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The is provocation session draws upon the convener’s lived experience. Higher education the world 
over is in crisis and South Africa is no exception. Inequities persist. Modes of delivery are in a state of 
flux. Academics and students are under strain and pressure. Management systems suffer from 
disjuncture and fragmentation. Institutions of higher learning are typically recalcitrant when it comes 
to establishing and advancing epistemic freedom from the bottom upwards (Steinman, & Kovats 
Sánchez 2021). To be certain, we must do academia differently. A precursor to change management 
is taking stock of where we are at the moment. Enter the Council on Higher Education’s Institutional 
Audits as reflexive praxis. Reflexive praxis is our point of departure for provocation (Kuhlman & 
Bogumuil, 2018).  
 
How can academics and students call upon ‘Reflexive Praxis’ (RP) as an indigenous healer in higher 
education? Indigenous healing is holistic and enables emergence of one’s authentic self (Mpofu, 
Peltzer, Bojuwoye, & Mpofu, 2011). How can the mind-body-spirit-soul force of each and every 
academic and student be holistically transformed through our indigenous healer, RP? Envisage RP as 
a spiritualised autonomous force in its own right bringing a mirror, magnifying glass and bright light to 
undertake contextualised evaluations of multi-dimensional quality management systems and quality 
assurance systems.  
 
RP recognises academics as wounded healers (Jung, 1944/2015). Wounded healers are known to 
facilitate healing of others considering their introspective journey of healing their own woundedness 
(Martin 2011). RP knows that these wounds were inflicted and continue to be inflicted and infected 
by coloniality, which is just as deadly whether undetected or flagrant (Tujague, & Ryan, 2021). Not 
one academic has escaped woundedness from the shadow side of westernised education. For some 
these wounds manifest as inequality, for others, privilege. Yet privilege bespeaks iniquity and wreaks 
violence upon marginalised knowledge systems (Cordova, 2021).  As academics, we are wounded by 
the same psycho-social-educational harms which some of us wish to eliminate and from which we 
seek to protect students (Bai, Morgan, Scott, & Cohen 2018). RP is aware that wounded healers heavily 
engage with self-reflection knowing that they are the source of their own healing through lesson 
learning and shape-shifting (Kenny, 2012). Similarly, RP as our indigenous healer, wants to guide us 
through the Institutional Audit as a source of lesson learning and shape-shifting in higher education.  
 
As an indigenous healer RP adapts a holistic approach to higher education environmental 
circumstances surrounding quality management and assurance in the institutional audit. RP uses 
healing modalities to scan the situation and undertake an evidence-based enquiry to ensure the 
design and implementation of a sustainable institutional quality management system (Tujague, & 
Ryan 2021). RP facilitates coherence and integration in an inclusive manner to generate an innovative 
institutional quality management, into which decentralised quality management systems flow and 
which heals fragmentation and disjuncture (Roots & Roses 2020). Aiming for the likelihood of student 
success, RP stimulates cognitive justice and inspires learning and teaching support as sources of 
healing (Bai, Morgan, Scott, & Cohen 2018).  Academics who honour themselves as wounded healers 
become apprentices of RP, a type of spiritual activism which requires integration of one’s personal 
and professional self to transcend institutional pressures in favour of peace and holism (Zerubavel, & 
Wright 2012). This way, RP leads the transition to the new Quality Assurance Framework, borne 
through healing. All attendees to this provocation session must bring a hand-held mirror, paper and 
pen. 
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