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Introduction

Introduction
Since the launch of the #UFSTeachOn campaign on 30 March 2020, the Centre for Teaching
and Learning (CTL) has implemented several initiatives to support lecturers with the transition
to low-tech online/ distance teaching, which includes:


Teach On portal on Blackboard (you have to be logged into Blackboard before clicking
on this link);



#UFSTeachOn lecturer PDF guide;



#UFSTeachOn orientation webinar (you have to be logged into Blackboard before
clicking on this link);



Centralised email address for learning and teaching queries (teachon@ufs.ac.za).

The Teach On resources shared on the portal (and in the PDF guide) were developed to
support lecturers to start thinking about how they will need to repackage their existing content
and assessments for low-tech online/ distance teaching. The orientation webinars were
attended by approximately 700 UFS staff members and we have analysed participants’
feedback on these sessions, together with the emails sent to the teachon@ufs.ac.za email
address to determine further support lecturers may require during this time. The Frequently
Asked Questions series is a series of additional resources based on the most prevalent issues
raised by lecturers in their feedback to us on the orientation webinars and via the
teachon@ufs.ac.za email address.
In this assessment edition, the following frequently asked questions are answered:


What is the difference between formative, summative, and continuous assessment?



How do I ensure that my assessments are mobile compatible?



How can I prevent cheating in online assessments?
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Why is proctoring not supported?



How can I create objective questions that test higher-order thinking?



How can I make use of markers for assessments submitted on Blackboard?



What is the difference between Blackboard and Questionmark?

CTL remains committed to supporting academics to make the transition to low-tech online/
distance teaching. We will continue to provide additional support through various training
opportunities, consultation services, and the development of additional resources as needed.
The Teach On Portal on Blackboard will remain the central communication point for these
services.
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Formative, summative, and
continuous assessment

Formative, Summative, and Continuous Assessment

Questions:


How does the UFS define formative, summative, and continuous
assessment?



What are the assessment options at the UFS?



Can I still make use of the assessment options I had planned if I have to
transform my module to a continuous assessment module?



Who to contact for assistance

Formative, summative, and continuous
assessment at the UFS
How does the UFS define formative, summative, and continuous
assessment?
The following definitions are provided in the UFS General Rules and also stipulated in the UFS
Assessment Policy for Coursework Learning Programmes (2016):


Formative assessment measures students’ progress during the learning process to
provide ongoing feedback and incremental feedback. It includes a range of formal and
informal assessments typically to monitor the progress being made towards achieving
learning outcomes and obtaining a semester mark or predicate, i.e. admission to the
summative assessment.



Summative assessment is regarded as assessment of learning and is distinguished from
formative assessment, which is assessment for learning. Summative assessment takes
place after the learning has been completed, i.e. at the end of a quarter, semester or year,
and provides information and feedback that sums up the teaching and learning
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process. The intention behind summative assessment is to validate performance and
award grades or marks.


Continuous assessment is used as an alternative to summative assessment.
Continuous assessment is a series of assessments that occurs throughout the
learning process, and not only after the learning process. Students are thus examined
continuously over the duration of a quarter, semester or year. It is cumulative and the
marks are calculated to produce a final result.

What are the assessment options at the UFS?
At the UFS, based on the definitions in the General Rules, as well as the assessment principles
stipulated in the Assessment Policy, there are two ways to structure a module (also see Figure
1):
1. Balance of formative and summative assessment


A balance of all assessments that make up a semester mark (formative) and the
assessment that takes place at the end of a module, usually an examination
(summative).



Modules structured in this way will include assessments throughout the semester.
Some of these (formative) assessments may be graded and thus contribute to a
semester mark (or predicate), while others are more informal and will likely be
structured as learning activities and not necessarily graded. The purpose of formative
assessment is to develop the skills and build the knowledge required to successfully
complete the module.



The summative assessment only takes place at the end of the semester, during the
examination period. While the assessment policy does not require a summative
assessment to be a traditional examination, the majority of modules structured in this
way make use of an examination as a summative assessment.
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2. Continuous assessment


Modules structured in this way include several assessments that contribute to a
student’s final mark (not semester mark or predicate). In a continuous assessment
module there may also be graded and ungraded assessments. All graded
assessments will contribute to a student’s final mark.



Each graded assessment in a continuous assessment module is weighted according
to the portion of the final mark it contributes to. Assessments with lower weights are
usually assessments for learning and thus similar to formative assessments.
Assessments that contribute more towards a final mark (or with higher weights) are
similar to summative assessments. It is however, also possible to have a continuous
assessment module in which all assessments carry equal weights (e.g. four
assessments each contributing 25% to the final mark).

Figure 1: Difference between two assessment options at the UFS
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Can I still make use of the assessments I had planned if I have to transform
my module to a continuous assessment module?
It is likely, yes. The aspects to make decisions about when you start planning a continuous
assessment strategy for your module are:


How will you determine whether students have obtained the core knowledge and skills in
your module?



How many assessments can you reasonably expect students to complete?



What weight will you allocate to each assessment?

If your module was originally a formative/ summative assessment module, you can rethink
your assessment as described in Table 1.

Formative
assessment

Table 1: Rethinking planned assessments

Planned assessment

Rethinking your planned assessment

Graded assessments
that would have
made up the
semester mark (e.g.
class tests / quizzes/
assignments/
reflections/ semester
tests etc.)

Make a list of all the assessments that would have contributed to the
semester mark. For each one ask yourself:
 What knowledge/ skills would students have needed to complete the
assessment?
 Is it still important that students develop the knowledge/ skills required
to complete the assessment in the repackaged module?
 Can you still use this assessment or should you discard it completely?
 If you can still use the assessment, can you use it in its current format
or would you need to make adaptations to it?



Summative
assessment



A traditional sit-down
examination


Cumulated
assessment (e.g.
project/ final essay/
assignment etc.)




What types of questions would you have asked?
What knowledge/ skills would students have needed to complete the
assessment?
Are you still going to be able to develop the same skills and knowledge
through content in your repackaged module, as you would have in a
face-to-face modality? (Or has your focus changed?)
In the repackaged module, how will students be able to prove that they
have the knowledge and skills required to achieve the main objective
of your module? (Are there other ways to do this than an
examination?)
What product (assignment/ portfolio/ essay etc.) would students have
had to submit?
What knowledge/ skills would students have needed to complete the
assessment?
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Planned assessment

Rethinking your planned assessment




Are you still going to be able to develop the same skills and knowledge
through content in your repackaged module, as you would have in a
face-to-face modality? (Or, has your focus changed?)
Can you use the assessment as part of your overall assessment
strategy for the semester and have it contribute a larger portion to the
final mark than other assessments (perhaps with a few adaptations)?

Who to contact for assistance
Contact your Faculty Teaching and Learning Manager for guidance on faculty approaches to
assessment.
FACULTY

NAME AND EMAIL
Ms Annari Muller
MullerA1@ufs.ac.za
Mr Sivuyile Nzimeni
NzimeniS@ufs.ac.za
Dr Bawinile Mthanti
MthantiBJ@ufs.ac.za
Ms Cheryl Jaftha
JafthaCBA@ufs.ac.za
Dr Jacques Matthee
MattheeJL@ufs.ac.za
Ms Elzmarie Oosthuizen
OosthuizenEM@ufs.ac.za
Ms Jackie Storer
StorerJA@ufs.ac.za
Ms Siphokazi Dlwati
DlwatiS@ufs.ac.za

Economic and Management Sciences

Education
Health Sciences
Law
Natural and Agricultural Sciences
The Humanities
Theology and Religion
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Ensuring mobile compatibility of assessments

Questions:


How do I ensure that students will be able to complete quizzes on their
smartphones?



How do I ensure that students will be able to submit assessments (other
than quizzes) with their smartphones?

Ensuring mobile compatibility of
assessments
How do I ensure that students will be able to complete quizzes on their
smartphones?
To ensure that students can complete quizzes on Blackboard and Questionmark, the following
must be avoided (or limited as far as possible):


Questions with images;



Videos as part of a question;



Hotspot questions;



Drag and drop questions (on Questionmark).

Quizzes on both Questionmark and Blackboard are mobile compatible by default but if you
are going to use a quiz on Blackboard, it is advised that you ensure that the default settings
are enabled for mobile compatibility. Use the resource on how to ensure mobile
compatibility of Blackboard tests if you are not sure about where to check the settings in
your Blackboard course.
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How do I ensure that students will be able to submit assessments (other
than quizzes) with their smartphones?
Other forms of online assessment usually require the submission of documents (e.g. an
assignment, essay, worksheets etc.). You can make these types of assessment easier to
complete with smartphones by considering the following options:


PDF Fillable form – Assignments that require some writing may be difficult for students
whose only internet capable device is a smartphone. Consider uploading a PDF fillable
form for students with fields that they can click on and type short answers in.



Accept different submission formats – you may need to consider accepting photographs
of handwritten work as an alternative to typed documents.
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Preventing cheating in online assessment

Resources included in this section:


How can I prevent cheating with assessment design?



How can I prevent cheating with assessment settings?



Why is proctoring not supported?

How can I prevent cheating in an online
assessment?
Many lecturers who use online assessment are concerned that their students will cheat,
especially in assessments that students complete in their own time in an uncontrolled
environment. The key is to not start your assessment planning by thinking of ways to combat
academic dishonesty but to be clear on the purpose of the assessment.

Be clear on the purpose of the assessment
Assessment for learning
If the purpose of the assessment is to help students to learn, you should ask yourself whether
the purpose of the assessment could be achieved if students:


Work together. In most assessments of which the purpose is to facilitate learning, the
answer is probably ‘yes’.



Do internet searches or consult their textbooks or notes. In most instances, learning
could still take place if students were allowed to consult internet sources or their course
materials.

Therefore, be upfront about the assessment being an open-book assessment. Do not try to
prevent students from working together but put measures in place to discourage students from
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merely copying from each other. Don’t try to prevent students from consulting internet sources
or their course material but design the assessment in a way that makes merely ‘Googling’ an
answer or finding an answer on page 18 of the textbook impossible.
Assessment of learning
Assessment of learning is a way for students to prove that they have mastered the knowledge
and skills required for being successful in the module. Traditionally, these types of
assessments contribute a larger portion of a student’s final mark than assessments of which
the purpose is to facilitate learning. There are also stricter regulations governing these types
of assessment, sometimes aligned with external or professional bodies.
Therefore, every effort should be made to ensure that students submit original work for these
types of assessment. In combatting cheating with assessments of learning, assessment
design and settings are particularly important.
With both types of assessment (assessment for learning and assessment of learning,) you
can reduce cheating in two ways, with your assessment design, and with your assessment
settings. The purpose of the assessment will just help you to focus your efforts.

How can I prevent cheating with assessment design?
The type of questions that you ask in an online assessment should not be questions that
students can find the answers to quickly in a textbook or by searching the internet. Questions
that require students to apply what they have learned are effective in reducing cheating.
Setting up these types of questions can be time consuming but well worth the effort. Draw on
the module content by asking questions about how the content relates to a real-world scenario.
For some guidance on setting up multiple choice questions that test higher-order thinking refer
to the creating objective questions that test higher-order thinking resource.
Be explicit in your assessment instructions (also refer to the transparent assessment
instructions resource – you need to be logged into Blackboard before clicking on the link).
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Make sure that students know how to prepare for the assessment and what will be expected
of them. The more they realise that they can rely on their own skills and knowledge to complete
an assessment, the more confidence they will have. Be upfront about the assessment being
an open-book assessment but also include information about what students will be expected
to do in the assessment, for instance they may be expected to link content to real-world
examples and they will have a specific time limit in which to do this. It is important that students
who do not have much experience with an open-book assessment are aware that preparation
is just as important for this type of assessment (if not more so) than for traditional types of
assessment.

How can I prevent cheating with assessment settings?
Quizzes
Quiz tools (like Blackboard tests and Questionmark) have some settings that you can use to
minimise cheating:


Time limit: proper time limits prevent students from taking photos and screenshots of the
questions to send to other students. If they only have enough time to do the test, they do
not have enough time to find ways to cheat. In keeping with the principles of a low-tech
online/ distance environment in which you should try and avoid synchronous activity, an
extended availability period is encouraged but not necessarily an extended time limit.
Availability period is the period that stretches from the date and time that students are able
to access the assessment until the date and time the assessment is no longer accessible
for students. The time limit is the time that a student has to complete the assessment after
they have opened it.



Question bank: If you have more questions in your bank than you want to ask in an
assessment, it effectively means that students will not get exactly the same questions in
the assessment. You should take caution when developing a question bank to ensure that
your questions are grouped by difficulty level. It will not be fair if one student gets 5 difficult
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questions and 5 easy questions from your question bank, while another gets 8 easy
questions and 2 difficult questions. It is also important that the questions that you group
together in a question pool/ question bank should count for the same marks. If this is not
the case, students will get tests with different total scores if a randomised number of
questions is selected from a pool.


Randomisation: Randomisation, like a proper time limit, is a low-effort way to reduce
cheating. Whether you have a question bank or not, you can use randomisation in your
assessment. Randomising questions ensures that students will not see the assessment
questions in the same order. One student’s question 1 will not be the same as another
student’s question 1. Randomising options ensures that one student’s option A is not the
same as another student’s option A.

Other assessment types
A question bank or randomisation may not be possible for different types of assessment, such
as assignments or journal entries. As with quizzes, you will need to make the assessment
instructions available for as long as possible prior to the deadline (extended availability period),
but you will not be able to rely on a separate time limit with these types of assessments.
Turnitin may be a viable option for some types of assessments (such as an essay or
assignment) but it may not be useful in all types of modules, such as mathematics where all
students’ answers will be the same. For these types of assessments, a Blackboard test with a
time limit, randomisation, and a question bank may be a better option. However, you are
limited to closed-ended types of questions (such as a multiple-choice question). While you
have the option of asking essay questions which you can mark on Blackboard with a
Blackboard test, in modules that require extensive calculations this is not possible, as it will
take too long to type out formulas. For summative assessments (assessments of learning) in
such modules, a sit-down examination may be the only option.
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Why is proctoring not supported?

Figure 2: Why proctoring is not supported in a low-tech online environment

Bibliography & additional resources
Farrell, M. 2015. Want to stop cheating on online quizzes? Let them cheat! Online Learning
Consortium. Retrieved on 14 April 2020 from: https://onlinelearningconsortium.org/want-stopcheating-online-quizzes-let-cheat/
How do I stop online students from cheating? Technology Integrated Learning, University of
Victoria. Retrieved on 14 April 2020 from:
https://onlineacademiccommunity.uvic.ca/learnteachtech/2018/05/31/how-do-i-stop-onlinestudents-from-cheating/
Meintjes, A. 2019. Online assessment challenges and considerations in the South African
context. Blended Learning Resources for the South African Higher Education Context.
Retrieved on 14 April 2020 from: http://blendedlearningresources.co.za/main-onlineassessment-resources/considerations-and-challenges-in-the-sa-context/
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Objective questions that test higher-order thinking

Questions:


What is an objective question?



How can I create objective questions that test higher-order thinking?

How can I create objective questions that
test higher-order thinking?
What is an objective question?
Objective questions are questions with set responses of which a student must select one. A
common example of an objective question is a multiple-choice question, which is a question
with a number (usually four or five) options of which a student must select the correct or most
correct option. An online assessment program (such as Blackboard tests or Questionmark)
marks objective questions automatically. The following are examples of objective questions:


Multiple-choice question;



Multiple-response question (similar to a multiple-choice, but instead of only choosing one
option a student selects more than one correct option);



Matching question; and



Ranking question.

How can I create objective questions that test higher-order thinking?
It may be true that multiple-choice tests should not be the sole assessment method in any
module and that multiple choice questions are not sufficient to test certain skills (such as
writing and communication skills for instance), however, it is certainly not true that multiplechoice questions cannot be used to test higher-order thinking.
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Strategy 1: Scaffolded multiple-choice question
A scaffolded multiple-choice question is a question that consists of two parts, a basic question
and a follow-up question that builds on the first. Students do not answer the first part of the
question but they need to know the answer to enable them to answer the second part of the
question. Figure 3 shows an example of a scaffolded multiple-choice question.

One of the supporting views of globalization is the idea that there is a
social contract between all global citizens and that of people from all
countries should become more integrated and aware of common interests
and a shared morality and humanity. This is an example of:





Global democracy
Global civics
International cooperation
Political globalization

Which of the following statements best explains why this is a positive notion?
a)
b)
c)
d)

It helps to eradicate poverty
It encourages mutual respect between all people
It establishes opportunities for democratic freedom
It facilitates equal opportunities for all races and genders

MCQ 1
(Lower level of Bloom’s.
First part of question.
Student does not answer
this part.)

MCQ 2
(Higher level of Bloom’s.
Second part of the
question that builds on
the first part. Student
answers this question.)

Figure 3: Example of a scaffolded multiple-choice question

Strategy 2: Scenario-based questions
Scenario-based questions are effective for assessing higher-order thinking. This type of
question requires students to, at the very least, apply what they have learned to a real-world
example. One way in which scenario-based questions could be used is through a case study.
You can write a case study (or use a newspaper article or blog post) and ask several questions
based on the case study (see Figure 4). You can also create a shorter scenario for an
individual question (see Figure 5).
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Matilde Flores haggles with customers about the smartly tailored jackets she is selling at her street stand
on a chilly morning. “The fabric is Chinese but they’re stitched together domestically,” she tells one shopper,
but the customer is clearly more interested in the price than the origin. Flores is facing up to Bolivia's new
reality: clothes either wholly produced in China or sewn together locally with Chinese material are
increasingly cheaper than anything produced in Bolivia with the country’s raw materials. Same for shoes.
“Chinese and now the Peruvian shoes are taking over and they aren’t even leather,” Genaro Torrez said as
he hammered a sole flat for a pair of fine leather shoes in his workshop. “The Chinese shoe is 70 percent
cheaper, the Peruvian 40 percent cheaper than domestic.” Although rich in raw material and skilled
craftspeople, this poor, landlocked South American nation of 10 million can barely compete globally in
anything that is not dug out of the earth or grown in a field.
Which common criticism of globalization does the above case study illustrate?
a)
b)
c)
d)

Anti- consumerism
Global justice movement
Neoliberalism
World federalist movement

Case study: Washington Post 6 July 2012: Chinese Imports and Contraband Make Bolivia’s Textile Trade a Casualty of Globalization.
Retrieved from: https://www.globalpolicy.org/globalization/cases-of-globalization/51770--chinese-imports-and-contraband-makebolivias-textile-trade-a-casualty-of-globalization

Figure 4: Scenario-based question example with case study

Match the scenarios with the corresponding criticisms of globalisation:

“When I was your age we had to do our shopping before
Sunday – nothing was open on a Sunday. Now you can buy
your milk and bread in the Pick n Pay around the corner until
21:00 every day, including weekends”

Consumerism

“We should outsource the call centre function to company X
that operates from Indonesia. The quotations I’ve received
were much cheaper than the wages we’d have to pay to South
African labourers”

Unrestricted
fair trade

“I did my homework, Ronald. We should go ahead and open
our factory in the western region of China. They have much
less stringent laws regulating emission gases. In the long run,
it will be much cheaper than jumping through all these hoops
in our country”

Pollution
haven
hypothesis

Climate
change
Neoliberalism

Individual scenarios and
their matches (example
of a matching question)

Unassociated matches
(can be added to make
the question more
difficult)

Social justice

Figure 5: Scenario-based question example (matching question with individual scenarios)
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Strategy 3: Multi-logic thinking
Where a scaffolded question is essentially one question that builds on another, a multi-logic
thinking question is a question consisting of two scenarios. The second scenario does not
necessarily build on the first as with a scaffolded question. Instead, both scenarios can require
higher-order thinking (see Figure 6).

There are supporting and opposing views to globalization. One of the
supporting views of globalization is the idea that there is a social contract
between all global citizens and that if people from all countries should
become more integrated and aware of common interests and a shared
morality and humanity.
Scenario 1
(Not the part the student
answers)

This is an example of:
•
Global democracy
•
Global civics
•
International cooperation
•
Political globalization
Despite the potential that this notion holds for society at large, what would
be an opposing detrimental effect associated with it:
a)
b)
c)
d)

Scenario 2
(Part the student answers

Cultural appropriation
Neoliberalism
Exploitation of labour
Isolationism

Figure 6: Example of a multi-logic thinking question
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Questions:


Can I make use of tutors/ teaching assistants/ facilitators as markers?



What do I need to consider when making use of markers?

How do I effectively make use of markers
for assessments submitted on
Blackboard?
Can I make use of tutors/ teaching assistants/ facilitators as markers?
Tutors/ teaching assistants/ facilitators can:


help you manage the number of assessments you have to mark online;



help you manage feedback to students in the form of e-Tutorials or discussion forums
or even WhatsApp groups; and/or



help manage assessment FOR learning, in the form of short quizzes to increase
participation in e-Tutorials.

What do I need to consider when making use of markers?
Should you want to use markers to assist you, you have to consider markers in your
assessment design and Blackboard set up. You will have to train the markers in terms of the
memo or rubric and feedback that should be provided. You will have to think about what the
marking process would look like, and how you could continue to use markers between
assessments.
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Assessment design
Depending on your planning process, you can decide to include the markers in all of the
assessments you design, or only some of them. If an assessment has a memo that does not
leave much room for interpretation, then including markers is fairly simple.
Assessments that require a higher level of interpretation, such as essays, reflections, reports,
or journals, will require markers that are well trained in both the content, as well as on how to
mark.
No matter the type of assessment you decide on, a clear rubric will go a long way in ensuring
standardisation and reduce the risk of low inter-rater reliability between markers. When using
a rubric that will be interpreted by more than one marker, consider the following:


Create clear and unambiguous descriptors in every category that will help your markers
allocate marks appropriately.



Keep the marking as uncomplicated as possible – negative marking, for example, is
difficult to standardise across markers.



Instead of having a range of marks per category (e.g. 1-5, 6-10), that will affect the
standardisation, use a one-number mark system (e.g. 0; 1; 2, etc.). Some markers will be
more lenient or strict than others, and this can delay the marking process significantly, or
affect the number of queries you receive once the grades are available to students.

If you need more help with designing effective rubrics, refer to the tips for creating and using
rubrics (you need to be logged into Blackboard before clicking on the link).
Blackboard setup
Your students will be required to submit their assessments via Blackboard. There are a few
logistical elements that you should work through before your markers can help you mark:


Make sure your markers have access to Blackboard, and that the correct roles are
assigned to them. Your Faculty Learning designer and A_STEP office can assist with this.
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If you are making use of external moderators (people who are not employed by the UFS)
you can arrange for guest access on Blackboard (and to your grade center). Contact your
faculty learning designer to arrange this.



Make sure that the column in the grade center is hidden from students if you are marking
on Blackboard with a rubric. You can keep the column hidden until every submission has
been graded and until moderation has been completed.



The tool you use on Blackboard should match the type of assessment you want your
students to complete.



If you want to use a rubric, then you should use a tool that allows you to link the rubric to
the assessment. Once you have decided on the tool, test what the submission looks like
from the view of the marker so that you can set up instructions for how to access the grade
centre and how to use the marking tools.

Training
Your training can be asynchronous – divide the topics into short videos, each with a different
focus. Suggested topics and what you can cover under each are:


Content covered in the assessment
o

Briefly work through the chapters/units covered in the assessment – the depth to
which you do this will depend on the type of assessment, as well as the weighting
of the assessment.



Assessment questions
o

Talk through each question, and what you expect from the students. How is this
question linked to the learning outcomes or content that the markers already know?



Rubric
o

Work through each category and descriptor and what they mean, as well as what
they do not mean.

o

Provide examples of the type of answer that would fall into each category.
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o

Clearly communicate your expectations – are markers allowed to be lenient? What
does it mean to be lenient or strict?





How to mark online – technical know-how
o

How to access student submissions in the grade centre

o

How to access the rubric

o

How to assign marks in the rubric

o

How to use the rubric to provide feedback

o

How to make sure the mark is saved and pulls through to the grade centre

Submission examples
o

There will be students who have submitted early – use these submissions as
examples for how to mark.



Feedback
o

Explain the importance of good quality feedback in a low-tech online/distance
environment. Feedback should be constructive and meaningful.
 Restating the question, such as “the question required you to define” does
not really indicate where the student went wrong or what they should do
differently. Indicating practically how they can improve, is more useful, e.g.
“To paraphrase means to use your own words.” They might have thought
they did “define” so this kind of feedback might be confusing.
 If you are using student markers, who are also involved with teaching, then
they often build relationships with students in smaller groups. Personal
feedback such as “I really believed you would do better” should be avoided
as it does not indicate where the student went wrong or what they should
do differently.

o

Here you could provide a feedback template to markers, with comments that you
expect them to use. Depending on the experience of the marker, you might want
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to limit their feedback to only the comments you provide them with, or give them
more room to use their discretion. Either way, a feedback template is a good guide
of your expectations.


Consistency and quality work
o

Inexperienced markers do need some time to get into the rhythm of how to mark
well, and do so consistently. Remind your markers to read the answers in detail
and look for the criteria the student needs to be marked on. Sometimes markers
just look for keywords and award marks, even if the answer is not in line with the
question or relevant to the question. This also happens if the students write up a
long answer or paragraph. Marks are given because there is a lot of content, but it
actually does not make sense or is not relevant.

Marking process
Once you have divided the assessment submissions among the markers, and determined the
deadline for all marking to be completed, you can do the following to ensure the marking stays
on track:


Mark an assignment together. Meet on Blackboard collaborate, and work through an
assignment together, where you ask the markers to explain why they would or would not
award a mark, and what their feedback would look like.



Set daily targets, and then check in with markers to discuss progress.



Decide on what your communication will look like for questions – this should be in a group
format so that everyone benefits from the discussion.



Plan for delays or extension requests if your markers are students as their academic
workload should be considered.
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Plan for submission issues – students might submit blank or corrupt documents. You
would need to contact these students to submit again or submit via email – your marking
process should include this scenario in your timeline.

After assessment
Moderation can also be done on Blackboard. If you were grading Blackboard assessments
with a rubric on Blackboard, your moderators can access the Grade Center and open
assessments to moderate from there. Moderators can then override a mark if necessary and
make a comment in the feedback box to indicate that the assessment has been moderated.
Remember to unhide the column in the Grade Center after moderation has been completed
in order for students to see their marks and feedback in ‘My Grades’.
Ask your markers to take note of the sections that students answered well, and the sections
that students struggled with. They can also save examples of answers. You can then use this
information as general feedback to students, and the markers can elaborate on this in their eTutorials. In this way, students get a sense of community by seeing that they may be struggling
with the same concepts. This strategy improves students’ participation in e-Tutorials, and
improves their engagement with content. This is also valuable feedback to you, as the lecturer,
to consider in your design and help you identify concepts you should spend more time on or
present in a different way.

24

Blackboard vs Questionmark

Using markers

Resources included in this section:


What is the difference between Blackboard and Questionmark?



What can I use Blackboard for?



What can I use Questionmark for?



Should I use Blackboard or Questionmark?

What is the difference between Blackboard
and Questionmark?
Blackboard

Questionmark
Staff members new to Questionmark have
to complete an access request form. A link
will therefore be communicated to them.

How staff
access it

On the UFS website
Direct link: elearn.ufs.ac.za

How students
access it

On the UFS website from this link

Via a link placed in the module on
Blackboard.

Log-in
credentials

UFS credentials

UFS credentials

What is it?

Assessment
types

Question types
available

Learning Management system with online
assessment tools (including but not limited
to online tests).
You can upload slides, reading materials
and additional resources, as well as make
announcements to students on Blackboard.
 Formative
 Summative
 Continuous














Multiple Choice
Multiple Answers
Fill in the Blank
Fill in Multiple Blanks
Matching
True/False
Short Answer
Essay Question
Hotspot
Jumbled Sentence
Ordering
Quiz bowl
File Response

Online assessment platform exclusively for
online tests (assessments)
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Formative
Summative
Continuous
Multiple choice
Multiple Response
True/False and Yes/No
Text match
Pull-down list
Explanation (unscored e.g. case
study)
Fill-in the blanks
Select a blank
Numeric (answer can only be
numbers)
Matching
Drag and drop
Hotspot
Ranking
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Blackboard
Student queries

Results

Questionmark

Students email: ehelpdesk@ufs.ac.za

Students email: eassessments@ufs.ac.za

Available to students in the Grade Centre
or my Grades.

The Questionmark Assessment team
downloads the results and sends to the
lecturer in an Excel format. The lecturer will
then be responsible for uploading the
results to Grade Center or Gradebook.

What can I use Blackboard for?


Quizzes



Graded discussions



Graded Journals



Graded wikis



Assignments



Turnitin



Grade Centre to upload marks

Blackboard support
Contact your Faculty Learning Designer if you need support with using Blackboard for quizzes.

What can I use Questionmark for?


Quizzes



Practicals



Semester tests



Examinations (in a controlled environment)

26

Using markers

Questionmark support
EMS
The Humanities
Theology and Religion
Education
Health Sciences
Law
Support Services
NAS
The Humanities
Intern
Assessment Specialist

Refiloe Shedile
ShedileR@ufs.ac.za
Levern Maasdorp
MaasdorpLN@ufs.ac.za

Philisa Godloza
GodlozaP@ufs.ac.za
John Dire
DireJS@ufs.ac.za
Nanette Mulder
MulderN@ufs.ac.za

For more Questionmark information, visit the “Questionmark online assessment help BFN
Support” organization on Blackboard. You will find it under ‘My Organizations’ on Blackboard.
If you do not have access to this organization contact Refiloe Shedile or Nanette Mulder,
(contact details in the Questionmark Support table).

Should I use Blackboard or Questionmark?
If you have already used Questionmark in your module and you and your students are familiar
with it, we encourage you to continue using it. If you are not familiar with Questionmark, or
have not used it before, we encourage you to have a look at the Questionmark organization
on Blackboard and contact us if you have questions.

_____________________________________
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