice as a theoretical lens, the comments and
feedback from mentees highlighted the depth of the support offered by peer
mentors, the vital role peer mentors played in “teaching students the ropes” (Lave
and Wenger, 1991) and it revealed the social dynamics (not always revealed to
academics) that many students had to negotiate while trying to cope with a new
academic venture.
It was concluded that having a peer mentor provided the much-needed link
between the first-year student and his/her studies. It was further concluded that
ERT demonstrated that formalized peer support does not get the recognition it
deserves in the teaching and learning space.
Keywords: peer support, first-year students, academic and psychosocial support,
community of practice

Students’ engagement in an anonymous peer
review: Applying self-determination theory
Fazlyn Petersen, Bradley Groenewald
University of the Western Cape
There is a need to provide quality education without discrimination or prejudice
to all students. However, there are challenges in implementing quality education
in large classes of diverse students especially during remote learning. Literature
indicates that providing lecturer feedback can become a tedious task, especially
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in large undergraduate classes. Students do also not perceive review in any form
as positive, regardless of how constructive the feedback is. Literature states that
involving students in the peer review process can improve the quality of their
submissions. This research used the interpretivist case study and thematic analysis
to analyse the qualitative data collected from 179 third-year Information Systems
students. Students reviewed another student’s report, without knowing their
identity. The research used self-determination theory as a theoretical basis. Results
indicated that anonymous peer review helped students to empower themselves.
Therefore, perceived autonomy was achieved. Perceived competence was also
achieved as the anonymous peer review improved the quality of work submitted
and the development of workplace skills. Perceived relatedness is supported
as students indicated that the anonymous peer review exercise allowed them
to learn from their peers. It also improved their understanding and the ability to
see errors in their work. Negatively perceived autonomy aspects highlighted
that anonymous peer review gives students too much decision-making ability in
marking assignments. The amount of lecturer time required to deal with student
queries evidenced a negatively perceived competence theme. The number of
students who did not complete the exercise also indicated a negative theme
for perceived relatedness. However, this method can be used as an alternative
assessment mechanism, especially during the Covid-19 pandemic.
Keywords: equality education, students’ feedback, students’ perceptions,
anonymous peer review
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THEME 5
Curriculum responsiveness in a changing higher
education environment
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Conceptually exploring the potentialities of the
displacement curriculum in Higher Education
amidst a global crisis
Krystle Ontong
University of Cape Town
The outbreak of COVID-19 has irrevocably impacted the field of Education
propelling educators to think differently about teaching and learning across
schools and universities. Emergency remote teaching (ERT) had university
educators rethinking and redesigning the planned and taught curricula in a limited
period. The impact of COVID-19 brought the entire university curriculum under
the microscope thereby redefining the complete landscape of Higher Education.
Academics and students had to rapidly adapt to an abrupt shift in mode of
instruction, learning and assessment. Whilst academics attempted to salvage the
planned curriculum by all means, the constraining conditions of many students
made this a daunting challenge. During the transition phase from contact to online
teaching, educators and students had to familiarise themselves with an emerging
displacement of the planned curriculum. The latter invites transdisciplinary and
speculative thinking and warrants a shift from the taught to the shared. It further
emphasises the tensionalities (Aoki, 1993) among the planned, taught, hidden,
null and lived curricula and invites flexible pedagogies (Pinar, 2011; Barnett
2013; Le Grange 2016). According to a Dell Technologies report 85% of the jobs
in 2030 that Generation Z and Alpha will enter into have not been invented yet
(Dell technologies, 2017). This evokes challenging questions regarding the type
of content and knowledge we wish to promote in our courses. Can we prepare
students for jobs that have not been invented yet? If so, what type of skills and
knowledge should we advocate in our current courses and how could we do it?
How should we rethink existing methodology and pedagogy geared towards an
unknown future? In this paper I conceptually engage with these questions, explore
the displacement curriculum and critically reflect on its potentialities in a time of
crisis and beyond.
Keywords: the displacement curriculum, flexible pedagogies, higher education,
crises
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Curriculum and teaching strategies to develop
critical thinking competencies in first-year
students in the context of the fouth industrial
revolution
Heather Goode
The Da Vinci Institute
The creation of conditions for successful student learning remains a challenge
in the dynamic South African higher education context. The fourth industrial
revolution requires that students develop “twenty-first-century skills” which
are seen as critical competencies for academic and future workplace success.
As part of this approach, critical thinking competencies are regarded as a vital
capability and one of the goals of higher education. As such these competencies
are increasingly being included in higher education curricula. Nonetheless, there
is a perception that the development of critical thinking competencies in the
secondary school system has significantly declined. This decline aggravates the
challenge of first-year students as they transition to higher education. The resulting
academic performance has informed policy imperatives to improve access and
success in South African higher education, as well as through research into the
first-year experience. Research has tended to focus on exploring and measuring
the development of critical thinking competencies in students within higher
education.
However, few researchers have explored the curricula and pedagogic strategies
higher education teachers adopt to develop critical thinking competencies in
students. In addition, there are few studies on how university teachers theorise the
development of these competencies as part of their professional practice. This
paper reports on a study that explored the curriculum, assessment, pedagogical
and andragogical practices of higher education teachers designed to develop
critical thinking competencies in first-year students at a private HEI. This study
explored teachers’ theory, curriculum and practice through interviews, and drew
on curriculum and assessment documents for evidence of practice.
The findings revealed that higher education teachers were able to describe
deliberate actions taken in their teaching practices to facilitate the development
and assessment of critical thinking competencies. Even though they did not have
a coherent, well-articulated conception of critical thinking they felt that such
competencies were essential for academic and future life success. The findings
are in line with published studies and offers a rationale for the inclusion of explicit
and implicit references to critical thinking competencies found in the curriculum
and assessment documents. Based on the findings, recommendations are made
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that relate to the current context of increasing online teaching and that take
account of the dynamics of the fourth industrial revolution.
Keywords: Critical Thinking, Curriculum, Higher Education, First-year Experience,
Professional Development, Teaching

Scaffolding learning for large classes online:
Applying Vygotsky’s sociocultural theory
Fazlyn Petersen
University of the Western Cape
The Covid-19 pandemic has accelerated the need for student-centred online
learning. However, there is currently limited literature on the implementation
of student-centred online learning in large classes of over 200 students in a
historically disadvantaged institution. The paper represents work in progress in a
pilot case study.
The case study will analyse the design of two compulsory semester courses in
a class of 266 third-year students. Information Systems Strategy Formulation in
the first semester and Enterprise Architecture and Infrastructure Management in
the second semester. Vygotsky’s sociocultural theory informed the design of the
courses by including the current context of the Covid-19 pandemic. In the firstsemester, lockdown required the creation of a new group assignment for students
who were working exclusively online. Students were tasked with creating their IT
start-up businesses which develop technology prototypes to address Covid-19
needs.
In the second semester, students commenced with the Enterprise Architecture
and Infrastructure Management course. The group assignment from the first
semester was continued in the second semester. Students were required to
draw on business analysis skills developed in their second-year to design the
data architecture for their prototypes. All course content and submissions were
delivered via the zero-rated institutional learning management system. Students
were also supported by tutors in a WhatsApp group and by lecturers in a chatroom.
Preliminary findings from the lecturer indicate that the lack of face-to-face
engagement and the social circumstance of students presents challenges in
teaching the technical courses. However, it is still possible for knowledge to be
generated socially through the use of cooperative learning and scaffolding.
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An exploration of the challenges with the
implementation of the courses will provide
guidelines for the future design of courses.
Students’ immoral behaviour: the need for
moral education

Jaysveree M. Louw
Central University of Technology

Literature study suggests that the South African society is facing a moral crisis.
This crisis is also visible in schools and Higher Education Institutions (HEIs)
because these institutions are part of society. Njoku (2016:187) states that the
of youth of today is morally corrupt and bankrupt. They increasingly display
negative and unwanted values. Some of these immoral actions and negative
behaviour displayed by students include, amongst others, plagiarism, stealing,
bribing lecturers, poor class attendance, disrespect and unwillingness to accept
authority. One of the reasons for this immoral behaviour and social ills is a lack
of a positive value system amongst students. The paper aims to investigate
the reasons for students’ unethical behaviour and the role of values education
in addressing this problem. The theoretical framework from which the study is
adopted is social reconstructionism. This philosophy focuses on the creation of a
better society and a curriculum that highlights social reform as one of the aims of
education. Qualitative research methods in the form of face-to-face focus group
and individual interviews were conducted with students to obtain their views on
the possible causes of the deterioration of values, and to determine whether
they think there is a need for moral education in HEIs. The findings from these
interviews reveal that there is a lack of adherence to positive values such as
honesty, respect and accountability. However, the majority of the respondents
claim that they see nothing wrong with some of their immoral behaviour. Many
indicated that they are studying to get their qualifications, not to be taught about
values. These responses suggest that moral education is indeed necessary at
HEIs, even though many respondents differ. Other recommendations are that
moral education should be made part of the curriculum, the importance of
practicing positive values should be imparted in students by academic staff and
students should adhere to institutional (and other) positive values.
Key words: values, moral education, immoral behaviour, moral crisis
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Towards transforming academic orientation at a
University of Technology
Masebala Tjabane, Sibongile Hlubi
Vaal University of Technology
Higher education in South Africa and attempts at improving the teaching and
learning have constantly been part of the transformation agenda. More recently,
the focus of the Council on Higher Education in the Frameworks for Enhancing
Academics as University Teachers is continuing with the mandate. In response,
Universities have also attempted to address the needs through a variety of
development programmes such as the academic orientation programmes.
These programmes take different shapes and are highly context specific with the
overarching aim of introducing academics to higher education. The academic
staff orientation at Vaal University of Technology - VUT, aims to familiarize
and introduce academics to the varied dynamics of teaching and learning at a
University of Technology. It draws on the philosophy of social constructivism that
inform internal policies on teaching and learning, and has undertones of being
predominately traditional in style and content. Thus focusing on institutional
needs, and not so much on academics as individual parts of the whole, and
their role in contributing to the improvement of teaching and learning given
enablements and constraints. The end result has been the compliance culture
that appears to reproduce the status quo. As academic developers, we have
always felt the need to change the orientation as it is not sustainable in meeting
the needs of the specific teaching and learning context and the diverse needs of
students. As a change strategy, we have also had several opportunities to explore
a variety of discourses that provide alternative to the traditional orientation.
Some of the alternative discourses and practices proposed by New Academics
Transitioning into Higher Education programme - NATHEP, are the critical and
social realist perspectives on academic induction. Engagement with these
discourse contributed to the need to “revamp “the induction because of their
inherent transformative elements. These elements provide for an in-depth and
nuanced understanding of teaching and learning and the process of professional
development at global, institutional, faculty, departmental and self. We argue
that, the discourses of critical realism and social realism are crucial in disrupting
the traditional status quo aligned induction so that it comes to be transformed
to meaningfully contribute to the enhancement of teaching and learning. In
this concept paper, we will therefore share attempts to transform an academic
orientation based on the discourses of critical realism and social realism with
the hope of contributing to the shape of the future professional development
of academics. These will include lessons from pedagogy of engagement and
transformation.
Key words: Traditional orientation, transformative orientation, social realism,
academic development
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The University Curriculum: Working towards
social justice for diverse student population
Larey Desiree Pearl
University of the Free State
In this theoretical article, I take part in Roy Bhaskar’s conceptualisation of critical
realism in order to engage in explanatory critique as an avenue of interpreting
reality, including the university curriculum. In presenting the argument on the
mandate for curriculum knowledge selection, the aim is to contribute to a different
curriculum mandate that could add to ongoing discussions about social justice
and curricular practices for diverse student populations.
It is with this aim in mind that I discuss a different and more developed form of
realism, namely critical realism as developed by Roy Bhaskar. Critical realism arose
in the last part of the twentieth century from two constituents of thought. The first
of these is as a critical current, originating from Marx, Nietzsche and Freud, which
highlighted the socially constructed nature of knowledge. The second is as a
realist ontological current, which highlighted the power of science to clarify and
predict actualities in the natural world (Shipway 2011). Bhaskar (1979) and Lukács
(1971), who are both associated with critical realism, drew upon the critical current
and in particular on Marx’s ontological point that a worthwhile reality can only
be known through “a socially constructed medium that is prone to partiality and
error” (Edwards 2012).
In the realist discourse, Edwards (2012) maintains that in generating work that
is universal in origin and scope, social realists are led by a group of respected
theorists such as Bernstein, Durkheim and Vygotsky. Social realists believe
to achieve scholastic equality, all students must be provided with access to
objective “powerful knowledge” by the curriculum, created by specialist scholarly
communities. Zipin, Fataar and Brennan (2015) oppose the ideas of social realists
and claim that an over-emphasis of cognitive objectives for education oppress
axiological purposes. As a result, social realists´ ideas of what social-educational
justice is, is too lightweight to accommodate the fundamental needs and
aspirations among advantaged-disadvantaged collectives, not just in South Africa,
but globally as well, for the bettering of lives through education. My intention with
this article is to draw on a critical realist position to engage in the curriculum debate
to advance democratic dialogues for especially diverse student population.
A literature review was undertaken to examine the work of Bhaskar, particularly
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on his work around dialectics and reflectivity in critical realism. A key finding is that
an incorporation of different kinds of knowledge, and not merely a representation
of one layer of society, could bring emancipatory power. Knowledge systems and
curricula, which is reflective of important dimensions of various population groups,
give a reflection of reality that is less distorted and inaccurate. In presenting
these debates on curriculum knowledge selection, my aim is to contribute to an
alternative curriculum mandate, which can contribute to on-going debates about
social justice and curriculum practices for diverse student groups in universities.
Keywords: Critical realism, dialectics, reflectivity, Roy Bhaskar, social realists,
South Africa,

A Proactive Approach to a Crisis
Penelope Engel-Hills
Cape Peninsula University of Technology
Background
The arrival of the Covid-19 pandemic in South Africa placed severe stress on
all sectors of the country, including higher education. In particular, the national
lockdown caused all contact to cease and forced a rapid shift to emergency
remote teaching. Although the lowering of alert levels permitted the phased
return to campus this was over an extended period and limited to a strict selection
of a limited percentage of students.
The environmental change was rapid and exposed the inter and intra institutional
and social inequalities. An initially unavoidable reactive approach was the response
to the unexpected events. Quickly some institutions and individuals transitioned,
within the disruptive moment, to a proactive stance and could react with the
benefit of seeing the big picture and anticipating the impact of this moving target.
Saving the academic year was a goal and the ability to be proactive helped to
provide every student with a fair opportunity of success and stem the widening
gap.
The pandemic is an unfolding crisis and in this time of deep anxiety we cannot fully
engage with the core intention of the university of the future. We can however
take this as an opportunity to consider some of the incremental lessons as we
shift from dealing with the temporary dilemma to learning from this global event.
As we manage the transitions needed in the short term we can remain cognisant
of the longer term view so as to imagine how the pandemic can change the face
of contact institutions for the better rather than to wait for the negative effects of
change to overtake us over time.
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Method
The learning I will report on in this paper is a focused review of public documents
from a selection of higher education institutions in South Africa. These were
analysed in phase one to uncover key themes of the messages being conveyed.
In a second phase of analysis the focus will be on the theme of the existence
of proactive positioning and what this could mean for the future of traditionally
contact teaching universities in this country.
Findings
The preliminary findings acknowledge that the redesign of teaching and learning
spaces enabled the continued development of graduates at this time. Many
recognised the need to retain contact teaching and gave a clear message that
more can be achieved through adjusted face to face activities than can be offered
through a fully online environment. Yet there are also strong indications of the
need to avoid a return to how it was done in the past. The matter of infrastructural
shortfalls emerged within the desire for a more flexible definition of what contact
universities could mean for the sector, individual institutions and society. The
proactive perspective emerged and seems to speak to the key principles of
humanness and inclusivity in the creation of learning spaces for all students to be
granted a fair chance to succeed.
Closing Comment
A more fully conceptualised understanding of a proactive approach will be
developed and presented.
Keywords: learning in a crisis; emergency remote teaching; curriculum in Covid-19;
learning in action;

Decolonising the Philosophy of Education:
Confronting the epistemicide in a higher
education curriculum
Mlamuli Nkosingphile Hlatshwayo
University of KwaZulu-Natal-Natal
Universities in the global South continue to face increasing ethical calls for
decolonising and transforming the higher education curricula. At the heart of
this crisis, is the idea that the academy is deeply implicated in the epistemicide
that has resulted in the continuing dismantling and destruction that historically
occurred during the colonial period and that continues to face African and global
South epistemic traditions. In the South African context, the 2015-2016 student
movements organising under the #RhodesMustFall proved critical in shining
a spotlight on the alienating and colonising nature of curriculum design and
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its legitimation in the academy. In this chapter, I reflect and theorise my own
experiences in attempting to confront this epistemicide in the Philosophy of
Education module, one of the disciplines that has come under intensive scrutiny
as valuing and reinforcing Eurocentric epistemic thought and its (colonial)
gaze at the expense of African and global South traditions. I return to the Black
archive in general and African Philosophy of Education in particular as offering
useful philosophical tools that could enable us to transform and decolonise the
philosophy of Education. I highlight in particular the rich epistemic traditions of
Ethnophilosophy and Sage Philosophy as enabling us to confront the epistemicide
in higher education curricula. I end the chapter with some conclusion and
recommendations on the continuing struggles for decolonising the philosophy of
Education, and the epistemic opportunities offered by the Black archive in general
and African Philosophy of Education in particular.
Key words: Decolonisation; Philosophy of education; higher education; curricula;
epistemicide; African Philosophy of Education.

Rethinking traditional examination assessment
in higher education in the wake of online
teaching and assessment and requisite 21st
century skills.
Jabulani Sibanda
Sol Plaatje University
Quality assurance is a bedrock of all learning and assessment, and for most higher
education systems, the quality teaching and learning is largely inferred from
student assessments. The summative examination, ubiquitous in all education
systems, is the pinnacle of assessment; hence, the high stakes designation.
The premium placed on the examination is manifest in how teaching and
formative assessments normally and supposedly serve a build-up function to
the examination. The weighting of the examination relative to the time students
spent on it also underscores the value attached to it, particularly for certification
purposes. In some assessment regimes, the 3-hour examination contributes to
a student’s overall assessment, as much as what they did throughout the year
(50%/50%) if not even more than the competences they exhibited throughout the
year (60%/40%).
With the online teaching, occasioned by technological advancements, and
almost rendered mandatory by the covid19 induced national lockdowns; the
procedural implementation and efficacy of the examination as an assessment
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instrument needs rethinking. This presentation, which advocates a rethinking and
re-orientation of the examination system, challenges the predictive quality of
examinations generally, and online specifically. Attendant challenges associated
with conducting ‘traditional-type’ examinations on online platforms, with respect
to sound assessment principles, are discussed. Issues of validity that plague
the efficacy of ‘traditional’ examinations for assessing requisite 21st century (and
beyond) skills are discussed and the presentation argues that the examination
system, as currently implemented and conceptualized, serves traditional
assessments and is not consonant with alternative authentic assessment.
The presentation recommends a reform to the examination system as it currently
stands, where it is rendered viable and valid; and complete dispensing with the
examination system where it does not assess competences reflective of the
graduate attributes education systems set for themselves.
Keywords: assessment, examination, higher education, online assessment, quality
assurance, validity

Employability in the time of Industry 4.0
Christine Winberg, Cape Peninsula University of Technology,
Dr Simon Winberg, University of Cape Town.
Graduates’ employability has been a concern in higher education for some time
and many academics have tried to enhance their students’ employability by
attending to basic professional and soft skills. We could understand these basic
skills as Employability version 101. In this paper we argue that Employability 101,
as practised in many professional programmes, is no longer an option because
the changes brought about by Industry 4.0 require concomitant changes in our
understanding of employability – this is what we are calling Employability 4.0.
Industry 4.0 is characterised by the digital transformation of work through smart
devices and processes, online communities, big data, the Internet of Things,
cloud computing and cyber-physical systems (amongst many other hightech innovations). Distinctions between technical and non-technical work have
become blurred, while the sharing of interdisciplinary expertise across online
communities is growing. The rapid changes that have followed the digitisation
of work practices, tools and systems is also changing the relationship between
higher education and the world of work. What, then, might be new ways to
think about and practice professional education? What are possible futures for
professionals in a digital world? How ready are university teachers to address
Industry 4.0? And is the increasing digitisation of workplaces likely to promote
transformative and socially just higher education and work practices? To address
these questions the study focused on computer engineering curricula. The main
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aim of the paper was to address gaps in our understanding of how Industry
4.0 is currently, or could in the future, impact professional education. Because
the field of computer engineering is at the cutting edge of many Industry 4.0
practices, an in depth-study of the relationships in higher education computer
engineering and in computer engineering-related industries have implications
for other professional fields, particularly those that are beginning to experience
rapid digitisation. The research question guiding the study was: how is computer
engineering education responding to Industry 4.0? The study was theoretically
framed with third generation Activity Theory to enable a critical and systematic
analysis across the fields of engineering education and engineering practice. The
research methodology comprised a comparative study in which industry activity
systems (identified through recent graduate and employer interviews, as well as
job descriptions and job advertisements) were compared with higher education
activity systems (identified through student and academic staff interviews,
curricula and assessment practices). The study found a number of contradictions
within and across the two activity systems. In Activity Theory such contradictions
point to future improvements and show how resolving the contradictions could
enable new and transformative practices. Although the focus of the paper is on
computer engineering, we argue that given the profusion of digital devices, the
increasing availability of digital data, smart tools, and sharing of interdisciplinary
expertise online, the findings of the study of computer engineering education has
relevance for the provision of profession education more generally.
Keywords: Industry 4.0; Employability 4.0; Transformative higher education

Prospective Service-learning course for
Engineering students at the Central University
of Technology Free State
Elisha Didam Markus
Central University of Technology Free State
Community based Service learning is becoming popular as a pedagogy in South
Africa. With the transformation agenda of the higher education sector, service
learning has been touted as a means of achieving social justice and transformation
within the learning paradigm of students. It has the potential to create civic minded
and engaged citizens. This paper proposes a community-based Service-learning
course within the faculty of Engineering, Built environment and Information
Technology at Central University of Technology Free State. Introducing
service learning in the curriculum holds a great potential of improving student
experience as they learn. Engineering students are therefore able to engage
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with the community while learning engineering concepts. This enables students
to learn with their contexts thereby creating a decolonized learning culture. The
service-learning component is proposed within a second-year diploma module
in Electrical Engineering: Electronic Applications II. The activities that would take
place to enhance learning within the community space are discussed. Some of
these activities include designing of various electronic devices for use by the
community. Community partners and their roles are also outlined. Furthermore,
the benefits of a community-based learning versus the traditional learning are
discussed. These benefits include; an inclusive education that contributes to
local human and community development, enacting and improving the quality
of academic learning and further improvement of leadership, civic and character
development of the students. The paper concludes by presenting certain
challenges that could be encountered with service-learning modules; some of
which may include tensions withing faculty agents, and power relations between
students and communities. Furthermore, how these challenges may be overcome
within the course are highlighted.
Keywords: civic engagement, social justice, transformation, different learning
environments

Roles of women in the school governing bodies’
management of school’s finances
Nombulelo Jonas, Alfred Makura
Central University of Technology
This study intends to investigate the roles of women in the School Governing Body
in managing the schools’ finances: A case of two schools in the Free State.
I have observed the mismanagement of finances which occur in many South
African Public Schools and this has contributed to many negative factors which
infringe on the learners right to education.
The impact of mismanagement of funds in schools is devastating. For example,
learning resources become inadequate and this has the potential to demotivate
the educators to execute their duties and learners can become very disruptive.
As a novice educator and not being exposed to such an environment makes one
to question whether the SGB members are properly trained and informed about
their roles as financial managers of the school as appointed by the South African
Schools Act (SASA) 84 of 1996.
The aim of the study is to investigate the roles of women in the School Governing
Body in managing the Schools finances.
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The study will use the Transformational leadership theory which was
conceptualised by Northouse (2016) as a lens to investigate.
A qualitative research methodology will be adopted to conduct the study of this
research study. Semi structured questionnaire will be used as data collection
instrument to interview the 3 SGB members from each school (Secretary, Principal
and Treasurer).

Incorporating Ubuntu principles in the tutor
training programme to promote academic
success and wellbeing
Sipho Hlabane, Ashwini Jadhav
University of the Witwatersrand
Tutoring is at the heart of every university teaching and learning process and
is designed to support student success including academic literacies, subjectspecific skills, and boosting student confidence. In the higher education context,
tutoring is described as supplementary teaching that is often provided by
postgraduate students and other learning facilitators for students to gain basic
and more advanced academic skills as well as learning support in specific
discipline-related learning and assessment (Morillas and Garrido, 2014). However,
the current ever-changing society not only requires graduates who possess
cognitive and academic skills but also require other soft skills such as social,
affective and metacognitive skills. This requires a paradigm shift on the roles
and responsibilities of tutors. This study identifies Ubuntu as a principle feature
that tutors can utilise to support students to develop a range of skills that are
required for one to function in the society. Ubuntu which is part of the Zulu phrase
“Umuntu ngumuntu ngabantu” is an African philosophy that places emphasis that
a person is a person through other people. Characteristics that are associated
with Ubuntu include but are not limited to caring, humble, thoughtful, considerate,
understanding, wise, generous, hospitable, socially matured, socially sensitive and
virtuous, which are desirable characteristics that tutors should possess. Ubuntu
is guided by the following principles according to Mawela and Van Schalkwyk
(2020):
•
•
•
•

Ubuntu as respect
Ubuntu as fellowship
Ubuntu as sharing
Ubuntu as human dignity

The paper explores these principles of Ubuntu and attempts to relate them to the
tutor training process by ensuring that tutors understand that the education of
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students is by the society for the society and is, therefore, a shared responsibility- an
essence of Ubuntu. This is achieved through the in-depth analyses of the reflective
self-narratives documented by the academic staff developers (auto ethnographic
method). Since the tutors have the responsibility to ensure that first-year students
are developed holistically and they have a moral obligation to ensure that they offer
meaningful tutoring that stimulates and fosters student engagement, learning
and personal wellbeing, it is envisaged that the incorporation of Ubuntu into the
tutor training programmes will assist tutors to execute their responsibilities with
diligence and ensure that the principles of Ubuntu are imparted to their students
in order for them to become better citizens who can contribute positively to the
society.
Keywords: Ubuntu, tutoring, tutor training, tutors
References
Morillas, N.R & Garrido, M.N. 2014. The role of tutoring in higher education: improving
the student’s academic success and professional goals. Revista Internacional de
Organizaciones, 12(1), 89-100.
Mawela, A.S. & Van Schalkwyk H. 2020. Assessment in Education and Africanisationan exploratory perspective. In J.M Dreyer and A.S Mawela (Eds). The educator as
assessor in the senior phase and FET (27-51). Johannesburg, Van Schaik Publishers

Ongoing efforts to decolonize academic
curricula: Auto-ethnographic accounts of two
academics working in South Africa
Roxana Chiappa-Baros, Anthea Adams
Rhodes University
Students at Oxford university are again demanding the removal of the statue of
Cecil Rhodes from their campus at the time we are submitting this abstract; a
petition that started in 2015. Cecil Rhodes was a British colonizer in South Africa
that professed Whiteness superiority. Rhodes inspired the name of our university
-Rhodes University- as well as one of the most important student movements of
South Africa -#RhodesMustFall (Mbembe, 2016). We are highlighting these facts
to inspire a genuine dialogue of what it takes for academics, as subjects, to disrupt
the colonial legacy, (re)produced in forms of epistemic violence, racism, classism,
sexism, among other “isms” from their teaching spaces.
To do so, we are sharing our learning from individual auto-ethnographic accounts
(Ellis, Adams, & Bochner, 2011) while we co-facilitated a course on teaching
and learning theories to academics who work in historically black South African
universities. Through the selection of materials for our syllabus and through our
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teaching practices, we intentionally sought to engage in decolonizing practices
of the academic curriculum (Zembylas, 2018, Vandeyar, 2019). Efforts for
decolonizing academic curricula seek to redress the epistemic injustices, which
have historically favoured Western-European knowledges, discarding African
and other subaltern knowledges and epistemologies (Fataar, 2018; Heleta, 2016;
Mbembe, 2016, Santos, 2014).
Inspired by decolonial scholars (Zembylas, 2018; Vandeyar, 2019, Naidoo et al,
2020), who discuss the close link between decolonizing curricula and academics
as subjects, we started our auto-ethnographic accounts with the following
question: “How is it that even when a number of us -academics - apparently agree
about the importance of decolonizing academic curricula (Heleta, 2016; Voster &
Quinn, 2017), our practices still deviate from what we preach?”
Without wanting to essentialize our experiences, our individual ethnographic
accounts reveal a relatively common “wall” in our efforts to enact decolonization
of the curriculum. The wall is rooted on our internalized fears of challenging “what
seems allowed” in our institution, the rushing-mode of academia and our desires
of being legitimated in this context.
As other scholars indicate (Vandeyar, 2019; Naidoo et al., 2020), the exercise
of decolonizing academic curricula cannot be analysed as if it were separated
from the personal disruptions that academics as subjects, socialized in colonial
violences, have to go through to question their own fears and desires (Stein et al.,
2020).
We both identify as racially mixed women who grew up in highly unequal societies
(South Africa and Chile). We have not experienced the same racial/sexual/class
violences; yet, we share the belief that we are responsible to disrupt the colonial
legacy from higher education, particularly in our teaching space. We notice that
such violences have imprinted in us self-censure mechanisms that intensify under
the rushing-modus operandi. With no time to interrogate our practice, we tend to
rely on our prior knowledges that exacerbate European-western epistemologies.
We argue that interrupting that paradox implies ongoing efforts for making visible
how our fears (of denial) and desires (of recognition) interplay with the institutional
legacy of colonization in our context.
Keywords: Decolonization; Auto-ethnography; Academic curricula; Professional
development
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Curriculum responsiveness and transformation
through an academic development lens
Mariette Fourie
North West University of Technology
HE institutions globally, and more so in developing countries including South
Africa, have failed the majority of its students in several demeanors during the past
decade. Since South Africa is characterised by its own unique context of social
injustices, deliberate demands are placed on teaching and learning, especially in
higher education (HE) to address social injustices of the past. After two decades
of democracy, it seems that HE has not yet come to terms with the realities of its
purpose, inequalities and social injustices, and has failed to develop an education
system that serves the majority of the students. It also seems evident that the
HE context has not transcended the apartheid legacy. The HE system, vital for a
positive future for SA today, shows anxiety in its struggle to adapt to change, and
is presently not fulfilling its societal obligation. A plurality of knowledge, roles and
purpose of HE, and racial fractures that exist, seem to make it even harder to (i)
address social challenges in our country, (ii) respond to the needs of the students,
and (iii) engage in the transformation of HE.
It is questionable whether HE teaching and learning has been responsive to its
accountability of social transformation, quality enhancement, and addressing
social injustice in South Africa despite research and knowledge generated in the
recent years. Consequently, several changes need to take place in response to
HE failure in South Africa. Although it may appear difficult to change the fortunes
of HE institutions, particularly in South Africa, there are compelling reasons for
interrogating dominant discourses, as well as endorsing change. Transformation is
about disrupting and transforming the apartheid era in addressing social injustices,
inequity and inequality towards student access and success through a responsive
curriculum. University teachers as curriculum designers and implementers need
to have a good understanding of the interplay between knowledge and power
and the ability to ask ‘What knowledge?’, ‘Whose knowledge?’ and ‘Who and what
are being served?’ through the knowledge contained in and taught through the
curriculum. We have to engage in critical conversations that challenge discourses
and allow for reflection on disciplinary identities, what constitutes knowing in
disciplines, and how does that shape curricula choices and the implications it
has for teaching and learning. Conversations on what constitutes a discipline, for
example, naturally impacts on how it is taught, how content topics are selected,
from which parts of the globe is knowledge selected coming from, and how it is
assessed.
This theoretical paper adopts the theory of curriculum and the theory of knowledge
to engage academic developers in critical discussions on HE transformation in
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South Africa which means the decolonisation, deracialisation, and degenderisation
of the universities; engaging with complex issues of cognitive ontology and
epistemic cognition and its implications for teaching and learning, pedagogy and
curriculum, research and methodology, and scholarship of teaching and learning.
It is inevitable that ongoing discourses, debates, and critical conversations are
needed in academic development spaces in regard to transformation, quality
enhancement, and social justice in HE through curriculum responsiveness.
Keywords: cognitive ontology, curriculum responsiveness, epistemic cognition,
epistemically diverse curricula, knowledge generation, purpose of HE, social
transformation.

Team-based learning to foster interprofessional
collaborative learning
Yolande Heymans, Gerda M Reitsma
North West University
Introduction
The continuous changing health care and higher education landscape create
unprecedented challenges in preparing health professionals. One such a
challenge is enabling interprofessional collaborative learning with 1000+ students.
Health professions educators have to adhere to the call for responsive curricula
design and within curriculum design, explore innovative teaching practices such
as Team-based Learning (TBL) to foster interprofessional collaborative-learning.
Purpose
To explore how TBL can be used to enhance interprofessional collaborative
learning in a compulsory health philosophy module within a large class setting.
Method
Using all-inclusive voluntary sampling (n=346), the research was conducted with
second-year undergraduate students (N=1335) representative of fourteen health/
social care professions.
Qualitative data-collection methods included written pre- and post-module
reflections and focus group interviews. Data was analyzed using thematic
analysis. Ethics approval was given.
Findings
Working collaboratively in interprofessional teams, the in-class team readiness
assurance test (tRAT), the clarification sessions and focused application task
(FAT) exposed students to diverse individual and disciplinary perspectives and
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approaches which challenged hegemonic individual and disciplinary thinking.
TBL was perceived as more effective than traditional lecturing. Participants
experienced improved interprofessional collaboration and collaborative learning,
mutual respect, trust, communication skills, problem-solving and understanding
disciplinary roles and thinking.
Conclusion
TBL sufficiently encourages interprofessional collaborative learning between
undergraduate students from different health and social care professions in a
large class environment.
Take home message:
TBL creates a student and learning-centred environment where:
•
hegemonic and mono-disciplinary thinking are challenged,
•
interprofessional collaborative learning is fostered, and
•
interprofessional
collaboration,
communication,
problem-solving,
relationships, understanding and mutual respect are cultivated.
Keywords: student engagement, student involvement, interprofessional
collaborative-learning, peer-learning, Team-based Learning, large class, higher
education, health professions education

Students’ perspectives of how multilingualism
helps or hinders epistemic access in journalism
education
Sisanda Nkoala
Cape Peninsula University of Technology
Policy makers within higher education in South Africa have adopted a view that
acknowledges and embraces the existence of an intricate relationship between
multilingualism and epistemological access. From the 1996 South African
Constitution to the 2018 Revised Language Policy Framework in Higher education,
there is a recognition that the diversification of language use in Higher Education
is one of the key ways of promoting access to the system and the subsequent
upward mobility that comes with a tertiary education. Using Morrow’s (2009)
concept of epistemic access, this paper examines how multilingualism helps or
hinders epistemic access for journalism students at a South African university.
The focus on journalism education is because of the role language plays in
this particular discipline and profession. The pedagogical uses of language in
journalism education does not serve to simply communicate knowledge about the
field; it also functions epistemologically by signifying to students how journalists
use language as a tool when generating knowledge in their role as professional
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communicators. The study employed a mixed-methods sequential design,
beginning with an online survey, followed by focus group discussions. A semantic
thematic analysis was undertaken using a ‘top-down’ approach. Two key findings
emerge. Firstly, students perceive multilingualism as being present in the course
of their journalism studies through a variety of multilingual teaching and learning
strategies. Secondly, students see multilingualism in journalism education as both
helping and hindering epistemic access depending on its usage. It is helpful in
terms of epistemic access when it comes to making the concepts and terminology
used in the discipline of journalism understandable to more students. Still, when
used as a means of marginalising monolingual students, it is perceived to be a
hindrance to epistemic access. Journalism education teaches students how to
be professional communicators and language practitioners. Thus, students are of
the view that how language is used to teach disciplinary knowledge will influence
how they go on to use language as a tool in their practice one day.
Keywords: epistemic access, multilingualism, journalism education, higher
education

Saving the academic year in the Covid 19
pandemic: The case of the University of Cape
Coast, Ghana
Addison-Ansah, Berlinda, Christmals Christmal
North-West University
Background
On March 12 2020, Ghana had recorded its first 2 cases of the acute respiratory
syndrome coronavirus-2 (SARS-CoV-2) simply called COVID 19 and currently has
a case count of 44250 with 42777 recoveries and 276 deaths. The president of
the republic on 16 March 2020 ordered the closure of all schools in the country.
This included the basic, senior high schools and higher education institutions. This
paper sought to describe how the University of Cape Coast (UCC) handled the
pandemic. There are 10 public and 45 private universities in Ghana with about
500 000 students.
The president announced the closure of all educational institutions. The universities
were determined to save the academic year during the pandemic amid the poor
internet connectivity, poor access to electricity, devices and conducive home
environments. E-learning, the use of the web to and other associated technologies
to deliver a variety of learning activities that may or may not result in a qualification,
which was considered to be of less quality in Ghana became a necessity. Many
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telecommunication companies have collaborated with the universities to provide
data bundles for students to facilitate online learning. The university’s educational
philosophy is rooted in learner-centred and experiential learning theories. Before
the pandemic, the university has instituted programmes in which the majority
of the academic staff were trained for e-learning. The University has also
implemented blended learning programmes over two decades for its distance
education students.
This paper critically analysed the how the University of Cape Coast saved the
academic year during the COVID 19 pandemic.
The UCC Strategy
Like other universities, the University of Cape Coast issued a notice on 27 March
2020, informing the university community of the use of the university’s online
platform, UCC Moodle for all academic activities. All assessments were halted
during the online teaching and learning period.
To avoid poor quality assessment, the University of Cape Coast device an
innovative year-group by the year-group approach to completing the semester.
After many weeks of teaching, the final years were allowed to return to campus to
spend one calendar month on campus to revise and write their end of semester
exams. They started with the final year students who reported on June 15 and left
on July 25. The level 100 students returned on September 1, 2020. They started
with continuous assessment activities, had a one-week revision and wrote their
examinations. They left campus by September 26 for disinfection and return of
second and third-year students who resumed on September 29 and vacated
October 24, 2020.
COVID 19 Prevention Measures on Campus
The residences and the classrooms were fumigated before students’ arrival. The
students were taken through an orientation on the protocols and safety measures
of Covid-19 whilst ensuring there are hand washing stations across the campus.
Lectures were expected to take place with half the population of the class to
ensure social distancing was observed. The government provided students with
hand sanitizers and three faces mask each. Students were required to wear their
nose masks at all times and adhere to all COVID-19 protocols (7). Final examinations
were taken in strict adheres to all school rules and COVID-19 protocols with no
graduation ceremony held.
Conclusion
The students and staff were satisfied with the blended approach introduced by the
university to save the academic year. The new academic year has been scheduled
to start by the idle of November 2020 to recover the lost months thereby avoiding
an education crisis.
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In a country that has recorded 44,250 COVID-19 cases, none of them was
recorded at the University of Cape Coast. Therefore, it can be concluded that the
safety protocols put in place by the aforementioned university were successful in
preventing community spread of COVID 19 on the university campus while saving
the academic year and maintaining academic integrity.

Co-creating in Higher Education: A diffractive
approach to knowledge-making practices
Xena Cupido, Daniela Gachago
Cape Peninsula University of Technology
Higher education institution’s knowledge-making practices in South Africa have
been challenged. Our journey began with the student protests of 2015-2017 which
created an opening for new possibilities to be explored in teaching and learning
practices, more specifically in curriculum development. In search of an alternative,
thinking with Barad, we ‘re-turn’ to our experiences of participating in a project
in which we attempted to decolonize curriculum development at a university of
technology through a process of co-creation. Through this experience, the past,
the present and the future remained entangled, presenting an opportunity to
learn and explore. Over the course of a year we embarked on a deeply unsettling
journey, attempting to disrupt traditional academic knowledge-making practices.
Entangled within a project aimed at exploring ways of co-creating curricula, we, as
a collective of academic staff developers, lecturers and postgraduate students,
challenged ourselves to find new ways of being and doing. In this paper, we
explore through a posthumanist lens, knowledge-making practices and how we
are mutually implicated within these practices. We use a methodology referred to
as ‘‘diffraction’’, which is described as interactions, interferences and differences,
grounded in a relational ontology, ‘agential realism’. Finally, we share what we have
learnt through this encounter, diffracting our writings and thoughts from last year
with posthuman readings. Through this journey, we have come to understand that
the world is a dynamic process of intra-activity; and at the heart of this process
is affirmative trust that using Haraway’s words “something may come out, though
one is not yet completely sure what..”
Keywords: Co-creation; knowledge-making practices; curriculum development;
entanglement; posthumanism; diffraction
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A CHAT analysis of the implementation of
teaching practice in a South African University:
Was the cart put before the horse?
Kudakwashe Mamutse
Embury
This qualitative study seeks to explore the planning and execution of teaching
practice in a South African University. Being aware of the tensions that exist within
the system, the study seeks to use the Cultural Historical Activity Theory (CHAT) as
the theoretical framework to analyse the tensions that happen. The study further
seeks to make plausible recommendations that could be used to adequately plan
the training of pre-service teachers. The CHAT lens is adequate for this study since
the study has three main elements: The students, the University and the schools.
The CHAT framework is usable to analyse the tensions that exist within any activity
system that has three elements which are in interaction with each other. Data was
collected using focus group interviews, semi-structured individual interviews and
document analysis. The data was analysed using content analysis. The results of
the study indicated that the students felt that the tools (Training in this context)
that the university avails to them do not adequately provide them with the prerequisite skills to work within the schools. There were some indications that the
theoretical component of teacher training does not positively correlate with what
the students’ experience when they go for teaching practice.
Key words: Cultural Historical Activity Theory (CHAT); tensions; school experience;
teaching practice

Teaching strategies towards the improved
academic performance of entrepreneurship
students
Lucky Sibanda, Iwu Gervase Chux
Cape Peninsula University of Technology
Entrepreneurship has been identified as the vehicle towards fighting
unemployment in many developing countries. South Africa has an unemployment
rate of 30.1% and is no exception. Therefore, there is a need to create opportunities
by various stakeholders towards equipping entrepreneurship graduates
with a skill set in preparation for job creation. The aim of this paper sought to
suggest teaching strategies that would enhance the academic performance of
entrepreneurship students and prepares them to become job creators in future.
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Using the General Systems Theory, the abilities and drivers of students towards
the completion of qualifications should be understood and integrated with the
relevant teaching strategies. This study utilised a quantitative approach for data
collection. A total of 204 undergraduate entrepreneurship students at a University
of Technology were used as a sample for data collection. Permission to collect
data was sought from the relevant authorities, and a certificate was given to the
researcher. Participants reported that they had many entrepreneurship attributes
and the capacity to perform well in Higher Education. The need to cater to a
diverse student population in higher education and adapting teaching strategies
should be targeted to suit specific cohorts and capitalise on students’ strengths
while improving on their weaknesses. Consequently, the quantitative results on
the students’ pre-enrolment profile and entrepreneurial profile were identified
as critical when adapting the curriculum. Data analysis and presentation was
done on SPSS version 26 and bar-chart used to compare the frequencies. The
curriculum should be adapted to cater for various assessment instruments that
encourage students to develop some entrepreneurial graduate abilities. The
Global Entrepreneurial Monitor notes that some students consider establishing
a business about five years after graduation, thus promoting intrapreneurship is
essential to prepare students in future possible entrepreneurial endeavours.
Keywords: academic performance; entrepreneurship students;
strategies; academic success; academic failure; systems theory

teaching

The academic journey of entrepreneurship
students in Higher Education Institutions – the
systems theory approach
Lucky Sibanda, Iwu Gervase Chux
Cape Peninsula University of Technology
The Department of Higher Education and Training in its fifth report, published on
31 March 2020 calls for institutions to carefully look into models for undergraduate
business education after the business category was showing highest dropouts
and lowest throughput rates. In an attempt to understand the academic journey
of entrepreneurship students, this study reviewed the literature through the
lens of the General Systems Theory by Von Bertalanffy (1968), together with
a Tripartite Model of Motivation for Achievement by Tuckman (1999). Thus, this
study viewed the journey of students as a dynamic system with the students
having some characteristics and what drives them (inputs) when entering higher
education what the higher education institutions should do (processes) to achieve
improved academic performance (output) of students. The study formed part of
the literature review of a master’s thesis. It focused on entrepreneurship students
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who are considered critical towards employment creation, especially in South
Africa with an unemployment rate of 30.1%. Therefore, the study suggests the
need for Higher Education Institutions to understand the unique characteristics
of each cohort; determine the nature of support appropriate for different cohorts
then adapts their assessment strategies by devising appropriate teaching
methods. From the literature reviewed, this study suggests the need to profile the
students based on their pre-enrolment information and capturing the perceptions
of what they think influenced their academic performance in high school. Apart
from this, the need to understand the entrepreneurial profile of students has been
suggested. As a result, institutions may quickly adapt, such as during the time
of coronavirus pandemic as well as being able to produce graduates with much
needed entrepreneurial capabilities in the South African economy. Lecturers
should be flexible to adapt the present teaching and learning strategies at their
institutions to cater for the profile of students such as during the coronavirus
pandemic. Such would promote the completion of qualifications within minimum
study duration.
Keywords: academic performance; entrepreneurship
academic success; academic failure; systems theory
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Responsive Business Event Tourism (BET)
Curriculum: South African Industry viewpoints
on the impact of COVID-19
Esti Venske Venskee
Cape Peninsula University of Technology
Prior to the COVID-19 pandemic Business Event Tourism (BET), also referred to as
MICE (Meetings, Incentives, Conferences, and Events) has been recognised as a
growing, lucrative segment of South Africa’s tourism industry. This has accelerated
the establishment of vocational qualifications that offer relevant BET curriculum to
address the specialised knowledge and skills for professions in the field. However,
COVID-19 has had a significant impact not only on the tourism industry, but also
on Higher Education Institutions (HEIs) that offer BET qualifications. New health
and safety protocols, travel restrictions, and digital innovations are changing BET
operations, contexts and concepts. Thus, to remain relevant, HEIs should use the
current situation to rethink BET curriculum. There is an opportunity in this time
of crisis to strengthen and align the skills and competencies required for future
BET vocations through responsive curriculum development. In order to remain
relevant, the content and design of BET curriculum during and post-COVID-19 will
require comprehensive realignment and input from industry experts. Therefore,
the aim of this paper is to demonstrate how industry viewpoints were utilised in
identifying areas where curriculum design and content should responsively evolve
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in order to address the long-term impact of COVID-19 on the BET workplace and
graduate employability. Qualitative research gained in-depth viewpoints from
key informant interviews with a group of 10 senior BET industry professionals.
The scope of the research was delimited to members of the Southern African
Association for the Conferencing Industry (SAACI) regarded as the official umbrella
body of the BET industry in South Africa. The participants of the research were
purposively sampled due to their involvement in the country’s first Proof of
Concept hybrid business event that took place in five cities across the country
and online on 22 July 2020 during COVID-19. Responses gained from structured,
open-ended questions were systematically analysed utilising qualitative content
analysis and four key themes emerged. The first theme elaborated on the impact
of COVID-19 on existing and future job opportunities and participants highlighted
new job opportunities in hybrid event management. The second theme related to
technology in BET education and participants shared suggestions to strengthen
digital engagement and interaction among students. The third theme addressed
the competencies and skills required from a responsive BET curriculum.
Participants highlighted flexibility, innovation and the ability to solve problems
creatively as key soft skills. Contextual and conceptual issues for effective BET
curriculum emerged as the fourth theme. Participants emphasised that the
digitalisation of the sector requires practical and theoretical content to evolve with
increased student exposure to relevant technology through university-industry
collaboration. The implications of COVID-19 on BET curriculum mean that it is no
longer business as usual for educators concerned with BET related curriculum
development. The paper is of value to educators tasked with the alignment of
vocational curriculum to industry requirements and provides strategies on how
to utilise industry viewpoints to design responsive BET curriculum during and
beyond COVID-19.
Keywords: Business Event Tourism, Curriculum, COVID-19, Industry viewpoints

Exploring lecturers’ engagement with the
institutional programmes at a university of
technology
Najwa Norodien-Fataar
Cape Peninsula Univeristy of Technology
This paper focuses on university lecturers’ responsiveness to institutional support
structures and programmes at a South African university of technology. It explores
how lecturers access the institution’s support structures to enhance their teaching
practices. Based on a qualitative study that addresses lecturers’ responsiveness
to institutional support programmes, the research draws on findings from a study
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of six purposively selected lecturers at a university of technology in the Western
Cape Province of South Africa. Using Bourdieu’s concept of field, it provides an
analysis of how the selected lecturers work to align their lecturing practices in
respect of accessing such institutional support. The key focus of this paper is on
understanding how lecturers navigate the institutional structures to augment their
teaching to create a coherent platform of support for their teaching. Based on the
findings, the paper discusses the tension which lecturers experience concerning
their need to conduct research and the demands of the industry. It explores
lecturers’ active engagement with Information Communication Technologies
(ICTs) such as YouTube, video clips, Blackboard, social media tools. The paper
also highlights lecturers’ utilisation of peer learning and support to augment their
teaching and learning practices. At the same time, the paper shows the need
to support lecturers with socio-cultural issues and multilingual support, in their
attempt to understand the students who come from diverse socio-economic and
linguistic backgrounds. Furthermore, the paper illustrates the agential capacity of
lecturers and their interaction with the departmental and institutional structures
and committees to improve their teaching.
Key words: lecturer agency, teaching and learning practices, lecturer
responsiveness, institutional support structures
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