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A BOLD proposition: Towards radical flexibility and inclusivity in a PGDip on  

Blended Online Learning Design  

Shanali Govender University of Cape Town 

Daniela Gachago (Presenting) University of Cape Town 

Tabisa Mayisela University of Cape Town 

Glenda Cox University of Cape Town 

Cheng-Wen Huang University of Cape Town 

Tefo Mosienyane University of Cape Town 

While blended or online learning is often thought of as outside the reach of many South Africans and 

Africans, the events of the last few years have made it abundantly clear that such a situation cannot be 

allowed to continue. At the same time, faced with gaps in throughput and extended times to graduation, the 

need for higher education ecosystems that “open up” learning has never been more pressing for South 

Africa. Blended and online learning, while by no means the whole answer to the problem, has the potential to 

play an important role in making education across the continent more flexibly available, more responsive, 

and, over time, more affordable to a wider range of students.  CILT is in the process of developing a new 

Postgraduate Diploma in Blended and Online Learning Design (BOLD), which we are planning to offer for the 

first time in 2026. BOLD seeks to respond to a growing need for professionals able to support educational 

systems in their online aspirations within, but also outside, the higher education sector.  In this paper, we 

adopt a social justice perspective to examine the processes, events and practices that have shaped the 

programme design process to date, seeking to understand the complex implications of the developing 

practices of microcredentialing, emergent learning design, co-creation and the maturation of the field of 

learning design. The study employs a collaborative autoethnographic approach, emphasizing multivocal 

narratives and critical reflection, to gather and analyze data from the teaching and design team for the BOLD 

program. Data collection focuses on the design, accreditation and piloting process, and includes initial course 

evaluations, team interviews, design artefacts, and reflective writing. Thematic and narrative analysis are 

used to explore learning design practices and participant experiences. The BOLD programme, informed by 

the research on microcredentials, emergent learning design, co-creation and the maturation of the field of 

learning design, seeks to offer responsive opportunities in the field of learning design to non-traditional 

students, through a structured RPL course. As BOLD’s target group are adult learners, who are often in full-

time employment, the structure of the programme, combining micro courses and a formal and short course 

format, seeks to create flexible opportunities for access to the programme. Furthermore, assessment is 

designed to allow for student choice, offering scholarly and practitioner tracks, and allowing participants to 

achieve equitable learning outcomes intentionally while drawing on their existing experience, knowledge 

and skills. Furthermore, while doing so, the programme seeks to make a contribution to understanding how 

the structures of higher education institutions work in a developing world context to enable or constrain 

participation.  We present this paper in the hope that we might engage in conversations about: how micro-

courses in blended and online modes might function to make education genuinely more inclusive for so-

called non-traditional students, and to explore the extent to which this mode might make higher education 

more responsive to the opportunities and challenges that students experience? 

Theme: 4. Digital transformation and innovation in higher education  

Type: Oral (in-person) 

Questions for engagement:  
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1. How do we use microcredentialing in online and blended modes to make education genuinely more 

inclusive in terms of access for so-called non-traditional students?  

2. How do we use microcredentialing in online and blended modes to make education more responsive 

to the opportunities and challenges that students experience?  
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A holistic approach to student wellbeing: From first year to graduation  

Nelia Frade University of Johannesburg 

Maria Ramaahlo University of Johannesburg 

Raymond Robinson University of Johannesburg 

Tshegofatso Setilo (Presenting) University of Johannesburg 

Tertiary education is often more emotionally and intellectually demanding than any other stage of education. 

During this time, students encounter significant pressures and challenges that bring about various physical, 

social, cognitive and emotional difficulties. These pressures and challenges include academic pressure, 

finances, transition from high school to university, and mental health. Given this, universities should be 

recognized as key institutions that promote and engender the health and well-being of their students to 

enhance academic performance, support career transitions, and foster lifelong positive mental 

wellbeing. Growing concerns about students' mental health and the challenges that impact academic success 

call for a more holistic approach to student wellness. This approach must be intentional and prioritize the 

cognitive, emotional, mental, and social well-being of students, aiming to create a balanced environment that 

encourages success in all areas of their lives, not only academics. It is important that both academic and 

professional support staff foster a holistic approach to ensure student wellbeing. Furthermore, it is also 

important that there is collaboration between different stakeholders, so that universities can create a 

supportive environment based on students' feedback and their lived experiences. The university needs to be 

both accessible and inclusive if they want their students to thrive, irrespective of their year of study. This 

presentation explores the holistic interventions that have been implemented at a university in JHB from the 

first year to graduation, by various institutional stakeholders. This study is underpinned by student 

wellbeing and student engagement theories which emphasises the interplay of academic, emotional, and 

social factors in student success. Accordingly, student wellbeing impacts student learning outcomes and 

students’ sense of belonging, persistence, emotional wellbeing, satisfaction and achievement. It highlights 

the various strategies that have been used to promote student wellbeing and enhance the students’ learning 

experiences. These strategies focus on first year students as they navigate tertiary education, students who 

have moved beyond the first year and are well versed with the institution as well as students who offer 

support to fellow students, namely tutors. It further explores the impact of these strategies by means of 

student evaluations and feedback. In conclusion, the presentation calls for a comprehensive and holistic 

focus on interventions and strategies at universities, that consider the multiple factors influencing students’ 

academic achievement. Universities, as communities, play an important role in supporting student wellbeing 

but student wellbeing can only be achieved through an effective partnership between all stakeholders.  

Keywords: Holistic support, Student wellbeing, collaborative interventions and strategies 

Theme: 5. Health and well-being of students and higher education practitioners 

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. What can universities do to improve student wellbeing?  

2. Which stakeholders play a role in promoting student wellbeing? 
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AI-enhanced teaching practices: Integrating TPACK and third generation  

Erika Potgieter (Presenting) Stadio Higher Education 

This study explores the transformative role of artificial intelligence (AI) based on lecturer experiences in 

higher education. Technological Pedagogical Content Knowledge (TPACK) framework and third-generation 

Cultural Historical Activity Theory (CHAT) by Engeström, this research explores AI's potential to foster 

digital innovation within lecturer training and teaching methodologies. This study provides a comprehensive 

view of AI integration's potential to drive digital transformation, assessing how these tools can redefine 

instructional approaches within the broader socio-cultural context of higher education. Through qualitative 

research methods, data was collected based on my experience as lecturer immersed in Mathematics 

Education at a higher education institution sharing my experiences and challenges with incorporating AI 

into my teaching practices via autoethnographic experiences. The results highlight a significant need for 

formalized AI training programs, as many lecturers currently rely on self-directed learning. The study also 

found that while AI has the potential to enhance personalized teaching and engagement, challenges remain 

in aligning AI tools with curriculum standards and ensuring accessibility across diverse educational settings. 

By using the TPACK framework to understand the interplay between technology, pedagogy, and content 

knowledge, and CHAT to contextualize the socio-cultural dynamics of AI integration, this research offers 

critical insights into the future of AI-enhanced higher education. The findings suggest that embracing AI in 

lecturer training is crucial for fostering a culture of continuous innovation and adaptability in a rapidly 

evolving educational landscape. Recommendations include the development of comprehensive, accessible AI 

training programs and the creation of collaborative support networks to enable lecturers to effectively 

navigate AI platforms. 

Keywords: Artificial Intelligence, Digital Transformation, Higher Education, TPACK Framework, Cultural 

Historical Activity Theory (CHAT), Lecturer Training, Innovation, Mathematics and Science Education 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (online) 

Questions for engagement: 

1. How can higher education institutions effectively balance the integration of AI tools with existing 

curriculum standards to ensure both technological innovation and content alignment?  

2. What role can collaborative networks and support systems play in overcoming the barriers to AI 

adoption among lecturers, particularly those who lack formal training? 
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Analysing the reflective practices of mathematics tutors: a video-based  

examination of teaching experiences  

Nwabisa Vivian Mbeki (Presenting) Cape Peninsula University of Technology 

Frikkie George Cape Peninsula University of Technology 

Mathematics is frequently perceived as a difficult subject for South African students, serving as a crucial 

factor for entry into STEM careers. Although there have been recent improvements in the National Senior 

Certificate (NSC) mathematics pass rates, a significant gap persists between high school and university-level 

mathematics. Many first-year university students struggle with fundamental concepts, hindering their ability 

to engage with more advanced topics and succeed in STEM courses. This knowledge gap presents substantial 

challenges in higher education, highlighting the critical need for effective support systems, such as tutoring. 

This study investigates the essential role of university tutors and teaching assistants in bridging this gap by 

providing targeted support to first-year mathematics students. We employed reflective practices, 

particularly video-based self-analysis, allowing tutors to critically assess their teaching methods and 

implement necessary adjustments. Our research is grounded in Schön’s Reflective Practice Model, which 

encompasses reflection-in-action—reflecting while teaching—and reflection-on-action—analyzing past 

actions to enhance future performance. This model is complemented by Cochran, DeRuiter, and King’s 

revised Shulman (1986) model of Pedagogical Content Knowledge (PCK), which emphasizes the integration 

of content knowledge, pedagogical knowledge, and an understanding of students, all of which are vital for 

addressing diverse learning needs in mathematics. By utilizing these frameworks, tutors can better 

comprehend their teaching practices and modify their methods to improve student engagement and 

understanding. The research adopts a mixed-methods approach, collecting both qualitative and quantitative 

data. Six tutors from two faculties with mathematics programs will participate in the study. Data will be 

gathered through pre- and post-assessments of the tutors’ knowledge, experience, and perceptions, 

alongside observational schedules to evaluate their teaching methodologies. The findings aim to contribute 

to the wider discourse on empowering higher education students for a sustainable future by enhancing 

mathematics tutoring through reflective practices. Video-based reflection offers promising potential for 

improving tutors’ teaching strategies, ultimately leading to better student outcomes in mathematics 

education and greater preparedness for future careers in STEM fields.  

Keywords: Mathematics education, reflective practice, video-based reflection, tutoring, pedagogical content 

knowledge, higher education, STEM 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. In what ways do you assist your peer learning facilitators in enhancing their teaching methods?  

2. Considering the ongoing gap between high school and university mathematics, what additional 

approaches can universities adopt, alongside tutoring, to better equip students for success in STEM 

disciplines? 
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Application of a reflexive framework for evaluating an assessment task in a  

PGDip(HE) Qualification  

Kershree Padayachee (Presenting) University of the Witwatersrand 

Laura Dison University of the Witwatersrand 

The primary goal of the Assessment for Learning in Higher Education course in the Postgraduate Diploma in 

Higher Education (PGDip (HE)) at Wits University is to equip participating academics with the knowledge 

and skills to assess in ways that actively engage, challenge, and transform student learning. The course 

combines theoretical and practical strategies, drawing on learning-oriented assessment theories and 

concepts (Carless & Winstone, 2019) to drive assessment transformation. A central feature of the course is 

the use of an authentic assessment called ‘the puzzle’, which allows participants to apply assessment 

principles and frameworks in their disciplinary contexts and has the potential to disrupt and transform 

discipline-specific thinking about assessment. Despite the course’s success, traditional evaluations 

conducted over the nine-year span of the PGDip (HE) have provided limited feedback on the effectiveness of 

the ‘puzzle’ assessment in promoting transformative learning. To address this gap, we propose an alternative 

evaluation framework that assesses whether the puzzle task has altered participants' understanding and 

application of assessment principles. In this paper, we will demonstrate our application of an integrative 

framework focusing on personal growth, professional recognition, and pedagogic practice (Padayachee, 

Dison, and Ganas, in press) to evaluate participants' critical reflections as they confront assessment 

challenges in their teaching environments in the context of the puzzle assessment. We present an analysis of 

a sample of published works on assessment produced by PGDip (HE) participants, examining the extent to 

which they incorporate theoretical and practical aspects from the assessment course. Our findings offer 

insights into how the puzzle assessment has influenced participants’ personal perspectives, professional 

identities, and assessment practices within their disciplines. This approach is especially timely given the 

significant shifts in assessment practices since the Covid-19 pandemic, which have moved from "assessment 

of learning" to "assessment for learning" (Sambell & Brown, 2021). A holistic evaluation process can explore 

the benefits and limitations of authentic assessment tasks such as the puzzle, in promoting transformative 

assessment practices across different disciplines. The reflective framework also allows alumni to 

demonstrate their individual experiences and long-term outcomes from the PGDip (HE), highlighting the 

value of authentic, inclusive, and equitable assessments in transitioning academic principles into diverse 

teaching practices. Our findings highlight the need for a more comprehensive evaluation method to measure 

the impact of authentic assessments like the puzzle in fostering critical reflection and cross-disciplinary 

engagement, and in enabling PG Dip (HE) participants to rethink assessment and adopt transformative 

assessment strategies in their own teaching contexts. 

Keywords: assessment, reflexive framework, evaluation, PG Dip (HE) 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. Which elements of this framework are most likely to lead to participants' recognition of their shifts in 

identity from 'disciplinary experts' to 'expert teachers of their disciplines', as a result of participation in 

the PG Dip (HE)?  
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2. What else could/should be considered when evaluating the success of the assessment course in shifting 

academic identity and assessment praxis? 
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Assessment instrument design and development as a scholarly practice 

  

Elmien Van Amerom (Presenting) University of Pretoria 

Carina de Villiers Stadio Higher Education and University of Pretoria 

Assessment practices have been labelled as the “Achilles’ heel of quality” in higher education (Knight, 

2002:107), and described by Ashwin et al (2015), as the “most conservative feature of higher education 

courses”, evidenced by the continuation of assessment practices being no longer fit for purpose 

(p.443).  Quality assessment practices require assessment literate lecturers who know “… the difference 

between sound and unsound assessment … what they are assessing, why they are doing so, what can go 

wrong, and how to prevent those problems before they occur” (Stiggins, 1995:281). Assessment literate 

lecturers should embrace scholarly assessment which is “improving the day-to-day conduct of 

assessment.  It involves selecting or creating assessment methods, trying them out, reflecting with colleagues 

on their strengths and weaknesses, then modifying the methods or trying new ones in the spirit of improving 

the effectiveness and impact of assessment continuously” (Banta & Associates, 2002:x).  A scholarly assessor 

is committed to the design and development of scholarly assessment instruments characterised by qualities 

of adhering to the principles of assessment, being constructively aligned (Biggs & Tang, 2001), evidence 

driven, designed with a specific assessment argument in mind, and informed by a model of cognition such as 

the revised Bloom’s taxonomy (Anderson & Krathwohl, 2001) to serve as an interpretation mechanism.  The 

lack of mandatory assessor training for non-educationally trained lecturers in South African higher 

education raises concerns about the quality of assessment design and development. Allowing lecturers 

without sufficient expertise in assessment to create and evaluate student work can lead to assessments that 

are less rigorous and well-structured. This situation has ethical implications, as it affects the fairness and 

accuracy of judgments made about students' learning and competencies Grounded in Design Science 

Research the main aim of this research study was to conceptualise a framework for the design and 

development of scholarly assessment instruments in higher education, informed by the General Systems 

Theory (GST) of Von Bertalanffy (1968). The thesis statement put forward is that strengthening the 

assessment literacy and learning taxonomy literacy of lecturers through training interventions and an 

assessment instrument application might promote scholarly thinking when designing and developing an 

assessment instrument.  Sixteen lecturers from four academic departments residing in two different 

schools/faculties were sampled and data was collected using a mixed methods research design.  The 

research participants were subjected to two cognitive mapping sessions, two semi-structured interviews 

and a workshop intervention resulting in the development of an AI-driven Scholarly Assessment Instrument 

Design and Development software Application (SAIDA). Assessment instrument design and development 

should grow into a scholarly endeavour driven by design science process-oriented thinking.  This study 

contributes a comprehensive, systematic, structured, methodical approach to improving the practice of 

assessment instrument design and development using an AI-driven technology tool.  A scholarly 

interpretation stepwise mapping method and scholarly visualisation method can be used to enhance the 

rigour with which assessment instruments are designed and developed. 

Keywords: assessment literacy, scholarly assessment, assessment instrument design, constructive 

alignment, design science research 

Theme: 4. Digital transformation and innovation in higher education  

Type: Oral (in-person) 
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Questions for engagement: 

1. How can we effectively support lecturers in becoming more assessment literate and adopting 

scholarly practices in their design of assessment instruments?  

2. In what ways can AI-driven tools, like the SAIDA application, address current challenges in 

assessment practices and promote a culture of continuous improvement in higher education? 

  



  

HELTASA 2024 Book of Abstracts  16 

Back to basics: Leveraging the affordances of behaviourism in higher  

education amidst digital transformation  

Christelle Morgado (De Beer) (Presenting) North West University 

As higher education navigates the complexities of digital transformation, the temptation to adopt new and 

experimental pedagogies is high. However, in this rush to innovate, faculty and professional staff may 

overlook the value of behaviourism, a foundational learning theory that remains highly relevant in today's 

digital landscape. Higher education institutions can create structured, data-driven, and outcome-focused 

online learning environments by returning to the basic principles of behaviourism. This theoretical study 

poses that behaviourist principals are inherently part of the learning environment. It does not promote the 

sole use of behaviourism as a learning theory, but rather accepts the inherent nature of behaviourist 

principles in the digital landscape, whilst allowing faculty to focus on integrating other learning theories that 

will promote deeper learning. However, this study does focus on the affordances that behaviourism offers: 

1. Reinforcement and Motivation: One of the most powerful affordances of behaviourism is its emphasis on 

reinforcement to encourage desired behaviours. In the context of digital learning, this can be effectively 

implemented through gamification, adaptive quizzes, and automated feedback. Online modules that provide 

immediate feedback—whether in the form of badges, scores, or personalised responses—help reinforce 

learning objectives, keeping students engaged and motivated. Behaviourist principles ensure that students 

remain goal-oriented by focusing on clear, incremental rewards, driving progress toward specific learning 

outcomes. 

2. Structured Learning Environments: Behaviourism's core principle of creating structured, step-by-step 

learning environments offers an invaluable framework for online course design. In a digital world full of 

distractions, clearly defined learning objectives, sequential content delivery, and regular assessments help 

students stay focused and on track. By chunking information into smaller, manageable units and providing 

reinforcement at each step, behaviourist-designed modules cater to a wide range of learners, supporting 

different learning paces while ensuring mastery of foundational knowledge. Digital transformation offers a 

unique opportunity to implement these structures at scale. Learning management systems (LMS) and 

adaptive learning platforms can automate the delivery of these structured, scaffolded experiences, ensuring 

consistent outcomes across large student populations. 

3. Measurable Outcomes and Data-Driven Adaptation: One of the current challenges higher education 

institutions face is the ability to track and measure student progress effectively. Behaviourism’s focus on 

observable behaviour and measurable outcomes aligns perfectly with the data-driven nature of digital 

learning platforms. Institutions can monitor student engagement, quiz performance, and participation rates 

to gain insights into how well students are achieving course objectives. This data allows for continuous 

improvement of online modules, identifying areas where students struggle and refining the learning 

experience based on real-time feedback. 

4. Opportunities for Personalisation: Behaviourism also enables personalised learning through adaptive 

learning systems. By continuously monitoring student performance, behaviourist-designed modules can 

adjust the difficulty level of tasks and provide targeted feedback, ensuring that each student receives the 

appropriate level of challenge. This personalisation ensures that students are neither overwhelmed nor 

disengaged, creating a more effective and supportive learning environment. 



  

HELTASA 2024 Book of Abstracts  17 

Conclusion: Amid digital transformation, higher education can benefit greatly from a ""back to basics"" 

approach that leverages the affordances of behaviourism. By focusing on reinforcement, structured 

environments, measurable outcomes, and data-driven personalisation, faculty and professional staff can 

create scalable, engaging, and effective online learning experiences that support diverse learners in 

achieving mastery. 

Keywords: Behaviourism; Learning Theories; Digital Transformation; Structured Learning; Data-Driven 

Adaptation 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (in-person) 

Questions for engagement:  

1. How can we balance behaviourism with other approaches and theories to design effective blended or 

hybrid learning environments?  

2. How can higher education institutions effectively balance the structured, reinforcement-based approach 

of behaviourism with the flexibility and creativity needed to foster critical thinking and problem-solving 

in a rapidly evolving digital environment? 
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Benefits of integrating Career Development Learning (CDL) into curriculum  

design and delivery  

Zainu Mohamed (Presenting) University of Johannesburg 

The goal of Career Development Learning (CDL) is to provide the students with any required competencies 

and knowledge for a meaningful integration of professional studies within the discipline. By creating scope 

for student engagement and lifelong learning in line with expected learning outcomes and prospects, CDL 

improves the employability of educational qualifications. CDL addresses key issues from the research 

perspective and professional development perspective, and acts as a link between what has been learnt in 

theory and what is expected in practice. This paper looks at ways to incorporate CDL into the curriculum for 

first year students undertaking Bachelor of Construction extended program at University of Johannesburg. 

This study focuses on a pertinent challenge: student disinterest, which is common due to poor career choices 

and poor knowledge of what the construction field entails. The study seeks to determine whether changing 

the learning environment by supplementing, for example, e-learning activities, field trips, and guest 

professional speakers may enhance students' enthusiasm for their chosen study. The initial outcome 

demonstrated that though the numerous learners did not opt for Construction as an area of study 

particularly in the beginning, practices that engaged them in active learning through a combination of course 

work and field action significantly increased their understanding and active participation in the course. The 

study provides an evidence-based explanation that for students to have a lasting interest and success in 

academics there is a need for change in how the teaching methods are approached to incorporate CDL. 

Nevertheless, additional studies on the effectiveness of such approaches in the long termination are still 

necessary. Integrating CDL into Higher Education also serves the purpose of preparing students for the 

global challenge of sustainable development. In a world characterized by various problems such as 

economic, environmental, and societal challenges, CDL helps the students face such challenges. CDL helps 

promote sustainability as it infuses the relevant skills with professional practices such as critical analysis, 

problem-solving, and teamwork that are needed to solve real-world sustainability issues. Such form of 

learning is reflective and includes mentorship components which are also characteristic of CDL, making 

students aware of their responsibilities toward creating a better world. Institutions of higher learning 

collaborate with industry professionals to develop programs that resonate with changing practices such as 

the adoption of green technology in business, thus imparting students with relevant knowledge to drive 

change.  With this framing of the argument, CDL equips students not only with current employability skills 

but also with the ability to be creative and innovative in advancing sustainable development. The change 

that higher education brings through CDL is that students acquire certain beliefs and attitudes with regards 

to society, which in turn, activates their agency to transform the world into a better and more equal place. 

The effective education system, which combines theoretical knowledge with practical and professional- 

oriented training, ensures great contributions of the students for the development of their professions. 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (in-person) 

Questions for engagement: 

1. Should we teach to make students employable?  

2. What are students' expectations when starting their studies?  
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Blackboard Ultra a digital frontier to equip pre-service teachers for future  

hybrid education  

Mochina Mphuthi (Presenting) Central University of Technology  

Xolani Khohliso Central University of Technology  

Leanri Van Heerden Central University of Technology 

The rapid shift towards hybrid learning and teaching has highlighted the need for effective eLearning 

platforms to prepare pre-service teachers for future educational demands. This study investigates the role of 

Blackboard Ultra, an advanced learning management system, as a digital frontier strategy to equip pre-

service teachers with the skills needed for successful participation in hybrid education. The aim of this 

research is to explore how Blackboard Ultra fosters digital literacy, adaptability, and pedagogical innovation 

among pre-service teachers, aligning with the growing emphasis on blended learning approaches. Grounded 

in the Technological Pedagogical Content Knowledge (TPACK) framework, this study integrates the 

intersections of technology, pedagogy, and content knowledge, emphasising the importance of these 

elements in developing teachers who are prepared to navigate the complexities of hybrid teaching 

environments. The TPACK framework guides the examination of how digital tools like Blackboard Ultra can 

enhance pre-service teachers' readiness to effectively merge traditional and online teaching practices. A 

qualitative methodology was employed, involving ten pre-service teachers enrolled in a teacher education 

program. Participants were purposefully selected and engaged in a semester-long course utilising 

Blackboard Ultra for both content delivery and interaction. Data were collected through observations of 

participant engagement with the platform. The findings indicate that Blackboard Ultra enhanced the 

participants' digital competency, adaptability to hybrid teaching models, and capacity for engaging students 

in diverse learning environments. However, challenges such as initial unfamiliarity with the platform and 

digital infrastructure limitations were also noted. The implications of this study suggest that consistent 

exposure to and training in digital platforms like Blackboard Ultra are essential for preparing future teachers 

for hybrid education. The study concludes by recommending the integration of eLearning strategies into 

teacher education programmes to ensure pre-service teachers are adequately equipped for future 

educational challenges.  

Keywords: Blackboard Ultra, Hybrid learning, Pre-service teachers, eLearning, Technological Pedagogical 

Content Knowledge 

Theme: 4. Digital transformation and innovation in higher education 

Type: Lightning Talk (in-person) 

Questions for engagement:  

1. How can the integration of platforms like Blackboard Ultra be enhanced to better support pre-service 

teachers in adapting to hybrid learning environments?  

2. What are the potential challenges and solutions for ensuring equitable access to digital tools such as 

Blackboard Ultra in diverse educational settings?  
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Bridging the digital divide: A framework for equitable and accessible online  

distance education  

Olugbenga Aderibigbe (Presenting) Durban University of Technology 

The exponential growth of online distance education has exposed persistent inequities in access to quality 

learning experiences. This paper presents a comprehensive framework for addressing equity and 

accessibility issues in online distance education, focusing on underserved and marginalized student 

populations. By synthesizing existing literature and drawing on critical pedagogy, universal design for 

learning (UDL), and social justice theories, I propose innovative approaches to create more inclusive virtual 

learning environments. The research begins with a critical examination of the current online distance 

education landscape, identifying key barriers contributing to the digital divide. These include limited access 

to technology and high-speed internet, inadequate digital literacy skills, and insufficient support systems for 

diverse learners. I explore how these challenges intersect with socioeconomic factors, cultural backgrounds, 

and disabilities, amplifying their impact on educational outcomes. The core contribution of this paper is a 

multi-dimensional framework addressing equity and accessibility at institutional, instructional, and 

technological levels. At the institutional level, I advocate for policies prioritizing equitable resource access, 

culturally responsive support services, and ongoing professional development. The instructional dimension 

focuses on implementing inclusive pedagogical approaches, such as culturally sustaining pedagogy and UDL 

principles. The technological aspect emphasizes adopting accessible design standards, leveraging assistive 

technologies, and promoting digital literacy. To illustrate the framework's practical application, I present 

brief case studies from diverse educational contexts, showcasing successful initiatives that have improved 

equity and accessibility in online distance education. These examples demonstrate how institutions have 

implemented innovative solutions to support underserved student populations. The methodology centres on 

a comprehensive literature review, synthesizing findings from peer-reviewed journals, policy reports, and 

educational technology publications. This approach allows for the identification of trends, best practices, and 

gaps in current research, providing a solid foundation for the proposed framework. By critically analysing 

and integrating insights from various sources, I offer a holistic perspective on addressing equity and 

accessibility challenges in online distance education. This paper contributes to the field of higher education 

by offering a research-based, actionable framework for creating more inclusive and equitable virtual 

learning environments. By bridging theoretical perspectives with practical strategies, I provide educators, 

administrators, and policymakers with guidelines for improving online distance education accessibility and 

equity. I conclude by discussing implications for future research and practice, emphasizing the need for 

ongoing evaluation and adaptation of the framework to meet evolving learner needs in the digital age. The 

presentation will outline the key components of the framework, share insights from my literature review, 

and engage participants in a discussion on innovative strategies for promoting equity and accessibility in 

online learning environments.  

Keywords: online distance education, equity, accessibility, digital divide, universal design for learning 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. The framework presented emphasizes a multi-dimensional approach addressing institutional, 

instructional, and technological aspects. Which dimension do you believe presents the greatest 
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challenge in implementation, and what innovative strategies have you encountered or developed to 

overcome these challenges?  

2. The literature review revealed several best practices for promoting equity and accessibility in online 

learning. What additional strategies or emerging technologies do you think should be considered for 

inclusion in this framework to future-proof online distance education?  
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Bridging the feedback loop by empowering Teaching Assistants as effective  

markers  

Sipho Hlabane (Presenting) University of Venda 

Faith Mathibedi University of Pretoria 

A plethora of research has always advocated that feedback on formative assessments contributes more to 

student success and satisfaction than any aspect of teaching and learning (Richards, Bell & Dwyer, 2017). 

However, it is worth noting that higher education institutions have always been criticised for providing 

inadequate feedback in any aspect of their courses (Boud & Molloy, 2013). This challenge can even be worse, 

if Teaching Assistants (TAs) who are often overlooked in teaching and learning discussions are responsible 

for marking (grading) students’ work. The situation is further exacerbated if the TAs, who are a significant 

part of the teaching and learning ecosystem, are not adequately prepared and trained to perform this 

function and guided on how to feed-back and feed-forward their experiences (Hattie & Timperley, 2007).  In 

the South African context, TAs are casual teaching support staff who are mainly postgraduate students 

appointed to assist academic staff in their teaching responsibilities which may include assessing students’ 

formative assessment tasks. In this qualitative descriptive study, we reflect and describe the essence of the 

experience on the training developed specifically for TAs involved in some form of marking at a research-

intensive university. The workshop is aimed at sensitizing TAs on the marking theory, introducing them to 

strategies in dealing with inherent challenges associated with marking, providing feedback including how to 

be efficient and effective smart markers.  The study explores the contribution of the marking workshop to 

TAs’ marking skills and their ability to bridge the feedback loop—feeding back to both the facilitators of the 

workshop and academics and feeding forward to students. Grounded in Social Constructivist Theory 

(Vygotsky, 1978), which suggests that learning is a social process influenced by interaction with others, 

feedback in this workshop is viewed not only as a means to provide information but also as an interaction 

between the workshop facilitators, TAs, academics including students and its meaning to all involved. A 

phenomenological approach within the interpretivist paradigm employed in this study explores how TAs 

experience the workshop, conceptualize the marking process and their role as markers, by describing and 

interpreting their lived experiences (Maxwell, 2008). The emphasis is on description, which is important 

because knowledge of the world is a matter of meaning and the qualitative similarities and differences in 

meaning as experienced by different people (Svensson, 1997).  As insider researchers and primary 

stakeholders in data collection, triangulation will be used to strengthen the reliability and internal 

validity.  One of the colleagues will member check reflections and reports throughout to avoid 

biasness.  Purposeful sampling and different data collection instruments will be used (Creswell, 2013).  In an 

effort to continue with the study, ethical clearance processes are underway after which qualitative 

documents will be triangulated (through focus groups and interviews) in the coming year with data from 

coordinators, academics working with the TAs who attended the workshop and TAs post-marking 

experiences. According to the feedback received, the workshop provided valuable insights into effective 

marking practices. Many participants found the workshop relevant and helpful, appreciating the interactive 

elements and the practical application of knowledge.  

Keywords: Teaching Assistants; Feedback, formative assessment; Marking Training; Assessment 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (in-person) 

Questions for engagement: 
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1. What is your perspective on the importance of having markers receive training prior to undertaking 

marking responsibilities?  

2. What suggestions do you have for improving the workshop for markers? 

3. Are there any other essential elements that should be included in the workshop for markers? 
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Can multilingual assessment promote social justice through inclusiveness,  

equity, and diversity in Higher Education?  

Esther Ramani (Presenting) North West University 

Michael Joseph (Presenting) North West University 

Yolande Heymans North West University 

Anitia Lubbe North West University 

Historically, only English and Afrikaans home language learners have benefited from the undisrupted use of 

their languages across the educational spectrum. Other language groups have been denied this right from 

grade 4 onwards, when they transition from their home language to English, a breaking point from which 

many township and rural learners never recover, and which continues into university. The National 

Language Policy for Higher Education framework (NLPHE 2020) seeks to address this issue, and all 

universities are required to implement this policy. To foster inclusiveness, North West University has 

identified ‘flagship modules’ in each faculty, mandated to implement multilingual pedagogic innovations in 

its four official languages (Setswana, Sesotho, Afrikaans and English). One such module is WVGW 222 in the 

Faculty of Health Sciences. The Language Directorate (LD) at NWU, established to promote multilingualism, 

has so far offered services such as real-time academic interpreting, translation of study guides and exam 

papers, terminology development, and training in translanguaging and multilingual pedagogies. Our 

presentation will showcase how lecturers in WVGW 222 and the LD have worked collaboratively to 

implement multilingual assessment in an online, generic, fully-aligned module with 1500 students across 

three campuses.  The paper will explore the hypothesis that students will engage with multilingual input if 

they are assessed multilingually. And finally, we argue that communicative appropriacy and not linguistic 

accuracy, is a more suitable assessment criterion for content-based courses, for students whose home 

language is not English. Ethics approval was obtained from the relevant ethics committees for a qualitative 

study employing an all-inclusive voluntary sampling method and data collection comprising online, written 

reflections. Some of this data still need to be analysed and theorised. In relation to preliminary findings: 

Students received an assignment and rubric in the four official languages, with the option to be assessed in 

any one of these languages. When students were not given this choice with similar input (in 2022 and 2023), 

they did not engage with the resources provided in their home languages. However, with the option of home-

language assessment, not only did more students open the input, but 76 Afrikaans students, 12 Sesotho 

students and 8 Setswana students completed the assignment in their own language. Though the numbers are 

small, their responses indicate that the students used the affordances of both their home language and 

English to engage both their receptive and productive competences. So though the assignment was 

formulated monolingually, the students displayed an additive, bilingual orientation to the assignment, using 

each language as a resource for the other. This is promising and augurs well for future such interventions, 

perhaps on a smaller scale, with modules where student enrolments are fewer and more manageable. Small-

scale assessment interventions may lead to improved student achievement and in the long term to 

sustainability.  

 Some implications are: * Should the focus of multilingual pedagogic interventions shift to promoting formal 

academic discourse in African languages, for the full-fledged intellectualization of these languages, while at 

the same time providing excellent access to academic literacy in English?  * Can we nurture African 

language-speaking, discipline-based teaching assistants to mediate epistemic access and assessment in home 

languages other than English?   * Can we value African languages in professional communication, especially 

in work-integrated, and service-learning modules? * Can we re-conceptualise global citizenship from a social 

justice perspective? 
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Keywords: Social justice, diversity, multilingual assessment, intellectualisation of African languages, 

sustainability 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Oral (in-person)  

Questions for engagement: 

1. Can language units/African language departments go beyond terminology development and content-

based disciplines go beyond translanguaging, currently seen across universities as the strategies to 

implement the National Language Policy for Higher Education framework (NLPHE 2020)?  

2. What are the implications of the national roll out of Mother Tongue based Bilingual Education (MTbBE) 

starting in 2025/26, where home language instruction and assessment will continue beyond grade 3 for 

Higher Education? How can universities prepare to receive fully bilingual and biliterate Matriculants 

from 2033 onwards? 
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Caring about student learning: Can opportunities to grapple lead to  

transformative student learning experiences in HE?  

Nicoline Herman (Presenting) Stellenbosch University 

Hanelie Adendorff Stellenbosch University 

Dalene Joubert Stellenbosch University 

How could grappling, learning and care come together to foster a Higher Education (HE) environment where 

students can thrive and develop into responsible, independent, critical thinking graduates who can 

contribute to society and to sustainable futures? In this conceptual paper we argue that present day HE 

thinking and practices increasingly lead to “human deepfakes” instead of creating transformative student 

learning opportunities and experiences. This becomes even more prolific in the age of Artificial Intelligence. 

“Human deepfakes” in this paper refers to graduates that have been equipped with machine-like abilities 

through inculcation into ‘calculative thinking’. Calculative thinking is a mode of thinking focused on 

productivity, results and efficiency. It rarely takes a moment to reflect (Heidegger, 1966) and at present is 

often the guiding principle for pedagogy in HE. We applied the Causal Layered Approach (CLA) developed by 

Sohail Inayatullah as methodology to shed light on the current Teaching-Learning-Assessment (TLA) in HE 

reality by unpacking it according to four different layers: Litany, System, Worldview and Myth/Metaphor. HE 

practices are further described through Zournazi’s (2022:151) contemporary interpretation of Heidegger’s 

concepts of “building, dwelling, caring”.  With the findings we argue that the creation of opportunities for 

students to grapple during their learning process, is a form of care. The seemingly juxtaposed positions of 

grappling as care, could be explained through the lenses of an ethic of justice and an ethic of care according 

to Botes (2000). Botes posits that an ethic of justice usually focuses on principles, purposes and results. Such 

a focus could potentially lead to a dehumanising and reductionist experience for students and lecturers and 

promote ‘calculative thinking’. An ethic of care on the other hand, is interested in relationships and 

recognises that learning is deeply personal and relational. It acknowledges the complexity and contextuality 

of human experiences and the need for nurturing environments that foster dialogue, empathy and mutual 

understanding for both students and lecturers. The emphasis of the current HE system on measurable 

outcomes and standardisation seems to mostly reflect an underpinning worldview which values objectivity, 

universality, and control. This is in tension with the promise of transformative learning, which is more 

closely aligned with a worldview that embraces plurality, context, and the co-construction of knowledge 

through dialogue and caring relationships. Furthermore, the HE system with a focus on an ethic of justice on 

the one hand, and the promises and expectations of a transformative learning experience rooted in an ethics 

of care approach on the other, often results in, and even encourages a kind of ‘doublethink’ as described by 

Orwell (1949).  Ultimately, a HE experience that transforms, requires a balanced approach that integrates 

both of these ethics – the principles of fairness and accountability from an ethic of justice, coupled with the 

relational, context-sensitive, and holistic perspectives of an ethic of care. We argue that while the former 

could potentially ensure equitable access and assessment, the latter creates the conditions for authentic 

personal and intellectual growth, nurturing the critical wisdom, empathy, and courage needed by graduates 

to shape a better society and sustainable futures. 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (in-person) 

Questions for engagement: 
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1. What are the enablers and constraints for creating an environment and appetite for grappling as 

learning?  

2. How could AI be assisting us in balancing these two seemingly opposing viewpoints? 
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Catalysing change: Our PGDip journey in higher education and its influence  

on knowing, doing, becoming  

Mei Luo (Presenting) University of the Witwatersrand 

Zamalotshwa Mlotshwa University of the Witwatersrand 

Embarking on the Postgraduate Diploma (PGDip) in Higher Education has significantly transformed our 

professional practices as Learning Experience Designers (LXDs) at the University of Witwatersrand. This 

proposal explores how professional learning programmes like the PGDip act as catalysts for transformative 

processes, reshaping our roles in higher education and influencing how we perceive and impact academics' 

curriculum design and students' learning outcomes. Participation in the PGDip prompted deep reflection on 

our professional identities, enabling us to adopt the language and concepts of Academic Development (AD) 

and enrich our roles in Academic Staff Development (ASD). It fundamentally altered our engagement with 

academics, higher education professionals, students, and the broader educational context. We shifted from 

providing quick technical support to engaging in reflective practices, rethinking and reimagining the 

complexities of designing for learning and teaching. By critically applying pedagogical theories, we now align 

theoretical frameworks with practical applications in curriculum development. Concepts such as curriculum 

responsiveness, contextual and conceptual learning (Moll, 2004; Maton, 2020), and epistemically diverse 

curriculum (Luckett, 2001) have deepened our understanding of creating meaningful learning experiences 

aligned with students' societal, cultural, and lived contexts. Exposure to these theoretical models challenged 

our understanding and influenced our approaches to curriculum design and collaboration with academics. 

Engaging deeply with foundational theories allowed us to move beyond superficial concepts and foster 

enriching collaborations and co-creations, enhancing the impact of our work. The ripple effect begins with 

personal introspection, which, though sometimes uncomfortable, extends to broader educational and social 

contexts. We showcase our new ways of working through an example of an ASD session on curriculum 

design, particularly collaborating with an academic to reframe students' learning outcomes. These 

conversations alerted us to the enactment of our transforming perspectives and led to deep reflection on our 

PGDip journeys. Using an autoethnographic methodology, we present findings of our reflective processes on 

our transforming selves and their cascading influence on academics and students. Our findings indicate that 

participation in the PGDip has enabled us to integrate diverse academic concepts into our professional 

identity as LXDs, allowing us to locate our agency in the holistic learning ecosystem, ultimately enhancing 

the interdisciplinary approach to teaching and learning. Reflecting on our experiences, we recognise the 

importance of adaptability and resilience. The PGDip journey taught us to embrace discomfort as an 

opportunity for growth, prompting continuous refinement of our practices to better align with the evolving 

needs of both students and the broader educational landscape. This transformation has not only enriched 

our ability to contribute meaningfully to Academic Staff Development but has also positioned us to advocate 

for a more holistic, interdisciplinary approach to curriculum design. By fully engaging with pedagogical 

theories and reflective practice, we have strengthened our roles as agents of change in higher education. Our 

commitment to transformative practices highlights the critical role that professional development 

programmes like the PGDip play in reshaping the educational ecosystem, fostering lasting impact on both 

educators and students, and ultimately contributing to positive societal change. 

Keywords: Transformation; Curriculum Enhancement; Reflective Practice; Collaboration; Influence 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (in-person) 



  

HELTASA 2024 Book of Abstracts  29 

Questions for engagement: 

1. How can we shift from a quick-fix, technical approach to one that deeply considers the contexts of both 

academics and students, teaching practices, and curriculum design, thereby understanding how 

curriculum influences design and creating opportunities for meaningful conversations and experiences?  

2. How has your professional identity or practice been influenced by participating in professional learning 

programmes like the PGDip, and what ripple effects and impacts have you observed in your interactions 

with colleagues or students? 

  



  

HELTASA 2024 Book of Abstracts  30 

Championing Comprehensive Sexuality Education in response to gender- 

based violence  

Mathabo Khau (Presenting) Nelson Mandela University 

Simon Ekiru Turkana University College 

Gender and sexuality issues remain taboo in many communities across the globe. This creates 

misunderstandings that eventually lead to stigma, discrimination, and violence against that which we do not 

understand or view as deviant. The world has experienced the deadly consequences of ignoring the 

intersectional ways in which pandemics like HIV and Covid-19 thrive on inequality, discrimination, and 

social and economic marginalisation. For example, in 2020 the South African president announced GBV and 

femicide as the second pandemic in the country. This situation was worsened by having a total of 23,226 

teenage pregnancies recorded by the Department of Health in the Gauteng province between April 2020 and 

March 2021, with some mothers as young as 10 years old (Bhengu, 2021). Our local struggles for health and 

rights are globally linked and we must work together in all spheres towards the attainment of well-being and 

human rights. In line with this, we must acknowledge the many struggles against the shackles of patriarchy, 

capitalism, and heteronormativity. In South Africa, these struggles for freedom include fights against 

homophobia, transphobia, gender-based violence, xenophobia, corrective rape, and violence against gender 

nonconforming people. To mitigate these struggles, there is need to champion sexual education in 

universities and other institutions of higher education.  As the world faces another surge in human rights 

violations, there is a need for universities and other education institutions to build extensive peer networks 

that enable us to reach and support community members who are most vulnerable.    

Keywords: gender-based violence, femicide, diversity, equity, inclusion 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Oral (in-person) 

Questions for engagement:  

1. How can Higher Education Institutions (HEIs) champion Comprehensive Sexuality Education (CSE) as a 

key to reducing gender-based violence? 

2. What local knowledges can be brought to play in HEIs to promote age-appropriate, culturally relevant, 

and factually sound CSE? 
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Code-switching during tutorials in finance subjects for immigrant  

Entrepreneurship students  

Emmanuel Ekale Esambe (Presenting) Cape Peninsula University of Technology 

This study delves into the strategic use of code-switching by tutors in finance tutorials to support African 

immigrant students enrolled in a South African university's entrepreneurship program. Within a 

multilingual tutorial culture, these students often encounter challenges related to epistemic access and 

identity affirmation. Employing a qualitative case study approach, this research leverages Activity Theory 

and the Semantics domain of Legitimation Code Theory (LCT) to analyze code-switching practices within 

this context. Data was collected through focus group interviews, tutorial transcripts, and observations 

involving three tutors and seven tutees. Findings reveal that tutors strategically employ code-switching 

between English and the students' preferred home languages to bridge language barriers and adapt 

explanations to varying understanding levels. This linguistic flexibility enhances students' engagement with 

complex financial concepts and fosters a deeper grasp of the subject matter. The study underscores the 

significance of dynamic, multilingual teaching approaches in creating inclusive learning environments and 

promoting academic equity for diverse student populations. It also highlights the crucial role of language in 

facilitating or hindering learning, urging content subject lecturers and tutors to be mindful of this factor and 

to seek appropriate training to effectively support multilingual students. The potential of technology, 

particularly artificial intelligence, to enhance code-switching practices in multilingual higher education 

contexts is also explored. 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Oral (in-person) 

Questions for engagement:  

1. How does Activity Theory enable us to examine the use of code-switching as a tool during finance 

tutorials involving African immigrant students in South Africa?  

2.  How does the Semantics dimension of Legitimation Code Theory (LCT) enable us to analyze the depth of 

explanations that occur during these tutorials and to determine the extent to which code-switching 

enables the understanding of difficult concepts in finance subjects within an entrepreneurship course? 
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Creating spaces for emergent graduate attributes via peer support 

Sandra Williams (Presenting) Cape Peninsula University of Technology 

Desiree Scholtz Cape Peninsula University of Technology 

Given the necessity for peer support to enhance the higher education student learning experience, this study 

set out to evaluate the peer support programme within a faculty at a University of Technology (UoT). Peer 

support offers platforms and spaces to mainly first-year students to engage with peer support champions 

(PSCs), i.e., tutors, retention officers, mentors and teaching assistants, for academic and psychosocial 

support, in addition to lecturer tuition. These PSCs volunteer or are recruited in their academic departments, 

and complete bespoke training for their respective roles. The purpose of this evaluation was to gain insights 

into PSCs perspectives on providing peer support in order to determine the kinds of improvements to be 

made. An integral part of this evaluation was to give PSCs a voice, since they are at the heart of the peer 

support programme. This study employed qualitative surveys and focus group discussions to solicit PSC’s 

insights, perceptions and experiences on providing peer support. Fifty-seven PSCs completed the qualitative 

survey, and thirty-nine PSCs attended four focus group discussions in order to explore the provision of 

online and face-to-face peer support during the academic year. This evaluation focused on the positive 

experiences and challenges encountered, as well as recommendations to improve peer support and 

strengthen the capacity of PSCs. The findings of this qualitative interpretative study revealed that PSCs not 

only provided much-needed student support but that institutional graduate attributes (GAs) were 

inadvertently made overt. In providing peer support, PSCs portrayed institutional GAs and skills such as 

ethics capability, relational ability, technological competence and problem-solving capabilities which 

enhance graduate employability in the future world of work. This study showed that although the widely 

used approach and practice to situate the mapping and acquisition of GAs in the formal curriculum, co-

curricular engagements such as being a PSC provides fertile ground to nurture and actualise GAs. Given the 

vital role of peer support programmes to transform learning experiences in higher education, it is expedient 

to utilise this avenue as an effective opportunity to embed GAs overtly in peer support training. These 

insights and reflections contribute to the existing debate on ways to embed GAs. Extant literature on peer 

support and GAs in HE provided the backdrop to frame the focus of this study. As such, the need to 

incorporate GAs into peer support training warrants further exploration since peer support programmes 

have the potential to develop attributes which stand PSCs in good stead for prospective sustainable futures.  

Keywords: graduate attributes, peer support, peer assisted learning, student insights 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (in-person) 

Questions for engagement: 

1. How could peer support programmes include a more structured focus to foreground GAs in practice 

at your institution?  

2. How could higher education institutions develop GAs for sustainable futures?  
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Creative and collaborative approaches to learning and teaching in a UoT  

Writing Centre  

Andrea Alcock (Presenting) Durban University of Technology 

Nereshnee Govender Durban University of Technology 

Students in higher education are required to develop into responsible young adults equipped to face the 

‘wicked’ problems confronting humanity globally. Universities need to provide the conditions and space 

necessary for the development of the creativity, critical thinking and problem-solving qualities to meet these 

challenges. Writing centres are key role players in creating holistic and innovative learning and teaching 

environments. In this collaborative critical reflection, we, as two writing centre practitioners, use the ‘what? 

so what? now what?’ model (Rolfe, Freshwater and Jasper 2001) to reflect on our praxis and how the reach 

of creativity and criticality is extended through inter – and multi-disciplinary collaboration. These reflections 

focused on four selected aspects of our writing centre praxis: an annual creative writing competition; poetry 

in an interior design class; visual metaphors in a teacher assistant training workshop; and video creation in a 

tutor training workshop. The Cultural Historical Activity Theory (CHAT) (Engeström 1987) concepts of 

mediating artefacts, rules, community and division of labour are used to understand how the culture and 

history of the university environment are created and maintained through our interactions and experiences. 

Broad themes that emerged were enabling student voice; encouraging resilience; and sustaining holistic 

learning and teaching environments. The reflections highlighted the importance of collaboration across 

disciplines and institutions using creative and innovative approaches to learning and teaching. This study 

elucidated how the culture and history of an institution is ever present in university classroom dynamics. 

This critical reflection underlined what needs to be retained and what needs to be reconceptualised in our 

work. It further emphasised the importance of cultivating creativity in our praxis which enables 

development of the student qualities and competencies needed to be relevant and responsive in our fast-

changing world.  

Keywords: critical reflection, creativity, collaboration, writing centre praxis, Cultural Historical Activity 

Theory 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (in-person) 

Questions for engagement:  

1. What aspects of your institution's culture and history do you notice in your work?  

2. How do you feel your institution's culture could change to be more supportive of writing centre work? 
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Critical skills for a sustainable future: The role of higher education in South  

Africa  

Shanya Reuben University of Kwazulu-Natal 

Shaida Bobat (Presenting) University of Kwazulu-Natal  

Anna Meyer-Weitz University of Kwazulu-Natal 

This proposal is located within the critical discourse of transformative higher education. Our proposal draws 

on evidenced-based scholarship with particular emphasis on frameworks governing equity, inclusion and 

sustainable development in the context of South Africa. In this view, we advance that higher education must 

evolve not only to meet the goals of equity and social inclusion but also, importantly, to prepare and develop 

students with the requisite skills to respond to a rapidly changing world. Our proposal aligns with the 

conference theme by exploring the various ways in which higher education can equip students with the 

social, technical and adaptive skills necessary for a sustainable future. We explore the role of higher 

education in equipping students with skills to navigate increasing social, economic, and technological 

challenges. Our research purpose is to explore both pedagogic and practical strategies that can develop a 

higher education curriculum which cultivates workplace-ready graduates as critical citizens of the future. 

Despite 30 years into democracy, South African continues to experience, as a consequence of its political 

past, social and economic disparities, poverty, and violence. Taking cognizance of South Africa’s National 

Development Plan, the critical role of higher education in meeting the human needs of South Africans is 

critical. Higher education remains key in developing graduates who can respond to complex societal 

problems, manage uncertainty and create opportunities for social and economic advancement. In spite of the 

obvious merits of a socially responsive, decolonized education, real transformation has been slow. The 

extent to which higher education has been able to action the sustainable development goals through policy, 

curriculum, and practice has fallen short. In acknowledging the salience of understanding the various 

interconnected systems which inform an individual’s lived experience, we adopt 

Bronfenbrenner’s Ecological Model as a theoretical lens through which to study the complex and diverse 

systems impacting higher education. The proposed study adopts a qualitative research design. We propose a 

systematic review of literature with a central aim to identify and consolidate the critical skills that have been 

highlighted as essential for preparing students to lead in a rapidly changing world, particularly in the context 

of an evolving social, economic and employment landscape. Data collection and analysis include a systematic 

review of relevant legislation and literature using the Preferred Reporting Items for Systematic Reviews and 

Meta-Analyses (PRISMA) model. We aim to analyze between 20 – 30 research sources. Data will be analyzed 

using meta-analysis as informed by the PRISA model.  We present a call for higher education to forefront the 

development of students with the capacity to solve complex, real-world problems. We advocate for efforts to 

develop our students not just intellectually but also at a psychological level with a critical reflexive practice 

mindset. Our proposed study seeks to contribute to educational reforms which promote a holistic, future-

oriented approach to student development. 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Lightning Talk (online) 

Questions for engagement: 

1. What specific skills do you believe are essential for students to develop in order to effectively lead in 

a rapidly changing world, and how can higher education institutions better support this 

development?  
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2. In your experience, what challenges have you encountered in integrating sustainability and 

resilience into higher education curricula, and what strategies do you think could address these 

challenges? 
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Curriculum & consciousness: Reclaiming Pan-African liberatory pedagogy 

Moshibudi Motimele (Presenting) University of the Free State 

"As everything was dying, 
I did, I did grow – as big as the world – 
And my conscience wider than sea! 
Last sun. 
I explode. I am the fire, I am the sea. 
The end, the end did we say 
~Aime Cesaire, ‘The Thoroughbreds’. 

The purpose of the talk is to draw a direct link between curriculum, consumption & consciousness. Faced as 

we are, with a world in the midst of multiple crisis’s, none is more dangerous than the paucity of 

consciousness and imagination. As the neoliberal, antiblack, ecohazardous curriculum sediments itself as 

sense, and manifests itself as habit, we find ourselves in a context wherein all emancipatory efforts result in 

a re-conscription into captivity. If we are to approach the horizons of revolution, we need to first retreat into 

the intimate space of consciousness and renew a revolutionary sense of ourselves and the world. It is here 

that I will draw on the archive of Pan-African liberatory pedagogy to argue that the possibility of freeing 

ourselves from complicity lies in our ability to participate in imaginative activism. 

Keywords: Curriculum, Pan-Africanism, Liberatory pedagogy, Imaginative activism, Consciousness. 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Creative (in-person) 

Questions for engagement: 

1. At the level of praxis, how do we embed Pan-African pedagogy into our everyday teaching styles and 

habits?  

2. Are teachers responsible for fostering environments of dignity and integrity? 
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Curriculum co-creation: A decolonial approach  

Natalie von Meullen (Presenting) North West University 

The need for higher education to be decolonised, especially in places like South Africa where apartheid and 

colonialism's legacies still influence curriculum design, knowledge systems, and institutional structures. 

Most paradigms in higher education are still Eurocentric and frequently marginalize Indigenous, African, and 

other non-Western epistemologies. Co-creating curricula, which involves academics and students in a 

cooperative design process, is a viable approach to undermine and change these firmly established 

educational systems. This study places itself within the larger framework of the global decolonisation 

movement in higher education, which advocates for a deliberate shift away from top-down, hierarchical 

educational practices and toward more participatory and emancipatory approaches. It does this by drawing 

on the literature on curriculum co-creation and decolonial education. The research on curriculum co-

creation shows how effective it can be in empowering students to take charge of their education and 

encouraging deep involvement in the process. By giving students, the opportunity to actively shape the 

content and organization of their education, curriculum co-creation, for instance, has been demonstrated to 

increase student motivation, improve learning outcomes, and promote more equal learning environments. 

Curriculum co-creation challenges the traditional teacher-student dichotomy and promotes a more dialogic, 

participatory approach to education by placing a strong emphasis on student voices and experiences in the 

construction of the curriculum. Curriculum co-creation becomes even more important in a decolonial 

environment as a means of challenging the dominance of Eurocentric knowledge systems and making room 

for marginalized and Indigenous epistemologies. By empowering them to question prevailing narratives and 

push for the inclusion of multiple viewpoints in the curriculum, it allows students to take an active role in 

their own education. By focusing on qualitative research, the study aims to incorporate and make use of one-

on-one semi-structured interviews to collect data from participants.  The sample of the study is individuals 

in higher education (curriculum designers/developers, lecturers of the B. Ed curriculum and former B.Ed. 

graduates who are currently teaching. To analyse the data of the study, the study will incorporate a Critical 

Discourse Analysis (CDA) to using the three-dimensional model of which is made up of 1) discourse-as-text, 

2) discourse-as-discursive practice and 3) discourse-as-social practice. This is to understand the nuances 

and the hidden discourse in the curriculum. Framing the theoretical basis of the study is centred around 1) 

decolonial theory to provide a lens through which the curriculum can be deconstructed and 2) the student 

voice theory which is centred around giving students a voice in the decisions that affect their education, 

including curriculum design, policy-making, and pedagogical strategies. By taking this method, the study 

hopes to shed light on the complex ways in which participants deal with institutional resistance, feel 

empowered, and rethink their relationships to power and knowledge in the academic setting. 

Theme: 2. Empowering higher education students for a sustainable future  

Type: Poster (in-person)  

1. How can faculty and students collaborate to deconstruct the colonial legacy to co- create the 

curriculum?  

2. What are the key elements of decolonial approaches to curriculum co-creation in higher education? 
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Decolonising the PGDHE curriculum in South African universities to foster  

inclusiveness, equity, and diversity  

Tshumbedzo Celander Mulaudzi (Presenting) Central University of Technology 

Rorisang Florence Nkuna, Central University of Technology 

This theoretical paper seeks to decolonise the Postgraduate Diploma in Higher Education (PGDHE) 

curriculum within South African universities, emphasizing the importance of inclusiveness, equity, and 

diversity. Given the academic performance trends among South African higher education students, there is a 

pressing need to implement the PGDHE curriculum to enhance student success. However, the current 

implementation may inadvertently undermine South African creativity and intellectualism by prioritising 

colonial languages through mandated texts. There is a critical need to move beyond superficial changes 

associated with the PGDHE curriculum and instead promote a truly inclusive curriculum that highlights 

South African intellectual contributions while ensuring diversity and equity within higher education. Higher 

education institutions provide a diverse array of courses, necessitating that instructors possess a 

comprehensive understanding of curriculum delivery that enhances inclusivity and meets the varied needs 

of students and stakeholders. Concerns regarding potential biases in the PGDHE curriculum suggest that it 

may reinforce colonial ideologies and fail to adequately address challenges such as social justice within the 

South African educational context. This study is underpinned by Social Realism theory, which examines the 

interplay between structure, culture, and context in shaping teaching and learning experiences. The theory 

will inform data analysis and findings through thematic analysis within an inductive analysis. A qualitative 

approach will be employed, situated within an interpretivist paradigm, utilising semi-structured interviews 

and questionnaires as primary data collection methods. Non-probability sampling, specifically purposive 

sampling, will guide the selection of research locations and participants. The study aims to engage with six 

university lecturers who hold PGDHE qualifications and four who do not. The anticipated findings will 

illuminate the significance of decolonisation in fostering creativity and empowering students to take 

ownership of their learning, ultimately promoting deeper understanding and intellectual growth that aligns 

with the South African context. 

Keywords: PGDHE, South Africa, Curriculum, Colonization, Decolonization 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. Do higher education institutions recognise the creativity and intellectuality of lecturers?  

2. What is the impact of the PGDHE curriculum on lecturers and its effectiveness on students? 
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Diffracting our stories: new questions about roles in and beyond South  

African university writing centres  

Laura Dison (Presenting) University of the Witwatersrand 

Jean Moore University of the Witwatersrand  

We are two South African scholars, each working in a different discipline-specific writing centre in a large 

research-intensive university in Johannesburg. With Santa (2009) we do not recognise ourselves in much of 

the North American writing centre scholarship. Rather, we draw mostly on the rich and diverse writing 

centre scholarship from South Africa, some of which is captured in three edited writing centre books (Archer 

and Richards, 2011; Dison and Clarence, 2017; Rambiritch and Drennan, 2023). Like most writing centre 

practitioners, we have consistently resisted deficit conceptions of student learning and have designed 

writing interventions intended to promote students’ scholarly and writer identities (Dison and Moore, 

2019). We have engaged in a process of ongoing critical reflexivity, underpinned by resilient pedagogical 

practices (Thurston, 2021), the hallmark of South African writing centre ‘success’ stories (Rambiritch & 

Drennan, 2023). These stories tell of developing a flexible and resilient writing centre pedagogy that sustains 

learning experiences in disruptive circumstances.  Our paper begins by recounting three of these South 

African writing centre narratives. However, we have begun to wonder if it was time to trouble some of these 

stories, including our own. This is where we turn to diffraction, as both a metaphor and methodology (Barad, 

2007; Bozalek and Zymbylas, 2017) and diffract these narratives through the lens of bystander theory 

(Latane and Darley, 1968; Minow, 2017). Diffraction can interfere with entrenched ways of seeing, so that 

difference and effects of difference emerge (Barad, 2007). This allows us to identify how these writing centre 

narratives assign the roles of victim, perpetrator and upstander in higher education in general, and in 

writing centres more specifically. A notable pattern is how consistently writing centres and those who work 

in them are framed as the upstander in the story. We wonder together about this and other role patterns in 

these stories. We further explore how and whether our stories and roles may sometimes unintentionally 

shield universities from having to enact systemic transformation.  Our work fits into the theme of the 

(un)conference in that it is inter-disciplinary: it brings together scholarship from social theory, social 

psychology and academic literacies development, to showcase the nurturing and resilient work of South 

African university writing centres. Its diffractive methodology also disrupts assumptions about writing 

centres in higher education. This nascent approach yields new questions about enacting systemic and 

sustainable change in higher education in South Africa.  

Keywords: Transformative writing pedagogies; writing centre narratives; diffraction; bystander theory; 

higher education transformation 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. How does this framework allow you to view your/our transformative stories differently? What 

differences and effects of difference that emerge are noteworthy for you? What new stories might 

emerge through this framework?  

2. Who are the victims, perpetrators and upstanders in your higher education for change stories? How 

could this help to facilitate systemic transformation and change in your space in higher education or not?  
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Digital StoryXchange: Connecting classrooms, cultures, and continents in a  

displaced world  

Kristian Stewart (Presenting) University of Michigan-Dearborn 

Eunice N. Ivala North West University 

Candice Livingston Cape Peninsula University of Technology 

Digital StoryXchange is a three-year displacement project set to take place from 2025-2028 between the 

University of Michigan-Dearborn in the United States and both Cape Peninsula University of Technology and 

North-West University in South Africa. Utilizing the backdrop of South Africa and the United States, we will 

examine how displacement has impacted the literacy practices and cultural identities of both student, 

community, and faculty cohorts impacted by movement due to globalization, immigration, conflict, or 

opportunity. Project goals are centered around a shared idea that we can combat racism and xenophobia, 

moving our students and communities toward social transformation, through the notion of “exposure” to 

diverse people, ideas, and conversations.  We argue that forward-thinking partnerships like ours are 

essential considering higher education’s role in social transformation.  This presentation will briefly discuss 

our research plan that includes disseminating the project through three distinct research focal points that 

we are calling “threads”. In Thread One, we will integrate a digital literacy narrative project into both an 

American and South African writing classroom to understand the intersection between life experiences and 

student literacy practices of displaced students. In Thread Two, will investigate foreign national cultural 

identities and how academic and personal agency is impacted by displacement. Thread Two will also feature 

a case study of Akamba people, a tribe from Kenya, where some of the foreign faculty and students at CPUT 

originate. Thread Three will center on understanding faculty perspectives on displacement. We would like to 

initiate a conversation between our campus’ faculties as part of our StoryXchange project. We will then 

create an Open Educational Resource site to house these narratives. Our Digital StoryXchange project was 

generously funded through a grant from the Anti-Racist Digital Research Institute at the University of 

Michigan, Ann Arbor, Michigan, USA. 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. How might projects like ours aid social transformation and is this even possible?  

2. Technology has altered the way students are educated. Keeping 21st Century Learning goals in mind, 

can projects like ours that connect students across continents, and consider the world as place in place-

based education, create new possibilities for educating students? 
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Digital transformation and innovation in higher education: Rethinking  

assessment integrity  

Paul-Francois Muzindutsi University of KwaZulu-Natal 

Hilary Tinotenda Muguto (Presenting) University of KwaZulu-Natal 

Damien Kunjal University of KwaZulu-Natal 

Background: The recent pandemic catalysed a significant shift in higher education, accelerating the adoption 

of digital platforms and innovative learning solutions. Central to this transformation was the transition from 

traditional in-person assessments to online testing, which posed opportunities and challenges. While digital 

assessments offered flexibility and accessibility, they also exposed vulnerabilities in academic integrity, 

particularly in unsupervised settings. Thus, there is a need to study explore how the benefits digital 

transformation in assessment practices gained during the pandemic can be maintained without 

compromising academic integrity. 

Objectives and methods: The study explores the impact of digital transformation on assessment integrity, 

aiming to contribute to the ongoing discussion on how innovation in assessment practices can balance 

flexibility with academic integrity in higher education. Data were collected from online assessments 

administered before, during and ‘after’ the COVID-19 pandemic, comparing student performance in 

unsupervised remote environments with that in supervised on-campus settings. The study utilised 

frameworks from Digital Transformation Theory and the Fraud Triangle to interpret performance patterns 

and identify potential risks and benefits associated with digital assessment innovation. 

Results and discussion: The analysis shows that innovative assessment practices accurately assessed student 

competence. However, students performed significantly better in unsupervised online assessments, 

suggesting that the rapid shift to digital testing may have inadvertently facilitated academic dishonesty. 

Despite the flexibility afforded by digital platforms, unsupervised assessments may not accurately evaluate 

and reflect student learning outcomes. Digital transformation in higher education has revolutionised 

teaching and assessment practices, offering new pathways for innovation. However, there is need for robust 

assessment strategies that align with the principles of academic integrity in the digital age. 

Implications and recommendations: These findings carry important implications for higher education 

institutions as they continue to embrace digital transformation. They highlight the need for higher education 

institutions to prioritise academic integrity alongside digital innovation. To maintain assessment validity, 

institutions should adopt advanced proctoring technologies like AI-powered systems and redesign 

assessments to focus on critical thinking and problem-solving, reducing opportunities for dishonesty. Clear 

policies on academic integrity in the digital space, along with faculty training, are essential to uphold 

academic standards in online testing. 

Conclusion: The digital transformation of higher education offers significant innovation in online 

assessments but exposes vulnerabilities in academic integrity, especially in unsupervised settings. While 

providing flexibility, digital assessments require redesigned measures to uphold academic standards that 

these institutions have developed over time. This study emphasises the need for integrity-focused solutions 

like enhanced proctoring technologies and assessment redesigns that balance innovation with fairness. As 

universities move forward, these considerations are essential to maintaining both innovation and integrity 

in evaluating student performance. 
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Keywords: Digital transformation, online assessment, academic integrity, innovation in higher education, 

South Africa 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (online) 

Questions for engagement: 

1. What role can advanced proctoring technologies, such as AI-powered systems, play in ensuring the 

integrity of online assessments, and what ethical or practical challenges might arise from their use?  

2. In what ways can assessment redesign, focusing on critical thinking and problem-solving, reduce 

opportunities for academic dishonesty while still accurately measuring student learning outcomes? 
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Digital transformation in South African higher education institutions pre-  

and post the pandemic: Round-table discussion 

Rolien Roos (Presenting) North West University  

Tharien Van Der Walt (Presenting) University of Venda 

Aim: The discussion will compare digitisation expectations and impacts in higher education (HE) in South 

Africa, pre- and post-pandemic. The discussants are two academic managers and two students, representing 

a historically disadvantaged and a merged, predominantly advantaged HEI. 

Theoretical grounding: The literature review by Füzi et al (2022) demonstrates that expectations of all role-

players in HE regarding digitisation of teaching-learning (TL), currently differ from the pre-pandemic 

discourse. This roundtable aims to unpack these and critically evaluate their impact in the South African 

context. In addition, the impact on strategy in HE is analysed with reference to the commercialisation of ed 

tech as identified by Alnagrat et al (2022) and Czerniewicz et al (2023). 

Expectations and impacts:  

Curriculum design and delivery: During the pandemic, emergency measures included an almost immediate 

TL switch to digital platforms, without any revision of instructional design. Quality online or hybrid TL 

requires tailor-made curriculum and instructional design for the modality. Student demands and long-term 

impact on academics are considered. 

Staff and student capabilities: Upskilling and reskilling of staff and students was required to ensure 

continuity of TL during and after the pandemic.  The impact of this, and expectations regarding continuous 

upskilling to keep up with technological advancements, will be addressed. 

Staff and student well-being: A shift towards caring for staff and students holistically, was evident during the 

pandemic. The continuation of this trend is considered. 

Infrastructure: The pandemic forced HEIs worldwide to accelerate digital transformation. In SA, inequalities 

between advantaged and previously disadvantaged institutions hindered the effective implementation of 

online teaching. Pre-pandemic, classroom instruction was preferred across the country's 26 HEIs, and the 

varying infrastructure among these institutions affected online teaching quality. Rural institutions often lack 

reliable network connectivity, and students at HDIs may not have access to necessary devices, especially 

when off-campus. Additionally, most public HEIs in South Africa face limited funding for expanding physical 

facilities, necessitating a shift to online offerings to accommodate growth. 

Strategy and planning: Medium- and long-term planning will be affected by the above, the funding model 

that provides for contact or distance TL only, commercialisation of digital educational platforms, and rights 

and demands of stakeholders. 

Keywords: digital transformation, pandemic, students, staff 

Theme: 4. Digital transformation and innovation in higher education 

Type: Critical Dialogue (in-person) 

Questions for engagement: 
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1. Which of the 5 themes discussed, is/are most significant to you and why?  

2. Do you wish to add any other expectations or impacts, besides the ones already discussed?  

  



  

HELTASA 2024 Book of Abstracts  45 

Digital transformation of recognition of prior learning: Exploring student  

experiences of portfolio development in online learning  

Rekha Rambharose (Presenting) University of the Western Cape, Stellenbosch University  

Liezel Frick Stellenbosch University 

In South Africa, RPL assessment practices such as portfolio development are foregrounded as both 

developmental and transformative. Moreover, the integration of technology within RPL practice and 

articulation areas are becoming more prominent through the development of e-portfolios, electronic 

registration systems, and assessment platforms within higher education. While there are global research 

trends focused on the development of e-portfolios, assessments, and the computer literacy skills of mature 

RPL adult learners, limited knowledge is known from a South African perspective. Adapting and applying the 

Technology Acceptance Model (Davis, 1989) (TAM) within the context of adult learning principles this 

qualitative study aimed at understanding the experiences and perspectives of adult learners who enter 

university via RPL and are required to develop portfolios. Using a phenomenological approach a sample size 

of 9 participants was selected and interviewed to gain insights into the lived-in experiences of adult learners 

who access university by attending the portfolio development programme as a prerequisite to placement. 

Data collected and interpreted through descriptive thematic analysis provided a deeper understanding of 

the challenges, limitations, barriers and enablers as experienced by the RPL learners. Four critical themes 

emerged from the findings; individual capacity and commitment, digital skills development, peer-

engagement or the development of virtual communities, and institutional support. The findings showed that 

adult learners are entering RPL portfolio programmes with higher skills, varying degrees of technical 

knowledge and are easily integrated into a supportive virtual community. These factors collectively 

facilitated easier transitions to university and contributed to higher throughput rates and successful 

completion of their studies. The impact of integrating technology into the portfolio development programme 

showed that critical digital skills were transferred to the adult learner and these skills had a direct impact on 

the transition, navigation and successful completion of university-level studies.  

Keywords: Adult learners, technology, RPL, Online learning, RPL assessment, e-RPL, e-portfolio, virtual 

community, institutional support 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (online) 

Questions for engagement:  

1. How do you support RPL/adult students to succeed and transition within your faculty once they gain 

placement?  

2. What do you feel should be embedded into the portfolio development programme to enhance RPL 

student success? 
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Does Problem-Based Undergraduate Education prepare pharmacy  

graduates for their professional pre-registration examination?  

Lindi A. Zikalala-Mabope (Presenting) Sefako Makgatho Health Science University 

Beverley Summers Sefako Makgatho Health Science University 

Anna-Marie Wium Sefako Makgatho Health Science University 

Johanna C. Meyer Sefako Makgatho Health Science University 

Ntando Nxumalo (Presenting) Sefako Makgatho Health Science University 

Success in the pre-registration examination of the South African Pharmacy Council (SAC) is a key 

performance indicator for quality pharmacy education in South Africa. Teaching and learning in the BPharm 

programme, is based on the principles of the problem-based learning (PBL) pedagogy (versus traditional 

teaching and learning) and the statutory body’s required competencies throughout the four years of study. 

Pharmacy graduates are required to complete a supervised internship year and rigorous assessments 

(portfolio and two examinations) to ensure they are competent to enter the profession. The theoretical 

framework of this study was informed by the constructivist and outcomes-based learning theories, with the 

aim to evaluate the PBL programme against the competencies required for the SAPC’s pre-registration 

examination. A quantitative retrospective record-review (2012-2017) of two BPharm cohorts (2008 and 

2009) was done to determine the relationship between graduates’ undergraduate academic performance 

and pre-registration examination outcomes at first attempt. Pass rates were calculated as a percentage for 

each participant and means with standard deviations for the cohorts’ overall undergraduate and pre-

registration scores. Paired sample t-tests and relationship analysis showed a statistically significant positive 

relationship (medium effect) between third- and fourth-year cumulative marks and pre-registration 

examination marks. Graduates performed significantly better in the calculations paper of the pre-

registration examination compared to undergraduate third- and fourth-year modules (large effect size). 

These results provide vital benchmark information, indicating the PBL BPharm programme prepares 

graduates for their pre-registration examination. Future research should investigate the contents of the pre-

registration examination in comparison to the undergraduate course content and format of questions, take 

the internship experience into account. Curriculum adjustment to include integration of PBL pedagogy, 

technology integration, interprofessional education, etc. in pharmacy/health education is imperative. 

Keywords: BPharm undergraduate; first attempt; graduates; PBL; pre-registration examination 

Theme: 2. Empowering higher education students for a sustainable future  

Type: Creative (In-person) 

Questions for engagement: 

1. How does Problem Based Learning Prepare Graduates who are “Fit for Purpose”?  

2. How can we effectively integrate innovative learning methods, such as Problem-Based Learning (PBL) 

and interprofessional education, to better prepare pharmacy students for the evolving landscape of 

healthcare and patient-centered care? 
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Education for sustainable development: Scotomas and impact within  

teacher education  

Pierre Du Plessis (Presenting) University of Johannesburg 

Zimasa Mbola Tinarha Midlands College 

Education for sustainable development (ESD) has increasingly perceived as the educational paradigm of our 

time into practice. The question which arises is to how far  novice teachers are exposed to ESD issues in their 

initial teacher training and classroom practice. In this paper we wanted to investigate the exposure of novice 

teachers to ESD topics in their teacher training. We do so by means of a qualitative study, where we do face-

to-face interviews with novice teachers. In this paper, we want to investigate how novice teachers become 

familiar with ESD topics during the four years of their education and training. We know little about how 

these topics are also prevalent in the different teacher education and training trajectories. ESD aims to 

empower to make informed choices and to act responsibly to protect the environment, and to promote a 

more eco-social economy, while respecting cultural diversity in our globalizing world. The relevance of the 

global educational environment for a debate on humanization and an understanding of the living world and 

related fields of action led to the declaration by the United Nations of the Decade of Education for 

Sustainable Development. It increased to political interest in promoting conditions for social stakeholders to 

act towards sustainable development. For an effective implementation of ESD, sustainability resolutions 

refer to the interaction of different levels of impact.  

Education for Sustainable Development (ESD) aims to equip students with the knowledge, skills, and values 

necessary to address complex global challenges. However, in teacher education programs, there remain 

significant scotomas—areas of blindness or lack of awareness—regarding the integration of ESD principles, 

particularly among novice teachers. This qualitative study investigates the experiences and perceptions of 

novice teachers regarding ESD, focusing on the challenges and opportunities they face in implementing 

sustainable practices in their classrooms. Using semi-structured interviews, the research gathers data from 

10 novice teachers from various educational institutions. Thematic analysis reveals several key findings: (1) 

novice teachers often feel inadequately prepared to teach ESD due to limited exposure in their training 

programs; (2) they express a strong desire to incorporate sustainability but face institutional and curriculum 

constraints; (3) support from mentors and collaborative learning communities enhances their capacity to 

implement ESD effectively. The study underscores the urgency of addressing scotomas in teacher education 

curricula to foster a generation of educators who can impart sustainable practices. Recommendations for 

program development and policy reform are discussed to enhance ESD integration in teacher training. 

Keywords: Education for Sustainable Development, Teacher Education, Novice Teachers, Qualitative 

Methodology, Scotomas, Thematic Analysis, Sustainability in Education. 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. Are teachers/students fully prepared for the classroom during their initial teacher training?  

2. What must we change or add to the curriculum during their training to be ready for the classroom? 
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Empowering Disadvantaged Students: Enhancing Success through the  

Extended Curricula Programme at Walter Sisulu University  

Vuyo Langeni (Presenting) Walter Sisulu University 

Dorris Mnengi-Gweva Walter Sisulu University 

The Extended Curricula Programme (ECP) at Walter Sisulu University (WSU) is a strategic initiative aimed at 

fostering inclusiveness, equity, and diversity by supporting students from disadvantaged educational 

backgrounds. Despite South Africa’s progressive educational policies, many students entering higher 

education face significant academic and socio-economic challenges due to the inequities in their prior 

schooling experiences. The ECP is designed to bridge this gap by providing additional time, resources, and 

targeted academic support to help these students succeed. This proposed study seeks to investigate the 

factors influencing the academic success of ECP students at WSU. The research will focus on understanding 

the specific challenges these students face, including academic preparedness, financial constraints, socio-

economic barriers, and the psychological pressures that impact their academic performance and retention 

rates. Additionally, the study will evaluate the effectiveness of current support programs within the ECP and 

explore how these programs can be enhanced to better meet the needs of disadvantaged students. This 

study integrates Tinto’s Student Integration Theory and Bourdieu’s Cultural Capital Theory as frameworks 

for understanding the barriers ECP students face. These theories help explain how the students’ 

backgrounds influence their ability to succeed in higher education. Tinto’s Student Integration Theory 

emphasizes the need for students to be academically and socially integrated into the university environment 

to succeed. This theory is highly relevant to ECP students, who often struggle to engage both academically 

and socially due to their disadvantaged backgrounds. The study will examine how support structures at WSU 

can be strengthened to improve the integration of these students into the academic community, enhancing 

their retention and success rates. Bourdieu’s Cultural Capital Theory explains how students from 

underprivileged backgrounds may lack the cultural assets (e.g. academic norms, social networks, and 

language proficiency) necessary to navigate university life successfully. The gap between the cultural capital 

of ECP students and the expectations of higher education institutions often leads to lower academic 

performance and higher dropout rates. This study will explore how WSU can better support these students 

in building the necessary cultural capital, particularly through mentorship and targeted academic 

interventions. Employing a mixed-methods research design, the study will gather qualitative data through 

in-depth interviews and focus groups with ECP students, educators, and administrators, while quantitative 

data will be collected through surveys and the analysis of institutional records. The qualitative component 

will explore students’ lived experiences, their engagement with support services, and their perceptions of 

the program’s effectiveness. The quantitative component will focus on academic performance metrics, 

retention rates, and the utilization of available resources. The expected outcomes of this study include a 

deeper understanding of the barriers to success for ECP students and actionable insights into how WSU can 

improve its support systems to foster greater inclusivity and equity in higher education. The findings are 

anticipated to contribute significantly to the broader discourse on educational inequality in South Africa, 

offering practical recommendations for other institutions facing similar challenges. 

Keywords: Educational inequality, student success, Extended Curricula Programme, higher education, 

academic support services" 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Oral (in-person)  
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1. What additional support mechanisms can be implemented within the Extended Curricula 

Programme to further enhance the success of disadvantaged students? 

2. How can higher education institutions balance the need for inclusiveness with the resource 

constraints they face in supporting disadvantaged students? 
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Empowering student agency: co-creating sustainable academic advising  

solutions through design thinking  

Brittany Adams (Presenting) University of the Western Cape 

Tina Hlanjwa University of the Western Cape 

Michelle Jaftha University of the Western Cape 

Subethra Pather University of the Western Cape 

Globally academic advising can be regarded as a critical component of student success, however, many 

students and advisors struggle to engage deeply with the advising process in a shared and reciprocal 

relationship. This has often resulted in students in an advising session feeling disempowered or 

disconnected from the solutions proposed to address their academic challenges. This disconnect can result 

in low motivation, surface-level problem-solving, and a lack of ownership over their academic journey, 

particularly during the pivotal first year of study. The purpose of this paper is to explore how Design 

Thinking principles can be applied to the University of the Western Cape (Academic Student Success 

Advising ASSA) process to transform it into a more collaborative, student-centered experience. By co-

creating solutions with students rather than for them, ASSA can shift from a prescriptive model to one that 

fosters deep engagement, meaningful problem-solving, and the development of student agency. This 

approach aims to not only improve the quality of academic advising but also to empower students to take 

control of their educational paths, leading to more personalized and effective student success outcomes. This 

study employs a qualitative research methodology. Schon's (1991) Refection model was used to reflect in 

action and on actions, by the academic advisors, during and after the academic advising event/session with 

students. Through a series of advising sessions, the students and academic advisors engaged in Design 

Thinking principles and actions, including empathy mapping, ideation sessions, and prototyping. Data were 

collected from three academic advisors and 245 students in 276 sessions, through participant observations 

in sessions, information provided in the online pre-session survey, and reflective notes from the advisors to 

capture the experiences and insights of both students and advisors.  The data were then analysed using 

thematic analysis to identify key patterns and themes related to student engagement, problem-solving, and 

the development of agency in the academic advising context. The findings indicate that integrating Design 

Thinking principles into academic advising significantly enhances student engagement and fosters a sense of 

ownership over the advising process. Students reported feeling more understood and valued when their 

input was actively solicited and incorporated into the development of academic plans. The process also 

encouraged deeper reflection on their academic challenges, leading to more practical and personalized 

solutions. Advisors observed an increase in student motivation and a more proactive approach to problem-

solving. These outcomes suggest that co-creating advising solutions with students can effectively develop 

their agency and improve academic outcomes. This paper proposes a new model of academic advising that 

integrates Design Thinking principles to create a more collaborative and student-centered process. By 

involving students in the co-creation of their academic plans, this approach not only improves the relevance 

and practicality of the solutions but also empowers students to take an active role in their educational 

journey. The value proposition lies in the potential for this model to be scaled and adapted across various 

educational contexts, leading to more engaged, motivated, and successful students who are not only better 

equipped to navigate their academic challenges at university but into life beyond university. 

Keywords: Design Thinking, Student Agency, Sustainable Future, Co -Creation   

Theme: 2. Empowering higher education students for a sustainable future 
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Type: Oral (in-person) 

Questions for engagement: 

1. How can design thinking enhance the traditional academic advising model to better support student 

success?  

2. What role does design thinking play in identifying and addressing gaps in student support systems 

within higher education? 
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Enabling image critique skills among diagnostic radiography students:  

exploring a favourable instructional design model  

Valdiela Daries (Presenting) Cape Peninsula University of Technology 

Salochana Hassan University of the Western Cape 

Aladdin Speelman Cape Peninsula University of Technology 

This research was conducted within the context of diagnostic radiography, examining how students 

critiqued cervical spine images, a critical skill in professional practice. When suboptimal radiographs 

(hereafter referred to as X-rays) are submitted for interpretation, radiologists may struggle to accurately 

identify anatomical structures or detect abnormalities, potentially leading to misinterpretation. Such errors 

could result in missed fractures, undiagnosed tumours, or overlooked pathological conditions, with serious 

implications for both patient care and clinical outcomes.  Education for sustainable development aims to 

promote competencies such as critical thinking, problem-solving and decision-making. Higher education 

institutions offering Radiography degree programmes have a responsibility to empower students to acquire 

knowledge, skills, attitudes and values necessary to shape a sustainable professional future. Image critique is 

a core competency that diagnostic radiographers must develop. To evaluate X-rays and rectify technical 

errors, radiographers require solid knowledge of underpinning anatomy, the ability to resolve positioning 

technique errors, and skills to identify image artifacts and assess image quality. Standardised imaging 

terminology supports image critique, ensuring consistent and accurate communication across the 

profession. Students, however, often struggle to critique X-rays for radiographic and diagnostic quality, 

whether during workplace-based learning or summative assessments. Students often find it challenging to 

describe positioning technique errors and to articulate whether an X-ray meets acceptable standards. 

Additionally, the terminology students use to critique X-rays often does not align with nationally and 

internationally recognised standards. Based on the Legitimation Code Theory (LCT), the key to effective 

learning and teaching is building knowledge over time i.e. cumulative knowledge. This requires students to 

connect new information to prior knowledge and apply it across different contexts and time periods. 

Diagnostic radiography students are taught image critique techniques for various anatomical areas from the 

first year through to fourth year however they find it challenging to perform image critique 

effectively.  Semantics, a dimension of the LCT was used as an analytical lens to explore and describe the 

context-specific (i.e. semantic gravity) and conceptual complexity (i.e. semantic density) of image critique of 

the cervical spine among student participants. A qualitative, exploratory, descriptive case study design was 

used. Three methods of data collection were used namely an oral image critique with student participants, 

review of curriculum and teaching materials as well as semi-structured interviews with lecturers. The oral 

image critique was Phase 3 of the study and will be reported on. Fourteen (n=14) final year diagnostic 

radiography students participated in the once-off individual oral image critique. Data show that students 

frequently operated within lower semantic density (i.e. simple explanations) and higher semantic gravity 

(i.e. generalised, non-technical descriptions) during the oral image critiques. Preliminary data analysis 

reveals significant gaps in the current methods of learning, teaching and assessing of image critique skills in 

the diagnostic radiography programme. These shortcomings highlight the need for a more structured and 

effective approach to developing students' competence in this critical area. The next phase of the study will 

focus on designing an instructional design model aimed at enhancing students' ability to perform image 

critique. By proposing two to three potential instructional design models at the conference, the researcher 

seeks valuable feedback from participants, using the platform as a soundboard to refine and validate the 

most effective approach for improving image critique skills in diagnostic radiography education. 
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Keywords: Image critique, diagnostic radiography students, Legitimation Code Theory, Semantics, 

instructional design model 

Theme: 2. Empowering higher education students for a sustainable future  

Type: Oral (in-person) 

Questions for engagement: 

1. Which instructional design model will be best suited to enable learning, teaching and assessment of 

image critique skills among diagnostic radiography students?  

2. The instructional design model will be an output of the doctoral thesis. Will peer review be suited to 

evaluate the instructional design model and if so, what format can it take? 
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Encouraging creativity in academic writing at a writing centre  

Maleshoane Tjabane (Presenting) Vaal University of Technology 

Innocentia Shube Vaal University of Technology 

The most common assumption about academic writing is that it is devoid of creativity. However, writing 

centres have a role to play in modelling the use of creativity for academic purposes, enhance student 

engagement and critical thinking. Through encouraging creativity, writing centres have the potential to 

empower students with necessary soft skills that can be applied to various life contexts. Writing centers, 

particularly in South African Universities of Technology (UoTs), have the potential to model and integrate 

creative strategies such as freewriting, brainstorming, and multimodal composing practices to empower 

students with essential soft skills, including critical thinking, adaptability, and confidence. This presentation 

aims to explore creativity as an essential aspect of writing centre practice by sharing experience and 

examples from a university of technology (UoT) writing lab. However, there is limited research on how 

writing centers can intentionally integrate creativity into their practices. Drawing on theoretical frameworks 

such as Vygotsky’s sociocultural theory and constructivist learning approaches, this presentation seeks to 

bridge this gap by exploring how creativity can be effectively embedded in writing center interventions. 

Sociocultural theories suggest that social interaction, experimentation, and active knowledge co-

construction are key to encouraging creative thinking in academic and various life contexts. By reimagining 

academic writing as a collaborative, creative practice, writing centers can move beyond traditional deficit 

models to foster more inclusive education. A qualitative reflexive methodology is eployed, including 

observations,participation, and prompted student feedback, to asses how creative intervitons shape 

students writing processes and outcomes. This reflection explores how creative practices such as 

freewriting, brainstorming, peer collaboration, and multimodal writing affect students' writing processes 

and outputs. The findings are intended to contribute to literature on writing centre practice especially by 

demonstrating that writing centres can greatly improve students' creative thinking in academic writing. 

Examples of how creativity has helped students overcome obstacles like writer's block and rigid thinking 

will be highlighted, emphasizing the importance of creativity in supporting inclusive education and academic 

success. This reflection underscores the necessity for writing centres to more deliberately incorporate 

creativity into their interventions, positioning them as essential for promoting student growth and academic 

development. 

Keywords: UoT, writing centre, creativity, student success, character development 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. What activities do you have that encourage creativity?  

2. How have students responded to working creatively on academic writing? 
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Enhancing nursing education through interdisciplinary teaching and  

learning approaches 

Marcel Mather (Presenting) North West University 

Background and Context: Traditionally, nursing education has concentrated on discipline-specific 

instruction, emphasizing clinical abilities and theoretical understanding. However, the increasing intricacy of 

healthcare necessitates a workforce adept at interdisciplinary cooperation. Contemporary healthcare 

challenges, including the management of chronic conditions and mental health issues, cannot be adequately 

addressed through isolated educational approaches. Interdisciplinary learning enables students from 

various fields such as nursing, medicine, social work, and psychology to collaborate on shared healthcare 

concerns, cultivating a comprehensive understanding of patient care. This method enhances critical thinking, 

interpersonal skills, and collaborative abilities, preparing students for cooperative practice. By encountering 

diverse viewpoints and professional roles, nursing students develop more inclusive care strategies. Studies 

indicate that interdisciplinary education leads to improved patient outcomes by encouraging collaboration 

and innovation in addressing complex health issues. Consequently, this approach is essential in readying 

nursing graduates for the team-oriented demands of modern healthcare systems. 

Theoretical Framework: Interprofessional Education (IPE) theory serves as the foundation for this research, 

promoting joint learning experiences among healthcare professionals. The IPE model emphasizes collective 

educational opportunities that enhance teamwork, communication skills, and understanding of various 

roles. By introducing collaborative practices early in nursing programs, IPE prepares students for real-world 

team environments and ultimately leads to better patient care outcomes. 

Aim and Purpose: This proposal aims to integrate interdisciplinary learning into nursing education to 

enhance critical thinking and teamwork. The research explores effective teaching strategies that improve 

student preparedness for collaborative practice in real-world healthcare settings, addressing complex 

healthcare issues through a comprehensive approach. 

Objectives:  1. To design and implement interdisciplinary courses that integrate nursing with other 

disciplines of healthcare such as medicine, psychology, and social work. 2. To assess the impact of 

interdisciplinary courses on nursing students' critical thinking, problem solving, and collaboration skills. 

Methodology: This study employs a mixed methods approach, combining quantitative surveys and 

assessment tools with qualitative focus groups and interviews. It measures nursing students' engagement, 

learning outcomes, and satisfaction with interdisciplinary courses. A quasi-experimental design compares 

the performance of students in interdisciplinary courses with those in traditional courses. Data will be 

collected at baseline, immediately after the courses, and six months post-intervention. The integration of 

both data types will offer a comprehensive understanding of how interdisciplinary learning impacts student 

outcomes. 

Sample and sample size: The target population includes nursing students and faculty involved in 

interdisciplinary courses. A pilot study will refine the methodology. A statistician will determine the sample 

size, considering the expected effect size and statistical power requirements. 

Expected Outcomes: The study expects students in interdisciplinary courses to improve critical thinking, 

communication, and collaboration skills. It also aims to show better preparedness for collaborative 
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healthcare practice and improved patient care, offering insights for nursing curricula redesign to meet 

healthcare's evolving needs. 

Relevance and Impact: This research seeks to transform nursing education through interdisciplinary 

methods, enhancing both teaching and patient care outcomes. By better preparing future nurses for 

collaborative practice, the study provides valuable insights for institutions looking to adopt similar 

interdisciplinary frameworks. 

Keywords: Interdisciplinary learning, nursing curriculum, healthcare collaboration, educational innovation, 

student outcomes 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Lightning Talk (in-person) 

Questions for Engagement:  

1. How can we address potential barriers in applying interdisciplinary approaches in nursing 

education, and what specific tactics might be used to effectively overcome these barriers? 

2. How can the outlined interdisciplinary approach be tailored to better meet the demands of diverse 

student groups and healthcare settings, and what changes might improve its effectiveness in 

different contexts? 
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Enhancing employability through innovative teaching methods for extended  

curriculum students  

Olutoyin Olaitan (Presenting) Walter Sisulu University 

The study investigates the influence of innovative teaching methods on enhancing the skills and mindset of 

extended curriculum students at Walter Sisulu University, thereby promoting their future employability. 

Extended curriculum programmes (ECP) are designed to support students admitted into university with 

diverse academic backgrounds, providing them with an additional year to thrive academically. The central 

research question guiding this inquiry is: How do collaborative learning, project-based assignments, and 

short courses contribute to the skills development and mindset transformation of extended curriculum 

students throughout their academic experience? 

The primary objective of the study is to examine how these innovative teaching strategies can foster an 

inclusive curriculum that addresses the distinct challenges faced by extended curriculum students while 

cultivating a positive attitude towards learning and future employment opportunities. A thorough literature 

review reveals that collaborative learning enhances essential communication and teamwork skills, which are 

increasingly vital in today’s job market (Naseer et al., 2024). Project-based learning promotes critical 

thinking and problem-solving abilities by immersing students in real-world challenges (Arek-Bawa & Reddy, 

2022). Additionally, short courses culminating in certifications equip students with targeted skills that 

significantly improve their employability prospects (Ajayi & Laseinde, 2023). 

In the context of the study, an approach to teach extended curriculum students through project-based tasks, 

assignments based on case studies simulating ‘real-life’ work problems, and collaborative team tasks was 

employed. Students attended only four traditional lectures (PowerPoint) to introduce them to fundamental 

concepts; subsequent tasks were crafted to mirror workplace deliverables requiring application of these 

concepts. Short courses, such as the IBM Data Science Foundation certification, were organized for the 

students as part of capacity building in preparation for the world of work. These short courses were not 

compulsory as they were not part of the approved curriculum. Notably, 90% of students still opted to 

participate in these courses and obtained certificates. 

Employing a mixed-methods approach, the study collected quantitative data through surveys assessing 

students’ self-reported skills in teamwork, problem-solving, and communication. Qualitative insights were 

gathered from focus group discussions exploring students’ perceptions of their learning experiences and the 

evolution of their mindsets regarding employability. This dual methodology enables a comprehensive 

understanding of the inquiry. Excel charts were used to visualise and analyse survey results, while thematic 

analysis was performed on focus group discussion outputs. 

Preliminary findings suggest that students who engaged in collaborative learning report a heightened 

confidence in their ability to work effectively with their peers. Participants in project-based assignments 

exhibited improved critical thinking skills and a stronger sense of ownership over their educational journey. 

Furthermore, involvement in short courses encourages a proactive approach to skill acquisition, as students 

recognize the benefits of obtaining additional qualifications relevant to their career aspirations. 

These results underscore the significance of integrating innovative teaching methodologies into the 

curriculum for extended curriculum students. By creating an inclusive educational environment that 

prioritises collaboration, practical application, and continuous skill development, higher education 

institutions can enhance students’ preparedness for future employment. Future research could focus on 



  

HELTASA 2024 Book of Abstracts  58 

longitudinal assessments of these students as they progress through their academic careers, investigating 

how their developed skills and mindsets affect academic performance and engagement over time. 

Additionally, studies could explore the effectiveness of tailored interventions across various disciplines 

within the extended curriculum framework. 

Keywords: Employability; Innovative Teaching; Extended Curriculum; Collaborative Learning; Project-

Based Learning; Skill Development; Positive Mindset 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (in-person)  

Questions for engagement: 

1. What innovative teaching strategies have you found most effective in enhancing student 

employability, particularly for those facing academic challenges?  

2. How can we further tailor our curriculum to better support the diverse needs of extended curriculum 

students and foster a growth mindset towards their learning and future careers?  
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Enhancing first-year student success through academic facilitation at a  

South African university  

Tsholohelo Thulo (Presenting) University of the Free State 

Sebolao Rosaline University of the Free State 

Background: Given the difficulties inherent in the transition from high school to university, students require 

support to navigate this challenge successfully (Cameron and Rideout, 2020). According to a study 

conducted by Bayaga et. al. (2022) there is a growing field of knowledge that indicates that students 

experience a transitional shock when entering university. Academic support is thus imperative to ensuring 

that students adjust to university and to increase their academic performance. In a study by Naude and 

Bezuidenhout (2013), on the role of academic facilitation for extended curricula at the University of the Free 

State (UFS), it was found that academic facilitation sessions (also referred to as tutorials) are successful in 

providing support for first-year students’ learning experience. Although various challenges were 

experienced by students, the sessions assisted students in improving their academic performance. This 

paper proposes to study the case of the cohort of 2024 first-year political studies students who are the first 

group to have face-to-face and blended learning academic facilitation Post-Covid19. The paper seeks to draw 

insights from the First-Year Success Programme and reflect on the impact that academic facilitation has on 

the academic success of students.  

Rationale: This study seeks to contribute to the existing body of knowledge on higher education research by 

exploring the relationship between academic support and student success. The population that this paper 

focuses on is first-year students at the University of the Free State. By examining this cohort of students, this 

study aims to produce insights into the unique challenges and opportunities that these students face thus 

identifying the appropriate and relevant teaching strategies to support first year student’s academic 

success.  

Objectives: 1. Investigate the role and impact of academic facilitation on the academic performance of first-

year students in political studies at UFS.  2. Explore the views that first-year students hold regarding the role 

of academic facilitation in their academic progress. 3. Identify academic facilitation strategies that are 

effective in supporting first years’ academic success.  4. Critically evaluate barriers to effective academic 

facilitation of first-year students.  

Questions: 1. How does academic facilitation impact the academic performance of political studies students 

in their first year at the UFS?  2. What perspectives do first-year students have regarding the role that 

academic facilitation plays in their academic journey?  3. Which teaching strategies are regarded by 

academic facilitators as effective in supporting first years’ academic success?  4. Which barriers are 

hindering effective academic facilitation of first-year political studies students? 

Methodology: A qualitative research design will be adopted to explore both students' and academic 

facilitators’ experiences on the value of academic facilitation. This design will allow us to use our 

interpersonal experiences in our exploration, as argued by Alase (2017). Two primary components relating 

to data collection are involved, namely, a review of existing literature to establish the current state of 

knowledge and semi-structured, as well as open-ended questionnaires. The sample will comprise students 

and academic facilitators as participants, thus providing insights into the challenges and opportunities that 

academic facilitation can provide for students.  

Keywords: Academic facilitation, Academic success, First-year students, Student engagement, Tutorials 
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Theme: 2. Empowering higher education students for a sustainable future 

Type: Lightning Talk (online) 

Questions for engagement: 

1. What are some of the academic challenges which you faced as a first-year university student that in 

your experience first-year students in 2024 may still face?  

2. How do you think academic facilitation can be leveraged to assist students to succeed in their future 

studies? 
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Enhancing professional development for academic advisors to better  

support students facing accessibility and socioeconomic challenges 

Tshidaho Manyage (Presenting) University of Venda 

Ndanganeni Litshani University of Venda 

The University of Venda's (Univen) Academic Advising Programme (AAP) is a strategic project that supports 

students from underprivileged educational backgrounds to promote inclusivity, equity, and diversity. Due to 

their socioeconomic status, many Univen students face substantial obstacles that have an adverse effect on 

their general well-being, retention rates, and academic performance. Academic advisers are extremely 

important to students' academic journeys; nevertheless, many advisors are not equipped with the 

specialized training required to handle the complicated issues that students with accessibility needs and 

financial difficulties confront. Reduced academic achievements, higher dropout rates, and lower retention 

rates can all result from these difficulties. Academic advisers are well positioned to offer individualized 

assistance and support, yet many lack the skills, understanding, or empathy necessary to completely 

comprehend and address these hurdles. Advisors may inadvertently ignore these students' particular 

requirements in the absence of focused professional development that addresses accessibility and 

socioeconomic concerns, which would worsen the difficulties these students already have. By improving 

academic advisors' professional development and arming them with the knowledge and tools needed to 

better assist students facing financial and accessibility difficulties, this project aims to close this gap and 

eventually make education more inclusive and equitable for all students. The goal of the research is to better 

understand the unique difficulties that these students encounter, such as psychological pressures that affect 

their academic performance and retention rates, financial limitations, socioeconomic hurdles, and academic 

preparation. The study will also assess the success of Univen's present Academic Advising program and 

explore ways to improve it in order to better serve underprivileged students. The study will use a mixed-

methods research methodology to collect quantitative data through surveys and the examination of 

institutional records, and qualitative data through in-depth interviews and focus groups with First Entering 

students and senior students, lecturers, and faculty managers. Students' lived experiences, their interactions 

with the Academic Advising Programme services, and their opinions of the program's efficacy will all be 

investigated in the qualitative component. Metrics measuring academic performance, retention rates, and 

resource use will be the main topics of the quantitative component. Improved Student Retention and Success 

are among the anticipated results for Univen's students who are experiencing socioeconomic and 

accessibility problems and this will increasing their chances of succeeding academically. 

Keywords: Academic Advising, first entering students, professional development, accessibility 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. What other forms of assistance should be added to the Academic Advising Program to help 

underprivileged students succeed even more?  

2. How can Univen strike a compromise between the need to be inclusive and the resource limitations they 

must work within to assist underprivileged students? 
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Evaluating diverse teaching methodologies: A quest for inclusive teaching  

and learning in institutions of higher education  

Precious Sihlangu (Presenting) University of Limpopo 

Teaching practices have evolved, knowledge is no longer imparted passively to students. Modern teaching 

requires students to participate and learn by doing. Teaching is an effective interaction between students 

and a teacher. However, in order to ensure that teaching process is impactful to all students, the teacher 

must ensure that teaching methods are suitable to deliver knowledge to diverse students. There are quite a 

number of teaching methods, and such methods have an impact on how the student perceive and interpret 

the information taught. Hence it is of essence for a teacher to understand the diversity of students and how 

they learn against a specific learning outcomes intended to be achieved. The paper will highlight the impact 

of teaching methods against learning theories of diverse students. Furthermore, the paper will discuss the 

importance of employing a comprehensive teaching method, while appreciating the diverse nature of 

students at an institution of higher education. Moreover, the discussion will highlight the benefits of using a 

comprehensive teaching method that accommodates different learning challenges. This paper will use 

desktop method to review literature, laws, polices and regulations for purposes of ascertaining a 

comprehensive teaching methodology that creates an inclusive learning environment whilst promoting 

student engagement and consequently achieve student success. 

Keywords: teaching practice, learning, inclusive, engagement, student success 

Theme: 3: Fostering inclusiveness, equity and diversity in higher education 

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. What teaching methods do you utilise for building student competency?  

2. What teaching methods do you utilise for diverse students? 
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Evaluating the impact of an orientation program on first-year students'  

development in engineering extended curriculum programmes  

Nomzamo Tshemese-Mvandaba (Presenting) Cape Peninsula University of Technology 

Naasirah Mohamed Cape Peninsula University of Technology 

This study investigates the effectiveness of an orientation program designed to prepare Extended 

Curriculum Programme (ECP) first-year students in Electrical and Computer Engineering for the academic 

challenges and career pathways in 2024. A series of questions were carefully crafted to assess the 

students' perceptions of the orientation program, focusing on its helpfulness, alignment with expectations, 

and the specific aspects that proved most beneficial. The survey delves into the clarity and usefulness of 

career pathways information provided during the orientation, aiming to gauge the program's success in 

equipping students with essential knowledge for starting their academic journey. Furthermore, participants 

are prompted to share their insights on additional support and resources they believe would enhance the 

development of academic and professional skills for ECP first-year students in future. A mix of MCQ and 

Open-ended questions inquire about aspects of the orientation program that could be improved and invite 

suggestions for enhancing future programs to better cater to the needs of first-year students in ECP. The 

study aims to explore preference for support and guidance mechanisms, allowing students to express their 

views on the most effective formats. In addition to this, the research seeks to provide a comprehensive 

understanding of the impact of orientation programs on first-year students' development, offering 

actionable insights for institutions to tailor future programs to meet the evolving needs of students in the 

field of Electrical and Computer Engineering, specific to ECP.  

Keywords: ECP; Student Development; Orientation Program 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Lightning Talk (online) 

Questions for engagement: 

1. How are universities and industries collaborating to ensure that graduates are equipped with the 

necessary skills for the future workplace?  

2. Are first year students aware of their career pathways or are they contented with simply being accepted 

into an institution of higher learning that could provide them with a possible future? 
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Evaluating traditional and electronic assessments and their alignment with  

assessment principles in Civil Engineering at UKZN  

Katelyn Johnson (Presenting) University of KwaZulu-Natal 

Assessment practices in higher education, particularly in the field of civil engineering, play a crucial role in 

evaluating student learning and preparing them for professional careers. This study explores the evolution 

of assessment techniques amidst the backdrop of digital transformation accelerated by the COVID-19 

pandemic. Focusing on undergraduate modules at the University of KwaZulu-Natal (UKZN), this research 

evaluates both traditional and newly developed electronic assessment methods. By aligning these methods 

with key assessment principles, the study identifies best practices, gaps, and areas for improvement. The 

assessment landscape in civil engineering education encompasses a blend of formative and summative 

approaches. Formative assessments, facilitated through online platforms, include quizzes, peer assessments, 

and virtual practical demonstrations, enabling continuous feedback and enhancing student engagement. 

Summative assessments, traditionally conducted through final examinations and projects, provide a holistic 

measure of student achievement. The study underscores the importance of validity, purposefulness, 

reliability, acceptability, efficiency, and timeliness as essential principles guiding assessment practices. By 

examining the implementation of these principles, the research aims to contribute to educational innovation 

and quality assurance in higher education. It advocates for leveraging digital tools to enhance learning 

experiences and improve assessment outcomes, thereby fostering a robust educational environment 

conducive to student success and professional readiness in civil engineering. 

Keywords: Assessment Principles, Electronic Assessment, Civil Engineering 

Theme: 4. Digital transformation and innovation in higher education  

Type: Poster (online) 

Questions for engagement: 

1. What are the potential long-term impacts of electronic/digital assessment methods on student learning 

outcomes?  

2. What are the students' perceptions of electronic vs traditional assessments?   
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Examining the effectiveness of the reflection activities in improving Law  

students writing skills: A student perspective  

Motlatjo Ntatamala (Presenting) North West University 

As much as students are being assessed through reflective activities, it is important to examine and check if 

those very same activities really assist in influencing and shaping both their writing and critical thinking 

skills. The skills which students will acquire from the reflective activities will not only be beneficial for the 

present or immediate moment, but they will also carry them over to their 4th year of writing a mini 

dissertation and in future for those who would want to explore their post-graduate studies. Thus, the only 

way to source the reliable and raw feedback on whether students believe that the reflective activities 

encourage their writing and critical thinking skills is to get a direct students’ perspective, by analysing their 

submitted reflective activities. Writing a research proposal implies that critical thinking is a talent that will 

grow in a holistic manner, as evidenced by previous studies. Despite reflective practise having a long-

standing reputation in good teaching/learning practice, no study has explored the effect of critical thinking 

through self-reflective practise on legal writing skills in the South African higher education context. In 

addition, the CHE’s (2018) report notes that the NWU law language modules need to pay attention to writing 

skills as set out in their recommendations. For these reasons, this project aims to explore the effectiveness of 

self-reflective practise using Socratic questioning in improving legal writing skills at the NWU as part of the 

3rd-year language module, which will also help students prepare for their final-year research module. The 

proposed paper aims to examine the effectiveness of the reflection activities for 3rd year Law students as an 

encouragement and motivation to their both writing and critical thinking skills. The paper will make use of 

students’ activities as a means of data collection and the activities will thus be analysed. The study follows an 

action research design as set originally by Lewin (1946) and further defined to action research within 

language teaching. The purpose of the study is to explore the potential of self-reflective practice by means of 

Socratic questioning as means of improving writing skills of undergraduate law students at the NWU. 

Theme: 2. Empowering higher education students for a sustainable future  

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. What is the perceived impact of reflective practice using Socratic questioning on NWU 3rd-year law 

students' writing skill?  

2. To what extent are the reflective activities effective in improving and encouraging both the student's 

writing and their critical thinking skills? 
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Exploring character development at a university writing centre  

Dikeledi Dlamini (Presenting) Vaal University of Technology 

Ntombikayise Tsabedze Vaal University of Technology 

Lehlohonolo Seokotsa Vaal University of Technology 

Innocentia Shube Vaal University of Technology 

In the context of higher education, writing centres are traditionally seen as spaces focused on enhancing 

academic writing. However, this narrow view overlooks their broader potential in fostering character 

development, an essential component for empowering students for a sustainable future. This presentation 

explores how writing centres can go beyond academic excellence by actively contributing to the 

development of ethical, socially responsible individuals in response to today’s complex social and political 

challenges. Through a qualitative research design, researchers employed participant observation, focusing 

on both groups and individual consultations at a university writing centre. Writing consultants observed 

students’ verbal and non-verbal communication, group dynamics, and problem-solving strategies, providing 

insights into how writing support shapes their academic and interpersonal development. Thematic analysis 

of field notes revealed patterns in collaboration, leadership, and empathy. By embedding these character-

building elements within writing support, writing centres can enhance student success and prepare 

graduates to navigate ethical challenges, contributing to a sustainable, socially just future. 

Keywords: writing centre, academic integrity, student success, character development 

Theme: 2. Empowering higher education students for a sustainable future  

Type: Poster (in-person) 

Questions for engagement:  

1. What ethics issues arise at the writing centre?  

2. What is an example of character development that you have observed at the writing centre?   
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Exploring current and emerging issues in PGRS and academic support  

through a speculative design perspective  

Bongani Khoza (Presenting) University of Johannesburg 

Postgraduate research supervision (PGRS) and support offer different methodologies, potentially making it 

more complicated when the Fourth Industrial Revolution, decolonisation, digital and academic literacies, and 

indigenous knowledge systems come into play in shaping the landscape of PGRS and support. This paper 

considers the feasibility of using a speculative design-driven approach within the landscape of PGRS and 

support, focusing on the Scholarship of Teaching and Learning in Art and Design (STAND) disciplines. 

Coaching and mentoring are introduced as a supplementary pragmatic methodology to address the evolving 

landscape of current and emerging issues of PGRS and support within STAND disciplines. In addition, the 

article offers speculative design as a conceptual framework supplemented by coaching and mentoring 

offered for interrogation as structured and unstructured supervisory methodologies to amplify efficiency 

and foster a robust community of practice, advocating for a mixed-method approach in PGRS and support. 

This comprehensive exploration caters to the dynamic environment of postgraduate research studies in 

STAND disciplines, providing valuable insights and recommendations for both new and emerging 

researchers and supervisors to enhance the adaptability of PGRS and support the unique needs of STAND 

communities where research is conducted, disseminated, and consumed. Weaving a narrative that engages 

with the Fourth Industrial Revolution, decolonisation, digital and academic literacies, and Indigenous 

knowledge systems, emphasising its potential to alleviate administrative workloads for emerging research 

supervisors by offering recommendations for improving the research supervision and support processes 

and outputs. 

Keywords: Speculative Design, Postgraduate Supervision, Postgraduate Research, Postgraduate 

Supervisors, Coaching 

Sub-theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Presentation type: Oral (in-person) 

Questions for engagement: 

1. What are the potential benefits and challenges of implementing a mixed-method approach to 

postgraduate research supervision and support? 

2. How does the introduction of a speculative design-driven approach, alongside coaching and mentoring, 

address the evolving landscape of postgraduate research supervision and support within the Scholarship 

of Teaching and Learning in Art and Design (STAND) disciplines? 
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Exploring epistemic agency in a blended learning project: A reflective  

inquiry 

Nokuthula Vilakati (Presenting) University of Eswatini 

Janet Small (Presenting) University of Cape Town 

Ikechukwu Nwanze (Presenting) University of Cape Town 

This oral presentation is based on a collaborative autoethnographic exploration of the role of epistemic 

agency in a multi-stakeholder project focused on redesigning blended courses (RBC). The blended learning 

project which aimed to enhance educational inclusivity and digital accessibility across the curriculum, 

focused on integrating Universal Design for Learning (UDL) principles with a social justice intent to 

designing learning. The main RBC project objectives included providing staff with support, training, tools 

and developing a framework towards promoting inclusive practices, to enhance the student learning 

experiences. Research also informed practice through weekly reading group sessions and writing up cases in 

practice. Using the shared epistemic agency conceptual framework by Damsa et al. (2010), this presentation 

explores how groups navigate collaboratively building and refining knowledge. As key collaborators in this 

project, we aim to document and analyse our experiences to uncover insights that may not be readily 

apparent through traditional research methods. By critically reflecting on our personal narratives, we hope 

to gain a nuanced understanding of how our shared epistemic agency manifested in the context of trust-

building, collaboration, and knowledge co-creation, including examining the project's challenges and 

complexities. Drawing on the work of Bond-Barnard et al. (2017) and Damsa et al. (2010), we will examine 

specific factors that contributed to trust-building within our collaborative project, such as role definition, 

respect, and knowledge exchange. We will then explore how the shared epistemic agency by the project team 

influenced the development and maintenance of these trust-building factors, and how they in turn shaped 

the overall working relationships and project dynamics. The regulative dimension of epistemic agency will 

also be considered, as we discuss our approaches to project management, including setting objectives, 

allocating tasks, and assessing progress. The aim is to shed light on how the researchers' active involvement 

in coordinating and directing various project activities either fostered or at times hindered a sense of 

ownership and investment in the project outcomes. Furthermore, we will investigate how the questioning, 

refining and reasoning aspects of epistemic agency enabled us to develop a shared understanding of UDL 

principles, equity, inclusion, social justice and their practical application. Throughout the presentation, we 

will be transparent about our positionality, acknowledging the important role that researcher reflexivity 

plays in qualitative inquiry. This reflexive approach will help us critically examine our preconceptions, 

leading to a more nuanced and contextually grounded interpretation of the research findings. By exploring 

epistemic agency in the context of the collaborative RBC project, we hope to offer insights that can inform 

future research and practice in the field of inclusive higher education. The integration of epistemic agency as 

a conceptual framework has the potential to bridge the gap between theoretical concepts and practical 

application, empowering researchers and practitioners alike to take an active role in shaping the knowledge 

that informs their work. We suggest that explicit engagement with both epistemic and regulative dimensions 

of agency, has potential to build levels of trust, collaboration and shared knowledge creation by team 

members as part of the planning process for better project outcomes. 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Oral (online) 

Questions for engagement:  



  

HELTASA 2024 Book of Abstracts  69 

1. What do you think are the potential benefits and challenges of participating in a collaborative 

inclusive education project in the higher education context?  

2. How can we effectively promote shared epistemic agency to build trust and enhance meaningful 

collaboration among project team members? 
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Exploring learners' perceptions of psychosocial support services in  

educational institutions: A qualitative study  

Udeme Jacob (Presenting) University of Johannesburg 

Jace Pillay University of Johannesburg 

Stella Olatubosun University pf Johannesburg 

The significance of psychosocial support in educational institutions has garnered attention for its impact on 

learners' academic success and well-being. This study explores learners' perceptions of psychosocial support 

services in educational settings and their influence on academic performance and mental health. Utilising a 

qualitative research design, this study engaged participants through semi-structured interviews and focus 

groups to gather in-depth insights. A purposive sampling method was used to select eight learners (M =3; F 

=5; Mean age 18 SD = 2.05) from various educational institutions who had accessed psychosocial support 

services. Thematic analysis was employed to analyse the data, identifying key themes related to the 

perceptions and effectiveness of the support received. The findings reveal positive perceptions of 

psychosocial support services among learners, highlighting the importance of personalised support that 

considers individual needs. Participants noted improved academic performance, self-efficacy, and overall 

mental health. However, the study also identified areas for improvement, including increased accessibility 

and awareness of available services. The study underscores the vital role of psychosocial support services in 

enhancing learners' academic and emotional well-being. Educational institutions should aim to increase the 

accessibility and visibility of such services, ensuring they meet the diverse needs of students. Future 

research should focus on quantitatively examining the direct impact of psychosocial support on academic 

outcomes to validate these findings further. 

Theme: 5. Health and well-being of students and higher education practitioners 

Type: Oral (online) 

Questions for engagement: 

1. How do you provide psychosocial support? 

2. How are these support services perceived?   
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Exploring practice-led research as a strategy for developing 21st century  

skills amongst higher education students 

Mieke Hall (Presenting) Stellenbosch University 

Karolien Perold-Bull (Presenting) Stellenbosch University 

Kiveshan Thumbiran (Presenting) Stellenbosch University 

In the third-year curriculum of the BA Visual Arts (Visual Communication Design) (VCD) programme at 

Stellenbosch University (SU), our focus is on creating learning opportunities where students can apply their 

technical VCD skills in real-world contexts. This approach is inspired by an ethos of integrative, embodied 

praxis through experiential learning. Over the past two years, we have engaged in a collaborative research 

endeavour with the Geography Departments at SU and North-West University, as well as a local artist. The 

research aimed to explore gentrification in the rural hamlets of Stellenbosch (Jamestown, Pniel, and 

Kylemore). This paper reflects on how applying a practice-led methodology (Koskinen et al, 2011, Haseman 

& Mafe, 2009) in the curriculum facilitated the development of 21st century skills amongst students. As a 

case study, we present the range of curricular projects we developed that allowed students to conduct on-

site immersive fieldwork through engaging with a range of local stakeholders. As part of their practice, they 

had conversations with locals and documented their experiences through drawing, photography, mapping 

and animated storytelling. We collected data through observation, informal discussions and written 

reflections. It was found that practice-led research facilitated embodied making in real-life contexts which, 

combined with input from disciplines other than their own, allowed students to not merely learn about key 

sociopolitical and spatial concerns while honing technical design skills, but to navigate complex societal 

issues in interdisciplinary, collaborative ways. Through doing practice-led research, students developed key 

21st century skills, i.e. creativity and critical thinking, problem-solving, lifelong learning, collaboration, 

communication, technical skills, information management, ethical and cultural awareness, flexibility, and 

self-direction (Van Laat et al, 2017). This case study is an example of how practice-led research can provide 

an innovative way to work across disciplines and/or institutions to enhance learning, teaching and 

scholarship. 

Keywords:  practice-led research, transdisciplinary collaboration, real-world contexts, 21st century skills 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (online) 

Questions for engagement: 

1. How do you address and overcome challenges when working in a multidisciplinary context with various 

stakeholders, including community members and academic faculties?  

2. How can practice-led approaches be applied in other disciplinary contexts, specifically contexts outside 

of the broad artistic fields?  
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Exploring pre-service teachers' values from teaching practicum reflections:  

Fostering DEI principles in higher education  

Eyitayo Ajayi (Presenting) University of the Witwatersrand 

Eunice Nyamupangedengu University of the Witwatersrand 

This proposal investigates the reflections of pre-service teachers during teaching practicum (TP) 

experiences, focusing, among others, on Diversity, Equity and Inclusion (DEI) principles. By combining 

theoretical knowledge with practical experience, TP fosters critical reflection, essential for professional 

development. It aims to bridge the gap between theory and practice, promoting innovative teaching 

methodologies that respond to diverse student needs. Ultimately, the proposal improves the preparedness of 

future educators to create inclusive and equitable learning environments, thereby enhancing the quality of 

education through comprehensive and creative approaches in higher education teaching and learning 

contexts. This study investigates pre-service teachers' values related, but not limited to the DEI principles 

through their reflections during TP experiences. It aims to demonstrate how these values can inform holistic 

and innovative pedagogical approaches in higher education, enhancing the preparation of future educators 

for supportive learning environments. The proposal addresses the gap in understanding how reflective 

practices shape these values, which is essential for developing effective, responsive teacher training 

programs. The contemporary educational landscape emphasizes the DEI principles among other values, as 

foundational principles for effective teaching. Pre-service teachers play a vital role in shaping environments 

that reflect these values, yet there is a gap in understanding how their reflections during TP influence their 

approaches. Investigating these reflections provides insights into their evolving professional identities and 

beliefs, essential for developing teacher education programs that nurture holistic and innovative practices. 

Value-Behavior Relations (VBR) examines how individuals' values influence their behaviours. This is 

particularly relevant for understanding, among other values, the DEI principles in relation to pre-service 

teachers. VBR highlights that values develop through experiences and reflection. Analysing pre-service 

teachers' reflections during TP reveals how their values shape their teaching practices. By employing VBR 

analytical lens, this study can inform teacher education curricula ultimately enhancing teaching practices 

that foster values- driven or expressive behaviours. I chose a qualitative research approach. A case study 

design was employed which focused on specific groups during their TP experiences, allowing detailed 

examination of reflections. Qualitative data collection methods included reflective journals and participants’’ 

observations. Content and thematic analysis identified recurring themes, while basic theory of values helped 

to uncover core values. A hybrid of deductive and inductive approaches to analysis was employed to 

extrapolate values from reflections. The primary unit of analysis is the pre-service teachers themselves, 

specifically their reflections during TP experiences. The proposal involved sixty third- and fourth-year pre-

service teachers of a university in South Africa, enrolled in an exit Life Sciences course during the second 

semester. Data collection was through reflective journals and participants observations to assess shifts in 

understanding and values. Data analysis identified common themes regarding the values expressed by pre-

service teachers. The proposal examines how pre-service teachers' values impact DEI principles, aiming to 

enhance teacher preparation and foster holistic education. It encourages critical thinking and reflection, 

empowering future educators to adopt values-driven practices. Pre-service teachers gain self-awareness and 

skills which may enhance improvement of curriculum design. This assists institution enhance their policies 

for better teacher education and learning environments. 

Keywords: DEI principles; Values, Pre-service teachers; Reflections; Higher education 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 
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Type: Oral (online) 

Questions for engagement: 

1. What challenges or barriers do you think pre-service teachers face in applying inclusiveness, diversity, 

and equity principles in real-world classroom settings?  

2. How can higher education institutions better support pre-service teachers in developing values that 

promote inclusiveness, diversity, and equity throughout their teaching careers? 
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Exploring the Role of Peer-to-Peer Facilitation in Higher Education: A  

Scoping Review  

Johara Khan (Presenting) Stellenbosch University 

Simbongile Ntwasa Stellenbosch University 

Anthea Jacobs University of the Western Cape 

Intro: Consequences of globalization have led to the expansion of higher education (HE) institutions, 

massifying student numbers and not necessarily in the infrastructure and resources, and have prompted 

numerous innovations in HE teaching, learning, and assessment (TLA).  This has, amongst others, given rise 

to a variety of peer-to-peer learning approaches4. Within many universities, students who excel in their 

courses or modules are often appointed in various roles to support their junior peers4,5.  These roles can 

encompass tutors, mentors, demonstrators, peer-assisted learners, and near-peer or peer-to-peer 

facilitators. In this chapter, we specifically denote these student-driven TLA initiatives as peer-to-peer 

facilitation of learning. 

Aim: This review examined literature that delineates existing research on peer-to-peer facilitation of 

learning within the HE context. It aimed to elucidate fundamental concepts employed, delve deeper into the 

utilization of this approach for student engagement in TLA, and identify existing gaps of knowledge to inform 

Stellenbosch University's stance on peer-to-peer facilitation of learning. 

Conceptual framing: A methodological five-step framework by Arksey and O’Malley was employed to ensure 

the transparency, applicability, and reliability of the search strategy and research outcomes. These steps 

encompass 1) identifying the initial research questions, 2) identifying relevant studies, 3) study selection, 4) 

charting data, and 5) collating, summarizing, and reporting results. 

Methodology: Literature published in peer-reviewed journals between January 2014 - May 2024 was 

acquired through the ERIC (EBSCOhost) electronic database. After a rigorous selection process, 79 articles 

were identified. Of these, 10 articles were excluded due to insufficient coverage of peer-to-peer facilitation, 

peer-to-peer facilitation involving individuals other than students, and any non-academic peer facilitation 

such as general and emotional support. 

Discussion:  To foster student learning and success, peer-to-peer facilitation of learning should prioritize 

active student engagements.   Peer-to-peer facilitation of learning should be grounded in students’ existing 

capabilities while providing the appropriate learning tools and knowledge. Moreover, seamless integration 

of supported learning, through peer-to-peer facilitation of learning, into the curriculum is essential for 

reinforcing the curriculum.  This necessitates the intentional incorporation of peer-to-peer facilitation of 

learning as a core component of module design.  Furthermore, peer-to-peer facilitators of learning require 

ongoing, comprehensive training to effectively facilitate learning. The involvement of disciplinary experts in 

mentoring peer-to-peer facilitators of learning can enhance student learning in HE by ensuring alignment of 

their learning sessions with the curriculum. 

Conclusion:  By integrating peer-to-peer facilitation of learning into the curriculum and prioritizing active 

student engagement, higher education institutions can enhance student success. This necessitates a 

comprehensive approach involving well-trained peer-to-peer facilitators of learning who receive ongoing 

support from discipline experts to ensure curriculum alignment. Such an integrated model of TLA has the 

potential to optimize the overall student learning experience. 
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Keywords: Peer-to-peer facilitation of learning, Teaching-learning-assessment, Learning-centeredness, 

Student success, higher education 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (in-person) 

Questions for engagement: 

1. How is peer-to-peer facilitation of learning (tutorship) effectively scaled across diverse higher 

education institutions in South Africa, especially considering the varying levels of resources and 

student preparedness?  

2. What additional training or support structures do you have available or think are necessary for peer 

facilitators to ensure they can effectively contribute to student success and curriculum integration? 
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Exploring the dignity model as a postgraduate supervision cohort model  

and pedagogy 

Tania Rauch van der Merwe (Presenting) University of the Witwatersrand 

Nazira Hoosen University of the Witwatersrand 

Najma Agherdien University of the Witwatersrand 

Background: For over a decade substantial evidence supports the importance of increased postgraduate 

intake of Master’s and PhD students to buttress the economies of knowledge and responsible citizenship, 

both locally and globally. Concomitantly, national and statutory imperatives coupled with austerity 

measures for several reasons, have rendered Higher Education institutions in South Africa with a distorted 

supervisor-to-student ratio. However, traditional supervision models are often limited in addressing the 

diverse needs and complexities faced by postgraduate students, necessitating innovative approaches to 

enhance student success and timely graduation.  Additionally, the traditional master-apprentice dyadic 

supervision model is often undergirded by hierarchical, colonial postures where the supervisor is rendered 

the position of power, and/or is burdened with the parental ‘atlas-complex’, being the only ‘learning source’ 

that enables a postgraduate student to eventually obtain the degree. This dyadic supervision model, 

therefore, may lead to experiences of learning and teaching trauma, burnout, and dehumanizing experiences, 

proving to be detrimental to the well-being of both supervisors and students. Furthermore, strained 

supervision relationships with limited and infrequent access to supervisors, are also cited to be partially 

causal, at least, to the unabating poor, and timely throughput rate of postgraduate students. On the contrary, 

cohort supervision models give many opportunities for peer-based and reflexive learning and shared 

supervision responsibilities. Hicks's Dignity Model was originally theorized for resolving international 

conflict and later evolved to be applied in various institutional settings for solving conflicts, improving the 

well-being of employers and employees alike. There is a paucity of evidence, however, of applying the 10 

elements of dignity in learning and teaching postgraduate supervision.  

Aim: This study aims to explore an egalitarian and generative disruptive supervision cohort model which can 

encourage human dignity, epistemic justice, and reciprocal, reflexive learning among all stakeholders.  

Method:   A qualitative descriptive research approach will be employed to explore the implementation of the 

10 elements of the Hicks (2018) Model of Dignity as both a supervision tool and pedagogy within the 

application of cohort supervision. Critical case sampling will be used to recruit 12-15 supervisors across 

faculties at a specific higher education institution. Training will be provided in the application of the 10 

elements of the Dignity Model as a supervision tool within cohort supervision. Post-implementation of the 

model, in-depth interviews will be held with all supervisors and randomly purposefully selected students. 

Transcripts of the interviews will be thematically analysed.  

Implication: Implementing cohort supervision that is learning-centred for all stakeholders, based on the 

elements of human dignity, and which encourages generative disruption through reciprocal and reflexive 

learning, must be researched to the end of gauging whether it improves, for example, postgraduate through-

put rates.  This approach may however also nurture empathy, adult-to-adult transactional relationships and 

the health and well-being of supervisors and postgraduate students. 

Theme: 5. Health and well-being of students and higher education practitioners  

Type: Lightning Talk (in-person) 
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Questions for engagement: 

1. Do you think the methodology is doable?  

2. What do you think of cohort supervision as a model for supervision? 
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Exploring the impact of group work in integrated assessments on student  

engagement and collaboration in fashion  

Anel van Rooyen (Presenting) STADIO Higher Education 

Group work has become an essential component of higher education due to its benefits for both students and 

employers. Businesses increasingly value teamwork and collaboration, leading universities to incorporate 

group projects into their curricula (Lailiyah et al., 2021; Casner-Lotto & Barrington, 2006). Well-designed 

group projects can promote critical thinking, problem-solving, and a sense of ownership (Cumming, 2010). 

Ultimately, group learning offers significant advantages for individual students, contributing to their 

personal and academic development (Slavin, 1996). This paper explores the interdisciplinary approach in 

Fashion Styling education by examining integrated assessment modules that combine elements of visual 

merchandising, fashion communication, design, and work-integrated learning. The study highlights how 

interdisciplinary collaboration fosters student engagement and improves academic outcomes. By 

investigating the dynamic interactions between students, faculty, and industry partners, the research 

demonstrates how blending multiple disciplines prepares students for the multifaceted demands of the 

fashion industry. The Fashion Styling program aims to address the ecological problem of promoting 

sustainability in the fashion industry through its integrated assessment modules. These modules, including 

Visual Merchandising, Fashion Styling, Fashion Communication and Design, and Work Integrated Learning 

(WIL), are designed to provide a comprehensive learning experience that combines theoretical knowledge 

with practical application, interdisciplinary collaboration, and a focus on social responsibility. The study 

aims to explore the impact of various factors, including student engagement, peer collaboration, faculty 

support, and industry partnerships, on the effectiveness of integrated assessment modules in a Fashion 

Styling program. The goal is to identify challenges and successes in these areas and provide insights into 

improving educational practices to enhance student learning outcomes, collaboration experiences, and 

preparation for industry demands. The research study sets out to answer. How do factors such as 

engagement levels, collaboration methods, faculty support, and industry interactions influence student 

engagement and collaboration within integrated assessment modules in a Fashion Styling program? The 

study focused on a convenience sample of Higher Certificate students enrolled in the Fashion Styling 

program, with 16 out of 20 students voluntarily participating in the survey. This mixed-methods survey, 

comprising 13 questions, captured both quantitative and qualitative data through closed- and open-ended 

questions. Students completed the survey after submitting their assessments, ensuring responses were 

based on firsthand experiences. The survey, distributed anonymously via the Canvas Learning Management 

System. The data suggests that while most students had positive experiences with engagement and 

collaboration, there are areas for improvement, especially in managing group dynamics, ensuring equitable 

workload distribution, and enhancing faculty support. Addressing these concerns could further enhance 

student satisfaction and academic outcomes in future assessments. 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (online) 

Questions for engagement: 

1. How can interdisciplinary collaboration in higher education be leveraged to enhance both student 

engagement and real-world problem-solving skills, particularly in creative fields like fashion styling?  

2. What strategies can educators implement to ensure that the integration of diverse disciplines in teaching 

and learning supports both individual growth and effective collaboration among students?  
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Exploring the perceived impact of ChatGPT on student tutors in higher  

education  

Nwabisa Vivian Mbeki (Presenting) Cape Peninsula University of Technology 

The increasing incorporation of artificial intelligence (AI) into education, particularly with tools like 

ChatGPT, is poised to influence the landscape of higher education. This study explores the perceived impact 

of ChatGPT on student tutors in higher education through a qualitative analysis framed by the Technology 

Acceptance Model (TAM). ChatGPT, developed by OpenAI, is an advanced conversational AI capable of 

generating human-like text responses, offering the potential to assist in tasks such as tutoring, content 

creation, and problem-solving. As these technologies evolve, their integration into academic support 

services, such as tutoring, raises essential questions regarding the future of student tutor roles. The aim of 

this study is to investigate the perspectives of student tutors on how ChatGPT influence their responsibilities 

and employment security within higher education institutions. Using a purposively selected sample of 30 

student tutors from a university of technology, data was collected via a detailed questionnaire designed to 

gather their thoughts on ChatGPT's perceived benefits and challenges in tutoring. The participants provided 

insight into their familiarity with the tool, their views on how it could enhance or diminish their 

effectiveness as tutors, and their concerns about AI's potential to disrupt traditional roles within the 

academic ecosystem. Initial findings from the study reveal a multifaceted relationship between student 

tutors and the adoption of AI tools like ChatGPT. On the one hand, many tutors expressed optimism about 

the efficiency gains that ChatGPT could provide, in reducing repetitive administrative tasks, offering 

academic support, and enabling tutors to focus more on complex problem-solving and personalized 

guidance for students. These tutors view ChatGPT as a complementary tool that could enhance their 

productivity, allowing them to provide higher-quality support for students while automating routine 

inquiries. A significant portion of the tutors expressed uneasiness about ChatGPT's potential to displace their 

roles. Concerns centered around the fear of job loss as AI technologies become more advanced and capable 

of performing tasks typically handled by human tutors. There were worries that students might become 

overly reliant on AI for academic assistance, potentially undermining the development of critical thinking, 

creativity, and problem-solving skills that are fostered through human interaction. Some tutors also 

questioned the ethical implications of students using AI-generated content for academic purposes, raising 

concerns about academic integrity.  This study contributes to the broader discourse on AI and education by 

offering an in-depth examination of student tutors’ perceptions.  By focusing on the perceived opportunities 

and threats of integrating ChatGPT into higher education, the study illuminates the complexities involved in 

balancing technological advancement with the preservation of human-centered pedagogy. The findings 

underscore the need for higher education institutions to consider these factors when integrating AI tools 

into academic support services, ensuring that such technologies enhance rather than replace the crucial role 

of student tutors in fostering students' academic growth. The study concludes that while ChatGPT and 

similar AI tools present valuable opportunities to innovate tutoring practices in higher education, their 

deployment should be carefully managed. Institutions should emphasize the complementary role of AI in 

enhancing the tutoring process while addressing concerns related to job security, academic integrity, and the 

preservation of essential pedagogical interactions.  

Keywords: ChatGPT, student tutors, artificial intelligence, higher education, Technology Acceptance Model. 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (in-person) 
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Questions for engagement: 

1. How well have our institutions adapted to the use of AI tools in teaching and learning?  

2. Are students familiar with the AI policies or guidelines at your institution, and how has this awareness 

been promoted or communicated? 
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Extended curriculum programme integration: Redesigning the digital  

learning space  

Azwihangwisi Mabuda (Presenting) Cape Peninsula University of Technology 

Naasirah Mohamed Cape Peninsula University of Technology 

Nomzamo Tshemese-Mvandaba Cape Peninsula University of Technology 

Sophie Musi Cape Peninsula University of Technology 

The Extended Curriculum Programme (ECP) is the foundation level for students who are denied access to 

quality higher education due to inability to meet minimum requirements for admission. Most universities in 

South Africa offer the programme to enhance the chances of student success in addressing educational 

inequalities and improving student success rates. ECP at the Cape Peninsula University of Technology 

(CPUT), which is an Historically disadvantaged institution (HDI) seeks to further support students in 

addressing their academic challenges and improve their success. CPUT uses a Learner Management System 

(LMS) called Blackboard and a number of digital platforms such as Microsoft Teams and Zoom. These 

platforms are used for delivery of academic material, teaching, and communication with students, outside of 

face-to-face delivery. However, there are challenges which are encountered during the engagements with 

students on the digital spaces; this includes alignments of related subjects in the platforms, and uniformity 

within the ECP programme as a whole. The project aims to identify and analyse the use of digital learning 

spaces within the ECP subjects for Electrical and Computer Engineering programmes at the CPUT in order to 

create more uniform, creative, user-friendly, accessible and multimodal digital learning platforms. This is so 

that students can clearly see the links, alignments and easily navigate between the subjects from lecturers in 

the design of a module in these platforms. This study used a qualitative approach to collect reflective 

practice data from subject lecturers of ECP using prompting questions. The project investigated how the 

subject lecturers utilized digital platforms for learning and teaching in their respective subjects. Current 

practices of the various subjects offered within the programme were then analysed using the TPACK 

framework. It was found that that there is a disconnect in the digital spaces across the subjects. For the 

ongoing study, the researchers will analyse this disconnect and identify the types of outcomes and 

deliverables expected of students in the subjects and determine how these subjects can be 

interconnected.  By focusing on the digital space, the lecturers will create an intuitive space that is engaging 

and conducive for effective learning. 

Theme: 4. Digital transformation and innovation in higher education  

Type: Lightning Talk (online) 

Questions for engagement:  

1. Are digital platforms good for teaching in higher education or is traditional methods more beneficial?  

2. How do students navigate a digital space for learning?  
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Factors contributing to workshop failures in teacher development for  

inclusive education in Limpopo Province  

Medwin Sepadi (Presenting) University of Limpopo 

The purpose of this study is to investigate the factors contributing to the failure of workshops as a model for 

capacitating teachers to implement inclusive education in South Africa. Despite the use of various workshop 

formats—such as short-term sessions on curriculum differentiation, special education needs, and inclusive 

teaching strategies—these professional development initiatives have not resulted in effective inclusive 

practices. Teachers continue to struggle to integrate diverse learners in mainstream classrooms, highlighting 

the inadequacy of these workshops. A qualitative research methodology was employed, using a case study 

design with ten teachers, each having over ten years of experience. Data were collected through semi-

structured interviews and analyzed using Luckett’s (1995) theory of modes of learning and thematic content 

analysis. The findings revealed four key issues: a) poor content knowledge in workshops, b) insufficient time 

for training, c) unqualified facilitators, and d) minimal follow-up support and monitoring. These results 

suggest that the current workshop models—including one-day training sessions and multi-day seminars—

are ineffective in equipping teachers with the necessary skills and strategies to implement inclusive 

education. The implications of this study emphasize the need for comprehensive, ongoing professional 

development programs that provide relevant content, adequate time for learning, expert facilitators, and 

continuous support to ensure the effective implementation of inclusive education in schools. 

Keywords: Inclusive education, Teacher development, Workshops, Professional development, Curriculum 

differentiation, Special education needs, Teacher training 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (in-person) 

Questions for Discussion: 

1. In what ways do you think the content and qualifications of facilitators impact the effectiveness of 

professional development workshops for teachers?  

2. Considering the findings that workshops may not adequately equip teachers for inclusive education, 

what alternative professional development models could be more effective in fostering the necessary 

skills and knowledge? 
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Fostering global citizenship through transnational pedagogy: A  

collaborative technology-enhanced, SDG-based literacy approach 

Kristian Stewart (Presenting), University of Michigan-Dearborn 

Ignatius Khan Ticha, Cape Peninsula University of Technology 

Through a shared class theme of “What Does It Mean to Be a Global Citizen?” students at both the University 

of Michigan-Dearborn (USA) and the Cape Peninsula University of Technology (South Africa) are currently 

working (in the months of September and October) on a seven-week collaborative research project. To 

examine the global citizenship theme, students were placed into WhatsApp chat groups that each align with 

five selected United Nations’ Sustainable Development Goals (SDG). The aim of the students’ partnerships is 

the co-development of a StoryMap reflective of research into their SDG topic. An objective of the project is 

bringing students together in an effort to expose them to diverse people, contexts, and ideas. Linking 

students through the theme of global citizenship is an endeavor in transnational pedagogy and 

“transnational activism” (Motala & Stewart, 2021; Stewart & Motala, 2023), which utilizes pedagogical tools, 

like curricula and syllabi design, to push larger societal transformation. Work like this can serve to alter the 

way students perceive themselves, each other, and their connection to a larger human story - as members of 

a global community. This is particularly important considering 21st century learning goals that 

prioritize access to and use of technology and digital platforms, enabling students to “study abroad” without 

leaving home. Further, this technological shift can radically alter what it means to be educated and who gets 

to participate in those conversations. The presentation shall share the practice and process followed in the 

project, outlining how the collaboration was designed and implemented and explaining why the pedagogical 

approach adopted is important. The presentation shall also reflect on initial findings from data collected 

within conversations taking place in the WhatsApp chat groups and from responses to qualitative 

questionnaires completed by students before and after the project. A thematic analysis of the two sources of 

data shall be undertaken manually.   

Keywords: Sustainable Development Goals, transnational pedagogy and activism, technology, global 

citizens, global literacy 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. How might projects like ours assist in social transformation and the enlargement of students’ 

worldviews?  

2. Do you see projects like ours as developing 21st Century Learning goals, SDG goals, and might they have 

the potential to radically change higher education?  

3. Might projects like ours aid students in the transfer of knowledge from one disciplinary subject and from 

one context to another?  
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Fostering inclusivity and holistic development: Diverse assessments in a  

Mathematics Didactics module  

Joleen Hamilton (Presenting) University of the Free State 

A fourth-year mathematics education didactics module at a South African university was designed to 

incorporate inclusivity and Universal Design for Learning (UDL) principles, particularly in assessments. The 

module aimed to provide a comprehensive learning experience, demonstrating pedagogies that adapt to 

diverse student needs while fostering key graduate attributes like critical thinking, problem-solving, 

communication, and an entrepreneurial mindset. The aim of this paper is to examine the unique assessment 

strategies used in the module, highlighting how they promote student agency, practical application, and 

technological integration, ultimately preparing students for educational and real-world contexts. The paper 

further aims to answer the research question, ""How does a lecturer's reflective practice on the design and 

implementation of diverse assessment strategies in a Mathematics Didactics Module enhance inclusivity and 

holistic development in pre-service teachers?" The module’s assessment framework included two formal 

tests and three multifaceted assignments, thoughtfully selected to address various aspects of mathematics 

education and skill development. These assignments encompassed preparing a test memorandum, playing a 

mathematics-based game called Maths24 via an app, creating a short video linking a mathematics topic to 

real life, writing a formal email inquiring about a job opportunity, and designing a poster and a PowerPoint 

presentation on a mathematics-related theme. These activities offered students multiple opportunities to 

demonstrate their knowledge, skills, and creativity. Central to the assessments was the UDL framework, 

emphasising varied modes of engagement, representation, and expression. By incorporating activities that 

required students to develop, reflect on, and apply mathematical concepts in real-world scenarios, the 

module promoted inclusivity and differentiation. For instance, the Maths24 game was used to enhance 

mental mathematics skills in an interactive way, fostering a love for math while enabling learning at different 

paces and levels. The video task encouraged students to explore mathematics in their environments, making 

abstract concepts tangible and fostering an entrepreneurial mindset by applying knowledge to practical 

situations. Improvement of communication skills was another crucial component, addressed through the 

formal email task and the poster and presentation assignments. These tasks provided students with hands-

on experience in both written and oral communication, which are essential for professional practice and 

lifelong learning. By engaging students in various communication styles, the assessments reinforced content 

understanding while modelling the type of communication expected in academic and professional settings. 

The findings resulted from the course lecturer's observations and evaluation of the assessments, as well as 

the students' informal feedback.  Moreover, the range of activities supported collaborative learning, self-

assessment, and reflective practice. Students were actively involved in co-creating their learning 

experiences, offering peer feedback, and engaging in reflection to deepen their understanding of the subject 

matter. This combination ensured that assessments went beyond mere content mastery, employing a holistic 

approach to developing well-rounded, critical thinkers equipped for the complexities of the 21st-century 

classroom. In conclusion, the module’s assessment approach effectively integrated UDL principles, practical 

application, and technology, creating an inclusive, dynamic learning environment. Emphasising graduate 

attributes ensured that students developed a range of competencies beyond mathematics content 

knowledge, preparing them as future educators. This paper discusses the design, implementation, and 

outcomes of these assessments, offering insights into how higher education modules can foster holistic and 

innovative teaching and learning practices grounded in inclusivity, diversity, and UDL principles. 

Theme: 2. Empowering higher education students for a sustainable future 
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Type: Oral (online) 

Questions for discussion: 

1. How can the principles of Universal Design for Learning (UDL) be effectively integrated into assessments 

across different disciplines to support diverse learners?  

2. In what ways can incorporating real-life applications and technology into education enhance student 

engagement and the development of key graduate attributes such as problem-solving and critical 

thinking? 
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From critical thinking to contemplative embodiment: "Experiencing the  

inexpressible" 

Anchen Froneman (Presenting) University of the Free State 

Vocal students in opera studies programmes at Higher Education institutions need to develop a very specific, 

individually based skillset in preparation for careers as performing artists and opera singers. Operatic 

performances require the individual to be a musician, actor and sometimes even a dancer. Besides the more 

traditional subjects within music programmes like music theory, music history and aural skills, programmes 

for opera studies include languages prominent in the genre like Italian, German and French, repertoire 

studies, studies of the vocal mechanism and how to teach singing, as well as acting, movement and stage 

related skills. The attributes that these graduates need to develop, thus exceeds the traditional and core 

critical thinking, problem solving, written and oral skills. Since the “instrument” is hidden inside the body 

and not visible to either musician or audience, the vocalist needs to nurture much more than mere thinking 

skills and focus on the performance as an external, final product. As a movement lecturer to these students, 

and a somatic educator, I realised that my students are often extensively focused on the outer environment 

and the performance result, failing to reflect on the process, inner representation and musical intention 

guiding and resulting in the performance. Akin to the Cartesian theories, the students and often the Higher 

Education environment, the mind is often still regarded as the prominent learning medium, sometimes to 

the detriment of what the body and its experiences can teach. An embodied learning and understanding 

require engaging with the environment through multi-sensory and multimodal awareness of both the 

environment and one’s own being. The engagement and awareness suggested for embodied learning, are 

similar to what the actual performance process requires from the performer. The complexity of music 

performance activities and the added complexity for vocalists, can therefore not be adequately addressed by 

a cognitive processing approach that students are inclined towards. These concerns led to a research project 

investigating approaches serving the interactive cognitive and embodied processes that the music making 

practice, and therefore the music learning process, necessitates. The resulting empirical study questions how 

students participating in the research project experience learning and preparation for performance using 

specifically developed strategies based on Contemplative Pedagogy (CP). In this research project, strategies 

based on CP, using a Laban Bartenieff Movement Studies framework was developed for implementation in 

the empirical phase, with the aim of enriching the embodied learning process of vocal students. Using 

qualitative methods, data collection through observations by the researcher, student reflections/journalling 

and interviews with students will conclude in October 2024. This creative presentation will aim to illustrate 

the contemplative, embodied approach utilised during the empirical phase of the research project described 

above. Delegates will be offered the opportunity to engage in a process aimed at experiencing the functional 

and expressive process involved in singing mediated by a bodily aware contemplative approach. 

Keywords: Contemplative Pedagogy, Embodied Cognition, Vocal pedagogy and performance, Individual 

experience 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Creative (online) 

Questions for engagement: 

1. How can the processes of facilitating critical thinking and contemplative experiences be approached to 

facilitate interactive embodied learning experiences?  
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2. Considering that Contemplative Pedagogy often focus on an experience of the inexpressible, in what 

ways does it support the learning process if it cannot be expressed verbally? 
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From lecture to playground: A pathway to student-lecturer engagement and  

well-being  

Livhuwani Ramphabana (Presenting) University of KwaZulu-Natal 

In most institutions of higher learning, the engagements and relationships between students and lecturers 

are normally circumscribed to the lecture halls and offices. While this nature of setup mainly concentrates on 

teaching and learning, informal engagements to enhance student-lecturer relationships and well-being are 

often secondary to academic performance. A substantial body of literature suggests that effective 

engagements and relationships harbor potency to promote academic success and throughput rate. In early 

2024, the Discipline of Social Work at the University of KwaZulu-Natal organised a fun-sports day to allow 

both students and lecturers to interact informally beyond the teaching and learning setup. Different games 

and activities were designed to allow students and lecturers to participate. Beyond the fun we had, the 

researcher developed a hunch to explore how informal engagements through different sports and 

recreational activities could contribute to the well-being of and relationship between students and lecturers. 

Using a relaxed approach to collect feedback regarding the event from the two sets of participants (students 

and lecturers), interesting insights were discovered: students’ inability to navigate academic pressure on 

their own, bridges the accessibility gap, bringing relatability and humanness, improves a sense of belonging, 

reduces the ‘we vs them’ perception, and strengthens professional relationship. The transformative learning 

theory has offered a useful theoretical framework to conceptualise, interpret, and organise feedback. 

Although there are university-wide programmes and activities aiming at maximising the well-being of both 

the students and lecturers, this particular event was unique in that it was discipline-led and designed to 

allow informal participation while retaining respect between the two parties. This event has stimulated 

discussions at the School level as the university is committed to promoting excellent student experience. 

While due consideration should be paid to the resource implications, the findings challenge institutions to 

develop or strengthen different initiatives that could allow students to strengthen relationships with their 

lecturers beyond the teaching and learning setup as this is associated with the promotion of well-being, 

academic success, and throughput rates. An oral presentation will be used to communicate and engage the 

audience.  

Keywords: well-being, student-lecture engagement, informal interaction, higher education success 

Theme: 5. Health and well-being of students and higher education practitioners 

Type: Oral (in-person)  

Questions for engagement: 

1. What challenges or barriers might institutions face when trying to institutionalize discipline-led, 

informal student-lecturer activities, and how can they be overcome? 

2. How do such informal engagements reshape the traditional student-lecturer power dynamics, and 

what long-term effects could this have on academic success and student retention? 
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From student protest to student-staff-partnership: Fostering inclusivity and  
equity in designing a social justice short course  

Esai Reddy, University of Cape Town 
Tefo Mosienyane, University of Cape Town 
Asanda Ngoasheng, Cape Peninsula University of Technology 
Lukhona Leni, University of the Western Cape 
Zweli Ngculu, Cape Peninsula University of Technology 
Ashleigh Petersen-Cloete, University of the Western Cape 
Xena Cupido, Cape Peninsula University of Technology 
Daniela Gachago, University of Cape Town 
Deidre Johnson, Cape Peninsula University of Technology  
Subethra Pather, University of the Western Cape 
Joe-Dean Roberts, University of Cape Town 

The fallist movement in 2016 #FMF highlighted the importance of student-staff partnerships as a catalyst for 

reimagining higher education in South Africa. This presentation focuses on how staff and students from 

three differently positioned higher education institutions in the Western Cape, South Africa, come together 

to collaborate and explore ways in which we partner and build a “living curriculum” for socially just 

outcomes in education. The Designing for Social Justice Partnership (DSJP) initiative is a response to the 

demands of the fallist movement in 2016 in South Africa. The student-staff collaboration included 

developing and facilitating a course on Designing for Social Justice, and facilitating and coaching student-

staff partners towards equitable relationships and outcomes in projects.  As the design team of students and 

staff, our initial task was to address our biases, discomforts, and positionalities to cultivate a brave and safe 

workplace. This was an important first step as our project called for intentional collaborative, decolonial 

approaches to curriculum development. Theories of critical pedagogy, social-emotional learning and 

decoloniality frame our study. The methodology used is a critical collective auto-ethnography and reflection 

of the students and staff's varied journeys into student-staff partnerships since #FeesMustFall (FMF). We 

use focus groups to co-create and sense make our individual and collective experiences pre, during and post 

#FMF as differently positioned scholars in this space to assist us with co-creating the DSJP course taking into 

account all team members' realities. This unearth emergent design in student-staff partnerships as 

experienced by the facilitators.  In this presentation we examine how the #FMF movement has influenced 

our pedagogical approaches to student-staff relationships. Specifically, we explore the following: How has 

the…. 

 *  #FMF movement impacted on our individual and collective experiences, biographies, approaches and 

research as Designing for Social Justice Project facilitators; 

 * #FMF movement experiences shaped our current student-staff partnerships as academic contributors in 

South Africa, and the world;  

 * #FMF movement shaped and changed our methodological and pedagogical leanings which responded to 

the movement's calls for decolonisation; 

 * #FMF movement challenged and changed how we evaluate and value knowledge, destroying much of the 

tension between oral and written knowledge but the hegemony of the written word remains especially in 

academic publishing as a measure of scholarship. 
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Finally, we outline the importance of continued reflection on and implementation of decolonial practices in 

curriculum development, emphasising the importance of co-creation, emergent design, and social-emotional 

learning in building a more just and inclusive academic environment. 

Keywords: Student protest, student-staff partnerships, decolonisation, #FMF, co-creation 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Critical Dialogue (in-person)  

Questions for engagement: 

1. How can student-staff partnerships in the co-creation of curricula help address and dismantle 

colonial legacies within higher education institutions, particularly in the context of fostering 

inclusivity and equity? 

2. What challenges and opportunities arise when transitioning from student protest to student 

partnership in decolonizing curricula, and how can institutions ensure that all student voices, 

especially those from marginalized communities, are adequately represented and empowered in this 

process? 
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GAI: A Call to Examine the Innately Human in Teaching and Learning  

Fiona MacAlister (Presenting) University of the Witwatersrand 

The release of ChatGPT, a generative artificial intelligence (GAI) bot powered by a large language model 

(LLM) developed by Open AI shook not only the world at large but, more particularly, the world of education 

from elementary level to the higher education environment, and with good reason. It became immediately 

apparent to educators that GAI could truly disrupt education in ways that previous forms of educational 

technology had not, despite all of the hype that had continuously sprung up around them. LLMs seemingly 

threaten to replace educators as tutors and to supply students with an unending supply of information, 

synthesised in a very human ways. The greatest concern amongst educators was the potential for the tool to 

be used in ways that undermine academic integrity. Whilst this is most certainly a concern, the correct use 

and potential of these tools within educational environments has yet to be fully plumbed. Whilst ChatGPT 

and other LLMs appear to offer a simple input/output interface, interaction with GAIs goes far beyond typing 

a sterile question into a chat window and receiving an answer and, most certainly, obtaining the correct 

output. Receiving the desired answer is largely dependent on the way in which the LLM is queried which 

relies heavily on the intelligence of the human being doing the input. Overall, our relationship with 

technology is far more complex than we realise. How we perceive and move within the virtual spaces offered 

by the devices and apps is an integral part of our existence in this age. The question, however, is: Are we 

truly equipped to use it to its full potential whilst utilising our innate intelligence to its fullest? It is the 

author’s opinion that our current education systems are ill-equipped to deal with the ontological and 

epistemological complexities of interacting with both educational technology at large and, as a consequence, 

GAI. Guided by theories such as George Siemens’ theory of Connectivism and Latour’s Actor-network Theory 

(ANT), the author will explore the complex and largely unchartered landscape of educational technology, 

and GAI, in the higher education landscape and suggest ways of empowering both educators and students to 

integrate GAI into their teaching and learning in ways that restore human agency in an increasingly 

technological world. 

Keywords: GAI, LLMs, Connectivism, Actor-network theory, Ontology 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (in-person) 

Questions for engagement:  

1. Have you thought of your relationship to technology in this way?  

2. How could you integrate this approach into your curriculum? 
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Getting students to read: A dialogue between EFL and academic literacy  

perspectives  

Marguerite de Waal (Presenting) University of Pretoria 

Trish Cooper University of Pretoria 

Reading is a key skill in both English as a Foreign Language (EFL) and academic literacy (AL) classrooms. 

Taking an interdisciplinary approach, this paper compares two typical reading activities as devised by the 

authors – one an EFL instructor, and the other an AL instructor – for their respective classrooms. The 

activities, based on similarly themed texts, are evaluated based on their intended outcomes, structure, and 

underlying assumptions, with the ultimate goal of reflecting on and improving each approach in light of the 

other. In both EFL and AL, reading is an essential source for developing communicative skills and forms part 

of a larger suite of language practices which students are expected to master. However, the general purpose 

of English as the “target language"" is not the same in EFL and AL. In EFL, the envisioned use of English 

varies between students from different countries, age groups, and professions. Though most AL courses do 

not focus on English proficiency as such, they are concerned with discipline-specific academic language 

proficiency (usually in English) and social awareness of language as a social practice for tertiary students. 

While EFL and AL are both concerned with developing communication skills, then, they operate in distinct 

contexts. Informed by constructivist views of knowledge building, as well as critical pedagogy and critical 

discourse analysis, the AL lecturer views reading as a means of epistemological access and critical social 

awareness (Andrews et al., 2020). Such access requires reading for comprehension and analysis of the text 

as a baseline, from which reading for academic purposes and reading for social engagement may ensue 

(Manarin et al., 2015). This view shapes a three-part reading activity for first-year university students that 

guides them through pre-reading, reading, and post-reading. While the EFL approach similarly follows the 

pre-reading, reading and post-reading stages, the pre-reading activities in particular are based on an 

intensive reading approach (Ali et al., 2022) designed to expand students' vocabularies and engage their 

interest in the text. The aim of these activities is to elicit discussions that provide a platform from which 

students can practise both listening and speaking skills (Scrivener, 2011). Given the range of cultures 

typically represented by EFL students, the text serves as the focus of a number of interactive activities 

developed through careful scaffolding to explore the background schema required for understanding, in 

addition to targeted vocabulary development and an analysis of aspects of the language used in the text. One 

of the major areas of overlap noted between the EFL and AL activities is in their recognition of the role 

played in comprehension by prior knowledge and the intentional development of schemata, especially in the 

pre-reading phase. The paper presents some ways in which this insight, among others, may be used to 

strengthen each approach in turn. 

Keywords: Academic Literacy, EFL, reading, language instruction 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (in-person) 

Questions for engagement: 

1. What reading-based activities do you expect your students to participate in and for what purpose? How 

do you facilitate this?  

2. Which framework or method in the two approaches feels most useful to your own context? How might 

you apply this going forward?  
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Inculcating a culture of engaged scholarship among faculty academics for  

societal impact and industry-ready graduates 

Rosaline Sebolao (Presenting) University of the Free State 

Background: Debates have been increasing around the role that engaged scholarship in higher education can 

play in society and on preparation of graduates for industry. This is supported by Beaulieu, Breton and 

Brousselle (2018) who argue that while Boyer’s concept of scholarship has been explored all over the world, 

there exists a gap in terms of new developments especially relating to the quality of graduates. It is well 

known that higher education continues to experience high rates of unemployed graduates due to 

questionable quality as perceived by prospective employers. While almost all institutions of higher learning 

craft their visions and missions to address these concerns, there is still difficulty in effectively implementing 

these, especially where other role players in industry and community are not engaged. According to 

Marugan and Ganapathy (2020) universities should meet industry halfway in terms of the employability of 

graduates and argue that although employers have a responsibility to develop new employees on knowledge 

and skills, graduates must at least be ready for the world of work from the university. The South African 

Higher Education is exposed to more challenging situation because of its political system (Ramnund-

Mansignh and Reddy 2021) and this requires intentional approaches towards empowering future graduates 

in making them ready for industry.  One such approach is engaged scholarship as envisioned by a traditional 

university in South Africa. 

Purpose: This study is aimed at reflecting on how a culture of engaged scholarship is inculcated among 

academics in a selected faculty at a traditional university to achieve societal impact and industry ready 

graduates.  

Methodology: The study follows a qualitative approach where interaction with academics and students as 

participants, is required for the potential of gaining rich data from their experiences within engaged 

scholarship (Hennink, Hutter and Bailey 2020). I will use Archer’s (1995) theoretical concepts of structure, 

culture and agency to analyse the systems and processes in the faculty and institution related to engaged 

scholarship, as well as determining how a culture is influenced positively or negatively by various agents. A 

purposive sample will be constituted from faculty academics who have been exposed to engaged scholarship 

projects with their students. This is because they are conveniently available (Andrade 2020) because of their 

participation in engaged scholarship. Consent will be obtained from these participants in line with the 

already approved ethics clearance under the scholarship of teaching and learning. Data will be collected 

through the distribution of semi-structured questionnaires to participants and may be followed up with 

interviews where additional information is required. Thematic analysis will be implored to identify specific 

themes which will assist in providing an understanding of the extent to which engaged scholarship can 

positively impact society and produce graduates with industry relevant skills.  

Implications: This will further guide the faculty on implications of engaged scholarship on teaching and 

learning as well as research and its contribution towards society and quality graduates with industry 

relevant skills. 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Lightning Talk (online) 

Questions for engagement: 
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1. How would you differentiate between engaged scholarship and community engagement? 

2. What is the significance of engaged scholarship on teaching and learning? 
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Indigenous games fostering decolonized curriculum practice among pre- 

service teachers to unravel economic calculations  

Mochina Mphuthi (Presenting) Central University of Technology 

Incorporating indigenous knowledge into curriculum practice is essential for fostering a decolonised 

approach to education, particularly in the context of Economics education. This study explores how the 

Morabaraba game, a traditional African board game, can be utilised as a pedagogical tool to teach pre-service 

teachers complex economic calculations, thereby contributing to a decolonised curriculum practice. The aim 

of this study is to demonstrate the potential of indigenous games to promote critical thinking and problem-

solving skills within Economics education, challenging conventional Eurocentric teaching methods. The 

Africana Framework, which supports decolonised curriculum practices by centring African knowledge 

systems, underpins this research. This theoretical perspective highlights the importance of integrating local 

cultural elements into education to enhance learning experiences and foster inclusivity. A qualitative 

methodology was employed, with ten pre-service teachers enrolled in Economics education selected as 

participants through randomised sampling. These participants engaged in the Morabaraba game while 

performing Economics calculations, exploring concepts such as supply and demand, opportunity cost, and 

profit maximisation. Data were collected through observation and group discussions to capture the 

participants’ experiences and reflections on the learning process. The findings reveal that the use of 

Morabaraba as a teaching tool enhanced the pre-service teachers' ability to grasp economic concepts, while 

also encouraging collaboration and critical engagement with the material. This approach not only 

demystified abstract economic calculations but also highlighted the relevance of indigenous knowledge in 

modern education. The implications suggest that incorporating indigenous games like Morabaraba into the 

curriculum can foster a more inclusive and culturally relevant learning environment. The study concludes by 

advocating for the continued integration of indigenous knowledge systems to support decolonised 

curriculum practices in higher education. 

Keywords: Morabaraba, Indigenous games, Decolonised curriculum, Economics education, Pre-service 

teachers 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Poster (in-person) 

Questions for engagement: 

1. How do you think incorporating indigenous games like Morabaraba into Economics education can 

reshape the way we approach teaching complex economic concepts, particularly in decolonised 

curriculum practices?  

2. In what ways can the Africana Framework be further developed to enhance the integration of local 

knowledge systems in various academic disciplines beyond Economics education?   
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Integrating Fink's Taxonomy with Dialogic Pedagogy: A pathway to holistic  

student development in higher education  

Nomasomi Morule (Presenting) North West University 

Higher education today faces the challenge of developing pedagogical approaches that not only impart 

content knowledge but also foster meaningful, transformative learning experiences that prepare students for 

real-world complexities. The study is theoretical and focuses on developing a pedagogical framework rather 

than reporting on empirical research. It explores the integration of Fink's Taxonomy of Significant Learning 

and the Dialogic Alternative as a comprehensive pedagogical framework to address this challenge. Fink’s 

Taxonomy, encompassing six dimensions—foundational knowledge, application, integration, the human 

dimension, caring, and learning how to learn—provides a structured model for designing educational 

experiences that promote deep and enduring learning. However, the methodology for effectively 

operationalizing these dimensions requires more than traditional approaches. The problem the study is 

addressing is the limitation of traditional, monologic educational models in higher education, which often fail 

to engage students as active participants in their own learning and do not adequately promote critical 

thinking, personal growth, or the development of lifelong learning skills. The study seeks to find an effective 

pedagogical approach that fosters holistic and transformative learning experiences, better preparing 

students for the complexities of the real world. Specifically, it addresses the need for a teaching method that 

actively involves students in meaningful dialogue and reflective practice, enhancing both their academic and 

personal development. To address this need, this study employs a dialogic methodology grounded in 

Vygotskian socio-cultural theory and Freirean pedagogy, which emphasizes co-constructing knowledge 

through critical and reflective dialogue. This methodological approach explicitly integrates dialogic practices 

with Fink’s taxonomy to enhance each learning dimension. The significance of this integration lies in its 

potential to create more inclusive, engaging, and impactful learning environments. By using dialogic 

pedagogy to enrich Fink’s dimensions of learning, the study aims to produce outcomes that include holistic 

student development, enhanced critical thinking, and the cultivation of lifelong learners equipped for active 

participation in a globalized world. This framework offers practical insights for educators, curriculum 

designers, and policymakers seeking to transform teaching practices and better align educational 

experiences with the diverse and evolving needs of today’s students, ultimately contributing to more 

significant and enduring learning outcomes. 

Keywords: Dialogic pedagogy, Freirean principle, Vygotskian socio-cultural theory, transformative learning, 

Finks’ Taxonomy of learning 

Theme: 2. Empowering higher education students for a sustainable future  

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. What are the potential challenges and barriers to adopting a dialogic, student-cantered approach in 

higher education, and how can institutions support faculty in overcoming these obstacles?  

2. How can we effectively measure and evaluate the long-term impact of this integrated approach on the 

human dimension? What indicators or assessment frameworks would be most appropriate for capturing 

these outcomes, and how might they differ from traditional measures of academic success? 
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Investigating the influence of gender on the selection of STEM  

qualifications at PHEI  

Thaiurie Govender IIE Varsity College  

Renisha Singh IIE Varsity College  

Chipo Munyuki (Presenting) IIE Varsity College 

The South African government has made significant strides in influencing students to pursue careers in 

STEM (science, technology, engineering, and mathematics). However, women are frequently 

underrepresented in STEM fields in higher education. Therefore, gender disparities plague the South African 

landscape during the Fourth Industrial Revolution. The gender gap in STEM education is of significant 

concern as studies still show males dominate the careers in STEM. This study aims to investigate the 

influence of gender on the selection of STEM qualifications at a Private Higher Education institution in South 

Africa. The study used qualitative research methods, simple random sample with an aim of ten females and 

ten males will be selected from the second year Bachelor of Science qualification.  Focus group interviews 

will be conducted with twenty students studying at a private higher educational institution in the Gauteng 

province. A critical theory lens was used to guide the researchers in critiquing the structures that potentially 

hindered access into STEM qualifications. The study will analyse push-pull factors that influenced males and 

females in the selection of qualifications. This study can be used as an insight for shareholders, policymakers, 

and educators to promote more research on STEM education and gender in Private higher education. The 

intention is also to promote equity, support and pathways for both gender as they navigate the STEM 

journey. 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Poster (online) 

Questions for engagement:  

1. How do we break barriers genders face in STEM?  

2. What can be done to change the social construct of gender in STEM, where do we begin? 
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Investigating the language admission criteria to Departments of African  

Languages at South African universities  

Mbali Sunrise Dhlamini (Presenting) University of the Western Cape 

Languages just like race, ethnicity, economy and gender have always been employed as stimuli to negotiate 

boundaries of unity and segregation among South Africans. Likewise, numerous institutions established 

before, during and post-apartheid times including universities were instituted either as key instruments to 

contrive separation among South Africans or as symbols of mending the segregation walls. Thus, this paper 

set to examine the admission criteria to Departments of African Languages at universities in post-apartheid 

South Africa. Assessing the admission criteria to isiNguni language modules at selected South African 

universities was used to contextualise the research. The research is underpinned by the Ethnolinguistic 

Vitality Theory (EVT) proposed by Giles, Bourhis and Taylor (1977). The qualitative research approach was 

employed to carry out the study using the interview schedule and document analysis as data collection 

instruments. The findings revealed that the matric certificate was the common criterion that was employed 

to admit or reject potential students to the Departments of African Languages based on the Home Languages 

studied in matric. This approach was found to perpetuate ethnolinguistic segregation in South Africa due to 

the provincial promotion of these languages, which are entrenched in the former homelands that were 

created by the apartheid government. Thus, the paper argues that the admission criteria to Departments of 

African Languages at South African universities need to be reviewed, in order to reflect and embrace 

linguistic diversity of the South African population at a national rather than at the provincial level. It is 

envisaged that this approach will have a direct influence on decolonising the curricula in order to promote 

social cohesion and fostering unity at higher education institutions in South Africa. 

Keywords: South African Languages, South African universities, ethnolinguistic segregation, curriculum 

development, language proficiency requirements 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Oral (in-person) 

Questions for engagement:  

1. How could Departments of African Languages at institutions of higher education in South Africa promote 

equal inclusion of potential students in a manner that does not promote the apartheid ideology of the 

homelands?  

2. How could Departments of African Languages at South African universities balance the promotion of all 

official and non-official languages in South Africa to recognise speakers of all these languages in a 

socially just manner? 
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Investigating the relationship between admission selection criteria and  

academic performance: a university multi-cohort study  

Kgabo Moganedi University of Limpopo 

Marlise Van Staden (Presenting) University of Limpopo 

Joseph Sara University of Limpopo 

Mmbengeni Netshidzivhani University of Limpopo 

Leseilane Mampuru University of Limpopo 

Tshifhiwa Mandiwana-Neudani (Presenting) University of Limpopo 

The selection criteria for admission in the South African higher education context form the basis for the 

admission of matriculants to university, access to higher education and the appropriate placement of 

students into specific programmes of their choice. In this study, we investigated the relationship between 

the selection criteria for admission and academic performance as defined by progression and pass rate at the 

first level of study. Data from three cohorts of students enrolled in the corresponding extended Bachelor of 

Science Programme (BSCD01) & the mainstream Bachelor of Science (BSCA01) in 2013 & 2014, 2017 & 

2018 and 2019 & 2020, respectively were explored. These cohorts were selected based on different 

requirements for total admission point scores (APS), specific subject APS, and/or the various modes of 

learning and teaching at the university. Mathematics greatly influenced admission into the mainstream Life 

Sciences programmes in all the cohorts, whereas pass rates and progression were largely associated with the 

APS. Attrition was observed amongst students who did not pass 1st year level modules well at the first 

attempt (< 50 % pass) and those who passed well and had good APS but transferred to other degree 

programmes, mostly in the health sciences. The trends that will be shared in this paper from the analysis of 

the influence of APS and matric subjects grades (Physical Science, Mathematics and Life Sciences) on 

performance at the first study level and in subsequent study levels until completion of the degree 

programme can form the basis for developing admission criteria and predicting performance and 

throughput while enabling the provision of tailor-made academic support programmes to improve 

performance and achieve throughput at the minimum regulation time.  

Keywords: Admission selection criteria, Admission Point Score, Higher education learning, academic 

performance, study progression, throughput. 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (online) 

Questions for engagement:   

1. Could the audience share with us their experience of using Grade Point Average (GPA) as a selection 

criterion for university program admissions? We would like to compare it with the Admission Point 

Score (APS) criterion used at our institution.  

2. What strategies do participants from other universities use to support ""at-risk"" students? Our 

understanding is that it is crucial to identify these students early and provide them with appropriate 

support."  
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Investigating the use of mother tongue in the classroom setting in a higher 

education institution  

Nokwanda Edith Bam (Presenting) North-West University 

Background: It is high time to pay attention to language rights so that we can give quality lifelong education 

that is delivered through the languages that are spoken at home United Nations Educational Scientific and 

Cultural Organization (UNESCO, 2016 p.23). Therefore, the project explores the perceptions of students 

regarding the use of mother tongue to learn in classroom settings in a Higher Education Institutions (HEI) of 

learning in North-West Province. This proposal emanates from the multilingualism and linguistic policies 

which seek to decolonize and Africanize higher education. Therefore, it is aligned with the main aims of 

HELTASA, including inclusivity, equity and diversity as it is driven by social justice principles, that seek to 

redress the past injustices that undermined indigenous languages and fostered the use of colonial languages 

instead. It also seeks to give opportunities to students to engage with knowledge production, skills and 

values that that contribute to sustainable development through the use their mother tongue.  

Thesis statement: The use of mother tongue has been widely advocated in primary and secondary education 

but its implementation in HEI is under explored. How can mother tongue instruction be effectively 

implemented in higher education settings, and what are the potential challenges and benefits entailed 

thereof? 

Rationale: HEIs serve student populations from diverse languages and cultural backgrounds, thus this study 

will not only address the knowledge gap highlighted in HEI, but also seeks to promote linguistic diversity 

and inclusivity through use of mother tongue education. 

Concepts: The concept of “slow scholarship” by Leibowitz and Bozalek's (2018) although different in focus, 

shares common themes and goals with this study, such as contextualizing education, challenging dominant 

paradigms and promoting inclusivity to contribute to social justice by prioritizing on marginalized voices of 

students’ linguistic diversity. Through this lens we seek collaboration, care and critical reflection with our 

students’ voices and not just “a tick box exercise for meeting the targets.” 

Design: Mixed methods approach using qualitative and quantitative semi-structured interviews and surveys 

respectively will be collected from students, lecturers, documents and linguistic support staff and analyzed. 

Sampling: This study consists of all levels of undergraduate students from the faculty of health sciences 

registered for nursing, social work and psycho-social health degrees from the 3 (three) campuses of the HEI 

which is 963 students. Individual semi-structured interviews and focus group discussions will be conducted 

respectively with 8-16 lecturers and 10 support staff members, and the current institutional language policy 

will be analyzed. Purposive and random sampling respectively will be used to collect qualitative and 

quantitative data to generate themes and statistical data analysis. 

Relevance: The study seeks to contribute to the development of a framework that can be used as a strategy 

to support students’ language needs required to learn in mother tongues in HEI and challenges readers to 

consider alternative methods in language education that foster inclusivity and diversity.  

Keywords: investigation, students, mother tongue usage, classroom, higher education institution 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 
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Type: Lightning Talk (In-person) 

Questions for engagement:   

1. What potential strategies or approaches could instructors use to effectively incorporate the mother 

tongue into their teaching practices? 

2. How can we balance the use of mother tongue with the need to develop proficiency in dominant 

languages of academic discourse? 

  



  

HELTASA 2024 Book of Abstracts  102 

Journeying together: Reflections on a transnational dual-award PhD  

programme  

Magda Barnard Stellenbosch University 

Maryke Geldenhuys (Presenting) Stellenbosch University 

Mmatumisang Motsisi Stellenbosch University 

Bontle Monnanyane Stellenbosch University 

Clarissa Robertson Stellenbosch University 

In this presentation, five full-time Stellenbosch University staff members with diverse backgrounds reflect 

on how forming a community of practice enabled them to undertake a full-time PhD programme spanning 

two continents and three different academic institutions. They argue that the social learning spaces created 

by the program facilitated the development of a community of practice (Wenger, 1998), which in turn 

supports the development of doctoral graduate attributes. These doctoral graduate attributes, the outcomes 

of a doctorate degree, are developed through both the academic and extracurricular 

experiences encountered during the doctoral journey (Senekal et al., 2024).  

Gibb’s Reflective Cycle (1988) was used to reflect on the experience of a transnational, structured dual-

award PhD program. A story circle (Parks, 2023) was used to facilitate an honest and critical discussion 

of the PhD candidates’ experiences within the programme. The reflections identified four spheres of social 

interaction that impact the development of doctoral graduate attributes: work, family responsibilities, 

supervisory relationships, and the formation of a community of practice.  

The insights gained from the PhD candidates' reflections can inform the design of future 

PhD programmes for full-time university staff and provide guidance to those wanting to embark on the PhD 

journey as a staff member. By highlighting the importance of social learning spaces and communities of 

practice, this presentation underscores the potential for structured, transnational PhD programmes to foster 

significant academic and personal growth in university staff.  

Keywords: community of practice; social learning spaces; doctoral graduate attributes; transnational, 

structured dual-award PhD programme 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (online) 

Questions for engagement: 

1. How can a community of practice support the development of doctoral graduate attributes?  

2. What elements of transnational, structured dual-award PhD programmes are most critical for 

fostering academic and personal growth in PhD candidates?  
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Juxtaposing diversity, equity and inclusion with white fragility: Towards  

socially just curricula design, development and delivery 

Fayth Ruffin (Presenting) University of KwaZulu-Natal 

Thiruveni Moodley University of KwaZulu-Natal 

Hailey Fudu University of KwaZulu-Natal 

This conceptual paper juxtaposes diversity, equity and inclusion (DEI) with white fragility with two aims in 

mind. First, we explore the role of the juxtaposition of these constructs in integrating findings from 

indigenous knowledge system (IKS) studies into curricula design, development, and delivery 

(CDDD).  Secondly, we consider how to bridge these constructs in a way that helps both facilitate student 

success and advance cognitive and social justice. We draw upon three strands of literature – curricula 

studies, DEI, and white fragility. Relevant themes include nurturing holistic and innovative approaches to 

learning and teaching (L&T) and juxtaposing DEI and white fragility to strategically open dialogue that 

addresses systemic barriers of institutionalised racism. The critical dialogue will unpack how to use 

knowledge co-created with communities to celebrate diversity and advance social justice. The critical issue 

is how to integrate L&T, research, and community engagement by using research findings for quality, 

socially just CDDD. Taken together Black Africans, Coloured and Indian people (i.e. Blacks) comprise more 

than 90% of the South African population whilst White people comprise just over 7%. In HE, more than 88% 

of students are Black. Despite majority population demographics, in academia, the number of White PhD 

holders, presumably involved with CDDD, is on par with the number of Blacks. Both Whites and Blacks have 

been exposed to the myth of white superiority in their respective differentiated lived experiences. The 

research problem is informed by this demographic composition of CDDD providers. However, CDDD 

provider racial demographics is less important than our respective epistemological stances. Problematic 

unconscious biases in favour of the myth of white superiority could be inherent in our CDDD work. To 

evaluate this, our proposal seeks to solicit critical dialogue that not only innovates CDDD by integrating it 

with community-engaged research, but also deliberates on the juxtaposition of DEI and white fragility when 

using IKS to facilitate epistemic freedom quality driven CDDD. Our qualitative research design is 

underpinned by a transformative worldview and guided by a critical race theory framework. Our pragmatic 

discourse analysis approach draws upon experientialism of the co-facilitators from different angles to solicit 

dialogue from session participants. One facilitator’s angle unpacks using research findings from IKS studies 

for CDDD. Another facilitator’s angle covers CDDD quality assurance whilst another facilitator brings to bear 

her approach to teaching social justice. Taken as a whole, these angles will be complemented by insights 

from session participants. Our units of analysis include (1) 3 theses, 2 dissertations and 2 donor funded 

research projects; (2) two modules redesigned to incorporate research findings and co-delivered with 

students; (3) insights from HELTASA session critical dialoguers. We generate secondary data, co-author 

experientialism data and HELTASA critical dialoguers’ data. We intend to leave participants and readers with 

how to: * Raise awareness of energies and belief systems brought to CDDD * Introvertly tune into one’s 

authentic self by uncovering unconscious biases in favour of the myth of white supremacy  * Draw upon 

community-engaged research findings for cognitively and socially just CDDD   * Generate knowledge on long-

strongly-held beliefs and unconscious biases generated from lived experiences of coloniality * Jump-start 

CDDD innovation through co-created knowledge for CDDD that prepares graduates to intentionally meet 

societal and industry needs in a cognitive and social justice way.  

Keywords: Diversity, equity and inclusion; epistemic freedom; quality curricula development; social justice; 

white fragility 
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Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Critical Dialogue (in-person) 

Questions for engagement: 

1. How can academics discover and express their authentic selves in a way that juxtaposes diversity, equity 

and inclusion with white fragility when integrating community-engaged research into curriculum 

development?  

2. Given the continuity of systemic racism, how can academics reflexively evaluate their unconscious biases 

in favour of white supremacy and use that realisation to develop curriculum that prepares graduates to 

intentionally meet societal and industry needs in a cognitive and social justice way?  
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Language barriers in mathematics learning in higher education: Challenges  

and strategies for success  

Lindiwe Mokotjo (Presenting) University of Johannesburg 

Khayakazi Mokoena (Presenting) University of Johannesburg 

This research explores the prevalent impact of language-related obstacles on mathematics learning and 

performance among students in higher education. Language plays a crucial role in the comprehension of 

mathematical concepts, the formulation of solutions, and the effective communication of ideas. However, 

students who are not proficient in the language of instruction often face significant challenges that impede 

their mathematical understanding and success. The study investigates the specific language barriers 

students encounter in higher education mathematics courses, including difficulties with mathematical 

vocabulary, comprehension of complex word problems, and the articulation of mathematical reasoning.  The 

study further investigates how these obstacles disproportionately affect multilingual students and those 

whom English is not their first language. Through mixed-method approach, quantitative data will be 

collected from 100 first year students who take mathematics from the Science and Economics modules and 

10 purposively selected students for unstructured interviews. The data collection will also include 2 to 4 

lectures and tutors of the selected modules. The study seeks to highlight key areas where language hinders 

mathematical learning and recommends teaching strategies to mitigate these language-related challenges. 

Furthermore, the study seeks to contribute to the growing body of literature on the link between language 

and mathematics education, offering insights for educators, curriculum designers, and policymakers. By 

addressing language-related obstacles, the research aims to improve the accessibility and effectiveness of 

mathematics education in higher education, ultimately fostering greater academic success and equity for all 

students. 

Keywords: Mathematics, mathematics vocabulary, language barriers, multilingual 

Theme: 2. Empowering higher education students for a sustainable future  

Type: Lightning Talk (online)  

Questions for engagement: 

1. What is the role of language in mathematics learning?  

2. What are the key challenges experienced by students whose home language is not English?  
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Let’s co-create an Environmental Empathy and Environmental Literacy Project!  

Andrew Rand (Presenting) Cape Peninsula University of Technology 

Designing a community engagement project that develops Environmental Empathy and Literacies as part of 

Environmental Education initiatives to Empower higher education students for a sustainable future. This 

research involves a scoping study to design projects that develop environmental empathy in students (and 

other stakeholders); either via standalone projects or embedded in curricula (as it relates to the UoT’s 

Graduate Attributes, Agenda 2063, the UN SDGs, BRICS2023 Themes and Priorities). This poster serves to 

engage the reader in the emerging discussion of linking a UoT’s Graduate Attributes (namely Ethical 

Capability) in the work preparedness programmes. It includes a link to a questionnaire that would request 

input on components of a successful community engagement project that involves students enrolled in 

Higher Education. This is work-in-progress.   

Quick fire survey (anonymous) (via QR Code): 

1. List activities that can foster environmental empathy, develop environmental literacies cand be used in 

environmental education. 

2. List learning actions that students can engage in 

3. List types or groups stakeholders that could be involved 

4. Provide names of organizations or people that are currently involved 

Longer form survey (via QR Code) for those interested in sharing and knowing more or wanting to be part of 

a wider inclusive collective of practitioners. 

1. Name 

2. Email address (only for confirmation of survey responses and an email of thanks 

3. Examples of projects you think have been effective 

4. Examples of projects you have been involved in 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Poster (in-person)  

Questions for engagement: 

1. How would you design an Environmental Literacy or Environmental Empathy projects with YOUR 

students?  

2. What do you consider to be the best ingredients in a recipe for a successful Environmental Education 

project? 
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Managing cultural diversity in supervision: A pathway to bridge the cultural  

divide  

Isaiah Sefoka (Presenting) University of Limpopo 

Cultural diversity remains an important supervision approach that prioritizes diverse competencies and an 

idea of inclusion. Diversity in postgraduate supervision is of seminal important owing to the collaborative 

landscape of the relationship between supervisor and supervisee. Moreover, diversity remains important in 

attracting international students, increasing funding and collaboration. This notwithstanding, the reality on 

the ground shows that most supervisors still have some lingering elements of non-inclusive supervision 

practices which fact turn to affect the students, supervisor supervisee relationship and their institutions. 

This paper accentuates the need to embrace diversity and bridge the cultural divide in supervision. It also 

analyses the challenges observed when managing diversity in supervision and the difficulties students face 

in pursuit of their studies. The findings shows that institutions need to develop, implement, and maintain 

perpetual training of supervisors on how to mend their behaviour to bridge the cultural divide. In 

synthesizing the findings, this paper employed a desktop analysis of secondary sources and material 

normally used in conducting legal research. This includes the review of books, articles and other instruments 

about cultural diversity in supervision.     

Keywords: Academic support, cultural divide, diversity, inclusivity, supervision 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. How do you manage cultural diversity in supervision?  

2. How do you manage challenges in supervisor-student relationships in supervision?  

  



  

HELTASA 2024 Book of Abstracts  108 

Meqoqo with HELTASA under the Baobab Tree!  

HELTASA Project Teams (Presenting) 

In keeping with the (Un)conferencing approach towards increasing equitable participatory approaches, 

HELTASA is proposing a disruption of the traditional pre-conference first day of workshops and suggesting a 

day of Meqoqo (stories and conversations) as the first day of (un)conference. A space for participating in 

open facilitated conversations based on the theme and subtheme of the conference is proposed. Participants 

can use conversation as a means for thinking with and through a collective. The opportunity will be created 

to disrupt taken for granted assumptions, generate new knowledge and initiate new networks, collaborative 

communities and possible national projects on higher education aspects that matter towards public good. 

Following HELTASA’s theoretical approach of (un)conferencing through productive disruption for equitable 

participation, this day aims to generate multi-disciplinary conversation amongst (un)conference participants 

towards enhancing higher education’s learning and teaching transformation in Southern Africa. Different 

sessions will focus on different sub-themes of the (un)conference providing a foundation for the remainder 

of the days. The programme will start with a plenary session, in hybrid mode, that is intended for the 

participant to locate the self within higher education and attending an (un)conference as part of one’s 

continuous professional learning. This will be followed by small group discussions, in contact and designed 

accordingly for the online participants, on empowering higher education students for a sustainable future. 

The plenary session, in hybrid mode, thereafter, will be a workshop on Health and Well-being in higher 

education. Small group discussions on digital transformation and innovation in higher education will follow 

within the contact and online space. It is hoped that the HELTASA (Un)conference would enable an open 

space for participants to navigate simple and complex higher education conversations, value the opportunity 

for relational, storying and dialogic engagement and work with criticality in sharing thoughts and concerns 

with no expected solutions or answers. 

Keywords: Conversations, equitable participation, (un)conferencing approach, productive disruption 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Conversations (In-person) 

Questions for engagement: 

1. What are your main aims and purposes for participating in this 2024 HELTASA (Un)conference? 

2. In what ways, through your interactive participation on the different days, are you hoping to achieve 

your aims and purposes? 
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Moving from language policy to language implementation: Navigating  

epistemic and ontological barriers  

Danie de Klerk (Presenting) University of the Witwatersrand 

Marike Kluyts University of the Witwatersrand 

Kershree Padayachee University of the Witwatersrand 

Phiwokuhle Dlamini University of the Witwatersrand 

Where? This poster builds on a multilingualism research project. The study explores one South African 

higher education institution’s language policy from the perspective of students and staff in two faculties at 

the university. While we have collected empirical data using a questionnaire and focus group discussions, we 

are left with several critical questions. This poster poses these questions to conference delegates. 

What? We contend that language policies within the South African higher education context cannot be rigid 

in their design or implementation. We call for greater nuance and dynamism if they are to support inclusive 

and diverse learning environments. 

Why? Our research shows that diverse perspectives and views are at play in the realm of multilingualism. 

We argue that a narrow approach to multilingualism and language policy implementation runs the risk of 

alienating students and hampering both epistemological and ontological access to higher education. 

How? Our research is informed by questionnaire and focus group data. The focus of this poster, though, is 

not on these findings, but rather on the critical questions brought forth by the data. Our research has drawn 

on concepts such as multilingualism, translanguaging, ontological access, and epistemological access. We 

have also used Archer’s realist social theory to support and advance some of our work on this project. 

Which? This poster intends to put forward several critical questions that have arisen from our research. 

These questions include (among others): i) How does policy and policy implementation hold bearing to 

students’ sense of belonging (ontological access) and learning (epistemological access) within higher 

education contexts? ii) What can be done to begin to make meaningful cultural shifts regarding 

multilingualism in environments that are resistant to change? iii) Is it possible to create a language policy 

that is enabling (both epistemologically and ontologically) for all stakeholders? 

So What? Our poster will pose a series of critical questions to conference delegates and will ask them to 

provide brief responses to these questions (QR codes will be provided). By doing this, we hope to garner 

views from delegates, while at the same time leaving them to consider these questions for their own 

contexts. The aim is to use the input generated to advance our research, as we begin to plan the next phase of 

our study. 

Keywords: epistemic access; equity; language policy; multilingualism; ontological access 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Poster (in-person) 

Questions for engagement: 

1. How does policy and policy implementation hold bearing to students’ sense of belonging (ontological 

access) and learning (epistemological access) within higher education contexts?  
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2. Is it possible to create a language policy that is enabling (both epistemologically and ontologically) 

for all higher education stakeholders? 
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Navigating pedagogical shifts: Integrating digital technology in the higher  

education curriculum post-COVID-19  

Najwa Norodien-Fataar (Presenting) Cape Peninsula University of Technology 

The COVID-19 pandemic necessitated profound shifts in the pedagogical practices of higher education 

lecturers, forcing them to adapt quickly to new teaching methods. In the aftermath of the pandemic, 

academics have adopted blended teaching methods and integrated learner management systems as an 

essential aspect of their teaching. Consequently, digital technology has become pivotal to their teaching 

practices and has sparked critical discussions about its relationship with pedagogy. Drawing on Laurillard’s 

conversational framework, which emphasises the importance of dialogue and interaction between teachers 

and students to foster deeper understanding and engagement, this qualitative paper examines the 

pedagogical strategies employed by lecturers at a University of Technology to adopt blended pedagogies that 

include digital technology in their curriculum and pedagogy. Based on data collected via semi-structured 

interviews, the paper focuses on the pedagogical adaptations of ten senior academics responsible for 

curriculum development at a University of Technology. The paper highlights the challenges of unlearning 

traditional teaching methods and the complexities of adopting student-centred pedagogical approaches. The 

shift from a teacher-centred approach to a more student-centred pedagogy requires lecturers to rethink 

their roles and how they engage with students. The findings underscore the discipline-specific pedagogical 

approaches of faculties in adopting blended pedagogical modes and digital technology into their curriculum 

and pedagogy as they refine and innovate their pedagogical approaches. Faculties within the University of 

Technology have adopted blended pedagogies tailored to the specific needs of their disciplines. This 

approach has led to refinement and innovation in pedagogical practices as academics seek to find the most 

effective ways to integrate digital technology into their teaching. The paper underscores the critical 

importance of aligning technological integration with sound pedagogical principles. A central argument of 

the paper is that the mere adoption of technology in teaching is not enough. A clear understanding of 

pedagogical goals and evidence-based practices should guide teaching in higher education. The paper 

emphasises the role of evidence-based practices in ensuring that technology truly enhances student learning, 

rather than serving as a superficial add-on. The paper argues that integrating digital pedagogical strategies 

into teaching practices requires continuous professional development and sustained academic support. This 

approach equips educators with the knowledge and skills needed to make well-informed decisions about 

incorporating technology to enhance student learning meaningfully. The paper advocates for a guided, 

evidence-based approach to adopting technology in education, encouraging decisions based on a 

comprehensive understanding of how digital tools can effectively support and enrich the learning process. 

Furthermore, the paper underscores the importance of such an informed approach, cautioning that an 

excessive focus on digital technologies in teaching may inadvertently reinforce traditional learning methods 

that contribute to persistent inequalities in access to knowledge. The findings offer valuable insights for 

educators, administrators, and policymakers, guiding efforts to implement technology in ways that promote 

equitable and effective learning outcomes. 

Keywords: digital technology, pedagogical practices, student-centred approach, curriculum development, 

professional development 

Theme: 4. Digital transformation and innovation in higher education  

Type: Oral (online) 

Questions for engagement: 
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1. How have higher education lecturers at CPUT adapted their pedagogical strategies in response to 

the increased reliance on digital technology post-COVID-19? 

2. How do discipline-specific needs influence integrating digital technology into the curriculum at a 

University of Technology?"  
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Navigating the challenges and opportunities of online education in  

specialised legal fields  

Anelia Dodd (Presenting) University of Limpopo 

Tax Law, a highly technical and statute-driven field, relies heavily on a complex interplay of statutes, 

regulations, practice notes, and case law. By the time an LLB student reaches exit-level competency, they are 

expected to have developed not only a coherent understanding of fundamental legal principles and concepts 

but also the critical ability to analyse and contextualise these within broader societal values. Graduates 

should be able to identify, evaluate, and solve legal issues, engaging in nuanced analysis to present multiple 

perspectives on complex legal problems. For students to achieve these outcomes, a fundamental grasp of 

core legal rules is essential, though rote memorisation alone proves insufficient. Developing deeper, 

practice-oriented knowledge is crucial for enabling students to critically address real-life or hypothetical tax 

law issues. In this context, the transition to online learning offers a promising, yet complex, opportunity. 

Online platforms and tools can support students' learning, fostering analytical skills and enhancing their 

capacity to meet the critical outcomes required for the LLB qualification. This paper examines the role of 

online teaching in a highly specialised field like Tax Law, focusing on both the benefits and challenges of 

digital instruction. Emphasis is placed on the potential for various online resources to enrich students' 

engagement with complex material and deepen their practical and theoretical understanding. Additionally, 

the practical difficulties encountered in online learning environments is addressed, and a path forward is 

proposed maximizing online teaching's effectiveness in preparing future legal professionals. 

Theme: 4. Digital transformation and innovation in higher education 

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. After the setting of standard outcomes for the LLB degree, how can these be implemented into new 

teaching techniques? 

2. What suggestions do we have for better and more involved participation from our students? 
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New directions in learning and teaching: From pedagogical to telagogical  

competence  

Masebala Tjabane (Presenting) Vaal University of Technology 

The development of academics as university teachers has evolved through various models, from pedagogical 

competence to transformative pedagogies, reflecting both global and local trends. The pedagogical 

competence model, particularly influential in South Africa through initiatives like the CHE Quality 

Enhancement Project, emphasizes a reflective and scholarly approach to teaching, aiming for continuous 

improvement toward teaching excellence. However, these traditional frameworks are increasingly seen as 

inadequate in addressing the demands of Society 5.0, where there is a need for both academics and students 

to engage in more productive and socially just educational practices and dispositions. In response to these 

challenges, an alternative framework called telagogy has emerged, particularly in the global south. Telagogy, 

a model formulated by Pitso (2023), advances traditional pedagogy by integrating technology within 

educational practices, making it particularly relevant in the context of Society 5.0 and the challenges posed 

by the COVID-19 pandemic and beyond. This approach elevates pedagogical methods with new theory and 

technological advancements, offering a socially just and innovative alternative for 21st-century teaching and 

learning, thereby addressing the shortcomings of earlier educational models. Therefore, the focus of this 

paper is the valorisation of telagogy as socially just alternative for 21st-century learning and teaching policy 

and practice. 

Keywords: Pedagogical competence. Telagogical competence, 21st century teaching and learning, flux 

pedagogy. 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. Is the pedagogical competence model relevant in the South African context?  

2. Is there hope in the telagogical competence model?   
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Overcoming challenges faced in South Africa to implement blended  

learning successfully  

Thaiurie Govender (Presenting) IIE Varsity College  

Shannon Verne IIE Varsity College 

The Fourth Industrial Revolution has ushered in an era where technology significantly impacts various 

aspects of life, including higher education. Blended learning, which combines synchronous and 

asynchronous learning, has gained popularity as a pedagogical approach. However, its effective 

implementation is a challenge, particularly in the context of the COVID-19 pandemic and technological 

obstacles faced in South Africa. To define blended learning post COVID-19 is a combination of 

contact/distance and the usage of information communication technology at institutions.  This study focused 

on lecturers' teaching and learning practices to implement blended learning, aiming to understand the 

teaching and learning strategies used with the integration of digital tools, to facilitate the blended learning 

approach within a private higher educational institution in South Africa. Using heutagogy and constructivism 

theoretical frameworks, the study aimed to uncover insights into lecturer’s teaching and learning practices 

to overcome challenges in designing and facilitating blended learning modules. This was a qualitative study, 

a purposive and convenient sample method was used by the researchers to approach one lecturer from the 

five schools found at the institution.  A semi-structured interview was conducted. Ethical clearance was 

sought from the institution were that study took place. The data was coded and through thematic analysis 

the following themes emerged, student engagement, teaching and learning strategies, digital tools, and 

feedback emerged, highlighting the complexities and opportunities in a blended learning classroom. The 

findings emphasize the importance of tailoring methods to students' needs and subject matter, aligning with 

constructivist principles. Recommendations include promoting professional development opportunities, 

addressing infrastructure issues, and fostering a supportive learning environment. 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (online) 

Questions for engagement: 

1. What makes a lecturer persevere using blended learning?  

2. How are we going to make changes to improve our infrastructure for technology usage?   
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Pedagogy, reflection and agency: SoTL as praxis in the journey from webinar  

to book publication 

Maria Prozesky University of the Witwatersrand 

Laura Dison (Presenting) University of the Witwatersrand 

Ana Ferreira University of the Witwatersrand 

The threat of COVID-19 presented some extraordinary challenges for university lecturers who were required 

to transition to ERT (Emergency Remote Teaching). Earlier this year, we brought out an edited collection, 

titled Pedagogical Innovation Beyond Disruption. This book was born in September/October 2020, when a 

group of lecturers from the School of Education at Wits University ran a hybrid online webinar series to 

enable academics in the Faculty of Humanities who were involved in ERT to pause and consider their online 

practices and pedagogies. The purpose of the webinar was to reflect on the learning affordances and 

constraints of ERT and to consider whether, and in what ways, the lessons from ERT would enhance the 

quality of teaching in the years to come. The presenters of the webinar series were then invited to transform 

their presentations into chapters for the edited collection. The chapters discuss work that is practice-based 

and multidisciplinary, by Humanities subject specialists who had to rapidly adjust their pedagogical 

knowledge and skills to an online mode of teaching. What emerges powerfully through the collection is that 

these innovations in teaching and assessment, though they capitalise on new technologies, succeed because 

they retain their embeddedness in sound pedagogical theory and an ethical commitment to transformative 

education. As the organisers of the webinar series and the editors of the book, we reflect in this presentation 

on the long, iterative and messy process by which presentations for the webinar, in which teachers shared 

their experiences with other teachers, became formally theorised studies in the field of SoTL, in which 

scholars seek scalable and creative solutions to the teaching problems faced in higher education. We 

describe the authors’ process of documenting and then theorising their attempts to keep a grip on the core 

pedagogical ideas and practices in their fields or chosen subject areas in a completely different learning 

environment, and their identity shifts between ‘teacher’ and ‘writer’. We draw on transformative learning 

theory (Mezirow, 2018) to reflect critically on the pedagogic ‘community of practice’ (Wenger, 1998) and to 

understand different conceptions/ forms of 'resilient pedagogy' that emerged in the process of writing this 

book. We also explore how the authors’ writing journey led us as editors to rethink our own teaching 

purposes, agency, and assumptions about student learning and the very nature of higher education, in a 

diffractive process that ‘interrupt[ed] our habits of thinking and doing' (Barad, 2007). Our engagement with 

SoTL emerges as a praxis through which we develop our agency as teachers to work creatively towards 

transformation, in a world of ongoing innovations in digital technology. 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. How did the process of transforming webinar presentations into formal chapters influence the authors’ 

understanding of their pedagogical practices, and what challenges did they face during this transition?  

2. This book focuses on Humanities disciplines – what can be learned from the process of developing the 

authors’ SoTL praxis that can inform similar developments in other faculties? 
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Post-COVID perspectives: Exploring lecturers' experiences with  

emergency remote teaching at a Gauteng university of technology  

Naledi Kaeane (Presenting) Vaal University of Technology 

Solly Lebelo Vaal University of Technology 

Radiakga Thabang Molokomme Vaal University of Technology 

The COVID-19 pandemic has drastically reshaped educational paradigms worldwide, catalysing a rapid 

transition to emergency remote teaching (ERT), particularly in higher education (HE). This study 

investigates the ERT within a University of Technology (UoT) in Gauteng, South Africa, in the aftermath of 

the pandemic. Despite the global shift to digital platforms, gaps remain in understanding how these changes 

affect both lecturers and students within the South African context. This research is significant as it sheds 

light on the unique challenges and opportunities presented by ERT, thereby informing future educational 

practices and policies. The study utilises a qualitative research approach grounded in an interpretivist 

paradigm, employing a qualitative case study design to explore the experiences of twelve lecturers at a 

Gauteng University of Technology. Purposeful sampling was utilized to select participants who were directly 

involved in ERT during, and post-COVID-19 period, ensuring that those chosen could provide rich, relevant 

insights into their experiences.  Data saturation was reached after interviewing the ninth participant, as no 

new information emerged from the interviews. However, to ensure a robust sample and complete the 

planned sample size, the researcher proceeded to conduct interviews with three additional participants. This 

decision was informed by established qualitative research practices, which suggest that a sample size of 5 to 

12 is generally adequate for achieving data saturation. The researcher deemed twelve participants to be an 

optimal sample size for this study, balancing depth of insight with the feasibility of data collection. This 

approach allowed for an in-depth understanding of the complexities surrounding the adaptation to online 

learning in a HE environment. Following ethical approval from the Faculty Research Ethics Committee and 

the gatekeepers’ letter from registrar’s office, data collection commenced, employing thematic analysis to 

identify key themes in lecturers’ experiences. The findings reveal significant themes regarding adaptation to 

ERT, institutional support, student engagement, and the effectiveness of digital platforms. Lecturers 

reported that while the transition to ERT was challenging and often marked by improvisation with available 

technologies, the institution made notable efforts to provide essential resources, such as laptops and 

improved Wi-Fi access. However, inconsistencies remained, as some lecturers struggled with the 

institution's official platform, Blackboard (Vutela), and the lack of sufficient data hindered both teaching and 

learning. In terms of student engagement, the findings indicate a decline in participation in online classes, 

with many students facing difficulties accessing necessary technology and data. Although academic 

performance in assessments remained stable, genuine engagement was often lacking. This was corroborated 

by lecturers citing that students prefer face-to-face interaction, which fosters a more dynamic learning 

environment. Despite these challenges, effective strategies for enhancing ERT were identified. Participants 

suggested integrating technology with educational practices to improve engagement and learning outcomes. 

Proposals included developing customised applications tailored for educational purposes and implementing 

a blended learning policy that accommodates diverse learning preferences. The researcher recommends 

establishing peer mentorship programs to facilitate knowledge sharing among lecturers, as well as 

incorporating gamification techniques to boost student motivation and engagement through interactive 

elements. Additionally, investing in adaptive learning technologies will personalise the educational 

experience to accommodate diverse learning styles. Thus, this research contributes valuable knowledge to 

the discourse on online education in South Africa, emphasising the critical balance between technology and 

pedagogy in shaping future learning landscapes. 
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Keywords: Post-Covid, emergency remote teaching, lecturers, higher education, and University of 

Technology 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. How have your own experiences with online learning shaped your perspective on its effectiveness, and 

what strategies do you believe could enhance student engagement in a virtual environment?  

2. In what ways do you think institutions can better support lecturers and students during the transition to 

online learning, particularly in addressing technological challenges and promoting a sense of 

community? 
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Preparing future South African educators: The need for effective policy  

training  

Rorisang Florence Nkuna Central University of Technology 

Tshumbedzo Celander Mulaudzi (Presenting) Central University of Technology 

South Africa's education system requires educators equipped to navigate complex policy landscapes. 

However, current university programs often fall short in providing adequate policy training. A qualitative 

study involving 13 experts in education policy and teacher training revealed significant policy knowledge 

gaps among educators. Participants emphasized the need for contextualized policy training, highlighting 

South Africa's unique education challenges. The study underscored the importance of integrating policy 

modules into existing curricula, focusing on practical applications and case studies. Educators must develop 

critical thinking and problem-solving skills to implement policies effectively. Collaboration between 

policymakers, educators, and universities is crucial for successful policy implementation. Universities must 

prioritize policy training to enhance educator preparation. This includes providing ongoing support and 

professional development opportunities. By addressing policy knowledge gaps, South Africa can foster a 

more effective education system, ultimately improving student outcomes. Effective policy training is 

essential for empowering future educators to drive positive change in South Africa's education landscape. 

Keywords: Education policy, Teacher training, South Africa, University programs, Policy modules 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (in-person) 

Questions for engagement: 

1. Considering the complexities of South Africa's education landscape, how can educators effectively 

balance policy requirements with pedagogical innovation, leverage technology to enhance policy 

training, and ensure inclusive practices that address diverse learner needs?  

2. What structural or systemic changes are necessary to ensure that South Africa's education policies 

effectively support teacher well-being, student success, and equitable education outcomes, and how can 

stakeholders collaborate to drive these changes?"  
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Re-imagining learning experience design: Infusing innovation for impact  

Nomthandazo Msimango (Presenting) North West University 

Letshego Harejane North West University 

UNESCO's (2020) sustainable development agenda highlights the necessity for action on various complex 

global challenges, such as climate change, poverty, and hunger. One of the main goals of education is to 

prepare younger generations for the future, this involves not only teaching them how to address societal 

challenges but also equipping them to adapt to rapid technological advancements and handle the continuous 

stream of new knowledge and information (Li, & Huang, 2020). But how can we achieve this if lecturers are 

excluded from the design for learning processes within the institutions in which they serve? The truth is that 

with or without our approval AI has already changed the educational landscapes, (Wang, et al. 2023) 

including learning design. The involvement of lecturers in AI conversation and usage is critical to embracing 

AI in T&L and understanding their students today. There are approximately 6000 modules at North-West 

University and a total of 15 Centre for Teaching and Learning (CTL) staff members who assist lecturers in 

designing meaningful learning experiences. Currently, we can only reach approximately 500 modules per 

year, which is nowhere near the total. Imagine if we could infuse innovation in our learning design processes 

for quality teaching and learning within the LMS, more students will have a positive learning experience 

because more sites will demonstrate a culture of best practices at least at a minimum standard, (considering 

for instance Quality Matters Standards). In our process, an Instructional Designer first conducts an analysis 

phase to identify learning goals, understand students' needs, and perform a gap analysis. This is followed by 

the design phase, where we write clear objectives, sequence content, develop instructional strategies, and 

design assessments. Once completed, the module map is handed to an Education Technologist to create 

meaningful learning experiences on the Learning Management System (LMS). The entire process can take up 

to a month for each module project. Taking advantage of AI’s imperfections guarantees the human factor 

element that many are scared will vanish. Everyone has integrated AI in one way or another subconsciously 

(Markauskaite et al. 2022). This approach empowers lecturers to maximise the quality of teaching and 

learning. This abstract challenges the possibility of infusing Generative Artificial Intelligence (GenAI) to 

assist both faculty members to engage in learning design theoretical underpinnings, and CTL staff members 

working from a 70% completed learning experience design which would reduce the workload and thus 

reach more modules. 

Keywords: Learning Design; Artificial Intelligence (AI); Generative AI; Learning Experience Design; 

Innovation  

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. Besides the notorious data privacy and security issues surrounding AI, what other challenges do you 

foresee when using AI in Learning Design?  

2. Could institutions developing their own AI tools solve data privacy and security issues in AI for Learning 

Design?  
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Reflecting on incorporating multilingualism and linguistic citizenship in an  

academic literacies course  

Alan Muller (Presenting) University of Pretoria 

In South Africa's, where English serves as the lingua franca in higher education, the challenge of 

accommodating and promoting linguistic diversity in the classroom is both critical and complex. This 

exploratory paper takes the first steps to a fuller reflective project on my experiences as an educator in an 

academic literacies course at a South African university, where a significant proportion of students speak 

English as a second or even third language. Drawing on the work of Mayaba et al. (2018) and Stroud and 

Kerfoot (2022), I consider the inclusion into curricula issues of language, multilingualism, and linguistic 

citizenship, emphasizing the recognition and valuation of students' linguistic diversity and the knowledges 

they bring to the classroom. A key component of this course is a two-part assignment focusing on Reading 

and Early Childhood Development in South Africa. Students conduct surveys focused on language use. In so 

doing, students engage with multilingualism and reflect on their own linguistic backgrounds and the 

linguistic realities of their peers and/or communities. By focusing on linguistic recognition, the assignment 

aims to encourage students to think about the hegemony of English and to promote social justice. My 

reflections on the assignment and students’ engagement with it reveal that focusing on (multi)linguistic 

awareness and recognition has implications for both teaching and learning. Students not only acquire 

academic skills but also develop a deeper understanding of their linguistic identities and those of their peers, 

contributing to a more inclusive educational environment, as advocated by Nkoala (2020). I suggest that 

incorporating issues of multilingualism and linguistic citizenship into academic curricula, with an emphasis 

on linguistic recognition, is essential for creating an inclusive educational environment that prepares 

students to navigate and contribute to a linguistically diverse society. By highlighting the challenges and 

successes of integrating linguistic diversity into academic literacies courses, this paper contributes to the 

broader discourse on embracing multilingualism in higher education. Such integration is crucial for 

empowering students, helping them find value in their own languages as tools for both identity building and 

cultural/intellectual production. 

Keywords: Academic literacies, linguistic citizenship, multilingualism, reflective teaching 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Oral (online)  

Questions for engagement:  

1. How can we get students to think about language politics in unrelated disciplines?  

2. How can we encourage students to take pride in their languages if they are minority languages?  
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Reflection on providing academic writing support to big groups of students  

at Nelson Mandela University  

Andile Mhlahlo (Presenting) Nelson Mandela University 

This study provides the researcher’s reflection on providing academic writing support to big groups of 

students (approximately 100 students) at Nelson Mandela University (Mandela University), focusing on the 

case of first year medical students in 2023 and 2024. Qualitative research design is used in this study 

because it allows an in-depth collection of data, to achieve the study’s goal. The study involves utilizing a 

reflective research method. This method will enable the researcher to record and reflect on his experience of 

providing academic writing support to the big groups of students. This reflection will be based on the 

researcher’s recorded data derived from participant observations on the workshops he hosted for the 

students, and in coordinating the process of reviewing students’ assignments. Thematic analysis will be used 

in analysing the data. The logic model theory is used as the theoretical framework for analysing the study’s 

findings. The framework is valuable in evaluating the effectiveness of a programme, such as developing 

academic writing skills of large groups of students, by identifying challenges that are confronted and then 

propose appropriate resolutions. This study discloses that, firstly, there are numerous problems that arise 

due to providing support to big groups of students, through hosting workshops and coordinating the 

reviewing of students’ assignments. Secondly, the study divulges that creative thinking is the appropriate 

strategy to adopt, to mitigate such problems while resources are limited. The study’s possible outcome 

involves proposing a strategy for enabling the programme to be effective in developing academic writing 

skills to big groups of students. The logic model will be used while developing this strategy. The significance 

of this study is that it contributes to improving programmes for improving academic writing skills in the 

higher education sector in South Africa. Furthermore, this study is aligned with the conference theme 

because it provides insight on challenges and solutions regarding to providing academic writing support to 

large student groups. 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (online) 

Questions for engagement: 

1. Which other strategies to adopt, to effectively provide academic writing workshops to big groups of 

students?  

2. Which other theoretical frameworks would be appropriate for analysing this kind of a study? 
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Reimaging learning in the age of posthumanism: The case of preservice  

science teacher preparation 

Maria Tsakeni (Presenting) University of the Free State 

Current discourses based on posthumanism challenge school and higher education curricula that seem to be 

centred on humans without acknowledging their interconnectedness with non-human things. The 

humanistic nature of education theories is criticized for emphasizing that learning happens in the learner's 

mind and is co-constructed with other humans (Snaza et al. (2014). However, posthumanism forces us to 

recognize that learning happens through the networking of humans and humans, humans and non-humans, 

and nonhumans and nonhumans. Posthumanism challenges the learner-centred theories and approaches 

currently dominating classroom practice. Higgins, Wallace, and Bazzul (2019) further elucidate the point 

using the case of science education by saying that it has been predominantly about learning to know what 

scientists know as facilitated by pedagogical strategies and being enculturated into methods of knowing 

science through socio-constructivist approaches. Posthumanism as an ontological shift in education and 

educational research acknowledges that “the (re)production of ‘nature’ is only in part a human meaning-

making practice and to take seriously the notion that it may not only be co-constructed with other humans, 

but also with other-than-humans, and more-than-humans as well,” (Higgins et al., 2019, p. 156). In recent 

years, the pervasiveness of artificial intelligence (AI) and its role in disrupting instructional and assessment 

practices have challenged teaching and learning in higher education including preservice science teacher 

preparation. In this this paper, I make an assumption that the advent of AI tools that are accessible to 

preservice science teachers causes a disruption in the way the intended future-proof learning outcomes are 

achieved. Consequently, I problematize the need to reimagine future-proof learning outcomes for preservice 

science teachers in the context of the pervasive technology rich environments.  

Keywords: artificial intelligence, posthumanism, preservice science teachers 

Theme: 4. Digital transformation and innovation in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. How can we incorporate AI in the preparation of preservice science teachers and ensure authentic 

learning?  

2. What future-proof learning outcomes can preservice science teachers develop when they learn using 

tools such as AI?  
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Rethinking collaborative academic support strategies in higher education:  

Opportunities and challenges for Writing Centres.  

Nonhlanhla Khumalo (Presenting) Durban University of Technology 

Writing centres as transdisciplinary learning spaces play a critical role in advancing equity and inclusion in 

higher education. Within the academic support space, this has meant reimagining how peer tutors engage 

with students in their writing, reading, critical thinking and research. Drawing on the transdisciplinary 

approach as a lens to examine writing centres' role in supporting the development of academic writing and 

research development, the study explores the prospects of writing centres in South African higher education 

institutions to contribute to students' academic success. The quest for a transdisciplinary writing centre 

relates to the limitations of collaborative systems for student support to address increasingly complex 

academic writing and research challenges. Therefore, academic support systems for students require a 

coordinated and inclusive practice that is responsive to students' writing needs and caters to developing 

academic and research writing within the discipline. This study argues that academic and research writing is 

central to students’ success. Hence, writing centres play a critical role in socialising students to academic 

discourse and advancing the transformation of higher education. Against the backdrop of the stated 

objective, the study adopts a reflective approach and interrogates the innovative strategies used by the 

writing centre at a selected University of Technology to effectively support the vastly diversified cohort of 

students. A qualitative case study design approach is employed in the study to investigate the strategies used 

by lecturers to encourage students to effectively make use of the writing centre services. Data was sourced 

from academics who have engaged the writing centre through collaborative initiatives, workshops or 

tutorials. Semi-structured interviews with eleven academic lecturers were conducted, and thematic analysis 

was used as a data analysis approach to identify common themes and patterns related to the writing centre's 

role in supporting academic and research writing development. Preliminary findings reveal that embedding 

academic writing teaching into the curriculum could be a useful intervention in providing socially just 

support to students’ writing and research challenges. However, the findings highlighted challenges 

associated with students’ assumptions and expectations of the writing centre services. These challenges are 

attributed to the limited number of students who book consultations with tutors. Thus, lecturers ended up 

incentivising writing centre sessions by offering extra marks for assignments or research projects. The 

implication is that there is an apparent serious hindrance in enabling the success of transdisciplinary 

collaborative initiatives. The study makes normative recommendations towards exploring how the writing 

centre can re-imagine and re-evaluate its collaborative practice in facilitating effective writing and research 

development.  

Keywords: Academic writing, Higher Education, Transdisciplinary Collaboration, Transformation, Writing 

centres 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Oral (in-person) 

Questions for engagement: 

1. What innovative strategies does your university writing centre use to effectively foster collaboration 

among departments and faculties?  

2. What challenges have you encountered in integrating academic writing support into your discipline, and 

how can we collaboratively address them?  
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Self-reflection as a feedback strategy for enhancing metacognition in  

marketing students  

Shameema Raja (Presenting) Cape Peninsula University of Technology 

Rylyne Nchu Cape Peninsula University of Technology  

Metacognition, which encompasses critical thinking, problem-solving skills, and lifelong learning, is crucial 

in higher education. Marketing students, in particular, should focus on developing adaptability and honing 

critical analysis skills. This research espouses the importance of metacognitive skills for success in 

marketing, emphasizing how self-reflection, viewed through the lens of Activity Theory, helps students 

become more aware of their learning processes. Self-reflection is a key part of metacognition, involving 

analyzing one's thoughts, feelings, and actions to deepen self-understanding and learning experiences. 

Encouraging metacognition and self-reflection in marketing education improves students' skills and 

mindsets, preparing them to navigate the complexities of the marketing world and meet 21st-century 

challenges. The study aims to:  1. Investigate the connection between self-reflection and metacognition in 

marketing education.  2. Assess the effectiveness of self-reflection as a feedback method for enhancing 

students' metacognitive abilities.  3. Explore how self-reflection can be integrated into marketing courses to 

improve metacognitive development. The study is based on the theoretical foundations of metacognition, 

Constructivist Learning theories, and Activity Theory. It suggests that students can improve their learning by 

understanding their learning styles and making connections between new knowledge and what they already 

know. According to Activity Theory, receiving feedback and considering ways to improve can assist students 

in developing and enhancing their learning. A reflective qualitative survey collected insights from 80 second-

year marketing students through thirteen open-ended questions about their learning experiences, 

challenges, and strategies. In the context of reflection as a learning activity, such feedback tools are crucial 

for task completion as they enable students to evaluate and enhance their performance through self-

reflection. Thematic analysis revealed key themes related to students' metacognitive development and the 

efficacy of self-reflection as a feedback mechanism. The preliminary findings of this research show signs that 

the study will advance our understanding of self-reflection in education, particularly within the field of 

Marketing. The overwhelming majority of students demonstrated a strong aptitude for applying critical 

thinking when responding to questions and expressing their own perspectives. Moreover, students 

recognized the value of actively engaging with their studies and taking a proactive approach to learning. 

Impressively, over 90% of students expressed enthusiasm for the module, the course content, the teaching 

methodology, and the tutorial exercises. Additionally, most students reported high satisfaction with their 

academic performance and progress, reflecting a strong sense of confidence in their future as Marketing 

students. This research enhances the understanding of the role of self-reflection in metacognitive 

development. This can help educators improve teaching methods and assist students in becoming more self-

directed and reflective learners. 

Keywords: Metacognition; Self Reflection, Higher Education, Feedback Strategy, Activity Theory 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (online) 

Questions for engagement:  

1. In what ways do you think incorporating self-reflection into marketing courses could change the 

classroom dynamic or the relationship between students and instructors?  
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2. How does incorporating Activity Theory into the process of self-reflection improve marketing students' 

metacognitive development compared to traditional reflection methods? 

  



  

HELTASA 2024 Book of Abstracts  127 

Situating interdisciplinarity in the third-year learning experience  

Motsaathebe Serekoane (Presenting) University of the Free State 

Zinhle Dlamini Vaal University of Technology 

In the brisk of constant flux and uncertainty in higher education training and corporate spaces, the 

cultivation of graduate attributes of employability and citizenship is arguably more important than ever. In 

this paper, we explore the notion of interdisciplinarity as a praxis for learning and teaching third-year 

students, as both a critical attribute for articulation to the graduate program or workplace. 

Interdisciplinarity, the ability to draw from diverse ways of knowing – is documented as an increasingly 

valued and expected graduate quality by employers and professional bodies. We align ourselves with the 

interdisciplinary education that aims to shape well-rounded individuals who think critically and solve 

problems spanning multiple disciplines. Our observation is that the current classroom practices reassert the 

discipline boundaries and do not allow students to engage in an ontology (for example, social justice) across 

the discipline. This paper is based on high-impact curriculum design and third space theory, underscored by 

walking ethnography and sensuous scholarship. The high-impact practices included in the study were 

dialogic education, learning communities, active and collaborative learning, and undergraduate research 

assignment. For this to occur, change is inevitable. Primarily, we argue for the curriculum design that 

advances open inquiry as an attribute of high-impact practice, and secondly, we reflect on our classroom 

learning experience facilitated by the interdisciplinary indicators pegged at higher-order thinking, reflective 

and integrative learning, and qualitative reasoning. We espoused pedagogical action research (PedAR) 

supported by the CLASSE survey to examine classroom experiences and identify gaps in advancing 

interdisciplinarity in learning and teaching. Emerging themes of the learning experience include cognitive 

and affective dimensions of the interdisciplinary learning experience, characterised by praxis, liminality, and 

dissonance. 

Keywords: interdisciplinarity; graduate attribute; pedagogical action research; pedagogy; boundary 

crossing 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Lightning Talk (in-person) 

Questions for engagement:  

1. How to design an interdisciplinary module?  

2. How do we reimagine classroom practices to make space for pluriversality? 
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Smart Talk: Utilising Large Language Models for Inclusive Assessment  

Practices 

Warwick Von Hagen (Presenting) STADIO Higher Education 

Jolanda Morkel STADIO Higher Education 

Qwanita Burger STADIO Higher Education 

This research explores the use of Large Language Models (LLMs) in the formulation of inclusive assessment 

questions and feedback in higher education. Reflecting on experiments that employ an LLM conversational 

agent in the teacher, assessor and student roles and personas, this research aims to shed light on the value of 

LLMs to ensure inclusive assessments. Grounded in Denise Batchelor's theoretical framework of inclusive 

education, this research follows a collaborative auto-ethnographic approach to uncover the Practical 

Epistemological and Ontological Voices observed in these experiments.  In Batchelor's framework, the 

practical voice refers to the application of inclusive teaching practices and strategies to meet diverse student 

needs. The epistemological voice focuses on understanding and validating different ways of knowing and 

learning, ensuring that diverse perspectives are recognised and valued, and the ontological voice refers to 

the acknowledgment and affirmation of each student's identity and existence, fostering a sense of belonging 

and self-worth within the student community. The three authors, academics based at a large private higher 

education institution in South Africa, reflected on their respective experiments conducted in conjunction 

with an LLM conversational agent. Data was collected through three live online sessions conducted on 

Teams and recorded. The automatic transcriptions were thematically analysed and coded. LLMs were used 

by the authors to provide an additional voice, as sounding board and critical friend, the process of which was 

meticulously recorded. Although the practical voice is most directly associated with the lecturer role, the 

epistemological voice with the assessor function, and the ontological voice with the student persona, it was 

found that the three voices were present in all three sets of experiments.  The study underscores the 

potential of LLMs to help ensure the inclusivity and effectiveness of assessment practices in higher education 

by addressing practical, epistemological, and ontological dimensions. In addition, it was found that Denise 

Batchelor's theoretical framework of inclusive education provides a useful lens to consider the different 

ways that LLMs can help ensure inclusive education assessment practices. 

Theme: 4. Digital transformation and innovation in higher education  

Type: Lightning Talk (online) 

Questions for engagement: 

1. How can LLMs be employed for inclusive assessment practices?  

2. What can we learn from Denise Batchelor's theoretical framework of inclusive education? 
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Standardizing course content in online asynchronous teaching: Challenges  

and opportunities  

Olugbenga Aderibigbe (Presenting) Durban University of Technology 

The rapid growth of online education, particularly in asynchronous formats, has brought to light the need for 

standardized course content to ensure consistency, quality, and equity across diverse learning 

environments. This paper explores the conceptual framework surrounding the standardization of course 

content in online asynchronous teaching, examining its potential benefits, challenges, and implications for 

educators, institutions, and students. It is argued that while standardization can enhance the scalability and 

transferability of educational resources, it must be balanced with the need for personalization and 

adaptability to meet diverse learner needs. The paper discusses key considerations in developing 

standardized content, including curriculum design, assessment methods, and technological integration. 

Furthermore, it addresses the tension between maintaining academic freedom and implementing uniform 

standards across institutions. By analyzing case studies and drawing from current research in educational 

technology and instructional design, this paper aims to provide a comprehensive overview of the 

opportunities and pitfalls in standardizing online asynchronous course content. The findings suggest that a 

flexible, modular approach to standardization may offer the best compromise between consistency and 

customization, potentially leading to more efficient content development, improved learning outcomes, and 

greater accessibility in online education. This research contributes to the ongoing dialogue on best practices 

in online education and offers practical insights for educators and administrators navigating the evolving 

landscape of digital learning. 

Keywords: Asynchronous learning, Content standardization, Online education, Modular curriculum, quality 

assurance 

Theme: 4. Digital transformation and innovation in higher education 

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. In your experience, how can we strike a balance between standardizing course content for consistency 

and allowing for personalization to meet diverse learner needs in online asynchronous environments?  

2. What potential benefits or drawbacks do you foresee in implementing a modular approach to 

standardized content development across different disciplines or institutions? 
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Strategies for curriculum design for mathematics and physics in ECP in  

higher education  

Sophie Musi (Presenting) Cape Peninsula University of Technology 

Makuhane Sithole Cape Peninsula University of Technology 

Ayokunle Ayeleso Cape Peninsula University of Technologyp 

Azwihangwisi Mabuda Cape Peninsula University of Technology 

Tertiary-level mathematics and physics involve complex and abstract ideas, which can be challenging for 

students. Other challenges that are faced by Extended Curriculum Programs (ECP) students include lack of 

fundamental knowledge from high school and to adapt to the present curriculum design meant for the 

mainstream students.  As a result, some students struggle to cope with these subjects. Therefore, there is a 

need to develop a suitable method in designing appropriate curriculum for the ECP students. The current 

study explores strategies for designing a suitable curriculum in mathematics and physics. Some of these 

strategies, includes performing a qualitative comparison, alignment and refinement of the curriculums of 

both subjects. The outcome of this study showed that the refined curriculum helped the ECP students’ 

overall performance. In addition, about 80% students pass rate is obtained from mathematics and physics 

integrated project. The project enhanced retention and success rates in mathematics and physics for ECP 

students. 

Keywords: strategies; curriculum design; qualitative; refinement, ECP; physics; mathematics 

Theme: 2. Empowering higher education students for a sustainable future  

Type: Lightning Talk (online)  

Questions for engagement:  

1. What strategies were used previously, and what alternative strategies could be employed?  

2. Are students encountering similar challenges in mathematics and physics compared to those in other 

institutions of higher education? 
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Student centered and learning centered teaching in the South African  

context 

Nozuko Makhuvha (Presenting) University of the Witwatersrand 

Nazira Hoosen (Presenting) University of the Witwatersrand 

Tania van der Merwe (Presenting) University of the Witwatersrand  

Natasha Munsamy (Presenting) University of the Witwatersrand 

Rieta Ganas (Presenting) University of the Witwatersrand 

Background: In a shift from teacher centered pedagogical approaches (‘sage on the stage’) to those where 

teachers facilitate from the sidelines (‘guide on the side’), educators face increased complexities in learning 

and teaching environments. On the one hand, it is argued that students should emphatically be at the heart of 

the curriculum. On the other, it is argued also, that learning as an ongoing process should be the focal point 

of departure, and of which both student and educator form part (e.g. Bremner, 2019). Furthermore, is the 

role of teachers not much more than ‘guides on the side’? Are they not experts and designers of knowledge 

(Trinidad, 2019)?  Problem: Although these alternative pedagogical approaches hold potential for learning 

and students to be placed at the centre of our teaching endeavours, they are complex and might conflict with 

cultural expectations of both lecturers and students. Various interpretations of these approaches could be 

overwhelming, which necessitates conversations by stakeholders. Purpose: The aim of this critical dialogue 

is to explore the concepts of learning and student centeredness with the intention of achieving a deeper 

understanding to guide the philosophical stance for decision making and design aspects of the curriculum. 

These pedagogical approaches could provide an alternative to teaching centred practices and potentially 

disrupt or deliberately unsettle the dominant teaching and learning discourse that is not responsive to the 

South African context (Mgqwashu, 2023). This dialogue will provide an opportunity to explore current 

perceptions and the philosophy behind learning and student centeredness to avoid reducing these 

approaches to just good classroom practices. Methodology: This exploration will be facilitated through a 

critical dialogue, inviting diverse perspectives to illuminate these crucial issues, fostering knowledge sharing 

and the emergence of new knowledge. The facilitators will pose the following questions to encourage an 

organic discussion to unfold: * How does student centeredness and learning centeredness look like in your 

practice (or context)? * What benefits or challenges, if any, have you experienced in your practice while 

implementing these pedagogical approaches?  

Keywords: Student centred, learning centred, pedagogical approaches, teaching and learning discourse, 

critical conversations. 

Theme: 1. Interdisciplinary approaches in learning and teaching in higher education 

Type: Critical Dialogue (in-person) 
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Student success portal: Enhancing holistic student support at Vaal  

University of Technology  

Tisetso Mohloai (Presenting) Vaal University of Technology 

Lerato Motloung Vaal University of Technology 

Sanele Nxumalo Vaal University of Technology 

Emmanuel Mphelo Vaal University of Technology 

Kwanele Shoba (Presenting) Vaal University of Technology 

Introducing the Student Success Portal at Vaal University of Technology (VUT) represents a significant step 

towards integrating AI-driven technologies to enhance academic assistance and student services. This 

initiative aims to boost student engagement, retention, and academic achievement by consolidating support 

services onto a unified platform. This set out a great opportunity for the academic advising program to 

improve its practices in various areas, which were part of the challenges since its implementation as one of 

the developing student support services at VUT. This includes identifying at-risk students for early 

intervention, comprehensive data accessibility for informed decision-making, and student progress 

monitoring for relevant and efficient support. To address these challenges, VUT focused on improving its IT 

infrastructure and providing staff training to enhance the system's functionality and encourage user 

adoption. Despite the hurdles encountered during its implementation, the Student Success Portal is 

beginning to foster a learning environment that shows promise in enhancing student outcomes through 

personalized support and data-driven decision-making. This paper highlights the role of technological 

adaptation in achieving educational goals. By examining this process, the paper provides valuable insights 

into the integration of AI and technology in higher education, particularly in enhancing student services and 

support systems. Universities worldwide are leveraging these tools to enhance student engagement, 

retention rates, and academic success (VanDerSchaaf et al., 2023). Vaal University of Technology (VUT) is 

actively working on establishing a Student Success Portal to streamline and enhance support services, 

aiming to create an adaptive learning environment for its students (Adeyemi & Issa, 2020). This effort marks 

a shift towards a unified and responsive approach to meeting student needs, aligning with current trends in 

educational technology. The data-driven decision-making methodology is evident in the focus on using 

comprehensive data to identify at-risk students, monitor student progress, and inform decision-making. This 

approach involves utilizing student data to personalize support and address challenges. Implementing the 

Student Success Portal at VUT is primarily driven by the need to address the institution's and its students' 

administrative challenges. One major obstacle has been the lack of a centralized data repository for 

effectively collecting, analyzing, and utilizing student data (Adeyemi & Issa, 2020). This absence has 

traditionally impeded VUT's ability to provide timely support for students at risk of academic struggles. This 

study delves into VUT's progress in implementing the Student Success Portal, how it will contribute to 

teaching and learning and student support services, and the improvement of the academic advising program. 

This abstract highlights the use of AI-driven technologies to enhance academic assistance and student 

services, which links to approaches in educational technology that focus on artificial intelligence (AI) to 

improve student engagement, retention, and academic achievement. Through this examination, the study 

contributes to the ongoing conversation on adopting AI and technology in higher education and its impact on 

student achievement. 

Keywords: Student Success Portal, Artificial Intelligence, Support Services, Vaal University of Technology, 

Academic Advising 

Theme: 4. Digital transformation and innovation in higher education 
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Type: Oral (in-person) 

Questions for engagement:  

1. How can the Student Success Portal at Vaal University of Technology be utilized to address both 

academic and non-academic challenges faced by students?  

2. In what ways can the Student Success Portal foster a more personalized and holistic approach to student 

support, ensuring the well-being and success of students throughout their academic journey? 
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Student-Staff partnerships: Toward a collective theory of change across  
three higher education institutions in Western Cape 

Tefo Mosienyane, University of Cape Town 
Daniela Gachago, University of Cape Town 
Xena Cupido, Cape Peninsula University of Technology 
Deidre Johnson, Cape Peninsula University of Technology  
Lukhona Leni, University of the Western Cape 
Zweli Ngculu, Cape Peninsula University of Technology 
Asanda Ngoasheng, Cape Peninsula University of Technology 
Subethra Pather, University of the Western Cape 
Ashleigh Petersen-Cloete, University of the Western Cape 
Esai Reddy, University of Cape Town 

Joe-Dean Roberts, University of Cape Town 

Drawing on the recent student as partners literature on engagement with equity and social justice, this 

presentation reflects on an ongoing, three-year multi-institutional project promoting student-staff 

partnerships for social justice. The project includes three differently positioned higher education institutions 

in South Africa, each of which has identified staff-student teams to participate in the redesign of 

interventions in the context of formal or informal teaching and learning, research, admin, student support, or 

other extracurricular activities, such as student leadership activities. This presentation, however, reflects on 

the design team’s co-created theory of change. The design team comprised students and staff from the three 

institutions that collaborated to co-create the design for the Social Justice Partnership (DSJP) short learning 

course. A theory of change describes how and why a desired change is expected to happen in a particular 

context. Data was collected throughout a series of workshops with the design team that was also the 

facilitators on the DSJP course, to develop our theory of change, framed by emergent design strategies that 

emphasise contextualisation based on the principles and values that advance a sense of connection, 

recognise culture, equity, justice and care towards decolonising pedagogies and the importance of socio-

emotional learning. What emerged from our engagement in the workshops were the importance of inclusive 

processes recognising culture, context and agency of the team members and how this informs power 

dynamics. In our engagement we recognised the importance of contributing to global literature on the 

findings of our manifestations of equity-oriented or socially just student-staff partnership practices. This 

included a focus on the emotional labour involved in such partnerships, the importance of relationality 

following African philosophies, such as Ubuntu, but also an understanding that equity and social justice may 

look differently across different contexts. Applying our theory of change across three different institutions, 

each with its own unique challenges, opportunities and distinctive contexts allows us a structured yet 

flexible pathway to developing and sustaining partnerships in a context-sensitive way, fostering capacity-

building, collaboration and ecosystem development within these partnerships. 

Keywords: Social Justice; Student-staff partnerships; decolonisation; Theory of Change; Co-creation 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Critical Dialogue (in-person) 

Questions for engagement:  

1. In what ways can socially just practices within student-staff partnerships influence broader 

institutional change across multi-institutional organizations in the Global South? 



  

HELTASA 2024 Book of Abstracts  135 

2. What challenges and opportunities might arise when implementing these partnerships across 

diverse cultural and institutional contexts? 
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Supporting first-year students in the extended curriculum programme  

through academic advising and mentoring 

Tshegofatso Setilo (Presenting) University of Johannesburg 

The University of Johannesburg accommodates about 1900 students in the Extended Curriculum 

Programmes (ECPs) across three faculties (Science, Engineering and Built Environment, Humanities) and 

one college (Business and Economics). The ECP offerings are in both the diploma and degree streams. The 

institutional data reveals that most students in the ECPs who are accepted into the programme are from 

quintile one to three schools and are on NSFAS bursaries. Once students are admitted into the different 

programmes they often struggle to adjust to the high demands of higher education. It has been noted that 

these students experience academic pressure, financial challenges, transition, and mental health. Students at 

UJ receive free support services such as academic literacies, writing support, first-year orientation, academic 

advising, psycho-social services, and mentoring. These support services are crucial in the first year of study 

as they assist students in adjusting to university life. To ensure student success, the Academic Development 

Centre’s Access Department offers peer mentoring and academic advising (AA) to all its first-year students. 

ADC manages ECPs during the first year of study and some modules in the second year in collaboration with 

the faculties and college. Using Tinto’s theory of student integration, this paper aims to reflect on the support 

services offered to all first-year students in the ECP at UJ within the Academic Development Centre. The 

objective is to analyze the role of academic advising and mentoring during the first year of study and reflect 

on the strategies to support students during the year. This is a quantitative study using descriptive analysis 

and draws data from surveys from both mentors and AAs. There are 16 programmes managed by ADC and 

mentors and AAs are allocated according to those programmes. There are currently 16 mentors AAs 

supporting ECP students. Mentors are students in the ECP in their second year of study and are based at the 

three campuses (Doornfontein, Bunting, and Soweto) of UJ. AAs are staff members within the division, and 

some are part-time lecturers. Mentor sessions are compulsory and scheduled for the first quarter of the year. 

AA in the division is voluntary and runs for ten months of the year. AAs must meet with their assigned 

groups at least once a term and do follow-ups when necessary. The results reveal that AA needs to be more 

intentional, and there should be a monitoring system to ensure the efficiency of the two support 

programmes. There should be a holistic approach to ensuring that students are supported to achieve 

academic excellence and healthy mental well-being. This approach will assist in promoting social 

responsibility and contributing to throughput rates. 

Keywords: Academic Advising, peer mentoring, student support, extended curriculum. 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (in-person) 

Questions for engagement: 

1. What systems (if any) do institutions use to track student performance?  

2. Does peer mentoring and academic advising work well at your institutions? Please share.  
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Teacher-Educators’ Competencies in Using Educational Applications:  

Case Study of a South African Higher Education Institution  

Thuthukile Jita University of the Free State 

Makobo Mogale (Presenting) University of the Free State 

The increasing integration of educational technology in higher education necessitates teacher-educators 

competence to utilise various digital tools in the teacher-education programme. This programme, like others 

in higher institutions of learning, strives to ensure that graduates display digital competencies to be able to 

learn and work in the evolving digital world. A variety of frameworks and models were developed over the 

years to guide teacher-educators build their students’ digital capabilities to integrate technology in their 

future classrooms. Recent debates and discussions on digital transformation include using educational 

applications to engage students in innovative teaching and learning activities. This paper sought to explore 

teacher-educators competencies in the use of educational applications in courses they teach through 

Teacher Digital Competence (TDC) theoretical lenses. This is project-based research on digital 

transformation in the teacher-education program in a Higher Education Institution to promote digitalisation 

among a group of teacher- educators through collegiality by creating a community of practice as a platform 

to share knowledge and emerging practices. The project involves ten teacher-educators teaching pre-service 

teachers in the Faculty of Education in a South African university. TDC argues for a broadly based digital 

competence where teacher-educators play an important role in the implementation through modeling and 

deliberate planning and teaching. This study is qualitative in nature, placed within an interpretive paradigm 

to understand the depth of technological proficiency among teacher-educators, the challenges they 

encounter in adopting educational technologies, and the institutional factors that influence their ability to 

use educational applications in their instructional practices. An explanatory case study design is used to 

determine teachers-educators’ competencies in using educational applications. Three teacher-educators 

from different disciplines who form part of the community of practice were selected to participate in this 

study. Data were generated through document analysis, observations and semi-structured individual 

interviews to reflect on the participants competencies. Thematic analysis was used to analyse the generated 

data. This is work in progress, but data analysis reveals an interest in understanding and using variety of 

educational applications exposed to them through the project.  Participants rely on each other’ knowledge 

and experience in selection of educational applications and eventually enhance competency on the use 

through development workshops within institution and faculty. Preliminary findings suggest the need for an 

integrated approach to professional development and institutional support, greater access to technological 

resources and to embrace continuous learning and innovation. The paper joins debates of digital 

transformation in higher institutions of learning on ways that institutional policies and support structures 

impact the ability of teacher-educators to effectively use educational applications in their teaching practices.  

Keywords: Digital competence, digital transformation, educational apps, Teacher Digital Competence (TDC) 

framework, teacher-educators 
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Questions for engagement:  

1. How do lecturers perceive the integration of educational applications in their teaching practices, and 

what challenges do they encounter in this process?  
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2. What types of educational applications are most used by lecturers, and how do these tools align with 

their pedagogical goals? 

 

  



  

HELTASA 2024 Book of Abstracts  139 

The Academic Development Project in South Africa: Disfigured and  

Dysfunctional after 30 Years of Constitutional Democracy?  

Valile Dwayi (Presenting) Walter Sisulu University 

Ideally, thirty years of constitutional democracy in South Africa ought to mark the major breakthroughs in 

the national democratic project. Such a project had as its foundational principles the ideals for the egalitarian 

values of justice, fairness, democracy and empathy. For the university education sector in particular, the 

equity of access for the quality of academic success would remain both the clarion call for progressive 

choices and also for the socially reconstructive projects in the idea of university education as the public and 

the common good. This paper, in line with the need for the contemporary conversations and the on-time 

debates about academic development, “Under the Boabab Tree”, seeks to raise the difficult questions about 

what ought to have been the conceptual shifts or mis-shifts, what ought to be centered and decentered, for 

the maturity of the scholarship project where academic development in one case of university institution 

would become the reference point. The comprehensive and complex nature of the institution presents an 

interesting and a unique case of a qualitative research design about the events and processes which would 

serve as the measure of success for the maturity of scholarship about academic development, and thus a 

measure of success towards the advancement of the field both from the theoretical and practical 

perspectives. As such, the paper will draw from the social realist explanatory program, for its power to 

account for nature of transformative or reproductive outcomes, or the varieties of the latter, as suggested by 

the methodology of morphogenesis/ morphostasis. Such a methodology, by being grounded on the critical 

realist philosophy as the under labourer, promises what ought to be the theory-methodology-practical 

program about the case and in ways that not only the contradictions, inconsistencies, tensions and lacks in 

the practice-theory nexus, but also in ways that can allow for what might be the practical alternatives about 

the case of academic development in context-specific and actor-driven ways.  Practically, the paper will 

employ the Significance-Character-Trajectories-Dynamics Logic, which has been developed over time where 

the researcher, with many years of activism in academic development, has been involved in the iterative 

cycles of building the required integrated quality management systems for academic development, over 

time. The qualitative research design allowed for the use of data from multiple sources, key amongst those 

being the organisational records, as the secondary sources, which would thus complement and confirm the 

primary sources. For the latter purpose, the employment of the critical realist philosophy also allowed for 

the triangulation strategy and tactics where not only confirmation and completion would be useful for the 

study, but the power of retroductive reasoning. In that way, not only textual and thematic analysis, but also 

critical discourse analysis for making possible the transcendental arguments for the actual conceptual shifts 

or mis-shifts about the value of academic development in the idea of university education as the common 

and public good. While the significance of academic development is beyond debate, the assumed trajectories 

raise critical questions for the practitioners and thus the audience, the transformation character and the 

power dynamics as embedded in its practice where the powerful knowledge ought to be the answer. 

Keywords: Scholarship, Significance-Character-Trajectories-Power Dynamics Logic,  Identity formation, 

Natural order, Academic development. 
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1. While AD is significant, which character should it take for it to be able to transcend into new trajectories?  

2. What kind of scholarship should allow for such transcendence in ways that can resolve the current cases 

that can play out in strange ways about the power dynamics? 
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The Community of Practice model as a catalyst for a responsive and  

inclusive tutorship programme  

Sabelo Raymond Peter (Presenting) Walter Sisulu University 

Background and Context: This study explored the application of the Community of Practice (CoP) model to 

enhance tutorship development within the Faculty of Education at Walter Sisulu University (WSU). The CoP 

model, emphasizing collaboration, knowledge sharing, and community building, was examined for its 

potential to create a supportive and interactive learning environment among tutors, module lecturers, and 

students. 

Critical Issue: The research focused on how the CoP model was implemented within the tutorship 

development program at WSU and its impact on student outcomes and academic achievement. The study 

aimed to assess how the model influenced tutor development and improved the overall educational 

experience for students. 

Rationale: The CoP model was identified as a transformative approach due to its ability to foster a 

collaborative and engaging learning environment. By investigating the benefits and challenges of this model, 

the study provided insights into how it can enhance student engagement, academic support, and success, 

thereby addressing common challenges in tutorship development. 

Methodology: The study utilized interviews, observations, and questionnaires to gather data. This 

methodology allowed for an in-depth exploration of the CoP model’s implementation and its effects on 

tutorship development and student outcomes. Data were collected from a selection of participants involved 

in the tutorship program. 

Theoretical and Conceptual Frameworks: The study drew on theories related to Communities of Practice, 

tutorship, and student success. Analytical lenses included the benefits of collaboration, knowledge sharing, 

and institutional support. These frameworks helped in understanding the impact of the CoP model on 

tutorship development and student achievement. The unit of analysis comprised tutors, module lecturers, 

and students within the Faculty of Education at WSU.  

Recommendations and Implications: The findings of the study provided actionable recommendations for 

institutions and stakeholders on implementing the CoP model to improve tutorship development and 

student achievement. These recommendations are intended to guide future practices and contribute to the 

ongoing efforts to enhance student success through innovative approaches in higher education. 

Keywords: Community of Practice, Tutorship, Student Success, Faculty of Education, Walter Sisulu 

University 
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Questions for engagement: 

1. What are the perceptions of other faculties regarding the Community of Practice (CoP) model for 

tutorship? 

2. What are some of the challenges you picked in the process of using the model?  
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The development of African languages in the Vaal University of Technology:  

Access, success, and retention 

Jacob Thamaga (Presenting) Vaal University of Technology 

According to Owen-Smith (2010), Most learners in South African schools face a language barrier in the 

classroom. The belief is that any child who cannot use the language which he/she is most familiar with 

(usually the home language), is disadvantaged and unlikely to perform to the best of his/her ability, (Owen-

Smith, 2010). Despite the mentioned language challenge, the development and use of historically 

marginalized languages within South African universities have made significant strides 30 years since the 

inception of democracy, reflecting the country's commitment to linguistic diversity, the promotion of 

indigenous languages and addressing language challenges within the education space. With its rich linguistic 

tapestry, South Africa recognizes the importance of preserving and revitalizing historically marginalized 

languages to address social inequalities and promote inclusivity. The Vaal University of Technology (VUT) is 

not exempted from implementing plans and systems for this national initiative. Despite this great effort, 

universities in South Africa, including VUT, still face significant challenges in developing, preserving, 

promoting, and maintaining indigenous African languages. The preference for English over African languages 

is still prevalent in private and public sectors. There has been a decline in investment, both human and 

financial, in teaching and studying African languages, even in higher education institutions such as VUT. 

According to Bernard (1996:141), Several scholars predict that of the approximately 6,000 languages 

presently spoken in the world, up to 90% will disappear within the next 100 years. Therefore, this paper 

aims to present an overview of the progress made by VUT towards developing African languages, address 

the gaps established during the apartheid era, and align with the national frameworks. To assess the 

progress made by the Vaal University of Technology, this study applied mixed methods which include both 

qualitative and quantitative research methodology to interpret both text and numerical data. Data was 

collected from both students and staff members. In terms of students, the survey instrument was used to 

ascertain how students perceive the development of African languages and multilingual-based education at 

an institution of Higher Learning and to confirm if the African languages can indeed serve as a tool to resolve 

issues around access, success, and retention in higher education. In terms of staff, a roadshow was conducted 

across several staff members at senior levels in various faculties mainly to determine the acceptability of the 

VUT community concerning the decisions to recognize and promote indigenous South African languages. In 

terms of theoretical frameworks and literature, the research draws from the existing journal articles and the 

Higher Education Policy Frameworks, the White Paper on the Transformation of Higher Education, 

Ministerial Committee Reports on the development of Indigenous languages in Higher Education and the 

constitution of South Africa.  Based on the collected data, the findings suggest that the university community 

is accepting the proposed multilingual-based language policy which is embedded in the 2020 Higher 

Education language policy value which is “the nurturing of an environment where multilingualism is not 

seen as a problem but as a resource to facilitate cognitive development, epistemic access, inclusiveness, 

transformation, social cohesion and respect for all languages”. Moreover, the findings suggest that 

Translanguaging and multilingualism initiatives play critical roles in terms of enhancing teaching and 

learning activities in Higher Education. 

Keywords: linguistic diversity, historically marginalized languages, inclusivity, social inequalities, language 

development, language policy, multilingualism 
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Questions for engagement: 

1. Is including the African languages in teaching and learning spaces ideal?  

2. What do institutions need to do to foster this transformative initiative?  
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The doctoral journey: Innovating pedagogy and curriculum  

Flip Schutte (Presenting) STADIO Higher Education 

The landscape of doctoral education is undergoing a profound transformation in response to the demands of 

an increasingly intricate world, technological advancements and interdisciplinary academic environment. 

The conventional supervisor-student dynamic, rooted in mentorship, faces inadequacies in meeting the 

demands of the twenty-first century. To effectively address the needs of students within a rapidly evolving 

high-tech world, a reimagination of doctoral education is imperative. This presentation proposes a novel 

way of thinking that integrates cross-disciplinary collaboration, technology-enhanced learning, industry 

engagement, interventions from more than one supervisor/ mentor/specialist and increased peer 

interaction to cater to the evolving needs of doctoral candidates. The other participants and attendees at the 

conference will be invited to brainstorm and share their views on transforming doctoral studies. 

Purpose: This study aims to explore innovative pedagogical and curriculum design strategies that enhance 

the doctoral learning experience and the doctorateness journey. 

Methodology: Employing an Action Design Research methodology, this study proceeded through iterative 

cycles of design, prototyping, and evaluation to develop a comprehensive innovative framework for 

enhancing doctoral pedagogy and curriculum. After analysing secondary data in journal articles and other 

scholarly publications, in-depth interviews were conducted to capture individual experiences, opinions, and 

insights. These interviews were supplemented by brainstorming sessions and collaborative meetings to 

stimulate novel ideas among participants. Focus groups provided a platform for leveraging collective 

wisdom and ensuring consensus on desired improvements before finalising the framework and the artefact 

design cycle. Participating in this conference and getting the input from other attendees will act as one of 

these iterative cycles before the study will be concluded. It is thus still in progress until after the conference. 

Results: The study revealed up to now that soliciting input from multiple stakeholders and supervisors 

significantly enhances both the quality of the thesis and the overall student experience. The still-under-

construction framework identified key challenges and opportunities, guiding the design and implementation 

of interventions to improve the doctoral journey. Embracing a cyclical and reflective process, each iteration 

of the framework built upon previous findings, fostering continuous refinement and innovation in 

pedagogical approaches and curriculum design. Moreover, the framework remains adaptable, with an open 

end, accommodating ongoing advancements in tools and technologies to support students and researchers. 

Conclusion: This research transcends individual program boundaries, offering an artefact as a 

comprehensive, but open-ended framework for managers of doctoral programs and university curriculum 

planners. By engaging in the discourse on reforming and reshaping doctoral studies, stakeholders can 

collectively contribute to crafting a transformed university experience that remains relevant and responsive 

to the needs of postgraduate students in an ever-evolving academic landscape and broader world. 

Keywords: Doctoral studies; horizontalised pedagogy; hidden curriculum; innovative approaches; 

interdisciplinary collaboration 
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1. Which models for supervising or guiding doctoral students will add value to their journey in 

preparing them for the 5IR? 

2. How can doctoral curriculum and pedagogy be innovated to enhance the experience of 

doctorateness? 
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The importance of proactive academic advising interventions at ADCA:  

Learning from practice  

Amogelang Setshedi (Presenting) University of Johannesburg 

Tshegofatso Setilo University of Johannesburg 

This paper reflects on the 2023 implementation of the academic advising system (AAS) at the University of 

Johannesburg by the Academic Development Centre Access (ADCA). The paper presents data on students 

registered for Extended Curriculum Programmes (ECPs) in 2023. Most South African universities offer ECP 

degrees or diplomas, to accommodate less prepared students. These ECP students usually receive academic 

support from academic advisors (AAs). This paper discusses the ADCA’s current AA model and its 

interventions. The discussion aims to show the positive impact of these interventions on ECP students’ 

mental and physical health, as well as the effect of workloads teaching and learning. A qualitative data 

collection method was used to gather secondary data from Student Progress Spreadsheets of 16 ECP 

Programmes and 16 Mark Review documents for the first three terms of 2023. Student Progress 

Spreadsheets encompass the marks of all ECP-registered students. These Student Progress Spreadsheets 

also include lecturers’ comments regarding the students who obtained module marks below 50%. Mark 

Review documents consist of lecturers’ comments in the Student Progress Spreadsheets and the AAs’ 

comments concerning the AA interventions with the underperforming ECP students. Thematic analysis was 

used to analyse the data from these spreadsheets and documents. Triangulation was undertaken to ensure 

the validity and credibility of the findings. This entailed comparing secondary-data findings with those in 

existing literature on student performance and academic advising. The findings reveal that the challenges 

faced by ECP students negatively impact their academics. In certain instances, these students fail and must 

repeat the relevant module/s the following year. ECP students identified socio-economic challenges, 

adapting to university life, balancing academic and social life, peer pressure, mental illness (anxiety and 

depression), and poor financial background as their most significant difficulties. These challenges are 

common among students across South Africa (Emekako and Van der Westhuizen, 2021; Meyer and 

Schreiber, 2024). Students find current AA interventions helpful. However, they believe that these support 

strategies can still be improved. AAs and lecturers highlighted lack of communication, inability to articulate 

the type of assistance required, and resistance to support as the challenges they face when consulting with 

ECP students (Emekako and Van der Westhuizen, 2021). These findings suggest that ECP students need 

proactive AA. Literature emphasises that proactive AA assists students in realising that they need support 

before they experience challenges (Earl, 1988; Donaldson, McKinney, Lee, and Pino, 2016; Orr, 2023). 

However, proactive AA can be regarded as intrusive. ADCA’s implementation of proactive AA benefits ECP 

students and may improve the pass rate and student success. The authors recommend the implementation 

of a tracking system, to prompt AAs' early interventions. 

Keywords: Academic advising, access, at-risk students, pro-active academic advising, student success. 
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Questions for engagement: 

1. How could the Access unit of the Academic Development Centre tailor its proactive academic advising 

interventions to the needs of diverse students from disadvantaged backgrounds, notably first-generation 

students?  
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2. What challenges could academic advisors face in implementing proactive interventions, and how might 

these challenges be overcome? 
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The motivation and retention of student teachers in the teaching profession 

Wilna du Plessis (Presenting) Cape Peninsula University of Technology, Jonas Scharfenberg 

Amanda Anker Cape Peninsula University of Technology 

Sanet Cox Cape Peninsula University of Technology 

Hanlie Dippenaar Cape Peninsula University of Technology 

Mandla Maseko Cape Peninsula University of Technology 

Pieter Boer Cape Peninsula University of Technology 

Francois Jooste Cape Peninsula University of Technology 

Motivation and retention of teachers remain a concern, especially since graduates are often not tracked after 

graduation. This paper opens up discussions on the potential gap between the motivation of a first-year 

education student and a beginner teacher who has just started a career in teaching. The researchers explore 

the motivation of first year students when they start their studies and again in their first year of teaching to 

identify whether their motivation and sense of purpose has changed. A secondary aim is to track the career 

paths of alumni after they leave university. The quality of Initial Teacher Education (ITE) would be improved 

if teacher educators were to stay in touch with alumni and take note of challenges they might experience. 

This would, however, require inputs from all partners, including experienced teachers, departmental 

officials, and students and stresses the importance of creating a strong bond with alumni to determine the 

long-term success of any programme. The study draws on theory identifying factors that influence teaching 

as a career choice (FIT-Choice) and is the first phase of a longitudinal study on teacher motivation at one 

institution. A cohort of 118 final year student teachers, 210 first year students, 109 experienced teachers and 

84 novice teachers opted to take part in a mixed-method survey, and data are analysed using descriptive 

statistics and open-ended questions.  The study is embedded in Activity Theory, which provides a lens to 

illustrates the complexities and potential boundaries in the collaboration between all participants in a 

system such as Education. It identifies conflicts between stakeholders as points of departure for innovation 

and shows collective social practices in the preparation of teachers. The researchers analyse contradictions 

that may occur within this Activity System and identify actions required to bring about improvements to 

practice. Activities in the environment and meditation tools may contribute positively or negatively to the 

desired outcome. However, the subject itself, which is the student teacher, influences the Activity system, as 

motivation and retention are core concepts underpinning the students’ progress. The question arises on how 

mediation and human interaction could facilitate intrinsic motivation to thrive in the teaching profession. 

Human interactions and the different roles and rules within the activity system facilitate the social and 

academic integration required for students to develop a sense of belonging within the teaching profession. It 

explores possible solutions where necessary, and looks at ways in which the system can be improved. 

Human activity change the environment in which we live through mediation, and in turn this changes us. 

Although this study is still ongoing, the findings will inform the researchers on the current perceptions of 

first year students versus alumni entering the profession. The final outcome of the study will be an updated 

and live data base of alumni from the Faculty of Education and further collaboration with alumni on matters 

such as the review of the curriculum or the implementation of successful teaching practice models.  

Keywords: teacher motivation, teacher retention, alumni, career choice 
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Questions for engagement: 

1. Where do our students go are after graduation?  

2. Why do HEIs need to know if alumni stay in the teaching profession?  
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The role of student engagement in teaching and learning: A private higher  

education institution case study  

Simangaliso Bayabonga Zulu (Presenting) STADIO Higher Education 

In private higher education institutions, student engagement is particularly vital in shaping teaching and 

learning experiences. Private institutions often emphasize personalized education and competitive 

advantages, and fostering student engagement is central to these goals. Furthermore, empirical studies 

revealed that using effective teaching methods can stimulate student engagement and that student 

engagement is associated with positive learning outcomes. The study examines student engagement's role in 

teaching and learning. In addition, this study seeks to offer practical strategies for promoting student 

engagement and success in teaching and learning. This paper presents lecturers’ and students’ perspectives 

on levels of student engagement at STADIO Higher Education (HE) (case study) faculty of commerce. In 

addition, the study employs a conceptual framework of engagement, antecedents, and consequences Kahu 

(2013). The framework describes six dimensions: socio-cultural context, the structural and psychosocial 

influences, engagement, and the proximal and distal consequences targeting interventions to maximise 

student engagement. Furthermore, the study intends to employ a qualitative research approach. The sample 

of this study will be drawn from STADIO’s HE two schools, namely the School of Commerce and the School of 

Administration & Management. The student sample will be drawn from students. The lecturers of the 

sampled students will be interviewed using the same questions as the students to determine where gaps 

existed in lecturers’ expectations and assumptions about student levels of engagement and factors that 

enhanced and hindered students’ levels of engagement with their studies. For students, data will be collected 

from three focus group interviews that will be carried out, each comprising five to six students. For the 

lecturers, in-depth individual interviews will be conducted. An unstructured interview guide will be 

designed based on focus groups and interview discussions. Data from the interviews will be analysed using 

an analytical induction strategy. The study anticipates finding that to increase student engagement in higher 

education, in private institutions, where resources are often more accessible, and class sizes may be smaller, 

engaged students tend to perform better academically. As such, the case study may reveal that students in 

private institutions with higher engagement levels report better grades and retention rates than students 

from less engaged peers. In addition, private institutions often prioritize preparing students for the 

workforce, and engagement in real-world projects, internships, and collaborative learning plays a crucial 

role in developing professional skills. As such, a case study might reveal that highly engaged students in 

private institutions demonstrate more vital soft skills and employability than those in less engaged or larger 

public institution settings. However, despite available resources, some students may still face barriers to 

engagement, such as time constraints due to part-time jobs, a lack of awareness about available 

opportunities, or social isolation, especially in institutions with large commuter populations. As such, the 

study could identify specific barriers students face in private institutions and provide insights on targeted 

interventions to improve engagement. 

Theme: 2. Empowering higher education students for a sustainable future 
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Questions for engagement: 

1. To what extent do students feel that their curriculum is relevant to their personal goals and societal 

needs? What are the primary challenges (e.g., financial difficulties, transportation, family obligations) 

faced by South African university students that hinder their engagement with academic and campus life?  
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2. How do different teaching methods (e.g., lectures, group work, project-based learning) impact student 

engagement in South African universities? 
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Three decades on: The potential of African languages for teaching and learning in SA Higher 

Education  

Sisonke Mawonga (Presenting) Rhodes University 

Abram Mashatole University of Limpopo 

Wanga Gambushe University of Cape Town 

Dion Nkomo Rhodes University 

Since 1994, South Africa’s democratic government has enacted several policy frameworks that have led to 

progressive policies that seek to redress past injustices in the higher education sector. These policies have 

focused on several areas, such as funding, demographic transformation, inclusion, and language 

policy/practice in higher education. Our interest is in the language factor and the fact that there is a 

disconnect between the policies and their implementation. The Ministry of Education published the 

Language Policy Framework for Higher Education (2001) and followed it with the Language Policy for 

Higher Education (2002). In 2020, the Department of Higher Education and Training introduced the 

Language Policy Framework for HE to strengthen the 2002 LPHE. We contend that most of these policies 

have achieved the recognition of African languages as official languages of different institutions but have 

done little to address the key issues of language in teaching and learning. Therefore, we propose a critical 

dialogue, which stems from the HELTASA Multilingualism Community of Practice, to foreground and 

conscientise participants about the role of language in teaching and learning, including the importance of 

embedding multilingualism in teaching. This includes asking questions such as why, after three decades, 

very little implementation has taken place regarding African languages being used as resources in teaching 

and learning in the South African higher education system. We ask participants what they understand to be 

the role of language, in particular, indigenous African languages in their teaching. What measures have they 

put in place to ensure the success of their English Additional language students in their own teaching spaces, 

where students’ primary languages are used in the classroom? The critical dialogue aims to engage all 

stakeholders involved in HE teaching and learning to start thinking about using multilingual pedagogies in 

their teaching and learning contexts and recognise the value of language in knowledge production. The 

concept note of the critical dialogue is available here. 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Critical Dialogue (in-person)  

1. What does multilingualism look like in your teaching and learning contexts?  

2. To respond to the needs of your student demographics, how do you think you can enable a multilingual 

learning environment in your context? 
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Transformative pedagogies in higher education: Leveraging linguistic diversity to facilitate 

learning  

Sisonke Mawonga (Presenting) Rhodes University 

Agoswin Anthony Musah University of Ghana, Rhodes University 

The transition from high school, where students often receive instruction in their primary languages, to 

English-medium instruction in higher education settings presents significant challenges for many students, 

particularly those from historically disadvantaged and rural backgrounds. Despite legislative mandates 

advocating for the elevation of languages other than English (LOTE) in higher education, South African 

universities still struggle to implement these policies in a manner that effectively addresses pedagogical 

challenges associated with linguistic diversity. Research (Etwistle, 1987; Boughey, 2005; Mkhize, 2021) 

indicates that students draw upon their ways of being and cognitive repertoires when engaging with and 

assimilating new knowledge. Tamale (2024) further posits that the colonial legacy significantly influences 

our cognitive frameworks, shaping our instructional approaches. However, it is crucial to transcend these 

ingrained paradigms and realign our pedagogical strategies to reflect better the cultural contexts of our 

societies and the diverse needs of our students. Consequently, this study proposes the integration of 

students' linguistic repertoires into the learning process, leveraging their unique experiences and languages 

to facilitate the comprehension of novel concepts. These alternative modes of knowledge acquisition and 

comprehension are paramount as they tap into the rich reservoir of knowledge embedded within students' 

cognitive repertoires. Having obtained ethical clearance from the University Ethics Committee, this paper 

explores the potential of leveraging students’ primary languages and existing knowledge to enhance learning 

outcomes in higher education. Drawing on data collected from first-year Extended Curriculum Augmenting 

classes, the study examines how students negotiate using their linguistic repertoires during exploratory 

discussions to make sense of new concepts. Several recorded classroom interactions captured instances 

where lecturers and students leveraged various languages to elucidate threshold concepts. Students and 

lecturers engaged in translanguaging during the learning process, drawing from their diverse forms of 

knowledge to contribute to the learning process. The paper illustrates how students use translanguaging to 

unpack some discipline-specific concepts in the classroom. These various talks are illustrated in instances 

where they happen with or without the lecturer being part of the conversations. Still, in the end, the lecturer 

facilitates and gives feedback on the students’ conversations. Thus, the study underscores the importance of 

adopting transformative pedagogies that prioritize linguistic diversity and inclusivity in higher education 

and calls on institutions to develop policies and practices that recognize and value students’ linguistic and 

cultural backgrounds. It also emphasizes the need for professional development initiatives to equip 

monolingual lecturers with strategies for effectively engaging multilingual students and leveraging their 

primary languages for learning. The findings show that incorporating students’ primary languages as 

resources in the classroom promotes meaningful engagement, facilitates knowledge co-construction, and 

contributes towards more inclusive and transformative approaches. It also recommends introducing 

multilingual pedagogies courses for lecturers to assist them in better supporting diverse linguistic needs in 

the classroom. 
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1. What are the challenges that you face at your institution that make you unable to implement 

multilingualism?  

2. How do you envision integrating multilingualism into your learning and teaching contexts?  
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Transforming higher education assessment: integrating sustainability,  

social justice, and authenticity for global citizenship  

Mapula Matimolane (Presenting) University of the Witwatersrand 

Kershree Padayachee (Presenting) University of the Witwatersrand 

In the context of higher education, there is an increasing need for assessment transformation to align with 

the global movement toward sustainability and social justice. This shift also addresses the challenges posed 

by 21st-century disruptions such as the rise of Generative Artificial Intelligence (GenAI). The integration of 

the United Nations Sustainable Development Goals into higher education curricula is becoming crucial 

(Avelar, Oliviera and Farina, 2023; Padayachee, Matimolane and Ganas, 2018). These goals should shape the 

graduate attributes and competencies (e.g., systems thinking, interpersonal competence, anticipatory 

competence, agency and responsibility) which universities should aim to foster. Authentic assessment has 

emerged as a promising approach to achieve these competencies and equip students for a sustainable, 

socially just future.  The concept of authentic assessment, which traditionally focused on assessing 

workplace readiness (Wiggins, 1989), is also evolving to acknowledge the importance of equity and 

inclusivity (McArthur,2023). This broadened conception of authentic assessment integrates students’ 

diverse backgrounds and ontologies as a key component in developing graduates who are responsive and 

contextually sensitive global citizens, while ensuring participatory parity (Fraser, 2005). In this respect, 

authentic assessment addresses the social justice imperatives of universities and aligns directly with the 

principles and values embedded in sustainable development, where social equity is as critical as 

environmental stewardship. The convergence of sustainable development, authentic assessment, and social 

justice in higher education suggests that these elements are interconnected and can inform the 

transformation of assessment.  In this critical dialogue, we will explore the evolution of discourses on 

assessment for sustainable development outcomes, assessment for social justice, and authentic assessment. 

Drawing on research and reflections from our academic development work, we share some of our insights, 

using these as a starting point for a dialogue on the challenges to implementing more integrated, holistic and 

transformative approaches to assessment in higher education. In doing so we will attempt to address the 

apparent neglect in curriculum design (in particular assessment design), which is crucial for advancing the 

achievement of the Sustainable Development Goals (SDGs) by 2030.  A key aspect of the critical dialogue will 

be to problematize the slow pace of change of assessment design in our institutional context, and how the 

perceived stasis in assessment transformation may be addressed. 

Keywords: Authentic assessment, sustainable development goals, social justice, assessment transformation 

Theme: 2. Empowering higher education students for a sustainable future  

Type: Critical Dialogue (in-person) 

Questions for engagement: 

1. What are the underlying assessment philosophies and principles in the discourses on assessment for 

sustainable development outcomes, assessment for social justice, and authentic assessment?  

2. What are the convergence points in the discourses of these three areas of assessment? 

3. Given the convergences in these discourses, why does the adoption of transformative approaches to 

assessment remain challenging? 
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Transition from a rural home to an urban University: A qualitative study at  

University of KwaZulu-Natal  

December Mpanza (Presenting) University of KwaZulu-Natal 

Julie Lingah University of KwaZulu-Natal 

Background: Access to quality higher education is considered a fundamental right and a key driver of social 

mobility and economic development (Guiffrida, 2008). However, the transition from rural home 

environments to urban university settings can pose complex challenges, particularly for Black African Health 

Science students (Tumbo, Couper, & Hugo, 2009). A study by Diab et al., (2015) indicates that students from 

rural backgrounds face higher risks of dropout and encounter various challenges related to the academic 

environment, language of instruction, technology, finances, and personal factors. Furthermore, when rural 

students move to urban university settings, they experience cultural shock, social marginalization, and 

feelings of inferiority, all of which hinder their ability to adapt (Duncan, 2011). Understanding the 

experiences of Black African rural students transitioning to urban universities is crucial for ensuring health 

and wellness and advocating for students' needs within higher education institutions. However, there 

remains limited knowledge addressing the difficulties faced by students from rural areas during the 

transition process (Agumba et al., 2023). 

Aim: Therefore, this study aims to explore the lived experiences of Black African rural students transitioning 

to urban university settings, focusing on the University of KwaZulu-Natal (UKZN). Understanding the 

challenges and adjustments the students encounter during their transition would help to guide and improve 

the support services provided to students.  

Methodology: An explorative, qualitative study design was conducted using semi-structured individual 

interviews with 16 health sciences students who were selected using non-probability, purposive sampling 

with maximum variation within the school of health sciences disciplines, i.e. occupational therapy, 

optometry, dental therapy, pharmacy, physiology and physiotherapy. Data were analysed using a thematic 

analysis approach with the Model of Human Occupation (MOHO) as a framework.  

Results: The findings consist of five themes including volition (motivations and responsibilities influenced 

students’ adaptation to the urban university life), habituation (establishment of new routines and roles as 

students transitioned from rural to urban university life) performance capacity (the skills and abilities 

students needed to cope with academic and technological demands in their new environment), 

environmental influence (the social and cultural environment impact to students’ adaptation to university), 

and Occupational Identity (students’ identities evolved during their transition from rural to urban university 

life). 

Conclusions: The study emphasizes that the transition from rural to urban university settings is a complex 

and multifaceted process for Black African students in South Africa. Therefore, well-structured student 

support services are necessary, which should include mentorship programs and technological training. It is 

recommended that universities should foster environments that support students’ volition, provide 

structured routines, offer technological and academic resources, and facilitate social adaptation, which 

would help students build a strong occupational identity essential to thrive in the new settings. Ultimately, 

the development of targeted interventions that address the unique needs of students from rural 

backgrounds ensures that they receive the support necessary to succeed both academically and personally, 

which in turn, would minimise the higher risks of dropout.  
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Keywords: Black African students, rural-urban transition, health science education, Student support 

services, qualitative research. 

Theme: 5. Health and well-being of students and higher education practitioners 

Type: Oral (in-person) 

Questions for discussion: 

1. What do we have to have in place to help students from rural areas to transition easier and faster?  

2. What are the specific needs of students from rural areas that you have observed in your universities? 
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Tutors' Readiness in Rural Institutions to Embrace AI  

Tebogo Lekota (Presenting) University of Limpopo 

This qualitative study explores the readiness of tutors in rural educational institutions to adopt artificial 

intelligence (AI) technology. Through in-depth interviews and thematic analysis, we seek to understand 

tutors' perspectives, experiences, and attitudes towards integrating AI into their teaching practices. The 

study aims to uncover insights into tutors' familiarity with AI, perceived barriers, motivations, and training 

needs in rural settings. Findings from this research will provide valuable data to inform strategies for 

effectively supporting tutors in embracing AI tools and fostering a more technology-integrated educational 

environment in rural institutions. Utilizing a purposive sampling technique, this research selects tutors from 

diverse rural settings to investigate their preparedness for AI adoption. Grounded in the Diffusion of 

Innovations theory, the study delves into tutors' perceptions, attitudes, and readiness towards AI 

integration. By framing the study within DOI, we aim to gain a nuanced understanding of the enablers and 

inhibitors to AI adoption among tutors in rural contexts, where technology-related constraints may be more 

pronounced than in urban areas. Tutors from various academic departments within the university were 

selected as participants using purposive sampling, ensuring diversity among the participants. Through 

thematic analysis of interview data, it seeks to elucidate how tutors in rural contexts perceive and approach 

AI adoption, shedding light on factors influencing its acceptance and utilization in educational settings. The 

study's findings are expected to contribute significantly to understanding the dynamics of AI adoption in 

rural educational contexts. They will inform the development of tailored strategies and support mechanisms 

aimed at facilitating the effective integration of AI tools into pedagogical practices. Ultimately, this research 

endeavors to pave the way for enhancing educational quality and technological readiness in rural 

institutions through informed AI integration strategies. 

Keywords: Tutors, Artificial Intelligence, Rural Institutions, Educational Technology, Qualitative Study 

Theme: 4. Digital transformation and innovation in higher education 

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. What types of training or support would be most effective in encouraging AI adoption among tutors in 

rural institutions, and how can these be tailored to meet the specific challenges of rural settings?  

2. In your experience, what specific factors (such as access to resources, familiarity with technology, or 

institutional support) most influence tutors' willingness to adopt new technologies like AI? 
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Understanding challenges of emergency remote teaching for students at a  

South African university of technology post-COVID-19  

Thabang Molokomme (Presenting) Vaal University of Technology 

Chairmaine de Klerk Tshwane University of Technology 

Innocentia Shube Vaal University of Technology 

The COVID-19 pandemic necessitated a swift transition from traditional face-to-face learning to emergency 

remote teaching (ERT) in higher education institutions (HEIs) worldwide. Higher education (HE) was one of 

the most affected, which led to many HEIs being forced to close completely after face-to-face activities were 

suspended to prevent the virus from spreading among their staff and students. This resulted in the transition 

from traditional face-to-face learning to emergency remote teaching (ERT).  This study explored challenges 

faced by fourth-year students at a University of Technology (UoT) in the Gauteng Province during the 

transition to ERT, specifically in the post-pandemic context.  

This study addresses critical gaps in the existing literature on ERT challenges experienced by students at a 

South African UoT, particularly focusing on the contextual factors and diverse student populations. 

Specifically, the study delves into the experiences of fourth-year students who transitioned to ERT in 2020 

when HEIs implemented ERT due to the pandemic, which is a unique perspective that has been largely 

overlooked in previous research. Most studies have gathered data from a broad range of students without 

specifically examining the distinct challenges faced by those who began their academic journey during the 

shift from face-to-face instruction to ERT. By concentrating on this specific cohort, the research provides 

insights into their unique experiences, challenges, and support needs, ultimately contributing to a deeper 

understanding of how ERT has shaped their educational journey and informing strategies for future teaching 

practices. 

Employing a phenomenological qualitative research approach, the study targeted 12 fourth-year students 

from a UoT who experienced both traditional and online learning environments. Data were collected 

through semi-structured interviews and analysed thematically. Despite the university's efforts to facilitate e-

learning, students encountered substantial obstacles. Findings highlight several significant challenges. 

Internet connectivity and technical issues were predominant; students reported on unreliable connection, 

inadequate Wi-Fi, and disruptions due to load-shedding. Additionally, the lack of resources, such as laptops 

and computer labs, hindered students’ e-learning. The study highlighted the impact of ERT on assessment 

and social interactions; students also expressed concerns about increased opportunities for academic 

dishonesty and a perceived decline in the quality of their learning due to reliance on open-note assessments.  

HEIs, especially UoTs, should address challenges related to academic dishonesty in assessment, improve 

internet infrastructure, provide necessary digital resources, and offer comprehensive training and support 

for both students and staff. Addressing these issues is crucial for preparing HEIs to effectively integrate ERT 

in future educational landscapes. This study contributes to the research on post-COVID-19 ERT challenges in 

developing countries and offers valuable insights as well as practical solutions for improving e-learning 

implementation. 

Keywords: Emergency Remote Teaching, challenge, students, higher education, and University of 

Technology. 

Theme: 4. Digital transformation and innovation in higher education 
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Type: Lightning Talk (in-person) 

Questions for engagement: 

1. Considering the challenges students faced with the lack of digital resources, how do you suggest 

universities balance resource distribution to ensure all students have equitable access to e-learning 

tools in the future? 

2. What specific role can educators and administrators play in addressing the decline in learning 

quality reported by students during the transition to online learning? 
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Understanding resilience in undergraduate medical education: A dual perspective exploration 

of students and educators  

Maryke Geldenhuys (Presenting) Stellenbosch University 

Background: Medical students are likely to encounter numerous challenges during their studies, such as 

demanding workloads, high personal and professional expectations, and exposure to patient suffering and 

death, all while striving to establish a healthy work-life balance. These pressures often have a negative 

impact on students' mental health, with many experiencing burnout, depression, anxiety, and other mental 

health conditions. Resilience has been identified as a concept that can positively influence wellbeing. In 

medical education, resilience is increasingly recognized for its potential to help alleviate the challenges faced 

by medical students, thereby contributing to better wellbeing and mental health outcomes for these 

students. However, a more holistic understanding of how resilience can be used to mitigate the various 

challenges medical students encounter during their studies is needed.  

Objectives: The purpose of this study was to gain a comprehensive understanding of students’ and 

educators’ perceptions of resilience in undergraduate medical education within a South African university 

context.  

Methods: An Interactive Qualitative Analysis research design was employed. Four focus groups were 

conducted, two with students and two with educators, followed by individual interviews with seven students 

and nine educators. The data from the focus groups and individual interviews were analyzed using 

Interactive Qualitative Analysis protocols.  

Results: Through the focus groups, students and educators identified various elements related to resilience 

in medical education, while the individual interviews explored the interrelatedness of these elements. A 

Student- and Educator System Influence Diagram was developed, illustrating the perceived cause-and-effect 

relationships between the identified elements. Personal factors, Influences of peers and Role models were 

identified as primary drivers of resilience, while Motivation, Self-development and Wellbeing were identified 

as primary outcomes of resilience.  

Conclusion: Resilience in undergraduate medical education is a complex systemic issue. To effectively foster 

resilience in medical students, interventions should target both individual and systemic levels. 

Keywords: resilience; undergraduate medical education; wellbeing; Interactive Qualitative Analysis 

Theme: 5. Health and well-being of students and higher education practitioners  

Type: Oral (online) 

Questions for engagement: 

1. What additional factors influence resilience development in medical education?  

2. How can resilience-building practices be integrated into the medical curriculum to better support 

students' mental health and well-being?  
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Understanding the continued impact of HIV/AIDS through service-learning: experience of 

medical anthropology students  

Gabriel Gyang Darong (Presenting) Rhodes University 

As HIV/AIDS has been part of the global epidemic experience for over four decades, there has been a rise in 

complacency towards engaging in discussions around HIV/AIDS and other infectious diseases. HIV, 

tuberculosis (TB), and sexually transmitted infections (STIs), however, are essential determinants of health 

in South Africa and influence the economic progress of the country. Complacency around these conditions 

does not yield reduced prevalence. Instead, it contributes to a rising number of new infections, especially 

among young people. While young people within the range of 15- 24 are the most affected population, 

globally and in South Africa, children whose parents died while living with HIV continue to bear the brunt 

through loss of dependence (economic and social), but also through stigma, which is a significant barrier to 

combating these diseases. Medical and applied medical anthropology students in their third-year 

undergraduate and honours levels were involved in service-learning modules on HIV and infectious 

diseases, which entailed weekly visits to an AIDS Health Centre, ill community members, and primary school 

learners in an economically disadvantaged community in the Eastern Cape. For the five third-year students 

involved, this formed part of their general medical anthropology module. For the 11 honours students, this 

was a focused module for the whole semester, where visits were conducted in groups of 3 or 4 students. The 

modules focused on complacency, stigma, disclosure, rights, communication, facilitation and advocacy as 

critical areas that shape the spread and management of HIV. From class discussions to experience in the 

field, students expressed their shock at how much learning there was on what they thought they already 

knew so much about HIV/AIDS. For some, this was their first time to meet and interact with a person living 

with HIV, at least where the HIV status is known and disclosed. For others, the service-learning experience 

allowed them to perform civic duties for the children at the Centre, the ill community members, and the 

children in school. The general feeling was that of satisfaction with the opportunity to not only gain a deeper 

understanding of the continued prevalence of HIV, primarily how it affects economically disadvantaged 

communities, but also about the possibility of how the awareness they provided can change the health 

trajectory of some of the children.  

Keywords: HIV/AIDS, Communicable Diseases, Medical Anthropology, Service-Learning, South Africa"

 2. Empowering higher education students for a sustainable future 

Type: Lightning Talk (in-person) 

Questions for engagement: 

1. Have we reached an information overload level in HIV and communicable diseases education and 

awareness? 

2. How can today's youth, who are still most affected by HIV/AIDS, remain alert to its continued presence 

and spread?  
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Unlocking knowledge for inclusive legal education  

Inez Bezuidenhout (Presenting) University of the Free State 

Jacques Matthee University of the Free State 

This presentation will be a Pecha Kucha, providing a summary of submissions for curriculum design by the 

authors, drawn from experience. The presentation explores the conceptual framework for fostering 

collaboration between educators, students and stakeholders to create a more diverse and inclusive 

knowledge repository for legal education. It critically examines traditional methods of sourcing learning 

material and argues for expanding beyond the limited perspectives often used in legal curricula. By focusing 

on human experiences and voices, the project seeks to enrich the learning environment through a joint effort 

to gather and preserve a broader range of knowledge. The core argument is that collaboration in knowledge 

generation and sharing is essential but often requires active pursuit. Traditional educational sources, such as 

case law, textbooks, and legislation, usually represent narrow viewpoints. To diversify learning experiences, 

educators must encourage students and stakeholders to participate in the process of collecting learning 

sources that reflect a broader array of human experiences. This collaboration can enhance the educational 

process by making the content more relatable and inclusive for a diverse student body. The project proposes 

a method of gathering knowledge through collective efforts, focusing on human voices and lived experiences 

that contribute to a richer repository from which legal education can draw. The presentation will highlight 

how this approach can deepen students’ understanding of the law, mainly through the example of teaching 

Criminal Procedure. By including the practical insights of legal practitioners and the diverse experiences in 

South African history, the project seeks to broaden the lenses through which law is viewed and taught. 

Finally, the presentation emphasises preserving these human experiences in a central repository for future 

educational use. It proposes practical ways to enhance legal education by valuing and incorporating 

knowledge not traditionally highlighted in academic settings, fostering a more holistic understanding of law 

that benefits current and future students. 

Keywords: Inclusive legal education, knowledge repository, human experience, collaborative learning, 

diverse perspectives 

Theme: 3. Fostering inclusiveness, equity and diversity in higher education 

Type: Lightning Talk (online) 

Questions for engagement: 

1. "How do you see the long-term benefit of the proposed initiative for the institution, the students, 

legal education or the community?  

2. What challenges might have to be overcome when expanding the scope of legal education to include 

more diverse, experience-based knowledge, and how can these be addressed?  
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Unlocking the barriers: Unveiling challenges of delivering effective  

assessment feedback to students in higher education  

Mpho Gift Motebe (Presenting) Vaal University of Technology 

Radiakga Thabang Molokomme Vaal University of Technolog 

The effective delivery of assessment feedback is crucial in promoting student learning and development in 

higher education (HE). However, delivering constructive and timely feedback is often fraught with 

challenges, particularly in universities of technology. This study investigates the barriers lecturers face in 

providing meaningful feedback to students, with a focus on a University of Technology (UoT) in Gauteng, 

South Africa. The literature revealed the lack of in-depth understanding of the specific challenges faced by 

experienced lecturers in delivering effective feedback within universities of technology, particularly in 

resource-constrained and large-class environments. While much of the existing research focuses on general 

feedback practices and their importance in student learning, there is limited exploration of the practical 

barriers experienced by long-serving lecturers in these unique institutional settings. This study aims to fill 

this gap by providing insights into how seasoned lecturers navigate these challenges and what strategies can 

be developed to improve feedback processes in HE. Adopting a qualitative research approach, the study 

seeks to explore the experiences and perceptions of lecturers who have worked in HE for more than 10 

years. Twelve lecturers were selected for unstructured interviews, providing a deeper understanding of the 

complex issues surrounding feedback practices. Thematic analysis is employed to analyse the data, focusing 

on key themes such as resource constraints, large class sizes, workload, time pressures, student engagement, 

and the impact of digital platforms on feedback delivery. Preliminary findings suggest that lecturers 

encounter numerous obstacles when delivering feedback, including the challenge of providing personalised 

responses in large classes, limited time for meaningful interaction, and the growing reliance on digital 

feedback tools, which may not always align with students’ needs or expectations. Additionally, the study 

highlights the importance of feedback literacy, with both lecturers and students needing a clearer 

understanding of how to give and receive constructive feedback that enhances learning outcomes. This 

research contributes to ongoing discussions about teaching and learning (T&L) in HE, offering practical 

insights and strategies for improving feedback processes. Key recommendations include the integration of 

more interactive feedback mechanisms, enhanced use of technology, and targeted professional development 

for lecturers to strengthen feedback practices.  

Keywords: Challenges, Assessment feedback, Higher Education, University of Technology, Feedback 

delivery. 

Theme: 2. Empowering higher education students for a sustainable future  

Type: Oral (in-person) 

Questions for engagement:  

1. What strategies have you found most effective in overcoming the challenges of delivering 

personalised and timely feedback in large classes, and how can these be scaled across different 

institutions?  

2. How can universities better support lecturers in developing feedback literacy, both for themselves 

and for their students, to ensure feedback leads to meaningful improvements in student learning 

outcomes?  
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Using bootcamps as an intervention to improve the performance of mathematics students  

Frikkie George (Presenting) Cape Peninsula University of Technology 

At-risk students are those who face challenges that may hinder their ability to complete their studies, 

including academic, personal, financial, and social factors. This study focuses on at-risk students with low 

academic performance, particularly those struggling with coursework, failing tests, or with a history of 

underachievement. There appears to be a lack of targeted intervention programs specifically designed to 

support at-risk first-year mathematics students at universities. Existing programs often fail to adequately 

prepare these students for mid-year and year-end exams. A significant portion of first-year students at South 

African universities come from disadvantaged socioeconomic and cultural backgrounds, which may not 

provide the structured support needed for exam preparation. Furthermore, high dropout rates among first-

year students, often linked to poor performance, highlight the issue, though the root cause is not always 

purely academic under-preparedness. While tutorial programs are available during the term, there is a 

notable gap in academic support programs focused on exam preparation. Therefore, this study explored the 

efficacy of a four-day Bootcamp for mathematics students at a university. This research aims to explore the 

following questions:  * How effective are Bootcamps as an intervention strategy for improving mathematics 

performance?  * What are the perceptions of students and facilitators regarding the effectiveness of 

Bootcamps as an intervention strategy?  * How effective was a four-day Bootcamp conducted during the 

September recess? The study employs a pluralistic theoretical framework, enabling the integration of 

multiple educational theories in designing the learning program. This framework includes principles such as 

student identity, ethics of care (Ubuntu), and knowledge construction (DAAFLIM). During the Bootcamp, 

facilitators led intensive tutorial sessions. Data were gathered from student responses to diagnostic tests and 

focus group interviews and were analyzed thematically. The results of the diagnostic tests show an 

improvement in students' understanding of mathematical concepts. Additionally, students expressed 

positive emotional responses to the experience. Based on these findings, the study recommends that 

universities implement Bootcamp intervention strategies to provide students with a stronger foundation, 

enhancing their preparedness for success in future mathematics and science courses. 

Keywords: Bootcamp, diagnostic tests, mathematics, first-year intervention, student support 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (in-person) 

Questions for engagement: 

1. How does you institution support students who are at risk of failing?  

2. What can be done to improve intervention strategies, specifically Bootcamps, to improve students' 

academic performance? 
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Utilising AI and 3D printing in higher education  

Laurette Fourie (Presenting) STADIO Higher Education 

Qwanita Burger STADIO Higher Education 

Cutting-edge technologies such as Artificial Intelligence (AI) and 3D printing are rapidly transforming higher 

education, particularly in the fields of Mathematics, Science, and Technology (MST). These innovations are 

reshaping traditional teaching methods by providing more interactive, personalised, and hands-on 

educational experiences. However, the effective implementation of these technologies faces challenges such 

as limited institutional resources, inadequate faculty training, and a lack of structured integration into 

academic curricula. This study explores practical applications of AI and 3D printing in MST education, 

focusing on their potential to improve student engagement, learning outcomes, and inclusivity. Framed by 

Constructivist Learning Theory and Universal Design for Learning (UDL), the study employs AI-driven 

practical guidance and 3D-printed materials to support students' understanding of complex concepts 

through hands-on activities (AbouHashem, Dayal, Savanah & Strkalj, 2015; Cheng, Antonenko, Ritzhaupt & 

MacFadden, 2021; Talaat & Hassan, 2021). Constructivism emphasises experiential learning, where students 

construct knowledge through interaction with their environment. By incorporating AI tools and 3D-printed 

models, students engage more deeply with abstract concepts, promoting critical thinking and 

comprehension (McDermott & Rakgokong, 2016; Van de Walle, Karp & Bay-Williams, 2023). UDL principles 

further ensure that educational strategies cater to diverse learning needs by providing multiple means of 

engagement and representation, thus enhancing inclusivity.  AI offers a wide range of support in educational 

settings, including tutoring, real-time feedback, and simulated experiments, fostering a more personalised 

and practical learning experience. Combined with 3D printing, these technologies allow institutions to 

develop scalable, cost-effective teaching tools that are accessible to all students, regardless of socioeconomic 

background or physical abilities. This not only improves learning outcomes but also helps address the need 

for equitable access to educational resources. Using a case study approach, this research investigates how a 

higher education institution has successfully integrated AI and 3D printing into their MST curricula. The 

study identifies practical challenges and successful strategies for embedding these technologies, providing 

valuable insights into overcoming barriers such as limited resources and faculty preparedness. By analysing 

real-world examples, this research aims to offer a structured framework for institutions looking to leverage 

AI and 3D printing to enhance the learning experience and better prepare students for the demands of the 

modern workforce. This study highlights the transformative potential of AI and 3D printing in higher 

education, demonstrating how these technologies can foster innovation, inclusivity, and improved learning 

outcomes. By detailing successful case studies and best practices, the research provides a blueprint for 

institutions seeking to integrate these digital tools into their teaching practices, ultimately enriching the 

educational landscape and ensuring broader access to high-quality learning experiences. 

Keywords: AI (Artificial intelligence), engagement, teaching strategies, higher education; 3D printing 

Theme: 4. Digital transformation and innovation in higher education 

Presentation type: Lightning Talk (online) 

Questions for engagement: 

1. Do you think that 3D printing has a place in higher education?  

2. What is your opinion regarding integration of 3D printing, bots and AI in schools? 
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Utilising translanguaging to foster epistemic success for at-risk students in language and 

translation practice  

Lorraine Louw (Presenting) Central University of Technology 

Mojalefa Koai Central University of Technology 

The South African Government has formulated and promulgated language policies that promote 

multilingualism and envision mother tongue education. Despite these efforts, access and success in higher 

education remain challenging to many speakers of indigenous language such as Sesotho, Setswana and 

IsiXhosa. This is because English remains the only official Language of Learning and Teaching (LoLT) in 

several higher education institutions across South Africa. This ongoing study explores whether 

translanguaging can expand the linguistic repertoires of at-risk students in the Language and Translation 

Practice I module at a university of technology and, ultimately, their overall performance in this module. This 

involves participative or collaborative learning. Drawing from a convenience sample, data will be collected in 

two phases, that is, during lesson activities and post-lesson activities (phase one) as well as focus group 

interviews (phase two). Subsequently, content thematic analysis will be used for data analysis. It is 

envisaged that the findings of the study will indicate that the interplay between translanguaging and 

translation pedagogy could enhance and strengthen student learning. 

Theme: 2. Empowering higher education students for a sustainable future  

Type: Lightning Talk (in-person) 

1. How do other universities implement translanguaging and mother-tongue education? 

2. What is the government doing to enforce the prescripts of language rights in higher education? 
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Voices of Nursing Students on Peer Clinical Mentorship Programme in Limpopo Province, 

South Africa  

Tshepo A. Ntho (Presenting) University of Limpopo 

Ledile E Manamela University of Limpopo 

Linda Nchabeleng University of Limpopo 

Introduction: Nursing forms the backbone of healthcare systems, yet it faces a critical shortage of clinical 

lecturers and preceptors to guide students effectively. To bridge this gap, innovative teaching and learning 

strategies, like peer mentorship, have become essential. Peer mentorship programs capacitate nursing 

students with clinical competence and psychosocial support during clinical learning.  

Aims: This paper aimed to explore and describe the voices of nursing students concerning peer mentorship 

in a selected nursing education institution in Limpopo Province, South Africa. 

Methods: This paper employed a qualitative research design. Four separate World Café sessions following a 

semi-structured schedule based on Gibbs’s Reflective Cycle (1988) were conducted with 108 nursing 

students. The eight steps of Tesch’s open coding method were crucial in bringing meaning to the collected 

data. This paper adhered to the measures to ensure trustworthiness, including ethical considerations. 

Results: Notably, four Themes emerged in this study: Poor Implementation of Peer Mentorship, Positive 

Experiences with Peer Mentorship, Challenges of Peer Mentorship, and Recommendations for Improving 

Peer Mentorship. Conversely, 11 sub-themes also emerged.  

Conclusion: This study brings to the fore the multifaceted experiences of nursing students regarding peer 

mentorship in the context of nursing education. While there are positive aspects, significant challenges 

persist that hinder the full potential of mentorship programs. However, this study's findings are a beacon of 

hope, as they play a crucial role in addressing these barriers and fostering a supportive learning 

environment for future nurses. They provide reassurance and confidence in the potential of peer mentorship 

as a learning strategy. 

Contribution: The outcomes of this research provide valuable insights for Nursing Education Institutions and 

involved stakeholders, emphasizing the need for structured peer mentorship programs that include formal 

training and support for mentors. Implementing the study’s recommendations could significantly improve 

the peer mentoring experience, thereby contributing to achieving Sustainable Development Goals 3 and 4, 

African Agenda 2063 goals, and National Development Plan Version 2030. Moreover, this paper contributes 

to innovative teaching and learning strategies in the South African Nursing Education Context. 

Keywords: Nursing Students; Peer Mentorship; Nursing Education Institutions; Clinical Teaching and 

Learning; Gibbs Reflective Cycle; World Café 

Theme: 2. Empowering higher education students for a sustainable future 

Type: Oral (online)  

Questions for engagement: 
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1. What specific strategies or interventions do the audience or researchers believe could improve the 

implementation of peer mentorship in nursing education to overcome the challenges highlighted in this 

study?  

2. How can peer mentorship programs be structured to balance nursing students' psychosocial, support, 

academic and clinical competence needs? 


